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Introduction 

As part of the public consultation process for a policy on Irish-medium education outside the 

Gaeltacht (POLG), people and organisations were invited to make a submission. A total of 

159 submissions were received. Of these, 63 statements were submitted containing virtually 

the same text and a further 27 were identical, all calling for a Gaelcholáiste in a particular 

area. This led to 71 submissions being unique: 33 from various organisations, 18 from 

parents, 17 from a school/principal/teacher and 3 from Gaelcholáiste students. Some of the 

submissions focused on one aspect that was of particular concern for a person/group while 

others covered a wide range of themes.  

Analysis of the submissions 

Themes and sub-themes 

The NVivo software tool was used to provide a thematic analysis of the themes generated 

from the submissions. Some themes were cited more often and more widely than other 

themes and the frequency of these references was broken down. This is clearly set out in 

Figure 1, where colour coding reflects the major themes and sub-themes within. The most 

frequently discussed themes are seen in the NVivo diagram. The major themes that stood 

out were as follows: 1. Guidance and support, 2. Access to Irish-medium education, 3. 

Training of teachers. Other themes and sub-themes are also organised by colour. All the 

titles on Table 1 below appear below, but Figure 1 clearly displays the number of references. 

The size of the shape in the diagram is proportionate to the number of times that a particular 

theme was mentioned.  
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Figure 1. Colour coding of major themes and sub-themes1 

 

The titles and sub-themes of the analysis of Table 1 are viewed as well as the number of 

sub-themes and references made to each theme and sub-theme.   

Table 1. Themes and sub-themes that emerged 

Name Description Files References 

1. Guidance and support  The support needed for educators, 

schools, the public from the 

state/system 

32 99 

1.1 Policy and curriculum 

Provides guidance and support to the 

sector 

18 37 

1.2 Guidance and support for 

teachers 

 25 51 

1.3 Guidance and support for 

naíonraí 

 11 27 

1.4 Guidance and support for 

primary schools 

 14 24 

 

 

1 English versions of the sib-themes are provided in Table 1 
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Name Description Files References 

1.5 Guidance and support for 

post-primary schools 

 21 42 

1.6 Facilities & resources  35 87 

1.7 Funding & allowances  28 48 

1.8 Guidance and support for the 

teaching of Irish 

 26 57 

2. Access to Irish-medium 

education 

School at all levels to be available in 

the area 

30 54 

2.1 Continuity in the system The importance of continuity from 

naíonraí to primary schools to post-

primary schools 

30 59 

2.2 Naíonraí  15 35 

2.3 Primary schools  7 11 

2.4 Post-primary schools  34 66 

2.5 Units/streams/CLIL  49 100 

2.6 School establishment process  17 27 

2.7 Buildings  4 9 

2.8 Teacher supply Teachers are available to teach at all 

school levels on a long-term basis 

30 49 

3. Teacher training Continuous & effective research-based 

training 

7 9 

3.1 Third level  24 55 

3.2 Initial training  27 58 

3.3 Continuing training  31 74 

4.    Other sub-themes    

4.1 Special educational needs 

(SEN) 

Supports for the needs of the pupils 35 87 

4.2 Assessment (for students) Assessment of the most prevalent 

SEN at primary level and examinations 

at post-primary level 

27 45 

4.3 An awareness of Irish-medium 

education 

Information for parents/community on 

benefits, questions, available 

29 68 

4.4 Inclusion and diversity Welcome to all, culture and ability 23 60 

4.5 The community The link between the school and its 

community 

26 59 

4.6 External services Various infrastructures that support 

each school  

18 49 

4.7 Parents Irish, immersion education and 

approach and support 

21 52 
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Name Description Files References 

4.8 The Gaeltacht Links to Gaeltacht & Gaeltacht schools 17 25 

4.9 English-medium schools As partners and connection to different 

systems 

13 25 

4.10 Research Guidance for teaching and learning at 

all levels 

10 12 

 

Recommendations from the submissions 

The frequency of suggestions made in the submissions is illustrated in Table 1 and it can be 

seen that some themes and sub-themes were mentioned more frequently than others. 

These recommendations are set out in the form of lists below and organised in the same 

order, according to the themes and sub-themes specified in Table 1. The lists below show 

the variety of proposals made rather than the number of recommendations. Sometimes, 

different groups had proposed the same idea or suggestion. Where the same proposal was 

given several times, they have been formulated as one comprehensive one. In other cases, 

recommendations were made reflecting different comments and all these comments have 

been taken into account. There is no organisation or person associated with the 

recommendations as the same suggestion has often come from more than one 

group/person.   
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1. Guidance and support 

This section sets out the guidance and supports identified in the submissions as being 

required for educators and stakeholders at all levels from the state and system. It covers 

policy and curriculum, facilities, resources and funding. There is also a breakdown of specific 

guidance and support that teachers generally need at naíonra, primary and post-primary 

level as well as specific guidance for the teaching of Irish in the system.     

1.1 Policy and curriculum 

• Recognise immersion education as a right for everyone.  

• To develop a policy for the Irish language in the entire Education System, to see the 

big picture for the Irish language, an integrated approach and a comprehensive 

policy.  

• The Department of Education should be proactive.  

• An agreed definition of immersion education, early immersion education, unit, 

stream, satellite, school transfer, etc.  

• Guidance and guidelines setting out a continuous vision for the provision of schools 

as well as teaching, learning and assessment at all levels.  

• Guidance for whole-school preparation/planning to develop learning outcomes, to 

ensure consistency among all of them. 

• Provide best practice indicators based on international research and best practice 

(e.g., Cymraeg, 2050).  

• To promote opportunities for North-South co-operation in Irish-medium education. 

• Links to the 20-Year Strategy for the Irish Language, the Policy on Gaeltacht 

Education, Literacy, Numeracy and Digital Literacy Strategy.  

• It is necessary to consider the broader sociolinguistic and statutory context in which 

Irish is learned, to ensure that all developments are aligned with government policy 

and commitments, and with legislative and statutory requirements in respect of the 

Irish language, and that the policy ensures value for money. 

• While the Primary Language Curriculum (2019) was welcomed, the Irish language 

Specifications [Junior Cycle] (and other materials) are unclear, and do not provide a 

standard or benchmark for the various age groups. 

• Review of the T1 Irish curriculum for Gaelcholáistí.  

• Making Irish two subjects at second level — a mandatory one based on 

communication based on the Teastas Eorpach sa Ghaeilge (TEG) model and an 

optional one for a deeper study of the language.   
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1.2 Guidance and support for teachers 

• It must be recognised that teachers without a high standard in Irish cannot 

satisfactorily teach the language or teach through Irish at primary or post-primary 

level.  

• Expertise in second language acquisition, early immersion education, teaching 

methods, scaffolding methods, corrective feedback methods for teachers teaching in 

the sector are essential. 

• This policy should aim for all teachers in the Irish-medium system to have a 

qualification at B2/C1 level (different recommendations) in accordance with the 

Common European Framework of Reference for Languages.  

• Free TEG qualifications/courses (for the first attempt) may be provided to teachers in 

Irish-medium school in Ireland.  

• To re-imagine the Ardteastas Gaeilge [Advanced Certificate in Irish] to encourage 

teachers with an interest in the Irish language, Irish culture and the teaching of the 

language.  

• It is recommended that the policy on Irish-medium education provide for a series of 

seminars/conversation circles to support teachers and school leaders in Irish-medium 

schools to develop their proficiency in spoken and written Irish.   

• More opportunities for networking/sharing resources, etc. 

• Support teachers in setting up Irish-language networks that would involve regular 

contact between children in Irish-medium/Gaeltacht schools by providing schemes 

such as Scríobh Leabhar [write a book] or Cairde Pinn [pen friends]/Cairde Comhrá 

[chat friends]/Creidim Ionat [I believe in you] or a version of Teanga Tí [home 

language].  

• Support teachers to make links between Gaelscoileanna, Gaelcholáistí and 

Gaeltacht schools.  

• It is recommended that videos of sample lessons showing good practice in Irish-

medium schools in terms of language and pedagogy be made available to teachers 

online. 

1.3 Guidance and support for naíonraí 

• For naíonra services to be sustainable, the state must provide appropriate supports 

for them. 



 

7 
 

• The provision of good practice indicators and a support plan for early childhood.  

• ECCE funding needs to be increased to ensure that services are sustainable and can 

focus on quality.  

• An allowance to be paid to naíonra staff as part of a strategy to address the 

recruitment crisis in the sector.  

• A recognition scheme as a location for Irish-medium early childhood learning and 

care is required. 

• Establish an organisation to regulate the criteria, qualifications and standards relating 

to Irish-medium pre-schools outside of the Gaeltacht. 

• That this policy will ensure that all naíonraí have the appropriate resources.  

• Provide support to all naíonra educators to achieve a high standard of Irish based on 

the Common European framework (TEG) at level B2 (C1 proposed elsewhere).  

• The development of good practice indicators for immersion education in the context 

of early childhood learning and care and a support plan for implementation is 

required.  

• Encourage English-medium early childhood providers to use the Irish language. 

• Clear policy and guidelines for the implementation and inspection of immersion 

education in early childhood settings. 

• It is recommended that additional funding/support be provided to Irish-medium 

education in support of the needs of early childhood education.  

• To provide for early childhood learning and care through the Partnership for the 

Public Good.  

1.4 Guidance and support for Irish-medium primary 

schools 

• Irish-medium provision must be of the same standard as English-medium provision 

nationally.  

• It is recommended that two years of immersion education be implemented at the 

beginning of all primary education.  

• A language assistant should be available to all infant classes who would assist with 

language input at this critical stage.  

• Language assistants should be available in all Irish-medium schools to support the 

transfer of pupils to Irish-medium schools after the initial early immersion years.  

• Smaller classes, especially in the early years of primary school.  

• An additional SEN teacher to support Irish and English literacy. 
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• In conjunction with An Foras Pátrúnachta, the Department of Education should 

enhance support for existing primary schools to change their patron and ethos. 

• Oide or SENO Advisor to support a teacher in availing of the progression continua, 

the Primary Language Curriculum, Aistear and the additional support pathways to 

cater for children with special educational needs.  

1.5 Guidance and support for Irish-medium post-primary 

schools 

• Gaelcholáistí should have the same subject options, extracurricular activities, school 

facilities, events and sporting events as English-medium schools. 

• There is an urgent need for career guidance and SEN teachers in Gaelcholáistí, 

especially for small schools, with low-hour contracts in place.  

• Parents are losing confidence in the system because of a shortage of teachers and 

the ability of schools to provide materials through Irish. Without solving this problem, 

schools will lose students and teachers. 

• Support post-primary schools catering for students from English-medium primary 

schools.  

• To ensure additional support for Gaelcholáiste students in relation to examinations 

‘as whenever we are struggling with subjects we cannot get ‘Grinds’ in Irish’ (students 

from a Gaelcholáiste).  

• Ensure that all Gaelcholáiste students can take two European languages for Junior 

Cycle to benefit from the advantages of bilingualism.  

• There is a great opportunity to enhance pupils’ language skills during transition year 

by aligning transition year specifications for Irish with the Common European 

Framework of Reference. 

• Transition year students should undertake a programme to support Irish in local 

primary schools, for example, shared reading. 

• The transition from primary to post-primary should be facilitated through bridging 

programmes and other such programmes. This is a very sensitive period for young 

people, especially for girls.  

• Schemes should be put in place in which children in 5th or 6th Class can spend days 

in Gaelcholáiste and ambassadors from the Gaelcholáiste could talk to 5th/6th Class 

pupils. 

  

https://curriculumonline.ie/getmedia/ea75c725-6c4c-4153-9b64-4a67aec2d554/Contanaim-Dul-chun-Cinn.pdf
https://curriculumonline.ie/getmedia/ea75c725-6c4c-4153-9b64-4a67aec2d554/Contanaim-Dul-chun-Cinn.pdf
https://curriculumonline.ie/getmedia/827217f9-40da-4f3f-8f0c-7aa35393bb24/Cosain-Tacaiochta-Breise.pdf
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1.6 Facilities & resources 

• The lack of suitable resources, as well as outdated textbooks, make the experiences 

of the teacher and the pupils/students more difficult. 

• There is an urgent need for a balance in terms of the availability of Department 

circulars and other publications in Irish and English at the same time.  

• Simultaneous provision of Irish from the Oide and SENO services. 

• Additional resources are required for the AIM (Access and Inclusion Model) Scheme 

to support early education through Irish as a whole. 

• It is recommended that discussion forums be put in place to create further 

communication between Oide, COGG, SENO, Gaeloideachas, An Foras 

Pátrúnachta, Foras na Gaeilge, etc., to ensure that the best and most appropriate 

facilities are developed.  

• Increase support for organisations: COGG, Foras na Gaeilge, An Foras Pátrúnachta, 

Gaeltacht Education Unit.  

• We welcome the Tairseach [portal] (COGG) and the Fóram Feasa [knowledge forum] 

(ETBI) and the Tionól Forbartha [development assembly] (Gaeloideachas) to share 

resources/information. Teachers need to have more networking opportunities. 

• It is recognised that many of the resources at primary level come to COGG from 

CCEA.  Adequate funding should be made available to COGG to expand staff and 

develop resources and ensure ongoing collaboration with CCEA.    

• Grants for resources in Irish. 

• Resources should only be translated based on the specific requirements relating to 

the acquisition of Irish or to the learning of content through Irish.   

• An update of Séideán Sí is required. 

• An up-to-date language/literacy programme suitable for the needs of Irish-medium 

education outside the Gaeltacht.  

• Develop reading material for primary school classes, especially 3rd-6th classes.  

• It is recommended to increase Gaelbhratach resources so that the competition can 

be made available to all schools in the country.  

• Attractive digital facilities focused on the [Irish-medium] sector. 

• There is a need for more and more audiobooks of the textbooks, to support children 

with visual impairments, parents, children who are new speakers, and for homework. 

• It is recommended that the three major dialects be catered for. 
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• It would be worthwhile to explore the possibility of using some of the same teaching 

and learning resources at the end of primary and early post-primary schools. 

• There should be at least one special teacher in each Gaelscoil who would be 

responsible for accuracy in Irish pronunciation. 

• It is recommended that a language support teacher be provided to DEIS Irish-

medium schools. 

• Provide teachers of Irish as an additional language as is the case for English.  

• An additional teacher to be appointed in each Gaelcholáiste to focus on facilities. 

• Support schools in sourcing teachers, special needs assistants, secretaries, 

caretakers, cleaners and Board members with a high standard of Irish.  

• Add to school staff in extra-curricular areas so that teachers are not relied solely on 

to provide this. 

• Extra time for in-school leadership and management, school release days for deputy 

principals and secretarial support.  

• It is recommended that information on the seminars, videos, communities of practice 

and conversation circles be advertised in ‘Fios Foghlama’ [learning enquiry] (Oide).  

• Supports should be given to post-primary students, 'We do not have books for most 

subjects. We rely on notes from the teacher, and any books that are available, the 

Irish is far too difficult. The same number of books, resources 

(videos/PowerPoints/worksheets), support sites should be available in Irish’ (students 

in a Gaelcholáiste). 

• Links should be made with the arts in schools, e.g., making plays/musicals with two 

Gaelcholáistí where someone can be employed to direct plays through Irish. 

• Facilitate distance teaching/distance learning through videoconferencing with another 

Gaelcholáiste in the event of a teacher shortfall in specific subjects. 

1.7 Funding & allowances 

• Appropriate sustainable funds for Irish-medium schools in state-funded projects. 

• That the salary allowances for Irish-medium, Gaeltacht and island schools be 

reintroduced. It is recommended that retrospective pay be ensured in the case of 

teachers who have not earned the allowance since it was frozen. 

• To provide ongoing and long-term funding to research organisations and groups 

which design assistive technology for the Irish language. 

• We ask that funding be provided to An Foras Pátrúnachta to provide services to all 

Gaelscoileanna in the country. 
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• The grant received by Irish-medium schools under the direction/patronage of 

religious orders should be available to comprehensive, community and ETB schools, 

on the basis of fairness and providing practical support to Irish-medium schools. 

• Provide supports/rental allowances to teachers in Dublin due to the cost of living and 

housing crisis.  

• Grant/package to all Gaelscoil teachers. 

 

1.8 Teaching of Irish  

• There is a need for a comprehensive plan for the teaching of Irish from pre-school to 

third level.  

• The continuum of bilingualism should be recognised in the policy, and it should be 

noted that each child has a different language journey and that there are both native 

and new speakers in the classroom.  

• Increase funding for language support, including differentiated support to help 

language enrichment for native and other speakers. 

• It is necessary to establish an Irish language as an Additional Language (IAL) 

scheme to recognise the language challenges and learning supports required by 

children with Irish/English as additional languages. 

• To provide additional support hours for Irish-medium schools, especially as students 

struggle with literacy challenges. 

• To employ teachers with specific responsibility as experts in the accuracy of Irish, 

and the teaching of phonetics, phonics and early reading. 

• Implement a language assistants’ scheme to develop learners’ receptive and 

expressive language skills, which would ensure an earlier level of fluency and a 

higher level of competence conducive to accessing a more challenging curriculum. 

• The immersion period should be increased to the first five years in school. This would 

provide the learners with the basic language skills that would be the cornerstone of 

learning deeper skills in the future.  

• The pandemic still affects students in the Irish-medium sector as they were not in an 

Irish language learning setting over two years. Their Irish has suffered as a result. 

Additional supports are needed to reduce this negative impact. 

• The Department should aim to have Irish of a certain standard for all pupils/students 

at the end of their schooling. 
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• Flexibility of curriculum teaching time for the second language is recommended: 

recognise that language and content are simultaneous targets that operate in all daily 

lessons at primary level and that it is accepted that a flexible time limit should be 

attributed to the same lessons. 

• Ensure that students have a basic vocabulary in both languages, which would be 

good for development, they could do this as part of homework.  

• There should be smaller classes in Gaelscoileanna and Gaelcholáistí to support 

language acquisition.  

• Pre-schools and primary schools require guidelines for teaching native speakers as it 

is taken for granted that Irish in the L2 for everyone. 
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2. Access to Irish-medium education 

This theme mainly concerned the provision of Irish-medium education from pre-school to 

post-primary level; naíonraí, primary and post-primary schools. In their submissions, people 

discussed the importance of continuity in the system and that all levels of school should be 

available to those who choose Irish-medium education at reasonable distance from their 

homes. Teacher supply issues and the system for establishing schools were raised in this 

section. For the most part, people expressed their dissatisfaction with units and streams as 

an alternative to Irish-medium schools, but they were seen as a step towards reconfiguring 

schools to Irish-medium schools provided the right structures were in place. While Content 

and Language Integrated Learning (CLIL) is seen as an approach in English-medium 

schools, it was raised by many in the submissions in the context of providing an initial step 

towards reconfiguring English-medium schools as Irish-medium schools.    

2.1 Continuity in the system 

• The state must take into account the full continuum of education, pre-school, primary, 

post-primary as a local choice for everyone.  

• It is recommended that there be a supportive national infrastructure in the country to 

support the establishment/strengthening of Irish-medium schools to acquire 

appropriate buildings as well as to support governance that would function in a 

constructive role for schools in the sector on a regional basis.  

• Create campuses for Irish-medium education with pre-school, pre- and after-school 

care, primary and post-primary school together to generate an Irish-language 

community. 

• That parents would be encouraged to choose Irish-medium education if their child 

has the opportunity to continue their education through Irish. 

2.2 Naíonraí 

• It is an omission that the establishment of naíonraí is not included in the discussions 

on the provision of and access to Irish-medium education. There is a need for a 

scheme that supports the establishment and maintenance of naíonraí and ensures 

that a local Irish-medium option is available to all children.  

• The naíonra should be recognised by the state as the foundation of Irish-medium 

education where confidence and language is built among children and parents. This 

opportunity should be provided.  
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• We believe that an effective naíonra should be linked to all Gaelscoileanna and that 

the Department of Education should have a clear and accessible structure to 

establish a naíonra on a Gaelscoil site.  

• The Admission to Schools Act 2018 should updated to permit Gaelscoileanna to 

include attendance at a local naíonra to be part of their admissions policy. 

• There is a huge lack of preschools in Dublin. Lack of funding, costs, administration of 

naíonraí and salaries that are too low are recognised as barriers to development in 

the sector. 

2.3 Primary schools 

• There is a huge demand, but it is necessary to ensure that schools are in place to 

cater for it, so that a local Irish-medium option is available to the same standard as 

the English language provision. 

• Not less than a quarter of new schools should be Irish-medium schools every year. 

• Over-demand in current schools needs to be assessed at regular intervals and 

measures taken to increase provision as appropriate. 

• There is a big gap between the aspirations of the community in relation to the 

provision of Irish-medium education and the access of parents and children to the 

type of education they want. The state is obliged to close this gap.  

• The provision of Irish-medium schools at primary level should be increased and a 

scheme, in line with the Gaeltacht School Recognition Scheme, should be introduced 

to provide guidance to the school communities. 

• To establish a specific scheme to encourage primary schools to reconfigure into Irish-

medium schools by taking targeted steps year-on-year, and to have specific support 

available to them in that transition.  

• Irish does not have equality compared to English as a major language. Irish will be 

disadvantaged in an urban area where there are fewer daily speakers of Irish among 

the English-speaking community while the state continues to approve the system in 

place for schools. 

2.4 Post-primary schools 

• That a new Gaelcholáiste be set up within five years in any school area where there 

is a primary Irish-medium school but no Gaelcholáiste, to ensure continuity of 

provision. 
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• There are counties without Irish-medium education at post-primary level. While 

supply is demand-driven, there is little chance of demand if there is no choice in the 

first place. 

• It is recommended that the Department of Education and Gaeloideachas should 

collaborate in the establishment of schools and that Gaeloideachas should be 

consulted as to the location of new Irish-medium provision. 

• That independent post-primary schools long sought by parents in places where there 

has been a recognised demand for many years be approved: Dublin 2, 4, 6, 8; 

Cherrywood, Dublin 18; Dublin 9; Swords; Bandon, Cork; Tullamore in Offaly; 

Ashbourne in Meath; Ennis in Clare. 

• Satellite instruction in a variety of subjects to enable students to have a choice of 

subjects. 

• Limerick City and Monaghan are among the highest percentages of Irish-medium 

education in the country. This model should be followed. 

• Appropriate planning should be made in which Gaelcholáistí are based between the 

existing Gaelscoileanna so that the largest number of children from those schools 

can attend Gaelcholáistí on a public travel system. 

• It is recommended that children who attended an Irish-medium or Gaeltacht primary 

school, and native speakers should have priority in the admission system at each 

Gaelcholáiste. 

• It should be ensured that, when there is a sustainable Irish-medium primary school, 

an Irish-medium post-primary school would be available in the school area, where 

journeys would not be too long and there would a public travel system to ensure that 

pupils have easy access to the school. 

• The lack of places in an area causes a low rate of transfer in Dublin, not a lack of 

interest.  

• There should be an investigation into the statistics relating to the transition from 

primary to post-primary in Irish-medium schools outside the Gaeltacht and the 

reasons for low transfer rates. 

2.5 Units/streams/CLIL Project 

• To define the terms “Irish-medium unit” and “stream”, to develop policy and to find 

solutions to their challenges.  

• Establish Gaelcholáistí. Do not set up units or streams as an option.  

• Use the satellite model to provide subject options.  
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• The unit/stream approach is not suitable, effective or balanced for students or staff. 

There is a special ethos in Gaelcholáistí where the Irish language is at the heart of 

every aspect of the school. 

• Clearly, Irish-medium immersion education is not being received by students 

attending Irish-medium streams. We are disappointed that the Department of 

Education has mentioned the establishment of “streams” as an Irish-medium 

education option as part of this consultation process. 

• A transition path to recognition as an independent school should be put in place for 

existing Irish-medium Units, and to reduce the concerns of the host schools that the 

Unit’s independence would affect its student numbers. 

• ‘The teacher’s allowance and the lack of hours available to run a unit is destroying 

the ability we may have to act as an Irish-medium setting’ (unit teachers).  

• If there is a reduction in the establishment of Gaelscoileanna/Gaelcholáistí in the 

future, as stated in the Report, the establishment of Irish-medium units should be 

facilitated, to meet demands for Irish-medium education. 

• It is considered very important to encourage the establishment of Irish-medium units 

in existing buildings where there is demand accompanied by the public being 

concerned about the potential cost of building a new Gaelcholáiste.  

• There is no link between the schools with a unit/stream or with Gaeltacht or 

Gaelcholáistí schools, there should be.   

• Content and language integrated learning (CLIL) cannot be compared with or be a 

replacement for an immersive experience in Irish and Irish-medium education. It 

would not be appropriate to offer or provide this approach to parents/students when 

they are demanding Irish-medium education. 

• It is recommended that the CLIL approach be extended to foster a good foundation of 

Irish among students at post-primary level in English-medium schools. This might be 

the cornerstone of a unit or stream.  

• Guidance is required for the CLIL project. Questions remain on how to integrate the 

language into content. 

2.6 The school establishment process 

• Parents should be given advance notice when a new school is established.  

• The reform of the process for establishing primary schools which began in 2019, 

which allowed new primary schools to be pre-identified as Irish-medium schools prior 

to the process of selecting a patron provided there was no pre-existing Irish-medium 
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provision in the area, was greatly welcomed. There is no similar process at post-

primary level and a parents’ committee in the Dublin area 2,4,6,8 had to resort to an 

investigation process to seek solutions to the challenge. It cannot be said that the 

Department of Education sees post-primary provision through the medium of Irish as 

a priority. 

• A process based on population growth alone will not cater for the development needs 

of Irish-medium education. There is a need for a recognised process for the 

establishment of Irish-medium schools in accordance with demand outside the 

current system implemented by the Department. 

• If the number of children in the Irish-medium education system is to be significantly 

increased, not only will the reform of the school establishment process and the 

Department’s policy on the establishment of Irish-medium schools be required, but 

an analysis of the ability and willingness of communities in a significant proportion of 

English-medium schools to change the language ethos into Irish, to function officially 

as a Gaelscoil will also be required. 

• Support DEIS schools seeking to become an Irish-medium school.  

• That all new schools and any schools that are transitioning to the Irish-medium 

system would be under the patronage of An Foras Pátrúnachta as the first choice. 

2.7 Buildings 

• Permanent (or at least high quality) accommodation for each school to reassure 

parents. 

• Promote amalgamations of medium-English schools, particularly in rural areas to 

provide buildings and grow student numbers. 

2.8 Teacher supply 

• There is a supply, recruitment and retention crisis among teachers nationally due to 

the lack of state strategies to encourage teachers to commence/remain in the 

profession. 

• There is a need for an appropriate system of teacher supply for Irish-medium 

education (a quality framework for immersion education; a standard of the European 

framework as an appointment criterion; separate panels for teachers in the Irish-

medium system, etc.). 
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• The Gaeltacht Education Unit has worked on the new teacher supply programmes, 

but it is strongly felt that this will not be sufficient and that the current provision will 

not meet the needs of the schools as a whole. 

• There should be no problem here if supply were ahead of demand as was the case in 

the first 50 years of the state, 1922 to 1972. The gap that created greater demand 

than supply began in 1973 when the state changed its Irish-language strategy, and it 

is now up to the current state to return to the vision of those who gained 

independence to ensure equality.  

• As approximately 7% of primary school children are attending Irish-medium primary 

schools outside of the Gaeltacht, the same percentage of student teachers 

undertaking Bachelor of Education and Professional Master of Education 

programmes in higher education institutions should be studying through the medium 

of Irish. 

• Increase the number of places on university courses to increase teacher supply.   

• Establish an incentive campaign to encourage teachers to teach through the medium 

of Irish. 

• Offer permanent positions from the outset instead of two-year fixed-term contracts to 

teachers to attract them to the profession. 

• When teachers are absent, a qualified teacher or teachers with Irish are rarely 

available to take their place, and Irish-medium and Gaeltacht schools are very 

dependent on the panel in their diocese.  

• The panel system for primary schools in relation to the appointment of teachers is 

unfair to Gaelscoileanna although it is acknowledged that it has improved 

significantly. 

• Strategies are needed to tackle the recruitment and retention crisis — newly qualified 

teachers have not been attracted to the profession compared to other countries. 

They are much sought after abroad, and some countries are offering them attractive 

packages. 

• Offer better development opportunities (posts of responsibility, etc.). 

• Reintroduce immediately the teaching through Irish and Gaeltacht allowances to 

encourage teachers to teach through the medium of Irish. 
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3. Teacher training 

Teacher education and training was another of the major themes that emerged in the 

analysis of the submissions. People had many suggestions for initial training and continuous 

training, and the importance of research-based training to guide the practices and supports. 

People also had many suggestions regarding the teaching of Irish, the standard of Irish and 

general provision at third level and it was considered important that those proposals be 

reflected in this theme as well.    

3.1 Third level   

• That third level education should be included in the policy on Irish-medium education, 

and that co-operation with the Department of Further and Higher Education, Science, 

Research and Innovation be ensured. 

• Implement an all-Ireland approach and provide adequate funding for colleges of 

education both north and south, to address the shortage of qualified teachers for the 

sector, and also to standardise Irish language examinations in them to ensure the 

quality of results. 

• A network should be established with lecturers throughout the island, and abroad, 

who teach modules through the medium of Irish in the university to develop and 

share resources. 

• It is recommended to ensure that the colleges of education have sufficient time and 

staff to focus properly on preparing the teacher for the teaching of Irish in each 

school. 

• To provide an additional option in relation to the taking of third level courses through 

Irish. 

• There is a need to focus on other essential educational services such as classroom 

assistants, speech therapists and educational psychologists and the development of 

third level courses that will provide experts for students in Irish-medium schools. 

• To communicate third level and employment opportunities to Gaelcholáistí, about the 

planned 20% recruitment quota for the public service, or in promoting attractive 

courses through Irish in university and further education. 

• Provide more accommodation through Irish for those attending a 3rd level course. 

• That Irish-language societies should be properly funded on third level campuses to 

encourage students to use and promote Irish. 

• Funding for periods in the Gaeltacht, a year in the Gaeltacht at third level.  
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• Reinstate the 3rd Level Scholarship Scheme.  

3.2 Initial teacher education 

• To provide more courses/places at third level through Irish in the education of primary 

teachers through Irish.  

• Extend the reduced points entry available to Gaeltacht applicants for ITE 

programmes to former pupils from DEIS Gaelscoileanna. 

• It is strongly recommended to increase the number of places on the PME through 

Irish in University Galway and in the east of the country, and to provide grants to 

students working in Irish-medium/Gaeltacht schools.  

• Each teacher education course should include a module on immersion education and 

the benefits of bilingualism. 

• Teach teachers about the required expertise and methodologies for immersion 

education at naíonra, primary and post-primary level.  

• To provide education through Irish for teachers even if they do not intend to work in 

an immersion education setting and to require a higher standard of Irish as an entry 

requirement. 

• Provide funded Gaeltacht-based courses (European Language Certificate) for a year 

as part of the BEd programmes. That an off-campus year be spent in a Gaeltacht or 

Gaelscoil. 

• A teacher should spend the first two weeks of their initial teaching education course 

in the Gaeltacht. There would be an opportunity to encourage students to use Irish 

with each other from the first day and continuously thereafter.  

• Teachers who wish to teach in the Irish-medium system, or who wish to teach a 

number of subjects through Irish in English-medium schools in the future, should 

have the opportunity to take a few modules in Irish in the college of education. 

• It is recommended that all teachers have to spend at least one professional 

placement teaching in a Gaeltacht or Irish-medium school, and that the placement 

should be a requirement to achieve the teaching qualification. 

• The entry requirement for Irish should be maintained to ensure that students can 

make the most of their time in the university. 

• To ensure that Irish is given extra teaching time in the Colleges of Education and that 

a certain standard (TEG or similar) is to be achieved by each BEd and PME primary 

student teacher (standard on completion instead of at entry). 
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• Provide phonic/phonetic and accuracy courses in the colleges of education so that 

teachers have the required standard of Irish to teach in Irish-medium schools.  

• Awareness of the access programmes for initial teaching education (for example, 

HEAR, Tobar, DARE) should be raised among post-primary students and teachers. 

• It is recommended that ability in Irish be part of the post-primary education 

qualification which focuses on the weaknesses in subject teaching and professional 

placement in Gaelcholáistí and post-primary schools in the Gaeltacht. 

• Recognise the urgent need for specific training of student teachers and qualified 

teachers to enable them to teach specialised subjects in the sciences (including 

Geography). 

• Changing the PME, one year of university and the second year teaching, payment 

and qualification awarded at the end of the second year.   

• Training courses through Irish should be established starting at Level 5 and up to 

Level 8, in accordance with the National Quality Framework, which recognises the 

needs and specific provision of immersion education for early childhood learning and 

care practitioners.  

• Irish language programmes or modules on immersion education are required as an 

essential part of the training to work in naíonraí and nursery schools.  

• Provide incentives to students in Gaelcholáistí to encourage then to study childcare 

at third level. 

• Provide modules on bilingualism and immersion education in the initial education of 

educational psychologists and speech therapists.  

3.3 Continuing Professional Development 

• It is recommended that the National Centre for the Professional Development of 

Teachers through the medium of Irish be established as proposed in the 20-Year 

Strategy for the Irish Language 2010-2030.  

• Regular all-island research-based provision of high-quality Continuing Professional 

Development developed for the Irish-medium sector. 

• Various workshops should be provided to staff in Gaelscoileanna and Gaelcholáistí 

during the school year in terms of language attitudes, language motivation, corrective 

feedback, grammar courses, language enrichment, Irish in the community, various 

events and activities that would enhance the school’s experience and expertise.  
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• There is a need for specific provision at naíonra, primary and post-primary level, not 

a translation of courses available to settings who operate through the medium of 

English. 

• A training course (HDip) through Irish should be provided which focuses on the 

needs of immersion education as was done for primary level a few years ago. 

• A link between teachers and education centres as well as research scholarships 

should be created to enable a local working group to focus on developing best 

practice in their schools.  

• That specialised Irish courses in post-primary subjects will be available to enable 

teachers to teach through Irish. 

• Guidance on the best ways and strategies for an Irish-medium school that has 

achieved DEIS status to undertake the DEIS plan/School Self-Evaluation in order to 

achieve the best results.  

• A training system for teachers and principals, primary and post-primary schools, to 

explore and discuss special education needs in the context of immersion education. 

• It is recommended that a master’s course in relation to SEN be established in Irish 

for SEN teachers free of charge with paid release time from school.  

• Provide Irish language courses to support teachers from different backgrounds to 

enhance their Irish.  

• Develop an Erasmus type programme to promote mentoring in Irish for teachers 

already working in the Irish-medium sector who need upskilling/language accuracy 

and to attract newcomers.  

• It is recommended that a TEG course be provided to teachers free of charge (and 

Gaeltacht residential courses, day courses, online courses) so that they can improve 

their Irish.  

• There is a need to develop expertise in the acquisition of additional languages, in 

particular the acquisition of Irish. It is important that some of the existing 

understandings in relation to the acquisition of English are not assumed to apply to 

Irish without further exploring the issues.   

• Regular in-service courses on pronunciation should be organised for primary school 

teachers. It is necessary to maintain accuracy in pronunciation and to pay attention to 

the connection between orthography and phonemes.  

• Guidance on immersion education, translation of skills between languages, CLIL, 

form-focused teaching, corrective feedback, Aistear on a whole-school basis to 

improve language skills and increase expectations for children. 
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• Compulsory training should be available to all staff on Irish as the language of 

socialisation in order to promote this concept. 

• It is recommended that Irish courses for school secretaries and caretakers be 

developed and provided free of charge. 

• To continue the successful Masters of Education programme at whichever 

University/third level institution is successful in the current competitions and to 

increase the number of places. 

• Options other than M.Ed. in Irish-medium and Gaeltacht Education in the immersion 

setting should be considered. Meaningful professional development which does not 

depend on achieving a master’s level should be provided. 

• Guidance on how to make effective use of suitable pedagogies, devices and 

resources in Irish-medium schools in terms of digital technologies.  

• Online classes accredited free of charge for Special Needs Assistants/school 

caretakers/secretaries. Commence with TEG A1, A2, etc. 
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4. Other sub-themes 

As can be seen in Figure 1 other themes emerged in the analysis that were mentioned less 

frequently than the three major themes discussed so far. But these are themes are equally 

important in the discussion. People placed Special Educational Needs (SEN) to the fore very 

often in the context of assessment. Emphasis was placed on inclusion and diversity and that 

Irish-medium schools should be open and available to all types of pupil and learners. The 

need for an awareness campaign to clarify this message was mentioned also. The role of 

parents was discussed as another theme as well as with the school community to support 

the normalisation of the Irish language. People emphasised external services and that it is 

not just the school that needs to support pupils and students. While the recommendations in 

these submissions are focused on a separate policy for Irish-medium schools outside of the 

Gaeltacht, the importance of links with Gaeltacht and English-medium schools as partners in 

education was still highlighted.      

4.1 Special educational needs  

• Research shows that children and young people with special educational needs, 

including autism, dyslexia, dyspraxia and Down syndrome, can benefit from 

immersion education and bilingualism, but there is a need for more support services 

and resources in general that are targeted at their needs. Schools need to be 

supported in this area. 

• It is necessary to provide compulsory training for teachers on how to effectively 

support children with special educational needs in the Gaelscoil and through Irish.  

• Learning support must be available to all pupils in the Gaelscoileanna who need it 

and that this support will be available through Irish for them. 

• The National Council for Special Education needs to develop its own understanding 

of immersion education and Irish-medium schools. Gaelscoileanna are still being 

asked to establish special classes through English.  

• It is important that the Health Service Executive (HSE) accepts that parents choose 

the language of instruction of the pupils/students and that it recruits people with 

specialist knowledge who are bilingual to provide this service. 

• Guidelines (including from medical and other services) and appropriate resources are 

required for SEN.  
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• Resources and documentation relating to special education needs must be adapted 

to the context of Irish-medium education rather than providing translations of 

inappropriate versions from English-medium settings. 

• There is a lack of programmes, interventions, guidelines, assessment and teaching 

resources through Irish specifically aimed at special educational needs in the 

immersion/bilingual setting. 

• Support services and evidence-based resources should be available for SEN in the 

Irish-medium setting from NEPS and the NCSE. 

• Provide support services through Irish (for example, occupational therapists, speech 

and language therapists, physiotherapists, and psychologists). 

• There is a need to develop Irish-language communication technologies for those with 

disabilities that will allow access to education through Irish and to a professional and 

social life as members of the Irish language community (see Digital Plan for the Irish 

Language). 

4.2 Assessment 

• It is recommended that there be additional assessment and diagnostic tools for 

speech and language in the immersion education setting. Formal standardised tools 

to assess oral language, receptive language, expressive language, and social 

communication are required. 

• In order to support effective language learning, it is essential to ensure that the 

assessment and examination systems foster the development of the language skills 

that students need to use the language confidently on a daily basis. It is therefore 

necessary to develop information and specific examples of the types of tasks that 

would be used to assess the pupils in the examinations in conjunction with new draft 

specifications to ensure that the goals of the specifications and assessment tools are 

properly aligned. 

• There is consistent vagueness in the teaching and assessment of Irish as a subject 

at post-primary level. Teachers are continually frustrated in terms of the vision, 

approach and goals. There is a need to develop a policy on the teaching of Irish for 

all levels in relation to vision, objectives and approach. 

4.3 Establish an awareness campaign  

• A state-funded promotional campaign to raise awareness of the benefits of Irish-

medium education and the ability of the system to cater for children and young 
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people from all backgrounds. This could be done in conjunction with Comhairle na 

Gaelscolaíochta to maximise the value of the expertise that is available.    

• The development of awareness among parents of the benefits of continuity in the 

immersion education system. 

• An awareness campaign should be created on the media/radio/TV, etc. on the 

advantages of bilingualism and multilingualism. 

• Open meetings/talks for parents/students/community should be held several times 

throughout the year in community halls throughout the country/Irish-medium schools 

and in Gaelcholáistí.  

• Publicity should be carried out in a range of languages. 

• There is still a barrier because parents think that their children need a high academic 

and linguistic ability to attend an Irish-medium post-primary school. 

• There is a need for an awareness programme that shows that the Irish-medium 

education system can and should be for children with SEN. 

• Design a package to support schools in attracting students to provide Irish-medium 

post-primary schools, summer camps, Irish language clubs, information leaflets and 

a promotional campaign, giving schools a marketing budget to undertake promotional 

activities to attract new students, funding to provide homework clubs and other 

transitional events. 

• The policy should guide students to move from English-medium primary school to a 

Gaelcholáiste by launching a campaign showing that it is feasible and even attractive 

to transfer, and to ensure supports for the pupils and parents who make this choice. 

• Training for principals/school management to market their school. 

• There should be information on the benefits of bilingualism in the medical and health 

centres, and information on Irish-medium education in the area. 

• It is recommended that funding be made available to COGG to promote an 

awareness campaign on Irish-medium education. 

• The government needs to foster attractive employment opportunities with Irish, and 

to inform children and parents about the opportunities available to them, showing that 

learning the language and Irish-medium education have an economic, educational 

and identity value.  

• To further promote employment opportunities in Gaelcholáistí in a variety of areas 

(education, technology, research, advocacy, media, etc.). 
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4.4 Inclusion and diversity 

• To promote the equality, diversity and inclusion of all pupils in any policy relating to 

Irish-medium education. 

• Children with a foreign or Traveller heritage have been discriminated against.  

• Ensure that schools are accessible in areas of growth in the community that reflect 

the multicultural backgrounds in Ireland. 

• The low percentage of children from other countries attending Irish medium schools 

must be tackled and increased. 

• Make links with groups working with minority groups.  

• Different models of Irish-medium education should be available in schools, see the 

variety of models in Wales (Thomas & Dunne, 2022) and support schools who wish 

to set up CLIL. 

• Language Support Teacher(s) may have a role in fostering positive relationships 

between home and school to strengthen and increase equality, diversity and 

inclusion in Gaelscoileanna outside of the Gaeltacht.  

• Language Assistants and additional resources, like EAL, to allow students who are 

not fluent in the language to have access to Irish-medium schooling. 

• It is recommended that a language support teacher be provided to DEIS Irish-

medium schools to support the pupils’ language skills and to support staff. 

• Recognise the particular linguistic challenges and learning supports required by 

children with Irish/English as additional languages. 

• More support/training resources should be made available to teachers in all schools 

on intercultural and inclusive education. 

• The diversity in the Irish language community and in Ireland should be reflected in 

Irish language organisations’ information videos. 

• Cater for multilingual children who are moving to the country and who require primary 

education through Irish. 

• Encourage people from different backgrounds to become teachers in the Irish-

medium sector. 

• Support schools to cater for children who register with a Gaelscoil after 1st Class or 

children who come to Ireland over that age. The practice in other countries such as 

Wales should be considered. 

• Provide courses that teachers from different backgrounds can improve their Irish. 
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• Explore policies to increase the percentage of Irish-medium DEIS schools and attract 

more children from different backgrounds to Irish-medium education.  

• Include the language conditions of the school and the level of disadvantage in the 

area when preparing appropriate supports for naíonraí and DEIS schools. 

4.5 Community 

• There is an urgent need to socialise the culture and the language around the school. 

• Partnership must be created, fostered and strengthened through all state 

departments with voluntary community groups in any area where a Gaelscoil has a 

collaborative approach between parents, former pupils, teachers, and language and 

cultural groups.  

• The Irish language is a huge issue in the wider community and this policy should not 

be used to try to resolve this issue. The challenge is too big for the policy although 

there is a place in the policy to support the Irish language in the wider community.  

• If the Government is to achieve the goals of the 20-Year Strategy for the Irish 

Language, it is necessary to build on these language communities and recognise that 

they are stronger when Irish-medium schools are central to the strategy.  

• The normalisation of Irish in the community so that the pupils would not be ashamed 

to speak Irish outside of school.  

• Provide support and funding to make Irish a living language in the community and to 

promote Irish outside of the school. This is more likely to attract students to Irish-

medium education. 

• It is recommended that there be co-operation between the organisations working to 

promote the Irish language in the community and the Department of Education. 

• There is a need for a connection between the education system and later life. It must 

not only be demonstrated but proven that it is worth learning Irish and opportunities 

to speak Irish outside of the education system must be strengthened.  

• It is recognised that Irish-medium education does not develop without the support of 

the community. Gaelscoileanna are facing particular difficulties outside the Gaeltacht. 

• There should be a Home School Community Officer in each Gaelscoil and 

Gaelcholáiste to foster links with the community. 

• That language supports will be available to the community outside of the schools and 

that the burden of language development will not be left solely to the schools.  

• School leaders should be appropriately trained in the approach the promotion of Irish 

among the community at a national level. 
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• Programmes should be developed in Transition Year in particular where students 

promote Irish in the community. 

• Irish Language Drop-in-Centre to be located in every significant town. 

• Develop a Language Centre/Café/Drop-in, a comfortable space for Irish outside of 

the school where social networks can flourish through events for all age groups: 

festivals, workshops, classes, walks, tours, storytelling, singing, book club. Everyone 

would be welcome (engaging newcomers). 

4.6 External services 

• If a Policy on Irish-medium Education is implemented, it is recommended that a 

dedicated unit be established in the Department of Education which would co-

ordinate all matters relating to the schools, to provide efficient professional services 

through Irish. 

• A separate section of the Department of Children, Equality, Disability, Integration and 

Youth to address issues through Irish and the Irish-medium early education sector, 

and to centralise the Irish language into any childcare policy. 

• The state leaves the Irish language organisations to encourage the Irish language in 

the education system. It is understood that it is the business of the Irish language 

organisations to promote the Irish language, but it is a state duty to promote Irish as 

the state language. 

• Work should be undertaken to ensure that any resource relating to education or 

childcare, or any compulsory training on child protection, first aid, and inspection, will 

be simultaneously provided in both official languages.  

• Require all statutory bodies to make available an Irish version of their website. 

• Establish a full regional specialist team in each province with play therapists, 

psychotherapists, class assistants, speech therapists and educational psychologists 

with expertise in bilingualism/immersion education.  

• Have a team of departmental inspectors in place where they have the appropriate 

training to attend the context of the bilingual learner. 

• Proper infrastructure and support services are required through sports, 

entertainment, supervision, drama, library, extracurricular, etc. through the medium of 

Irish to support the pupils/students in the acquisition of Irish and the use of the 

language outside of school. 

• Develop Youth Clubs through various projects outside school hours (film, drama) and 

develop a leadership plan for teenagers. 
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• Youth Clubs as Gaeilge for different ages could be funded for each Gaelscoil in the 

country, linking them with a university off-campus programme and payment to 

students accordingly.  Students studying Irish would be available to help with the 

running of these clubs. 

• Develop formal schemes with the GAA and Comhaltas Ceoltóirí Éireann in relation to 

the Irish language in the area. 

• Increase Gaelbhratach resources so that all schools in the country can participate in 

the scheme. Currently, there is a waiting list and current staff cannot meet the 

demand from schools. 

• It is recommended that nurses with Irish be employed to cater for Gaelscoil children. 

HSE employees have been speaking in English to the children for a long time.  

• A proper transport system in the countryside is necessary for families to have access 

to Irish-medium education. 

• Free travel is required for learners in Irish-medium schools to provide a bus/taxi 

service at both levels without delay to increase the attendance rate.  

4.7 Parents 

• There is a need to provide a proper programme of support for parents. 

• Parents should be enabled to support their children’s educational journey. Parents 

should be provided with information sessions about the curriculum and ongoing 

supports. 

• To support parents in their role, to develop their identity awareness and to be 

motivated to be more active in taking on the academic responsibility of the pupils and 

to play a greater role in the activities of the school.  

• Support parents to participate in school matters, e.g., Boards of Management, to 

organise events, especially those with little Irish and from other countries. 

• Support the provision of appropriate Irish-medium education for children and young 

people being raised through Irish and those coming from families with little or no Irish 

at home. 

• Parents need information on the importance of a child’s continued regular contact 

with the Irish language between the ages of 2 and 6 years in the acquisition of the 

Irish-language phonemic system, and to recognise the central role of the naíonra. 

• The Department is asked to work with COGG, Gaeloideachas and An Foras 

Pátrúnachta to access specific systems and mechanisms which protect parents who 
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are raising their children through Irish and the Gaelscoileanna who genuinely wish to 

cater for them. 

• It is recommended that resources be provided to establish schemes for families who 

wish to raise their children through Irish (www.teangati.ie) in all Irish-medium schools 

in the country.  

• Awareness of the resources available to families in relation to the promotion of Irish 

at home should be increased. The interactive multimedia resources that foster 

continuous communication should be enhanced. 

• Additional provision should be made for teaching resources through the medium of 

Irish (computer/video games in particular), for use as a teaching aid and as a 

resource that could be used at home. An audiobook version of the textbooks should 

be available for parents to support homework. 

• There should be an awareness campaign about the support package provided to 

families who raise children through Irish. The application deadline should be 

extended (until the young person is in secondary school) as parents who are not 

competent speakers may not be aware of the scheme.  

• There is often no access to childcare services through Irish for families raising 

children through Irish, and for families who wish their children to have Irish. 

• Irish classes should be targeted to parents with little or no Irish, especially people 

from other countries or minority communities who wish to help their children attend 

Irish-medium education. 

4.8 An Ghaeltacht 

• While this Report refers to Irish-medium education outside of the Gaeltacht, the 

Gaeltacht should not be forgotten as a teaching, support and development resource. 

• Appropriate investment must be made in the educational, cultural and hospitality 

services of Gaeltacht areas to ensure the recognised experience for Irish language 

learners. Ensure that a relevant initiative is developed in partnership with the 

Department of the Gaeltacht and Údarás na Gaeltachta. 

• A network for Gaelcholáistí and Gaeltacht schools to promote language awareness 

and an Irish language community. 

• Opportunities to organise visits to the Gaeltacht for students and opportunities for 

Gaeltacht students to attend Gaelcholáistí. Love of the language is fostered on visits 

like this, it provides an experience of Irish as a living language and its richness. 

http://www.teangati.ie/
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• It should be a goal that every student in the future, particularly in Irish-medium 

education, will have the opportunity to spend time in the Gaeltacht. 

• Teachers in the Irish-medium education sector should be able to apply for a grant to 

attend Gaeltacht courses and Irish classes. 

• Suitable periods in the Gaeltacht for teachers free of teaching duties (100/200 

hours/100 hours and others online) to achieve the appropriate qualifications over an 

18-month period. Target C1 for all teachers in the Irish-medium system. 

• Currently, Gaeltacht students attend Irish-medium schools outside of the Gaeltacht 

where the areas are adjacent to the Gaeltacht border. It is recommended that these 

schools be recognised and supported to enable them to meet the needs of the 

Gaeltacht community. 

• Provide additional support to schools outside of the Gaeltacht like the support 

provided to Gaeltacht schools. 

• The Policy on Gaeltacht Education should not be a model for any policy for education 

outside of the Gaeltacht. The context of the Gaeltacht is not the same as that of 

schools that operate through Irish outside the Gaeltacht. 

• The Policy on Gaeltacht Education 2017-2022 promises that graduates from ITE 

courses will have the opportunity to obtain an ex-quota post in a Gaeltacht school if 

they wish. This would also be welcomed in schools outside of the Gaeltacht.  

• Education Officers should be associated with the policy on Irish-medium education 

outside of the Gaeltacht just as is the case for the Policy on Gaeltacht Education 

(POG) and these officers should be directed by COGG. 

• The e-Hub available to Gaeltacht/Island schools should be made available to the 

Irish-medium sector so that they can provide a wider choice of material. 

• The same language-based criteria as used in the Policy on Gaeltacht Education 

should be used for Irish-medium schools, subject to minor amendments, including 

the early immersion phase, a practice not embedded in all Gaelscoileanna. 

4.9 Schools where English is the medium of instruction 

• An Irish-language policy in English-medium schools where the role and impact of 

every school in promoting the Irish language in the wider community could be 

recognised would be welcomed.  

• Chief Inspector’s Reports raise concerns about the standard of Irish at primary and 

post-primary level in English-medium schools and has implications as to how the 

state is to provide proficient speakers of Irish to provide services through Irish. 
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• English-medium schools should have a target and standard of B2 TEG for all 

teachers. 

• Irish language training opportunities are also required for qualified teachers from the 

English-medium education sector, classroom assistants and pre-school teachers who 

wish to work through Irish. 

• If a period of early immersion education through Irish was available in all English-

medium schools and the implementation of a sound teaching programme, a major 

step would have been taken in providing a foundation in the language for the children 

of the country. 

• Réalt na Mara, an English-medium primary school in Skerries, Co. Dublin, serves as 

an example of the outcomes that can be achieved in English-medium schools.  

• Develop ‘Partnership Schools’ whereby Irish-medium schools would be partners of 

English-medium schools and would facilitate the free movement of teachers between 

those schools so that they could have a period of teaching through Irish.  

4.10 Research 

• To provide long-term and ongoing funding to COGG, Foras na Gaeilge, research 

organisations and groups to create a rich well of research to design research-based 

resources and to research their implementation. 

• Studies such as Harris and Ó Duibhir (2011) on effective language teaching should 

be considered when planning curriculum developments. The problems with the 

current assessment system need to be addressed, “any proposals for change in 

curriculum and/or assessment should be validated in carefully controlled pilot 

projects before they are introduced as part of mainstream practice” (Little, 2003).  

• The results of the research and the benefits of bilingualism need to be shared with 

parents and practitioners in the education sector such as speech therapists, 

psychologists, language assistants, university academics and other third level 

institutions, civil servants in the Department of Education and the Department of 

Health and anyone else who is associated with special educational needs and has a 

role in advising parents or schools. 

4.11 Other 

• ‘We make this submission on behalf of Gaelscoil Mhelbourne to your Department. 

The goal is for us to open a Gaelscoil in Melbourne, Australia/Mergene (Gaelicisation 

on the native name of the country — Maregé) at the end of January 2024/2025. The 
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French and German Governments tend to support their schools abroad; why are we 

of Ireland not the same?’ 
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Conclusions and Recommendations 

In this section we outline a number of conclusions and recommendations arising from the 

themes identified in the submissions. The recommendations are classified under four 

headings: (i) the policy direction for Irish-medium education outside the Gaeltacht, (ii) 

provision and training of educators, (iii) establishment of an awareness campaign, and (iv) 

research. In selecting these headings, different strands from the themes have been drawn 

together to avoid overlap and repetition. It can be seen that the lack of access to Irish-

medium education has a significant impact on all recommendations. Accordingly, the main 

focus in the section on policy direction is to establish more schools, grow existing ones and 

improve resources. There is a shortage of educators which has an impact on the growth of 

the sector and these recommendations can be read under the provision and education of 

teachers. There are many misunderstandings among parents about Irish-medium education 

and an awareness campaign would help to alleviate these misconceptions and concerns.  

The research recommendations stem from the gaps identified in the system under the 

different themes.  

Policy direction for Irish-medium education outside the 

Gaeltacht 

Firstly, access to immersion education from early childhood to post-primary should be 

recognised as a right for all children who wish to choose it. A definite vision for the growth of 

the sector should be set with clear targets and deadlines to be met to reach these targets. 

Clarification is required on the future process for the establishment of Irish-medium schools 

in developing areas. Similarly, there is a need for clarification on the approach to the 

provision for Irish-medium education in areas which are not developing but where a demand 

for Irish-medium education exists. In proposing this policy, an all-island approach should be 

taken, and best practice drawn from other jurisdictions, e.g., Wales, the Basque Country, 

Scotland, New Zealand and Canada. Attention must of course be paid to other state policies, 

e.g., the 20-Year Strategy for the Irish Language, the Official Languages (Amendment) Act 

2021, and the Policy on Gaeltacht Education.  

It would be advisable to define what is meant by immersion education at the different levels 

of the education system.  A description of the supports available to parents, teachers, 

schools, patrons and providers across the system is required on how this provision could be 

enhanced. Indicators would also need to be set out to assess the progress of the policy.  
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Most contributors and organisations who made a submission demanded that independent 

schools rather than units or streams would be established to grow the provision. They 

strongly argued that students who attend a unit or stream do not experience immersion in 

Irish. Proposals were made to raise the standard of Irish generally and to encourage the 

provision of an immersion period in every school, including English-medium schools, to 

improve the acquisition of Irish and to give every student a positive experience of learning 

Irish. There were suggestions that English-medium schools be supported in becoming Irish-

medium schools. Where there is insufficient demand to establish an independent school in 

an area from the outset, a satellite model should be applied with a clear definition of what 

this would involve.  

Many recommendations were made to require additional investment and resources. Further 

funding and support were recommended for COGG, Foras na Gaeilge, An Foras 

Pátrúnachta, and the Gaeltacht Education Unit. The submissions acknowledged that COGG 

has done great work in the creation and distribution of teaching and learning resources, but 

more is needed. It was recommended that proper funding be made available for Irish-

medium settings to include a proper building, learning environment and subject choice (post-

primary) comparable to English medium schools. 

Provision and training of educators 

It was maintained that the steps taken to address the challenges associated with educator 

supply as part of the Policy on Gaeltacht Education was a good start but that the provision of 

places at third level needs to be expanded. In the initial teaching education (ITE) courses, for 

example, the percentage of student teacher should correspond to that of students receiving 

Irish-medium education. Radical policies would be required to have enough teachers 

available in the different subjects at post-primary level, where there is a current crisis. It was 

recommended that every ITE student should have the opportunity to spend a period of 

professional placement in an Irish-medium setting. Irish-medium courses also need to be 

provided for early childhood educators. Similarly, Irish courses are required for special needs 

assistants. To achieve these goals, there is a need to provide more places on further 

education and undergraduate and postgraduate third level courses, with a geographical 

spread. To encourage students to undertake the courses, it would be worth providing grants 

or a reduction of fees, including scholarships to spend periods in the Gaeltacht. It was 

recommended that a network be established between departments in higher education 

institutions to encourage cooperation, and to share resources and expertise.  
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Another measure to increase the provision of educators would be to provide opportunities for 

educators, who currently teach in English-medium settings but who would be interested in 

working in an Irish-medium setting, to enhance their ability in Irish so that they would be 

confident to teach through Irish. In addition, current Irish-medium educators require regular 

in-service courses, including Gaeltacht courses, to improve their Irish.  

In relation to learning, teaching and assessment, it is time to provide the appropriate 

resources and training so that all educators have the appropriate capacity, confidence and 

tools to properly serve children from all backgrounds. To this end, the new Oide service will 

be required to recruit staff specialised in the Irish-medium sector so that it can provide 

research-based support to meet the specific needs of Irish-medium educators. The 

pedagogy of immersion education, integration of content and language, corrective feedback, 

focus on language form, motivation and attitudes were specifically mentioned.  

A further demand in the submissions was that the allowance for teaching through Irish be 

reinstated to all Irish-medium education educators in recognition of the extra work they have 

to do to teach their students through Irish which is a second language for most of the 

students. It was also recommended that the ratio between pupils and teachers be reduced. 

Further support was required for the Irish language and children with special educational 

needs.  

Establish an awareness campaign  

The submissions recommended a state-funded awareness campaign to raise awareness 

among parents of the benefits of Irish-medium education, bilingualism/multilingualism and 

the ability of the system to cater for children and young people from all backgrounds. A 

campaign of this kind is needed to give parents a better understanding of the system, to 

convince parents that they do not need to be fluent in Irish to send their child to a Gaelscoil, 

that children with additional needs can attend a Gaelscoil, etc. 

An awareness campaign would benefit the demand for Irish-medium education in places 

where the population is too small for the establishment of a new school and encourage small 

rural schools to convert into Irish-medium schools.  

The awareness campaign should focus on new Irish communities and immigrants to show 

that Irish is also available to them, that parents do not need to have Irish, and that anyone, 

from any background, is able to learn Irish through immersion education. 
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Professionals working in medical and health centres need greater awareness of the benefits 

of bilingualism, and to know about Irish-medium education in the area. This would also apply 

to psychologists, therapists, etc. who deal with Irish-medium schools.  

It was recommended that meetings/talks open to parents/students/the community be 

organised several times throughout the year to provide a platform for inspiring language 

experts, principals in Gaelscoileanna and Gaelcholáistí, lecturers specialising in 

bilingualism/immersion education, and people working in various positions with Irish (as 

opposed to primary teaching only) to demonstrate to parents and the community the 

opportunities and benefits of Irish/bilingualism/immersion education at secondary school age 

and beyond. Testimonials from past-pupils of Irish-medium education would assist in their 

experience, including students who had to meet particular challenges.  

Encourage the government to foster attractive employment opportunities with Irish, and to 

inform children and parents about the opportunities available to them, showing that learning 

the language and Irish-medium education have a unique, educational and economic value. It 

was argued that these opportunities need to be ensured, under the forthcoming 20% Irish 

language recruitment requirement for the public service, and in promoting further attractive 

courses through Irish at third level and further education. 

It was recommended that a package be designed to support schools in, attracting students 

to Irish-medium post-primary schools, organising summer camps, youth clubs in Irish, 

provide information leaflets and a promotional campaign, give schools a marketing budget to 

engage in promotional activities to attract new students, fund homework clubs and other 

transitional events (events that focus on students’ needs). 

Research matters 

In the submissions, people argued that current research on the learning, assessment and 

competence in Irish at different levels and in different contexts would be taken into account 

to support the development of the policy. It was strongly recommended that further research 

should be carried out on immersion and Irish-medium education courses in Ireland, 

particularly on inclusion, SEN and linguistic diversity. This would provide a strong research 

basis for the policy on Irish-medium education outside of the Gaeltacht.  

It was explained that there is an urgent need for research into the provision for SEN in Irish-

medium schools and that it should be an integral part of the policy. Research on Universal 

Design was demanded in the context of Irish-medium education. As part of this work, an 
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extension of the Educational Research Centre’s work on the Irish language was 

recommended. 

Following completion of the research, the research findings should be highly publicised, 

particularly in relation to classes for children with autism spectrum disorder (ASD) in Irish-

medium settings. Recommendations for improvement could be provided based on these 

research findings.  

An aspect of the research that relates to the recommendations on teacher education above 

was the provision of continuous professional development for teachers and school leaders to 

explore the possibilities of implementing this research in classrooms/ on a whole-school 

basis, e.g., by providing webinars, support material or videos of best practice online based 

on the research findings. 

It was recommended that further funding be provided to researchers to assess the level of 

effectiveness of teaching methods and programmes used regularly in Irish-medium and 

Gaeltacht schools. 


