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Executive summary

In February 2022, Minister for Education Norma Foley TD made an announcement detailing
the redevelopment of senior cycle, guided by the vision of a senior cycle that delivers “equity
and excellence for all.” The programme is informed by, and builds upon, the National
Council for Curriculum and Assessment’s (NCCA) advisory report on the review of senior
cycle, as well as the experience of Leaving Certificate students, a growing demand for
change, and international experience and perspectives.

The aim of the programme is to empower students to meet the challenges of the 21st
century and enrich their experience, building on what'’s strong in the current system. The
redevelopment will see a number of changes to the current system, including the spreading
of assessment load for students, and significant emphasis on Additional Assessment
Components outside of the traditional final written examinations.

The programme also seeks to prepare students as they consider a wider range of options for
further and higher education, and the world of work, and equip them with the skills and
competencies needed for their chosen pathway.

The Senior Cycle Redevelopment Conference, which took place in February 2024, gathered
school leaders from across the country together for the first-time to engage in discussions
around this reform of senior cycle, with the key agencies responsible for the change.

The conference took place in the context of a programme that had gained significant
momentum. In September 2023, Minister Foley announced an acceleration of the
programme which would see national roll-out take place sooner.

Consultations on draft subject specifications for three Tranche 1 subjects, and Level 1 and
Level 2 Learning Programmes, were live at the time of the conference, while consultations
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for the remainder of Tranche 1 subjects as well as the Transition Year Programme
Statement had been completed.

The department was also preparing for the launch of the application to become a Phase One
School — schools who would be the first to offer the two new subjects of Drama, Film and
Theatre Studies, and Climate Action and Sustainable Development — in the weeks
immediately following the conference.

Minister Foley opened the day’s proceedings with a keynote address, in which she explored
the cultural significance of the Leaving Certificate in Ireland, the need for an evolving
curriculum and the accelerated roll-out of redevelopments.

Dalton Tattan, Assistant Secretary in the Department of Education whose responsibilities
include Curriculum and Assessment, as well as the heads of the key agencies of the
National Council for Curriculum and Assessment, the State Examinations Commission
(SEC) and Oide, spoke through the rationale and process of the roll-out of redevelopment at
Senior cycle, as well as outlining planned and ongoing work to realise change. Chief
Inspector Yvonne Keating gave an address on realising curricular change. Delegates then
could attend up to two of three available breakout sessions to discuss new subjects,
Transition Year and Additional Assessment Components.

Two information sessions on Level One and Level Two Learning Programmes, and guidance
and transitions in the context of Senior Cycle Redevelopment, as well as a youth panel
discussion and an interview with Minister Foley on next steps took place following the
breakout room sessions.

Throughout the day, delegates were invited to communicate directly with the department via
interactive presentation software Mentimeter which was utilised to capture the queries,
opinions, and thoughts of those present as various aspects of the Senior Cycle
Redevelopment Programme were discussed.

Delegates were also invited to visit a number of exhibitions as part of the conference, to
complement the conference’s programme. These included displays from the Road Safety
Authority, the department’s Parents and Learners Unit, highlighting Cinealtas, the Action
Plan on Bullying, and WALK PEER.



The department carried out in-depth analysis of all feedback received from the conference,
as well as in the immediate aftermath, as work continues in the rollout of the Redevelopment
Programme; the application process for Phase One schools was launched, and the
consultation for draft specifications for all Tranche 1 subject specifications is now complete,
and preparation to prepare a consultation report is underway.

The department will continue to liaise with those present at the conference and the wider
school leader and school communities with targeted and meaningful communications.
Information notes for schools specifically on Senior Cycle Redevelopment are issued on a
periodical basis, alerting to any major updates. The Senior Cycle Redevelopment website on
gov.ie is also updated on a continuing basis to ensure information is up-to-date and
accurate.






Introduction

The Department of Education’s Senior Cycle Redevelopment Conference for School
Leaders took place in Croke Park Conference Centre on the 27 February 2024.

The conference formed part of an overall awareness raising campaign by the department’s
Senior Cycle Redevelopment Programme Management Office. This was in direct response
to momentum gained following the Minister for Education’s announcement of an acceleration
of the programme, in September 2023, as well as the launch of a series of consultation
process on draft specifications and programme statements.

Recognising school leaders as key enablers of change, the conference sought to empower
school leaders by providing them with the information they need to ensure students, teachers
and wider school communities benefit from the accelerated implementation of the
programme.

The event was attended by almost 300 school leaders, representing 34% of all post-primary
schools, as well as key stakeholders within the Senior Cycle Education Sector, including
members of the NCCA Senior Cycle Board, the Senior Cycle Redevelopment Partners’
Forum and the Senior Cycle Redevelopment Programme Delivery Board.

Part A of this report summarises the presentations, breakout sessions, information sessions
and panel discussions which took place, to complement the full slides and videos available
on gov - Senior Cycle Redevelopment Engagement (www.gov.ie)

Part B of this report explores the main themes to emerge from the conference day, which
was captured via delegate input to Mentimeter.


https://www.gov.ie/en/publication/ede66-senior-cycle-redevelopment-engagement/




Part A — conference summary




Keynote address

The keynote address was delivered by Minister Norma Foley TD, Minister for Education.
The Minister was welcomed by the facilitator for the conference, Neville Kenny of the
Senior Cycle Redevelopment Programme Management Office in the Department of
Education.

In her opening address, the Minister welcomed the high number of delegates present at
the conference and thanked them for their continued support and engagement with the
Senior Cycle Redevelopment Programme.

Minister Foley reflected on the cultural significance of the Leaving Certificate, and its
evolution over the years as it moves, through redevelopment, to being more inclusive of
all students. The Minister described education as essential to our social and economic
progress.

While the keynote address highlighted the world-recognised education system in

Ireland, as well as the committed and dedicated staff in school communities, the Minister
spoke of the challenges; the need to ensure students are equipped with the
competencies needed to prepare them as global citizens, and reflecting on not only what
we teach students, but how we teach them.

The Minister described the need for curriculum to evolve to enable students to
showcase their skills, in terms of what and how students learn.

The Minister spoke of the acceleration of the roll-out of the redevelopment programme,
with new and revised subjects rolling out in “tranches.” Minister Foley highlighted the
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Transition Year Programme Statement, and the high level of participation in transition
year, as well as the ongoing consultation on Level 1 and Level 2 Learning Programmes.

Assessment, and the change in assessment to integrate it more deeply in a student’s
learning experience, was also highlighted in the keynote address, and the importance of
providing clarity around assessment within the new and revised draft specifications was
stressed.

Additional teacher allocation in the context of supporting the introduction of the two new
subjects, through Phase One Schools was also highlighted. The Minister also spoke of
additional funding for transition year on top of the restoration of the capitation funding.

The Minister spoke of supporting schools to offer “taster” modules, so their students
have opportunities to experience aspects of an apprenticeship programme or life in a
FET college.

The Minister referred to the additional resources committed to key agencies of NCCA,
the SEC and Oide to deliver the accelerated programme of delivery.

The Minister acknowledged the input of school leaders and school communities and
thanked them again for attending the conference, encouraging them to engage with both
the speakers and exhibitors.

Watch Minister Foley’s speech in full.
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The vision for Senior Cycle Redevelopment

Following the Minister’'s opening address, the key delivery bodies and agencies
delivered opening addresses, setting out the vision for Senior Cycle Redevelopment, the
work that has been undertaken since March 2022 and detailing how curricular change
will be realised. Watch the opening addresses here.
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Dalton Tattan, Assistant Secretary in the Department of Education

Mr Dalton Tattan acknowledged the importance of meeting directly with school leaders
in person and noted that the event was something Minister Foley was keen to realise.
He thanked school leaders for taking the time to attend.

Mr Tattan recapped the work carried out to date in respect of the rollout of the
redevelopment programme and spoke of the changes that will begin to be seen at
school level from 2025, reiterating the importance of school leaders in ensuring the
success of the programme.

Three main areas were addressed;

¢ the objective and rationale behind the changes;
¢ the student experience;
e the lessons learned.

He described Senior cycle as being more “meaningful” through redevelopment. It will
address the disconnect with how students are assessed at Junior Cycle, compared to
Senior cycle. Assessment components outside of terminal examinations have reported
benefits, and this is something that the department wishes to apply to all subjects.

The importance of improving the student experience — including within Transition Year,
Level 1 and Level 2 Learning Programmes and Leaving Certificate Vocational
Programme, and the ongoing work on transitions within the department was highlighted.

Mr Tattan spoke of the increased collaborative and consultative approach to the
redevelopment of Senior cycle and outlined the work of the department with key
agencies and stakeholders, as well as the Senior Cycle Redevelopment Partners’
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Forum, and Programme Delivery Board. He also highlighted increased communication
of the changes to ensure better understanding of the programme.

Arlene Forster, Chief Executive Officer of the NCCA

Ms Arlene Forster detailed the work to-date and work ongoing of the NCCA in the
redevelopment of senior cycle, guided by the vision of equity and excellence for all. She
drew attention to the first page of the published drafts of the Tranche 1 subject
specifications which captures what a redeveloped curriculum will do for all young
people.

Outlining how the NCCA develops curriculum and assessment advice for the Minister,
Ms Forster highlighted the Council’'s work with schools, drawing on research, consulting
widely and working with representative structures.

The development of nine draft subject specifications as part of Tranche 1, including two
new subjects, was discussed, as well as work on the SPHE curriculum, the updated
Transition Year Programme Statement, and Level 1 and Level 2 modules.

In the presentation, Ms Forster also highlighted research which informed NCCA'’s work
in updating the template used to develop all senior cycle subjects and modules. This
template provides for greater detail and clarity on teaching, learning and assessment,
and supports the integration of the seven senior cycle key competencies. Ms Forster
noted that the NCCA would shortly begin work on a discussion paper

exploring pathways through senior cycle and what these might entail.

15



Ms Forster thanked schools for working with NCCA and enabling them to learn from
their schools’ experience.

Andrea Feeney, Chief Executive Officer of the State Examinations Commission

Ms Andrea Feeney described the work of the State Examinations Commission (SEC),
which works closely with the school system to provide state examinations, and the
central role it is playing in Senior Cycle Redevelopment. Work with other key agencies
and bodies was also described, and SEC’s membership on NCCA Subject Development
Groups highlighted, as well as deepened relationships with stakeholders including
parents and students.

Ms Feeney spoke of public trust and confidence in the Leaving Certificate and spoke of
the collaborative work of the SEC within the Redevelopment Programme. Catering to
diversity in the examinations was spoken about — including the scheme of Reasonable
Accommodation (RACE Scheme) and a planned review of the scheme. Ms Feeney
spoke of work beginning on the introduction of Additional Assessment Components, and
the scheduling of these components to address spreading the assessment burden for
candidates to the greatest possible degree.

She spoke to the design of the written examinations, and the Additional Assessment
Components, with the publication of the nine draft subject specifications. In the context
of the demand for clarity from the system, a commitment was made to providing an
enhanced schedule for the provision of Sample Assessment Materials.
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A.l. in the context of examinations integrity was spoken about, particularly in respect of
AACs. The SEC outlined existing policies and processes in place to address integrity
issues. The SEC also described their ongoing work in research, including into Al as
requested by the Minister, as well as other planned developments and organisational
changes to support Senior Cycle Redevelopment going forward.

Dr Padraig Kirk, Managing Director of Oide

Dr P&draig Kirk provided an overview of the plan for the provision of Teacher
Professional Learning (TPL), and related supports for schools, including school leaders
and teachers, to support Senior Cycle Redevelopment. A number of online workshops
aimed at school leaders and coordinators will take place prior to the summer period in
2024, with a comprehensive suite of TPL set to commence at the outset of the
2024/2025 school year and will include in-person and online subject specific workshops,
whole-staff school closure days, regular clinics that will facilitate teachers’ questions to
be answered, elective events and resources.

Dr. Kirk indicated that Oide would be engaging with schools shortly to plan for TPL in the
next school year. TPL design work is already underway internally in Oide, with all
designs set to be “road-tested” prior to national facilitation.

Dr. Kirk spoke of the importance of striking an appropriate balance in the context of TPL
for Senior Cycle Redevelopment; balance between school closure and substitution,
between in-person and online facilitation and between content overload and what
supports teachers should be provided with throughout the duration of Senior Cycle
Redevelopment implementation.
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Transition Year supports, targeted at co-ordinators, will also be made available next
year, with an online workshop taking place in the run up to summer 2024, aimed at
school leaders and transition year coordinators. Dr. Kirk spoke of subject specific days
continuing on a school closure basis in the coming years to support Senior Cycle
Redevelopment and highlighted that a comprehensive suite of complimentary elective
professional learning opportunities will be offered to teachers.

Yvonne Keating, Chief Inspector at the Department of Education

In her presentation to the conference, the chief inspector observed that Senior Cycle
Redevelopment presents a once-in-a-generation opportunity to improve the lives of
children and young people, and their families and communities. In reflecting on the title
of the session, ‘Realising the Curriculum’, the chief inspector drew attention to two ways
in which educational leaders are called upon to ‘realise’ Senior Cycle Redevelopment.
The first is to realise, or understand, why the curriculum is being developed and to
articulate and share that understanding. The second way in which educational leaders
are called upon to realise the curriculum is to ‘make it real’ in the experiences of children
and young people, and their families and communities.

The chief inspector noted that the Inspectorate’s remit to evaluate educational provision
from birth to 18 made her very appreciative of the significant strengths of the Irish
education system, including the current senior cycle. She noted also, however, that our
system had scope to do better with regard to developing the capacity of children and
young people from all backgrounds to be agents of positive change and to believe in
their individual and collective agency to meet global challenges effectively. She
observed that the cross-curricular key competencies that are a feature of curricula from
early years to senior cycle support the development of student agency. She also
identified pedagogical approaches that support the development of student agency,
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including the effective use of formative assessment and feedback to students, and
differentiated support for more able learners.

The chief inspector observed that effective school leadership can have an impact
beyond the school gate and beyond the education system. She reminded the
conference of how school leaders had sent a message of reassurance to the whole
country during the Covid-19 pandemic when they oversaw the provision of safe working
and learning environment to enable schools to reopen in September 2020. It was noted
that school leaders have a crucial role in realising the redeveloped senior cycle. The
chief inspector urged those present to promote professional conversations in their
school communities around the rationale, guiding principles and key competencies of
senior cycle.

The chief inspector reminded the conference that the Inspectorate will continue to
support Senior Cycle Redevelopment through its evaluative and advisory work in
schools, and through its contributions to the development of curriculum policy and the
design and quality assurance of supports for teacher professional learning. The chief
inspector was particularly glad to see the participation of Comhairle na nOg in the
conference, noting that the Inspectorate has a very strong commitment to ensuring that
learners are given space, voice, audience, and influence with regard to educational
policy and practice.
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Parallel breakout sessions

In advance of attendance, delegates were invited to express preferences for which two
of the three parallel sessions they wished to attend.

Following the delivery of the breakout sessions, delegates were invited to provide
feedback via Mentimeter. This feedback is presented in Part B of the report. Slides for
each breakout session are available here: gov - Senior Cycle Redevelopment
Engagement (www.gov.ie)

Senior Cycle Redevelopment includes the introduction of the two new Leaving
Certificate subjects of Drama, Film and Theatre Studies, and Climate Action and
Sustainable Development. These subjects will be introduced on a phased basis, initially
across a network of schools, at the beginning of the school year 2025/26. For new and
revised subjects in Tranche 1, a comprehensive programme of TPL will commence in
the 2024/25 school year, the year prior to teaching and learning commencing in
schools.

This session was delivered by:

e Laura Watts, Principal Officer and Co-Lead of Senior Cycle Redevelopment
Programme Management Office, Department of Education.
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o David King, Education Officer, NCCA.

e Mary-Elaine Tynan, Education Officer, NCCA.

¢ Mona Metcalfe, Divisional Director Post-Primary 2 Division, Oide.

¢ Margaret O’Shea, Senior Leader, Drama Film and Theatre Studies, Oide.

A revised Transition Year Programme Statement has been developed, for
implementation in schools from 2024.

This session was delivered by:

e lan Mulholland, Assistant Principal Officer, Senior Cycle Redevelopment
Programme Management Office, Department of Education.

¢ Michelle Geraghty, Education Officer, NCCA.

e Paul Behan, Education Officer, NCCA.

¢ Hannah Dennehy, Senior Leader for Transition Year, Oide.

e Gerard Duff, Divisional Director Post-Primary 1 Division, Oide
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Each of the draft specifications incorporates Additional Assessment Components (AACS)
that are not a traditional written examination, which will be worth a minimum of 40% of
the available marks and will be externally assessed by the State Examinations
Ccommission (SEC).

This session was delivered by:

e Elaine Sheridan, Head of Examinations & Assessment, SEC
¢ Neville Kenny, Principal Officer and Co-Lead of Senior Cycle Redevelopment
Programme Management Office, Department of Education.

In this session, attendees were provided with an overview of the process of designing
the additional assessment components to assess a broader range of learning than can
be captured through a traditional written examination. The opportunity to greatly
enhance the assessment experience by ensuring that the AACs, which will stress
learning through and by doing, are seen as integral part of the teaching and learning
experience was highlighted. There was also a focus on the consideration being given by
the SEC to balancing issues of validity and reliability with manageability for students,
teachers, school authorities, and the SEC.
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Youth panel discussion — student perspectives

Esther Doyle, Assistant Chief Inspector in the Department of Education, facilitated a
youth panel discussion in the afternoon with the following representatives from the Irish
Second-Level Students’ Union (ISSU) and Combhairle na nOg:

e Shari Irfan, President of ISSU

e Leo Galvin, Communications Officer ISSU
e Sam Brooks, Comhairle na nOg

e Leah Williams Morgan, Comhairle na nOg

The panel discussed how the student voice is being included in discussions on Senior
Cycle Redevelopment. The wider work of the National Participation Office (NPO) and
Combhairle na nOg were also referenced here.

On recent announcements about Senior Cycle Redevelopment, the panel noted the
decision to include AACs in all subjects as a particularly positive aspect of the
programme. The panel also acknowledged the logistical challenges of delivering on this.

The panel discussed student wellbeing and exam stress during senior cycle. The
following were noted as stress alleviators for students:

e Student preparedness and knowledge of the exam and marking processes
e Positive teacher feedback
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o Diversity of teaching approaches
o Diversified subject options

On the topic of the two new subjects at senior cycle, the panel noted the positive effects
of allowing students to cultivate specific interests at a young age and its effect on both
student motivation and potential opening of pathways as a result. The addition of
Leaving Certificate Computer Science, Physical Education, and Politics and Society in
recent years were referenced by example. Equity of access to new subjects was also
raised as being important by the panel.

In discussing the new Transition Year Programme statement, the panel noted the
importance of maintaining the focus of Transition Year — as a year for personal
development, and not for preparing senior cycle subjects. The panel also noted equity of
access for all students as being of particular importance.

The discussion closed with a segment on how best to communicate changes at Senior
cycle effectively with students. The use of social media was mentioned as being
particularly effective with information presented in short, digestible videos or
infographics.

The panel discussion in full can be viewed here: gov - Senior Cycle Redevelopment
Engagement (www.gov.ie)
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Information sessions

Aoife Rush, Director, NCCA gave a presentation on Level 1 and Level 2 Learning
Programmes.

As part of Senior Cycle Redevelopment, a new qualification will be introduced at Level 1
and Level 2 on the National Qualification Framework to provide an appropriate level of
assessment for some students with special educational needs. This builds on the
equivalent programmes at Junior Cycle. Ms Rush described this as a “real milestone
achievement.”

The information session acknowledged that while there is currently no formal curriculum
provision for students who are progressing from Level 1 and Level 2 at junior cycle into
senior cycle, many schools are providing school-based and other programmes, and this
work was acknowledged.

The information session detailed the process behind the development of the draft
programme statement, which includes the programme requirements and an overview of
certification. The information session highlighted the consultative work that has been
undertaken by NCCA to date, which has included engagement with school communities
and stakeholders.
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Ms Rush highlighted that Level 1 and Level 2 Learning Programmes at senior cycle
build on learning at junior cycle and are personalised to the individual student, building
on their strengths and capabilities.

Ms Rush provided an overview of the structure of both draft learning programmes and
two curriculum areas: numeracy, and communication and literacy. Attendees were
signposted to the ongoing consultation, that closed on 10 April 2024.

Dr Carol Guildea, a guidance specialist in the Department of Education guidance unit
provided an overview of contemporary post-primary guidance policy within the context of
Senior Cycle Redevelopment.

Dr Guildea noted that current guidance policy is to support schools to move towards a
whole-school approach and that schools will be supported to do this whether they have
begun to move towards this model or currently retain a traditional approach.

Dr Guildea then gave an overview of the guidance unit in the Department of Education
set up in 2022 with a remit to lead and strengthen post-primary guidance policy within a
lifelong guidance context.

This followed with an overview of the National Strateqgic Framework for Lifelong
Guidance (2024-2030) and the National Strategic Framework for Lifelong Guidance:
Strategic Action Plan (2024-2030).
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As part of post-primary guidance specifically, Dr Guildea noted a number of information
notes which provide practical information on developing guidance practice in the school
context with topics including assessment instruments, whole-school guidance and
personal and social guidance counselling.

Dr Guildea then outlined further actions from the Strategic Action Plan being led by the
Department of Education which include actions on guidance counsellor supply,
professional development, resource development, transition planning, pathways, parent
participation, transition year micro-modules, guidance counsellor standards and
guidance allocation.

This followed with an overview of actions relating to special educational needs which
relate to teacher training, transition planning, work experience/work shadowing and
person-centred guidance.

Both information sessions in full can be viewed here: gov - Senior Cycle Redevelopment
Engagement (www.gov.ie)
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School leaders’ reflections and dialogue

In the afternoon, school leaders were afforded the opportunity to engage in a table
discussion with their peers, of the emerging themes of the day. Four questions were
posed, with tables asked to consider two each, and discuss remaining questions if time
allowed. This ensured the feedback from delegates would address all four areas.

Questions

e Thinking of your school, will you consider offering the new subjects? Are the
supports identified an influencing factor in that decision?

¢ What would it take in your school to allow all students to avail of TY? (Or, if all
students can currently avail of TY, how have you managed to achieve this?) If
additional funding was available to support TY provision, how would you
prioritise it?

¢ Can we improve subject choice available to students in terms of the number of
subjects you can make available to your students? How?

o Assessment and specifically how students experience it can have a huge
influence on the student’s experience of Senior cycle itself. Do you believe the
new approach to assessment can positively influence student experience? How
can we ensure that we assess knowledge and skills differently to the traditional
exam and which prepares students for the future and ensures an equitable
approach?
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Delegates were invited to share their discussion and answers via Mentimeter. These are
presented in Part B of this report.
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Reflections and next steps

To end the conference, Katherine Donnelly, formerly education correspondent with the
Irish Independent, joined Minister for Education Norma Foley TD for a one-to-one
discussion on reflections and next steps. Mentimeter responses from school leaders
collected throughout the day were used to frame the discussion. The topics covered
included new subijects, transition year, assessment, Teacher Professional Learning,
lessons learned following the reform of junior cycle and key takeaways. This session in
full can be viewed here: gov - Senior Cycle Redevelopment Engagement (www.gov.ie)

New subjects

Minister Foley was asked about the supports that would be given to schools who
introduce the two new subjects at Senior cycle.

The Minister confirmed that supports would include additional teaching hours and
appropriate equipment for each subject and that these supports would apply regardless
of school type or size.

The Minister also reconfirmed the commitment to the new subjects to both reflect a wider
range of interests for students and to create further opportunity for skill development.
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Transition year

Minister Foley was asked about her intention to make transition year available for all
students who wish to avail of it and about the use of taster modules in senior cycle as a
means to highlight potential future pathways for students.

The Minister acknowledged the importance of transition year as a time for personal
development and growth. She also highlighted her commitment to make it available to all
students regardless of personal means or school background. She confirmed that extra
resources will be made available to schools to realise this goal and that schools would
have discretion to allocate resources as appropriate to their school and students.

The Minister recognised that taster modules were already being utilised in some schools
whereby students sample varying career pathways through colleges of further education
and third level institutes. She confirmed that she would like to extend this learning
opportunity to all senior cycle students across the country.

Assessment

Minister Foley was asked about the potential scheduling for Additional Assessment
Components once introduced for all subjects and in particular if they will be spread
across both fifth and sixth year.

The Minister acknowledged that the Leaving Certificate is a two-year course and that
arrangements would take this into account. She noted that further consideration is
currently being given to the issue of scheduling of Additional Assessment Components
and that further engagement with school leaders will be needed on this issue.

Teacher Professional Learning (TPL)

One theme emerging from school leader’s reflections was the need to learn from the
implementation of reform at junior cycle. Minister Foley was asked if more detailed
information would be provided to teachers as part of Senior Cycle Redevelopment than
was provided for during the reform of junior cycle.

The Minister acknowledged that though the vision for junior cycle was clear, the
programme lacked detail for teachers in its initial stages. The Minister noted that more
detailed specifications would be provided for each subject at Senior cycle and that
sample examination papers would be made available in reasonable time by the SEC. In
addition, TPL, both initial and ongoing, would be provided in a timely manner for
teachers at Senior cycle.
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Additional lessons learned following junior cycle reform

Continuing on the theme of learning from the implementation of reform at junior cycle,
Minister Foley was asked what oversight processes are in place as part of Senior Cycle
Redevelopment.

The Minister noted that a dedicated unit, the Senior Cycle Redevelopment Programme
Management Office, was set up in the department to manage the programme of
redevelopment at senior cycle. In addition, the Senior Cycle Redevelopment Programme
Delivery Board was set up to provide oversight to the programme and to hold the
department to account during the process of redevelopment. The Minister also noted
that collaboration between all stakeholders is imperative if Senior Cycle Redevelopment
is to be a success.

Key takeaways

Minister Foley was asked what the key takeaways were for teachers from the day.
The Minister acknowledged that school leaders are the key agents for driving reform in

schools. She noted that change is difficult, and that she wants to work with school
leaders to help implement changes at senior cycle.
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Part B — delegate feedback
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Methodology and scope

Methodology
The conference used Mentimeter as the primary mechanism for taking in delegate feedback.

Mentimeter was used for this phase of information gathering as it could provide a greater
plurality and simultaneity of real-time feedback. This meant that broad themes could be
identified quickly.

The thematic data captured through Mentimeter has facilitated the department in identifying
key stakeholder questions and core areas of concern, which can then become the
foundations of future in-depth discussion and engagements.

Personal identifiable information was not captured as part of this process.

Keyword analysis was used to determine recurring themes from the responses in each
session. Responses were then grouped according to these thematic keywords to provide a
more detailed view of delegates’ thinking on these themes. The summaries below outline the
different themes that emerged in response to each session.

In some instances, particularly where a direct question was asked, delegates kept responses
very brief or answered with single keywords that are assumed to be self-explanatory. This
has led to some instances in which there was a strong thematic response but little
elaboration. As such some thematic keywords feature in the data visualisation of responses
but a thematic overview of those responses is not summarised as the responses did not
contain any further detail. For example, “substitution” featured as a strong theme in
delegates’ responses to a direct question on what schools would need to facilitate greater
access to transition year. However, it was largely offered as a self-explanatory keyword.
Substitution thus features in the visualisation of responses but there is not sufficient detail in
responses to make any summary of delegates’ deeper reflections on this theme.

Scope

Mentimeter was used to capture the individual responses of school leaders at several
intervals throughout the conference. Open-ended feedback and questions were solicited at
the beginning of the conference throughout the opening plenary session, while more
targeted responses were asked for following the conference’s series of breakout sessions.
School leaders were given further opportunity to reflect on the themes of the day by
responding as groups to a series of thematic questions following roundtable discussions in
the afternoon. These questions were prepared in advance of the conference and formulated
to solicit feedback in key areas of the redevelopment process. Access to all Mentimeter
prompts and questions remained open until 4 March 2024 to facilitate delegates in their
provision of feedback.
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Morning plenary session

Delegates were invited to share their thoughts and questions in responses to the
presentations through an open-ended prompt: What questions, thought, or observation
would you like to share?

Mentimeter captured the responses to the prompt, many of which expressed compound
thoughts and questions leading to a broad number of themes represented across responses.
The most frequently occurring themes are summarised below.

Morning plenary - top response themes

Assessment Resources Allocation Timetabling Teacher Shortage

B New Subjects B LCA B SPHE M Level 1/Level 2 M Other

Figure 1 Morning plenary themes

Themes

Assessment and assessment material

Assessment featured as the most common response for the morning plenary session.
Responses specifically in relation to assessment material were the tenth most common
response and are also discussed here. In total, 30% of responses related to assessment in
some form. Delegates broadly welcomed the introduction of Additional Assessment
Components (AACs) as a means of reducing the reliance on terminal written examinations
as the primary mode of assessment, however, they also raised a number of questions and
concerns in relation to its implementation.

o Delegates were keen to see information on the format and scheduling of
assessments being shared with them at the earliest stage possible.
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¢ A common concern among delegates was how the introduction of AACs could create
increased workloads for management, teachers, and the students themselves
without careful consideration as to their scheduling.

o Delegates sought reassurance on the integrity of assessments and the role of the
SEC in securing this.

e Delegates welcomed the earlier provision of sample assessment materials and see
this as vital to an effective rollout.

Questions on assessment:

= “Will all assessments be spread over two years?”

= “Will the SEC use software such as Turn-It-In to assist the trust in this form of
assessment?”

= “Will attendance be taken into account?”

Resources

Delegates responded strongly to the need to adequately resource implementation. They
welcomed the Minister's commitment to additional resources being made available to
schools and to the SEC. The equitable provision of resources among schools emerged as a
focal point of responses.

Questions on Resources:

= “Will resource hours be allocated similar to the Junior Cycle for Teachers (JCT)?”

=  “Will the same resources be allocated to all schools? Those in the initial phases and
those in subsequent phases?”

=  “How will schools be able to implement these changes without the proper facilities,
such as labs?”

Allocation

Delegates signalled that allocation was a key concern to them in being able to implement
redevelopment. They highlighted their views that allocation was needed across several
areas of senior cycle, including transition year, Leaving Certificate Applied, and for the Level
1 and Level 2 follow on programmes.

o Delegates highlighted that increased allocation would also be significantly important
for smaller schools interested in offering the new Leaving Certificate Established
subjects.

o Concern was expressed that the provision of supports for the Transition Year
Programme Statement would be too late in September/October and that it was
needed more immediately for allocation and timetabling.

¢ Inrelation to LCA, delegates queried when they would see the introduction of
changes.

Questions on allocation:
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= “Will there be any extra allocation for senior cycle Level 1 and Level 2 follow on
programmes?”

= “Will there be extra allocation to all schools? Are fee-charging schools to be treated
the same?”

Timetabling, coursework, and teacher shortages

Delegates raised concerns in relation to how they would meet the timetabling demands of
redevelopment. Delegates noted this was a compound issue that also related to coursework
requirements, allocation, and teacher shortages.

¢ SPHE at senior cycle was specifically mentioned as presenting a challenge for
schools to adopt into existing timetables, where not already doing so.

¢ Inrespect of coursework, there was support among delegates for the 40% weighting
of the AAC. However, a suggestion was made that work would need to be done to
ensure teacher buy-in and that this may require a reduction in the overall
specification content.

o Delegates responded that the broader implementation of senior cycle
Redevelopment be challenging for schools in respect of teacher supply.

o Teacher supply was raised specifically in relation to the ability to provide taster
modules at transition year and to deliver new subjects.

New subjects

The introduction of two new subjects for the Leaving Certificate prompted a number of
responses from delegates. This area of redevelopment was dealt with directly in a dedicated
breakout session for delegates later in the afternoon. The feedback from this breakout
session is detailed later in this report and provides a greater overview of delegates thoughts
and questions in relation to the new subjects.

Leaving Certificate Applied

Delegates questioned what the position of the Leaving Certificate Applied (LCA) was within
Senior Cycle Redevelopment. Delegates pointed to work required on linking with industry
and planning for and supporting apprenticeships, particularly stressing that while these
needs were similar across LCA and the Leaving Certificate Vocational Programme (LCVP),
they would need to meet different requirements. Delegates noted that inclusion for all must
be key to redevelopment.

Questions on LCA:

= “Will the new Senior Cycle SPHE curriculum replace the two LCA social and health
education modules?”
=  “When is it envisaged that changes to LCA will happen?”
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Parallel\breakout sessions

1. Additional Assessment Components

A dedicated breakout session on the introduction of Additional Assessment Components
(AACs) was provided for delegates who preselected it as part of their breakout choices when
registering for the conference. The session was delivered twice to two separate groups.

At the end of each breakout session, delegates were presented with two questions and
given the opportunity to confer with each other. Mentimeter captured 138 total responses
across the two breakout sessions, the majority of which were compound responses
reflecting on multiple themes. Data from both sessions has been collated under the two
respective question headings below.

Opportunities

The first question asked delegates, acknowledging that AACs already exist for many
subjects, to consider what two opportunities they could foresee for their students/schools as
we moved towards AACs for all subjects?

The recurring themes in response to this question are outlined below.

AAC opportunities - top themes

@

B New Skills B Student Motivation/Interest M Reduce Stress

Engagement M Practical Learning B Multiple Chances to Succeed
B Spread of Assessment Real World Relevance M Broader Choice
M Student Autonomy M Preparation for 3rd Level M Suits Different Learners

Formative Learning

Figure 2 AAC breakout sessions — opportunities identified
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New skills and practical learning

Delegates’ responses to the opportunities afforded by AACs for all subjects focused on the
development of new skills for students and the ability to assess for a wider range of skills to
be assessed. Delegates welcomed the intention for AACs to target skills that cannot be
assessed by means of a terminal written examination. Delegates noted the potential for
AACs to allow students to develop skills that would better prepare them for third level as well
as having greater practical applications in relation to the world of work.

Delegates also reflected on this potential for broader skills development to benefit those who
do not perform to their best in written exams. This was reflected in discussions of learning
profiles, which emerged as a related theme. Delegates reflected broadly on the ability of
AACs to cover a more expansive profile of learning types. By assessing skills distinct from
those that can be assessed in written exams, delegates observed that AACs created space
to cater for a greater range of learning types. The formative nature of assessment and the
ability for students to learn in practical and experiential ways was seen to be a particular
positive of extending AACs across all subjects.

Student motivation/ interest

Student interest and motivation emerged as a strong theme among delegates. Delegates
signalled that more flexible and diverse modes of assessment would allow for individual
subjects to better capture the interest of students. Delegates reflected that as subjects
incorporated different skills and more practical elements, classrooms would become more
engaging and the motivation of students to learn and explore these subjects would increase.
Delegates also envisaged that students would be enthused by opportunities for greater
autonomy and independent learning through AACs.

Reducing exam stress

Reduced stress for students was seen as a core opportunity of implementing AACs for all
subjects. Delegates noted that AACs represented an opportunity to take the pressure off of
the traditional June examination period. Similarly, delegates highlighted how AACs could
offer students multiple opportunities to succeed and provide a more flexible route to
achieving the results they aspire to. Delegates reflected that this could be an important factor
in reducing the stress associated with exam time. However, delegates also cautioned that
the scheduling of AACs would be crucial to securing these benefits and that without careful
management AACs could have the effect of creating more stress for students.

Spread of assessment

Delegates welcomed the potential to spread out the assessment load and reduce pressure
for students at (written) examination time. As demonstrated across other responses,
delegates emphasised the importance of scheduling in maximising the benefits of having
AACs across all subjects. In particular, delegates restated the view that AACs must be
spread across the two years of the Leaving Certificate programme.
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Challenges

Question two of the breakout session on AACs asked delegates to move from considering
the opportunities possible through expanding AACs to envisioning what two challenges they
could foresee for their students or schools.

The recurring themes in response to this question are outlined below.

AAC challenges - top themes

M Scheduling M Overload/Workload ™ Logistics Integrity
M Resources W Attendance Infrastructure Deadlines
B Curricular Continuity B IT/Digital Skills m Al

Figure 3 AAC breakout sessions — challenges identified

Deadlines/scheduling

Delegates’ responses coalesced strongly around the importance of timing and the potential
for congestion of assessment deadlines as significant challenges for implementing AACs
across all subjects. Delegates noted that without careful management of assessment
scheduling and deadlines, AACs could create greater stress in the system for students,
teachers, and school management alike. The emergence of this theme is related with the
theme of a work overload, which also featured strongly in delegates’ responses. Delegates
again restated their view that assessments should be spread across the two years of the
Leaving Certificate programme to mitigate this issue and maximise the benefits of AACs.

Resources

Delegates reflected that the availability and equitable provision of resources, if not
accounted for, would be a challenging aspect of implementing AACs for all subjects.
Delegates noted that schools already have existing pressures on resources and that the
personal means and social capital of students’ families could provide them with an unfair
advantage. This issue could be seen to be compounded in project-based work and ties into
a related theme of devolved responsibility and the issues it presents for authentic and
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accountable student work. ICT equipment and lab resources were particular resources that
were mentioned frequently in responses.

Integrity of assessment/artificial intelligence

In total 5% of responses expressed concern around the integrity of assessment in relation to
AACs. Delegates raised concern about how student work would be authenticated.
Responses here also related to the above issue of devolved responsibility and ensuring that
project work would not be carried out by parents or teachers. Delegates specifically raised
concerns about the use of (generative) artificial intelligence (Gen A.l.) in the completion of
AACs.

Attendance

Attendance emerged as a recurring concern of delegates. They noted that AACs in all
subjects would mean student attendance would have a strong bearing on outcomes. Those
from socio-economically disadvantaged backgrounds with more infrequent attendance were
mentioned as being particularly vulnerable to losing out on a greater number of marks
throughout their Leaving Cert programme. Conversely, delegates opined that good attenders
who struggle with traditional academics would stand to benefit. Overall, delegates
guestioned where attendance had been considered within the rollout of AACs and whether it
would count towards a percentage of the grade.

Logistics
In a number of their responses, delegates raised the issue of logistics in relation to the

delivery of AACs. Delegates highlighted storage of assessment material and of student work
as an issue which could present a challenge, and which would require additional clarity.
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2. New subjects

A dedicated breakout session was held for delegates on the phased introduction of two new
subjects for the Leaving Certificate - Drama, Film and Theatre Studies and Climate Action
and Sustainable Development. These subjects will be rolled out to Phase One Schools in
2025 as part of implementation of the Tranche 1 of specification revision. As with all
breakout sessions, the session on new subjects was delivered in sequence to two groups of
delegates who preselected the session when registering for the conference.

At the end of each breakout session, delegates were presented with two questions and
given the opportunity to confer with each other. Data from both sessions has been collated
and aggregated under the two respective question headings below.

What do schools need to know about applying to Phase One?

Question one asked delegates what schools would need to know and do at school level
before applying to be a Phase One school?

The recurring themes in response to this question are outlined below.

Themes - What does a school need to know and do at school level before
applying to be a Phase One school?

B Allocation

B Resources/Equipment

= Number of Students
Application Guidelines

W Teacher Training

B DEIS Resources

M Details on Space

Figure 4 New subjects breakout sessions — what do schools need to know before applying

Resources

Delegates reflected strongly on the need to understand what resources would be required
and what resources would be made available to schools to facilitate them in offering the
subject. Delegates expressed that they would like to see more detail on the equipment and
facilities that would be required. The query in relation to facilities also emerged across the
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related theme of details on the physical space that would be required to offer the subjects.
Delegates also questioned how DEIS schools would be supported in terms their ability to
apply, particularly in relation to Drama, Film and Theatre Studies.

Teacher training and qualifications

Delegates suggested they would like greater clarity on the criteria that would see teachers
gualified to teach the respective subjects and questioned whether additional allocations
would be made in respect of the new subjects. Delegates also observed that they would like
to see detail of what training and development will be available for teachers to upskill in
relation to the new subjects. Delegates highlighted that ongoing support for teachers in
respect of the new subjects would be crucial.

Number of students

A number of responses reflected on what the viable number of students required to offer the
new subjects would need to be. Delegates also sought assurance that in offering the new
subjects to students, they would not be disadvantaged in their results for having taken the
new subijects.

Application guidelines

Delegates sought clarity on what they would need to have in place prior to application and
what information would be required in making the application. Delegates requested this so
that schools could make informed decisions on application.
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Other than allocation and equipment, what other supports would help schools?

Question two asked delegates to reflect on what support aside from Oide’s support,
additional allocation, and equipment, would help a school in starting to offer a new subject?

The recurring themes in response to this question are outlined below.

Themes - apart from Oide's supports, additional allocation, and equipment,
what other supports would help a school in starting to offer a new subject?

H Information
B Sample Assessment
® Funding
Clusters/Local Networks

M Allocation

Figure 5 new subjects Breakout Sessions — what additional supports would schools need?

Sample assessments

The most frequent response to the question related to the provision of clear sample
materials for the assessment of the new subjects. Delegates expressed the view that they
would like to have supports in relation to assessment. The requests for reassurance around
assessment that emerged in response to Question 1 also emerged here. Delegates
additionally sought clarification on how the assessment for the new subjects will be
moderated.

Information for parents and students

Delegates noted that it was important that they have clear information on the new subjects
that can be provided to students and parents so that they can gauge interest in the subjects.
Equally, delegates reflected that this would be needed so that students can make informed
subject choices.
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Clusters/local networks

Delegates noted that they would like to see the development of clusters or local networks of
support so that teachers can support each other in delivering the new subjects. Delegates
asked for this in addition to online professional development supports.

A dedicated breakout session was held for delegates on transition year. The session
covered the introduction of the revised programme statement and discussed how the
programme could be made available to any student who wished to do it in the future. As with
all breakout sessions, the session on Transition Year was delivered in sequence to two
groups of delegates who preselected the session when registering for the conference.

At the end of each breakout session, delegates were presented with two questions and
given the opportunity to confer with each other. A number of delegates reflected that
Transition Year is already compulsory in their school. Mentimeter captured 169 total
responses across the two breakout sessions, the majority of which were compound
responses reflecting on multiple themes. Data from both sessions has been collated under
the two respective question headings below:

What supports are needed for the introduction of the new Programme Statement?

Question one asked delegates what supports schools would need to be able to implement
the new Transition Year Programme Statement.

The recurring themes in response to this question are outlined below.
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What supports do your school need for the introduction of the new
Programme Statement? - Top 10 Themes

H Allocation

M Training
Planning Time
Funding

B Staff

B Templates

B Assessment Design

W Substitution

B CPD

B Portfolios

Figure 6 Transition year breakout sessions — supports for the new programme statement

Allocation

Allocation emerged as the main theme of responses from delegates. Allocation was
mentioned particularly in the context of the ability of schools to provide more modules,
including the possibility of offering taster modules. Additional allocation in respect of TY
coordinators outside of teacher allocations was also seen as desirable by delegates.
Responses reflected that greater allocation would allow for greater planning, course design,
and better assessment practices.

Teacher training

Delegates also came together around training and professional development for teachers as
an important element of being able to successfully implement the new programme
statement. Within this theme, the effectiveness of online TPL emerged as a concern.
Delegates noted that this format did not always allow for robust discussion and advocated
for paid substitution to enable teachers to attend a greater number of in-person events. The
scheduling of TPL and training opportunities also emerged as a concern for successful
implementation. Whole of staff training was advocated for alongside specific TPL for TY
coordinators.

Planning time

Some delegates reflected that the implementation of the new programme statement would
benefit from more time for schools to plan and prepare for its introduction. The theme of
greater planning time emerged in concert with a request for templates to be provided for
curriculum planning.
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Funding

There were broad calls from delegates for the provision of greater funding. Financial
supports were particularly mentioned in relation to transportation costs. Delegates also
advocated for increased capitation in respect of Transition Year in order to be able to deliver
meaningful programmes. Grants for digital and ICT infrastructure were also raised by
delegates. The call for these supports was often linked to calls for support in relation to
digital portfolios. DEIS schools were identified as being in need of particular support to assist
them in implementing the new programme.

Templates

Delegates called for support in the form of a variety of templates to assist them in delivering
the programme. Delegates advocated for the provision of assessment and portfolio
templates alongside templates to aid them in curricular planning. The call for templates
generally emerged in concert with concern for the timeline for implementation in 2024.
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What supports are needed to enable schools to make TY available to all?

Question two asked delegates what supports schools would require in order to make the
Transition Year programme available to all students who wished to take part in it.

The recurring themes in response to this question are outlined below.

What supports would your school need to be able to make
TY available to all? - Top 10 themes

M Funding H Allocation Transport DEIS B Resources

M Substitution ™ Financial W Compulsory ® Rooms M Planning Time

Figure 7 Transition year breakout sessions — challenges of expanding availability of TY

Funding/financial concerns

Funding and financial concerns featured in the greatest number of responses, covering 29%
of total responses. Delegates reiterated many of the same financial concerns that were
expressed in responding to Question 1. Funding for transport and school trips again
emerged as a common response. DEIS schools and rural schools highlighted this as a
particular issue. Funding also featured in the context of the allocations, physical space, and
timetabling required to enable an expanded number of students to take part.

Allocation

Similar to the Question 1, delegates’ responses reflected a broad call for greater allocation.
Delegates observed that universal access would require an expanded teacher supply to
match the increased uptake of the programme.
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DEIS schools

Delegates felt that DEIS schools would need a higher level of resourcing to be able to meet
the demands of universal access. In addition to the above, delegates highlighted the view
that DEIS schools would need additional posts at a senior management level to be able to
deliver universal access.

Rooms and physical space

Delegates signalled that universal transition year access would create issues for them in
terms of the availability of specialist classrooms and physical space. Delegates identified
that they would be constrained by the practicalities of accommodating all students in
different classroom types. This would impact the number of classes and associated staff
requirements. Digital and ICT infrastructure also emerged as a concern in tandem with
responses reflecting on spatial requirements.
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Roundtable discussions and afternoon plenary session

Delegates reconvened in the afternoon for a closing plenary and roundtable reflections.
During their roundtable reflections, delegates were invited to use Mentimeter to respond as
groups to four targeted prompts/questions. This allowed them to reflect on the information
provided throughout the course of the conference and discuss the themes of the day with
their peers. It should be noted here that while there was a broad crossover with the
responses from breakout sessions, this roundtable session gave delegates the opportunity
to feed in on topics they may not have had an opportunity to do so during a breakout
session.

Mentimeter captured a total of 83 responses from tables across all prompts/questions, many
of which expressed compound thoughts and questions leading to a broad number of themes
represented across responses. The most frequently occurring themes are summarised
below.

New subjects

Delegates were asked in their groups to respond to the following prompt in respect of the
introduction of Climate Action and Sustainable Development, and Drama, Film and Theatre
Studies ahead of the application to become a Phase One School: Thinking of your school,
will you consider offering the new subjects? Are the supports identified an influencing factor
in that decision?

The recurring themes in response to this prompt are outlined below.

Thinking of your school, will you consider offering the
new subjects?

M Yes
H No

¥ Maybe

Figure 8 Afternoon plenary — new subjects poll
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Decision to offer new Subjects- key areas of concern

4%

M Allocation M ICT Support Staff Requirements = Scheduling

W Resources M Student Interest M Funding B Physical Space

Figure 9 Afternoon plenary — new subjects — factors influencing decision to apply

Allocation

Allocation featured strongly in responses to this question in the afternoon session with
delegates having been asked in the breakout session to consider supports outside of
allocation. They signalled information on allocation would be crucial to informing their
assessment of how viable offering the new subjects would be in their schools. Delegates
responded that they would need additional allocations to get the subject up and running and
to facilitate timetabling.

Student interest

Delegates indicated in their responses that student interest would be a motivating factor in
their decision whether or not to offer the new subjects. Delegates noted that there was a
degree of uncertainty over how offering the new subjects would impact existing subjects.
The concern was raised that new subjects dilute interest in other subjects and create issues
around timetabling and staffing.

Resources

Delegates identified the resourcing of the new subjects as critical to their decision on
whether or not to apply for the Phase One rollout. ICT and digital resources were specifically
mentioned in this context.

Rooms and physical space

Delegates reiterated views shared in the breakout that spatial requirements and the
availability of suitable spaces and classrooms would be a primary factor in their
determinations on offering the new subjects.
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Transition year

Delegates were asked in their groups to respond to the following prompt: What would you
need to allow all students to do TY? If additional funding was available to support TY
provision, how would you prioritise it?

The recurring themes in response to this prompt are outlined below.

What would you need to allow all students to do TY? If additional funding was
available to support TY provision, how would you prioritise it? - Top Themes

Substitution |
10%

® Funding

Funding |

Transport : M Allocation
25% S

- Transport

Substitution

Allocation

Figure 10 Afternonn plenary — transition year — how should additional funding be prioritised

Funding

Similar to responses in the transition year breakout session, funding for the programme
emerged as the predominant theme as delegates reflected on this prompt. Delegates
indicated they would prioritise transport costs and experiential learning if additional funding
was made available. Delegates also indicated they would use additional funding for
resourcing external professional links with a view to facilitating engagement with multiple
pathways.

Allocation

Delegates reiterated the views expressed in the breakout sessions that additional allocation
would be needed to enable schools to provide universal access to the transition year
programme. Delegates once more opined that teacher supply would be a critical issue for
universal access.

Transport and school trips

Delegates broadly indicated that they would use additional funding to subsidise the cost of
transport and school trips incurred throughout the course of the transition year programme.
Transport, as a theme, was seen to include bringing in speakers/activities/programmes as
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well as the outward travel of students from schools to attend offsite experiences Delegates
noted these costs were significant and constituted one of the main barriers to the decisions
by parents and students not to undertake the year. Delegates also noted that these costs
were not uniform across the country.

Subject choice

Delegates were asked in their groups to respond to the following prompt: Can we improve
subject choice available to students in terms of the number of subjects you can make
available to your students? How?

The recurring themes in response to this prompt are outlined below.

Can we improve subject choice available to students in terms of the number
of subjects you can make available to your students? - top themes

H Allocation

M Teacher Supply
Timetabling

B School Size

B Facilities/Equipment

B Impact on Other Subjects

H Training/CPD

B Curricular Concession

Figure 11 Afternoon plenary —improving subject choice

Allocation

A majority of delegates expressed the view that increased subject choice was only possible
through increased allocation. 44% of total responses to this question reflected on allocation
as a key element of expanding subject choice. Delegates noted that this would be needed to
enable classes to run with smaller numbers of students. Teacher supply emerged as a
related theme in this regard. Some delegates noted that they do not have capacity to offer
more subjects at present even if they have interested and qualified teachers. These
delegates indicated that they were challenged in their ability to offer greater choice by the
need to balance the timetable of the school as a whole.
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School size

Delegates reflected that school size contributed to the range of subjects that could be
provided. Responses noted that smaller schools would need special consideration in
facilitating them to expand subject choice. Delegates also noted that for schools of any size,
a wider range of subject choices can create difficulties in timetabling.

Facilities/equipment

Delegates noted in their responses that expanded subject choice would require greater
resourcing in the form of facilities and equipment. They expressed the view that small
schools in particular struggled with this.
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Additional Assessment Components

Delegates were asked in their groups to respond to the following prompt: Can the new
approach to assessment positively affect student experience? How can we ensure we
assess knowledge/skills differently to traditional exams?

The recurring themes in response to this prompt are outlined below:

AAC plenary response - top themes

M Attendance M Deadlines ™ Facilities/Equipment Overload ™ Authenticity ™ Scheduling

Figure 12 Afternoon plenary — AACs

Scheduling

Delegates reflected strongly on the importance of assessment scheduling. A number of
related themes emerged in relation to scheduling, including around project deadlines and the
potential overloading of work and assessment. These themes also emerged in the breakout
session on AACs, wherein delegates also advocated for very careful consideration of to
maximise the benefits of AACs without creating congestion.

Authenticity

The authenticity of student work and the integrity of the examination process figured among
delegates’ responses. Delegates suggested that they would like reassurance in ensuring
that the work of the AACs does not fall to teachers and is not completed by parents.
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Attendance

Similar to the delegates’ responses in the breakout sessions, responses here noted that
attendance by students would be a critical factor in how well AACs will operate and will
impact how the benefits of their introduction will be felt. Delegates observed that students
who may take breaks, for example for health reasons, don't lose their opportunity to
complete the AAC.
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Appendix 1 — conference agenda
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