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What is a subject inspection?

Subject Inspections report on the quality of work in individual curriculum areas within a school.
They affirm good practice and make recommendations, where appropriate, to aid the further
development of the subject in the school.

How to read this report
During this inspection, the inspector evaluated learning and teaching in Guidance under the
following headings:

1. Teaching, learning and assessment
2. Subject provision and whole-school support
3. Planning and preparation

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum, which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
school’s provision in each area.

Included in this subject inspection report is a student-friendly page that provides information for
the children/young people in your school about the inspection that occurred recently. It outlines
for them some of the main findings and recommendations.

Actions of the school to safeguard children and prevent
and tackle bullying

During the inspection visit, the following checks in relation to the school’s child protection and
anti-bullying procedures were conducted:

Child Protection Bi Cinealta
1. The name of the DLP and the Child 1. The school has developed an anti-
Safeguarding Statement (CSS) are bullying policy using Appendix A of Bi
prominently displayed near the main door Cinedlta, it is reviewed annually (or
of the school / in the reception area. earlier if required) and includes a
Following the school’s adoption of the student/pupil friendly version that is
updated procedures 2025, it is also displayed where students/pupils and the
required to display a student-friendly school community can see it.
version incorporating the name of the 2. The school’s anti-bullying policy is
DLP beside the CSS. published on its website and/or is readily
2. The school’s child safeguarding accessible to board of management
statement has been ratified by the board members, staff, parents and
and includes an annual review and a risk students/pupils.
assessment. 3. The board of management minutes
3. All teachers visited were aware of who to record that the principal provides an
go to if they had a child protection update to the board at each ordinary
concern. board meeting that meets the
requirements of Bi Cinealta

The school met the requirements in relation to each of the checks above.



Subject inspection

Dates of inspection 8/10/2025 and 10/10/2025

Inspection activities undertaken ¢ Observation of teaching and learning during
three lessons

e Examination of students’ work

e Feedback to principal and relevant staff

¢ Review of relevant documents

¢ Discussion with principal and key staff

e Interaction with students, including focus
groups

School context

St Mary’s Holy Faith in Killester is a voluntary secondary school under the trusteeship of Le Chéile,
a Catholic Schools’ Trust school. It has a current enrolment of 320 students. The school provides
the Junior Cycle programme, an optional Transition Year (TY) programme, the established
Leaving Certificate, the Leaving Cert Vocational Programme and the Leaving Certificate Applied

(LCA) programme. The school participates in the Delivering Equality in Schools (DEIS) initiative.

The board of management of the school was given an opportunity to comment in writing on the
findings and recommendations of the report, and the response of the board will be found in the
appendix of this report.

Summary of main findings and recommendations:

Findings

e The overall quality of teaching, learning and assessment was good, with aspects of very
good practice in some lessons.

e Subject provision and whole-school support for Guidance was good. The school’s
management was actively working to employ a second guidance counsellor so that the
resources provided to the school could be fully used for their intended purpose.

e Planning and preparation at departmental level was good, and whole-school guidance
planning needed to be developed further.

e Students were well cared for and supported by school management and teachers, and
were given very good individualised help with third-level applications.

¢ Significant effort had been made by the senior management team to offer a broad
variety of subject choice and to empower student voice.

e There was no whole-school guidance team in place at the time of the inspection.

Recommendations

e The teachers should reduce the amount of content and tasks within lessons, to allow
students enough time to finish tasks, assimilate learning, and to provide feedback.

e Once an additional guidance counsellor has been appointed, the senior management
team should use the allocated hours accordingly.

o Clear goals were outlined by the guidance department in the planning documentation,
and these should be implemented with the support of school management.

e Senior management, in conjunction with the guidance department, should establish a
whole-school guidance team with representation from staff and students.

e The whole-school guidance plan that was in place should be updated to include input
from subject departments and relevant stakeholders, and then ratified by the board of
management.



Detailed findings and recommendations

1. Teaching, learning and assessment

e  The quality of teaching, learning and assessment was good, with aspects of very good
practice in some lessons. The classroom set up facilitated pair and group work very
effectively. In all lessons observed, students were involved in group work, which allowed
for rich discussion and shared learning with their peers. Teachers offered support to
students and assessed their progress during lessons. They also demonstrated warmth and
respect in their approach with students.

e  There was a good level of planning and preparation for lessons by the guidance counsellor.
Relevant worksheets and classroom materials were shared with the students. These
resources were appropriate for the various class groups and tailored to their stage of
learning.

¢ In keeping with good practice, learning intentions were written on the board by the teacher.
However, there was a need for teachers to discuss these with students and go through
them in detail, to enable students have clear expectations of their learning outcomes in
lessons.

e In some instances, lesson content needed to be reduced to ensure students had enough
time to finish tasks, assimilate their learning, and provide feedback. The teachers should
consider the number of tasks within the lesson and its impact on the pace of lessons, in
order to better tailor lesson planning to students’ needs.

e Insome lessons, students participated in tasks, such as walking debates, that effectively
encouraged student reflection and provided opportunities for activities. Students engaged
very well with these tasks. Teachers should expand this type of active learning activity
across all lessons.

e  Teachers used global questioning to assess learning and involve students. While this
guestioning strategy was effective in involving some students, not all students were
included. More targeted questioning should be used to encourage further inclusion and to
broaden the range of students who participate in group discussions.

e  Student work for the LCA programme and the Junior Cycle was stored appropriately in
folders by the guidance department. The guidance counsellor had recently attended
training and had started the process of maintaining digital portfolios, which is to be
commended. The folders in TY were maintained using the new system and this is good
practice.

e Relevant, meaningful homework was given in guidance-related learning that involved
discussion with parents on goals and career paths. This linkage between home and school
was very good and should be developed further by the guidance department.

2. Subject provision and whole-school support

e  Subject provision and whole-school support for Guidance was good. At the time of the
evaluation, one guidance counsellor was employed and senior management was in the
process of hiring a second guidance counsellor. Consequently, it was not possible for the
school to use the full guidance allocation for its intended purpose. Once an additional
guidance counsellor has been appointed, the senior management and guidance teams
should use the allocated hours accordingly.

e  First-year and second-year students had access to guidance provision through wellbeing
classes, while third-year and TY students had a timetabled guidance class once a week.
Students in the focus group reported that they found this guidance-related learning at junior
cycle and TY very useful. In particular, they appreciated the practical help with curriculum
vitaes and career investigations.



Senior cycle students attended guidance lessons at key junctures throughout fifth year and
sixth year. This provision ensured a good level of access to the guidance counsellor and to
guidance-related learning opportunities. However, consideration should be given by senior
management to facilitating timetabled guidance classes in fifth year, where possible, to
allow for a more consolidated approach to guidance provision at senior cycle.

A range of valuable initiatives were provided to support students, such as the Jigsaw One
Good School programme and a Check and Connect programme. The guidance department
provided very good individualised support to students in relation to their third-level
applications. The whole-school model of support was very evident in the promotion of the
One Good Adult system.

The guidance counsellor’s timetable allowed for attendance at the Institute of Guidance
Counsellors’ supervision sessions and teacher professional learning, which is good
practice. There was a designated guidance office with appropriate storage for notes and
records. However, it was not a suitable space for the delivery of personal counselling. The
office should be updated by the school to include a space that is more appropriate for
personal counselling.

There was highly effective practice in relation to student-support team meetings, which
took place once every three weeks, for junior and senior cycle combined. There was
representation from year heads, management, Guidance, the wellbeing co-ordinator, the
Home, School, Community Liaison (HSCL) co-ordinator and the additional educational
needs (AEN) department. There was a clear agenda and minutes, which were recorded
and uploaded through a shared platform. Referrals could be made through various
pathways, including a locked box in the staffroom for referral forms.

The school availed of the support of external psychotherapists to provide additional
personal counselling for students, and this was co-ordinated by the principal. There was
good communication between the student-support team and the psychotherapy service in
providing targeted support to students.

Significant effort had been made by the senior management team to offer a variety of
subject choice and empower student voice. The students had a choice of Modern Foreign
Languages and subjects had recently been added at junior cycle and senior cycle. The
student-voice team had provided the guidance department with valuable feedback about
subject choice and a range of initiatives. Students in the focus group were very proud that
their opinions were listened to and that they had successfully implemented positive change
for their peers.

The school had organised a selection of evening events at key transition points to inform
parents about subject choice, programme choice and third-level applications.
Commendably, the guidance department had administered student surveys and consulted
with a student-focus group to provide new ideas for guidance. These ideas should now be
given adequate consideration, including the exploration of alternative pathways for student
progression such as apprenticeships, and increasing parental involvement.

The school had valuable links with the Aspire progamme, which supported progression, the
Trinity Outreach programme and various other higher education institutes, which allowed
students to make connections with life in third level. The school also organised a
Confidence Club for students to build self-esteem, confidence and social skills. These
initiatives were aimed at removing barriers to attainment and further progression.

3. Planning and preparation

The quality of planning and preparation for Guidance was good. Guidance department
minutes documented meetings held once a year. More frequent and formalised meetings
were needed to progress guidance planning further. This work should be done in
conjunction with the whole-school guidance planning.

There was good practice in relation to subject planning for Guidance. Schemes of work
were in place for each group, which included clear learning outcomes, methodologies
and links to the relevant DEIS pillars. A wide range of varied resources were well
outlined in the schemes of work.



e There was clear planning aligned with the guidance department’s vision and goals, but
further resources were needed to implement the plan effectively. Senior management
should collaborate further with the guidance department to ensure the implementation of
this plan. Ideas, such as a parents’ pathways event, would greatly add to the overall
guidance experience for the school community.

e  There was no whole-school guidance team in place at the time of the inspection. Senior
management, in conjunction with the guidance department, should establish a whole-
school guidance team with representation from staff and students. The team should then
engage in a collaborative planning process to facilitate a shared responsibility for, and
ownership of whole-school guidance activities.

e  There was a whole-school guidance plan in place. However, it did not include input from
subject departments and other relevant stakeholders and was not ratified by the board of
management. The whole-school guidance plan should be reviewed so that it represents
the views and inputs of all stakeholders, and fully reflects the range of activities in
Guidance taking place within the school community. When this review is completed, it
should be ratified by the board.

e Various college and career related events were organised throughout the year for
students. A specific College Awareness Week for students had been organised in
previous years. However, this had not been held in the year prior to the evaluation.
Consideration should be given to reinstating this important support for students. Subject
departments should provide input and support in relation to this event as it requires
whole-school attention and planning.

The draft findings and recommendations arising out of this evaluation were discussed with the
principal, deputy principal and guidance counsellor at the conclusion of the evaluation.
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A subject inspection was completed in your school.
The inspector observed lessons and spoke with the
principal and teachers. The inspector met with a
group of students to talk to them about their learning
in Guidance.

What were the main findings of the inspection?

Students were well cared for and supported in
the school.

Subject choice had been extended and students
were listened to by the school.

Guidance was provided in different ways at
junior cycle and senior cycle.

What did the inspector recommend to make teaching and
learning better in Guidance?

e The school should form a whole-school guidance
team and update the whole-school guidance
7z plan.
e Senior management should make every effort to
appoint an additional guidance counsellor as

soon as possible.

Thank you for taking the time to read this page.
Special thanks to the students who participated in the focus group.




The Inspectorate’s Quality Continuum
Inspectors describe the quality of provision in the school using the Inspectorate’s quality
continuum which is shown below. The quality continuum provides examples of the language used
by inspectors when evaluating and describing the quality of the school’s provision of each area.

Level

Excellent

Description

Provision that is excellent is
exemplary in meeting the needs of
learners. This provision provides an
example for other schools and
settings of exceptionally high
standards of provision.

Examples of descriptive terms

Excellent; exemplary; outstanding;
exceptionally high standard; with very
significant strengths

Very good Provision that is very good is very | Very good; of a very high quality; very
effective in meeting the needs of effective practice; highly commendable;
learners and is of a very high very successful
standard. There is potential to build
on existing strengths to achieve an
excellent standard.

Good Provision that is good is effective in | Good; of good quality; effective
meeting the needs of learners. There | practice; competent; useful;
is need to build on existing strengths | commendable; good standard;
in order to address the aspects to be | strengths outweigh the shortcomings;
developed and achieve a very good appropriate provision although some
standard. possibilities for improvement exist

Requires Provision that requires Fair; less than effective; less than

improvement | improvement to achieve a good sufficient; evident weaknesses that are

to achieve a standard is not sufficiently effective impacting on learning; experiencing
good in meeting the needs of learners. difficulty; shortcomings outweigh
standard There is need to address certain strengths; must improve in specified
deficiencies without delay in order to | areas; action required to improve
ensure that provision is good or
better.

Requires Provision that requires significant | Weak; poor; ineffective; insufficient;

significant improvement to achieve a good unacceptable; experiencing significant

improvement | standard is not meeting the needs of | difficulties; serious deficiencies in the
to achieve a learners. There is immediate need for | areas evaluated; requiring significant
good significant action to address the change, development and

standard areas of concern. improvement to be effective




Appendix

SCHOOL RESPONSE TO THE REPORT

Submitted by the Board of Management



Part A: Observations on the content of the inspection report.

The Board of Management is very pleased that the report positively affirms the good work being
done in teaching, learning and assessment in the Guidance Department. The Board of
Management acknowledges the highly effective practice of the Student support team meetings.
The Board of Management recognises the importance of encouraging student voice and the
effort made to offer a variety of subject choice to the students. The Board of Management
appreciates the acknowledgement that students are well cared for and supported in the school

Part B: Follow-up actions planned or undertaken since the completion of the inspection
activity to implement the findings and recommendations of the inspection.

Following on from the recommendations the Whole School Guidance plan has been updated to
include input from all subject departments and the Whole School Guidance Plan will be ready for
ratification at next Board meeting. A whole school Guidance Team is being established. The
Board of Management and Senior Leadership team will continue to act on the recommendations
contained in the report.
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