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Follow-Through Inspection 
Follow-Through inspections evaluate the progress a school has made on implementing 
recommendations made in an earlier inspection. During a Follow-Through inspection, inspectors 
may also advise the school on what other actions they can take to fully implement these 
recommendations.  

This inspection followed up on the progress the school made in implementing the main 
recommendations in the inspection carried out in March 2024: Evaluation of Provision for 
Students with Additional and Special Educational Needs. Published school reports can be 
accessed here.  

How to read this report 
The first part of the report describes what the inspector did during this Follow-Through 
inspection.  

The main section of the report describes the progress the school has made in implementing 
each of the main recommendations made in the original inspection. Inspectors use one of the 
following terms in describing this progress: very good, good, partial or no progress. These terms 
are explained on the last page of the report. 

The report then briefly describes the process school leaders used to implement the 
recommendations. School leaders includes the principal, the deputy principal and assistant 
principals. It also includes teachers with posts of responsibility and any member of the school 
community who has undertaken roles related to the school’s priorities.  

The report concludes with advice to help the school fully implement the recommendations made 
in the original inspection, where such advice has been provided to the school. 

The board of management of the school was given an opportunity to comment in writing on the 
findings and recommendations of the report, and the response of the board will be found in the 
appendix of this report. 

Actions of the school to safeguard children and prevent 

and tackle bullying 
 

 

During the inspection visit, the following checks in relation to the school’s child protection and 
anti-bullying procedures were conducted: 

Child Protection Bí Cineálta 

1. The name of the DLP and the Child 
Safeguarding Statement (CSS) are 
prominently displayed near the main door 
of the school / in the reception area. 
Following the school’s adoption of the 
updated procedures 2025, it is also 
required to display a student-friendly 
version incorporating the name of the 
DLP beside the CSS. 

2. The school’s child safeguarding 
statement has been ratified by the board 
and includes an annual review and a risk 
assessment. 

3. All teachers visited were aware of who to 
go to if they had a child protection 
concern. 

1. The school has developed an anti-
bullying policy using Appendix A of Bí 
Cineálta, it is reviewd annualy (or earlier 
if required) and includes a student/pupil 
friendly version that is displayed where 
students/pupils and the school 
community can see it.  

2. The school’s anti-bullying policy is 
published on its website and/or is readily 
accessible to board of management 
members, staff, parents and 
students/pupils. 

3. The board of management minutes 
record that the principal provides an 
update to the board at each ordinary 
board meeting that meets the 
requirements of Bí Cineálta 

 
The school met the requirements in relation to each of the checks above.  

  



 

The following activities took place during the Follow-Through inspection: 

 Meeting with principal and senior leadership team   

 Interview with members of in-school leadership team or subject co-ordinator  

 Interview with relevant teachers/members of staff  

 Review of school documentation and records, and students' work  

 Observation of teaching and learning  

 Interaction with students  

Findings on progress made on recommendations 

The board of management, together with senior management, should ensure that the full allocation of 
additional teaching hours is deployed for its intended purpose; all practice should comply with circular 
letter 0014/2017 and the associated guidelines.  

Good Progress 

Management reported that after in-depth discussion with staff, the additional teaching hours that had 
been assigned to the mainstream timetable were recouped, and that these hours were no longer being 
used for purposes other than those for which they were intended. In a review of timetables, it was 
evident that most of the hours had been allocated to teachers’ timetables, with some recruitment needed 
in order to deploy the remainder. However, not all of these hours were being delivered during the week 
of the visit. Some were on teachers’ timetables but no support lesson had yet been allocated. 
Management stated that these hours would be fully utilised once further planning was carried out. Early 
planning and full and efficient use of resources was recommended. There was also a high number of 
hours allocated to planning and administration. A reduction of this number was recommended.  

Timetabling of additional supports should be planned at an early stage, ensuring availability of special 
education teachers (SET) at key times, and where students are withdrawn for support lessons, they 
should be grouped according to similarity of need, in order to ensure that lessons can address the 
identified needs of students. 

Partial Progress 

Timetabling of additional supports continued to be driven by the needs of the mainstream timetable 
rather than by the needs of the students. Support hours were mostly allocated to timetables after the 
main timetable was drawn up, and this had resulted in a large number of teachers each having a very 
small number of support hours. Some progress has been made whereby two support teachers had been 
scheduled to deliver support for Irish exempt students at Irish lesson times for some year groups, but 
the size of these groups remained high. In the support lessons observed, the needs of the young people 
were diverse, and the lessons focused on general literacy skills rather than targeted supports to meet 
individual needs. Early planning for the scheduling of additional teaching hours was recommended in 
order to ensure availability of support teachers at key times. The establishment of a core team of 
support teachers whose timetables are directed primarily towards provision of supports, was 
recommended. 

SET should collaborate to share, extend and further develop the very high quality planning practices 
observed in a minority of student support files, promoting consistently high quality individualised 
planning that takes into account a broad range of areas including social, emotional and behavioural 
skills. 

Good Progress 

Capacity to plan effectively for the provision of targeted supports had been developed and extended 
significantly. A sample of plans reviewed demonstrated good identification of priority concerns of 
individual students across a range of skill areas, some very effective target-setting, and helpful 
identification of appropriate strategies. However, the need for greater input from students and parents in 
planning was evident. It was positive that all teachers had access to these plans. In the sample, there 
was some evidence of effective ongoing review and monitoring, but this was not widespread. In the 
support lessons observed, opportunities for implementation of the plans were not always taken. The 



inclusion of students and parents in the planning process, and the full implementation, and ongoing 
monitoring and review of support plans were recommended.  

Teachers should collaborate to share and further develop the most effective teaching strategies 
employed in some of the lessons observed, in order to promote optimal experiences and outcomes for 
all students. 

Very Good Progress 

A collaboration group had been set up with the task of encouraging and promoting effective 
collaboration amongst staff. This was very positive. A number of initiatives had been introduced by the 
group, including scheduled sharing of subject plans across different subject areas and scheduled 
feedback to staff on learning from teacher professional learning (TPL) events. A voluntary system of 
peer observation had been introduced and half of the teaching staff had participated. Surveys before 
and after participation indicated positive attitudes and impact. Further development of these 
collaborative initiatives was recommended. This could be used to promote collaboration between SET 
and subject teachers, or to promote collaborative learning amongst students, 

Management and teachers should consider inclusive delivery of supports, including team-teaching and 
the delivery of prevention and early intervention programmes within the mainstream classroom. 

Good Progress 

The principal and deputy principal have worked to ensure the effective and efficient establishment of 
team teaching, whereby both teachers contributed actively to the lesson, targeted support was provided 
inclusively, and full use was made of this valuable resource. TPL on team teaching had been provided 
for all staff and it had been implemented in a number of subjects and classes. Further development of 
this practice was planned. Other supports that had been provided inclusively included the extension of 
the Check and Connect programme and the introduction of a short course in digital learning for junior 
cycle students. Management and staff should further consider possibilities for early intervention 
initiatives such as a social skills programme, or a ‘learning to learn’ module.       

The process of implementing the recommendations 

Management and staff discussed the recommendations. Senior management  reviewed timetables, 
recouped support hours from the mainstream timetable and redistributed them for their intended 
purpose. Senior management worked with staff to carefully establish team teaching on a positive 
footing. Staff shared and discussed individual plans and subject plans. Senior management worked with 
special education teachers to establish a team of anchor teachers with responsibility for individualised 
planning. Staff established a collaboration group to promote development of collaborative practice. 
Management had promoted participation in TPL on aspects of inclusive practice.  

Recommendations 

 Management should maintain focus on timetabling all available additional teaching hours 

efficiently and in targeted ways, to meet the identified needs of students at all levels of the 

continuum of support.  

 Special education teachers should collaborate to further develop improvements to individualised 

planning, involving students and parents in the process, and work with subject teachers to 

promote inclusive provision to meet identified needs in all lessons. 

 

 

The Quality Continuum for progress made on implementing the recommendations   

Very good progress indicates that appropriate action has been taken to address the recommendation. 
The action has fully achieved or will achieve the required outcome. 

Good progress indicates that appropriate action has been taken to address the recommendation. 
Substantial improvement has occurred, although further progress is necessary. 

Partial progress indicates that some appropriate action has been taken to address the recommendation. 
Some improvement has occurred, but considerable further progress is necessary. 



No progress indicates that no action has been taken. The original recommendation remains to be 
addressed. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Appendix 
 

SCHOOL RESPONSE TO THE REPORT 
 

Submitted by the Board of Management 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Part A Observations on the content of the inspection report      

An additional SEN teacher has been appointed.    

Support classes have now been split into smaller groupings/numbers and have been split 
according to the identified needs of the students within them.   

 

 

Part B   Follow-up actions planned or undertaken since the completion of the inspection 
activity to implement the findings and recommendations of the inspection.           

Prior to the start of every school year the SEN Department coordinates a meeting between all 
academic staff and the SEN team to discuss individual student needs and priorities for the year 
ahead.  The information shared during this meeting informs collaborative planning between the 
SEN, SET, and mainstream teachers to develop specific targets for individual support plans.   
Furthermore, as part of our commitment to best practice and in line with NCSE recommendations, 
a whole-school Class Assessment of Need form has been implemented across all class groups 
since 2023. This form is included in every departmental plan and supports continuous 
collaboration between the SEN Team and subject teachers, ensuring that all teachers are fully 
aware of the needs within their classes and the most effective strategies to support their student. 
The Board of Management welcomes the feedback of the inspectorate and thanks them for their 
time and advice. 
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