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What is an Early Years Education Inspection?

The Early Years Education Inspection model is used to provide evaluative information, advice
and support in relation to the education of children aged birth to six years in early learning and
care settings. The inspections will affirm good practice and provide advice to support internal

quality development processes that optimise children’s education experiences and outcomes.

How to read this report
During this inspection, the inspector evaluated and reported under the following headings or
areas of enquiry:

Quality of the context to support children’s learning and development
Quality of processes to support children’s learning and development
Quality of children’s learning experiences and achievements

Quality of management and leadership for learning

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
setting’s provision in each area.



Early Years Education Inspection

Dates of inspection 10-04-2025

Activities conducted during the Inspection

e Pre-inspection meeting with the setting general manager and the manager

e Review of setting documentation and records relating to the children’s learning and
development

e Review of the education resources and facilities

e Observations of interactions during two Early Childhood Care and Education Programme
session

e Interaction with children

e Interaction with early years educators

o Feedback meeting with the setting general manager and the manager

Context of setting

Abacus Créche is a private early learning and care setting located in Oranmore, County Galway.
It is one of four settings managed by the Treasure Island group. Most of the children attend on a
full-time basis. The manager provides day-to-day leadership for the setting. The owner/general
manager was also on site for the inspection. There were twenty-one children and three educators
present. The setting was given an opportunity to comment in writing on the findings and actions
advised in this report, the setting chose to accept the report without response.

Area 1: Quality of context to support children’s learning and development

e The quality of the context to support the children’s learning and development was very
good.

e The educators cultivated a nurturing and affirming atmosphere for the children.

e The educators’ attuned and meaningful interactions fostered trusting relationships, which
engaged and supported each child to feel secure, confident and included. The parents had
some opportunities to spend time in the setting for graduation and Christmas events.

e The educators ensured that the daily routine was organised in ways that maximised
opportunities for each child’s learning in different contexts. The children had agency in their
learning through the long periods of self-led play in the indoor and outdoor learning
environments.

e The educators supported the children very effectively as they moved from one part of the
routine to the next. They offered verbal notice prompts and they used songs with the
children to signal transitions.

e The children, their families and the local area were well represented through many
photographic displays throughout the learning rooms. The educators planned to gather
more information on the cultures and festivals celebrated by the children and their families.
The children had opportunities to connect with people and events in the community such as,
the Gardali, a farmer, and people taking part in the St. Patrick’s Day parade.

Action advised

o To further promote the children’s sense of identity and belonging, the educators are advised
to strengthen relationships with parents through greater involvement in their child’s learning
and reflection of cultural diversity. It is advised that the educators reflect the home
languages of the children in the learning environment and consider ways to bring the
children, their families and the educators together in the setting.



Area 2: Quality of processes to support children’s learning and development

The quality of the processes to support the children’s learning and development was very
good.

The highly effective curriculum promoted play as the main medium for the children’s
learning and reflected Aistear: the Early Childhood Curriculum Framework.

The educators planned a suitable range of inquiry-led experiences that were responsive to
the children’s strengths, interests and needs. They shared the weekly curriculum plans with
the parents.

The assessment of the children’s learning comprised group-learning books detailing
experiences, alongside the online childcare management software, where educators
recorded monthly observations and identified next steps for the children’s learning. While
these assessments provided a valuable overview of the children’s collective experiences,
they were not sufficiently individualised or shared with parents.

The attentive educators responded effectively to and supported the children’s ideas and
play. They extended the children’s learning through open-ended questions, interactions and
feedback. At times, the educators supported the children to develop their capacity to
manage interpersonal challenges.

The inviting interconnected indoor learning environment was arranged into two distinct
spaces to facilitate the learning for each group of children. The resources, materials and
equipment, including many real and natural items, enabled every child to engage in a range
of play types.

The well-developed outdoor learning environment was highly effective in supporting the
children’s active, child-led exploration across different areas. It offered a rich variety of
sensory materials, such as sand and water, which encouraged physical exploration and
imaginative play. The children accessed ride-on toys and climbing equipment that promoted
gross motor development, co-ordination and confidence.

The educators effectively planned for and supported the children’s engagement in literacy
and numeracy experiences. The children accessed reading materials and frequently sang
songs.

The educators used inclusive practices that promoted equity for all the children. Their
approach ensured the children were respected as they progressed in their learning journey.
The educators worked with parents and outside agencies to optimise supports for children,
where needed.

Actions advised

It is advised that the educators strengthen the individual focus of observations more closely
on each child’s learning and achievements to enhance the quality and responsiveness of
assessment practices. The educators are advised to share assessment information with
parents regularly.

Building on the supportive adult-child interactions, the educators are advised to consistently
use strategies that support the children to manage and resolve problems.

Area 3: Quality of children’s learning experiences and achievements

The quality of children’s learning experiences and achievements was very good.

The children were happy and content. They demonstrated high levels of fun and enjoyment
in their learning engagements.

The children were capable of leading their own learning. They explored the wide range of
experiences both indoors and outdoors enthusiastically. These experiences encouraged the
children to be curious and investigate using all their senses.

Most of the learning experiences supported the children to be actively involved and
engaged. A circle-time activity included too many elements to sustain every child’s interest
and engagement.

The children were supported to collaborate, learn from and help each other. A group of
children pretended to be doctors and another group played excitedly with a bubble machine.
The children expressed themselves creatively through mark making, singing, and child-led
art. Some of the children’s artwork included annotated comments and interpretations.
Various adult-planned art experiences involved the children completing a pre-determined
template linked to a learning theme.



Meal times offered valuable opportunities for the children to be independent. They served
themselves from platters of fruit and some children were responsible for sharing out the
plates and cutlery.

The children had meaningful opportunities for hands-on learning about nature, growth and
sustainability.

Actions advised

The educators are advised to review the structure of circle-time experiences by reducing the
time allocated to align with the children’s interest, engagement and capacity to sustain
focus. It is advised that the educators consider the number of elements introduced and
ensure that all the children are supported to be actively involved.

To build the children’s capacity for creative expression, the educators are advised to provide
more adult-initiated art and craft experiences that focus on the process and encourages the
children’s sense of agency, wonder and awe.

Area 4: Quality of management and leadership for learning

The quality of management and leadership for learning was good.

The professional management and educator teams demonstrated a keen commitment to
providing high-quality early learning experiences for the children.

The general manager and manager took responsibility for the smooth running of the setting
and provided ongoing support to the educators. The manager conducted regular staff
meetings.

The setting availed of mentoring support from the Better Start Quality Development Service
to improve the learning environments. The educators engaged in some reflective practices
and self-evaluation to inform quality improvement.

Some educators had engaged in continuing professional development opportunities, such
as first aid training and the Leadership for Inclusion in the Early Years (LINC) programme.
The educators responsible for greeting at the entrance communicated with parents
informally at arrival and collection times. The educators shared photographs of the
children’s learning experiences through the childcare management software.

The educators offered the parents and children opportunities to visit the setting prior to the
children starting. The parents received information about the setting and a policy booklet.
Throughout the children’s settling-in period, the educators provided reassurance to the
parents.

The educators supported the children’s transition to primary school by welcoming teachers
from local schools to visit the setting. At times, the educators shared information about
some children’s learning with schools.

Actions advised

The owner, manager and the educators are advised to develop formal self-evaluation
systems to ensure regular team engagement in reviews and the implementation of quality
improvement plans guided by Siolta, the National Quality Framework for Early Childhood
Education.

To formalise the sharing of information with parents when their child is moving to primary
school, the educators are advised to use the National Council for Curriculum and
Assessment Mo Scéal report template to provide a summary of the children’s experiences,
achievements, and progression in their learning.



Summary of overall inspection

Area Quality level

Quality of context to support children’s learning and development very good
Quality of processes to support children’s learning and Very good
development

Quality of children’s learning experiences and achievements Very good
Quality of management and leadership for learning Good




Language used in Early Years Education Inspection

Reports
Inspectors describe the quality of provision in the setting using the language which is shown
below.

Level Description Examples of descriptive terms

Excellent Provision that is excellent is Excellent; exemplary; outstanding;
exemplary in meeting the needs of exceptionally high standard; with very
learners. This provision provides an significant strengths
example for other schools and
settings of exceptionally high
standards of provision.

Very good Provision that is very good is very | Very good; of a very high quality; very
effective in meeting the needs of effective practice; highly commendable;
learners and is of a very high very successful
standard. There is potential to build
on existing strengths to achieve an
excellent standard.

Good Provision that is good is effective in | Good; of good quality; effective
meeting the needs of learners. There | practice; competent; useful;
is need to build on existing strengths | commendable; good standard;
in order to address the aspects to be | strengths outweigh the shortcomings;
developed and achieve a very good appropriate provision although some
standard. possibilities for improvement exist

Requires Provision that requires Fair; less than effective; less than

improvement | improvement to achieve a good sufficient; evident weaknesses that are

to achieve a standard is not sufficiently effective impacting on learning; experiencing
good in meeting the needs of learners. difficulty; shortcomings outweigh
standard There is need to address certain strengths; must improve in specified
deficiencies without delay in order to | areas; action required to improve
ensure that provision is good or
better.

Requires Provision that requires significant | Weak; poor; ineffective; insufficient;

significant improvement to achieve a good unacceptable; experiencing significant

improvement | standard is hot meeting the needs of | difficulties; serious deficiencies in the
to achieve a learners. There is immediate need for | areas evaluated; requiring significant
good significant action to address the change, development and

standard areas of concern. improvement to be effective

The following resources can be used by ELC settings in their quality improvement:

Aistear Siolta Practice Guide

Department of Education Insights — Quality in Early Years Education webinars
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