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What is an Early Years Education Inspection?

The Early Years Education Inspection model is used to provide evaluative information, advice
and support in relation to the education of children aged birth to six years in early learning and
care settings. The inspections will affirm good practice and provide advice to support internal

guality development processes that optimise children’s education experiences and outcomes.

How to read this report

During this inspection, the inspector evaluated and reported under the following headings or
areas of enquiry:

Quality of the context to support children’s learning and development
Quality of processes to support children’s learning and development
Quality of children’s learning experiences and achievements

Quality of management and leadership for learning

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
setting’s provision in each area.



Early Years Education Inspection

Dates of inspection 10-09-2025

Activities conducted during the Inspection

Pre-inspection meeting with the area manager and setting lead educator

Review of setting documentation and records relating to the children’s learning and
development

Review of the education resources and facilities

Observations of interactions during an Early Childhood Care and Education Programme
session

Interaction with young children

Interaction with early years educators

Feedback meeting with the area manager and the setting lead educator

Context of setting

Reach For The Stars - The Arches is one of a group of privately owned early learning and care
settings. The setting provides sessional care for children enrolled on the Early Childhood Care
and Education (ECCE) Programme and part-time care. On the day of inspection, there were
seventeen children enrolled in year 1 ECCE and four children enrolled in year 2 ECCE. The
area manager, the setting manager and three early years educators were present on the day of
inspection. The early years setting was given an opportunity to comment in writing on the
findings and actions advised of the report; a response was not received from the setting.

Area 1: Quality of context to support children’s learning and development

The quality of the context to support the children’s learning and development was good.
There was a very welcoming atmosphere in the setting. Parents were greeted at the main
door at arrival and departure times and some information was shared.

The educators were caring and gentle in their responses to the children. Positive
relationships were developing between educators and children and among groups of
children. There was a basic key person approach in place which listed key groups of
children with educators.

The educators had established a daily routine, which provided the children with long periods
of time for free play, snack and a large-group activity. Transitions during the session were
announced by the educators in advance and some transition strategies were used. Some
transitions were conducted with the whole group which resulted in children waiting and lining
up. Snack time was a social occasion which offered children opportunities to be
independent.

The children’s developing sense of identity and belonging was well supported by the
educators. Family photographic displays were being created in the learning room, and these
were used very effectively by the children and educators to identify, name and discuss
family members. There were photographs of landmarks in the local community displayed on
a notice board, and the children’s artwork was displayed. The educators had plans, when
the children were settled, to invite parents into the setting to share their occupations and
talents, to read a story or to stay and play. The educators also had plans to invite people in
the local community into the setting later in the year.

Actions advised

The educators are advised to further develop the setting’s key person approach; establish
key groups, ensure that the children and their parents know who their key person is, use the
key groups to structure snack time, small-group activities and to stagger transition activities.
To support the children to understand the sequence of events in the daily routine, the
educators are advised to display a daily routine using large photographs and to draw the
children’s attention to it as activities end and new ones begin.




Area 2: Quality of processes to support children’s learning and development

e The quality of the processes to support the children’s learning and development was good.

e The educators had established a play-based curriculum, and the setting was engaging with
the updated Aistear: the Early Childhood Curriculum Framework. The area manager was
supporting the educators to implement a new planning system. There were medium-term
plans centred on topics and themes that would typically be of interest to pre-school children.
The short-term plan identified an educator-planned and facilitated activity daily, based on a
theme or topic.

e The educators were beginning to use a new system to record the children’s observed
emerging interests and noted how they planned to support and respond to those interests.
Emerging interests recorded were general descriptions of the children’s likes and play
preferences and were not integrated into short-term planning.

e The indoor learning environment was large, bright, well maintained and organised into
distinct interest areas to support a variety of play and learning. There was a good broad
range of resources and materials in the interest areas.

e The educators demonstrated positive pedagogical interaction strategies, such as positioning
themselves at the children’'s physical level, engaging them in conversation about their play,
being a play partner and offering some suggestions to extend their thinking and exploration.

e The children's early literacy and numeracy were supported through provision of quality
books, art and mark-making materials and tools, and sorting, matching and ordering
materials. The educators used some mathematical language with the children in real-life
situations.

e The manager and educators, in partnership with parents, sought support through the
Access and Inclusion Model (AIM), when needed.

Actions advised

e The educators are advised to implement and refine their new planning system, increasing
their focus on developing an emergent curriculum by recording the details of the children’s
emerging interests and recording on the short-term plan how they will be supported and
expanded, both for individual children and for groups.

e Itis advised that the educators increase the opportunities for the children’s sensory
exploration and play indoors by adding sand and water trays, real resources and tools and
further developing the soft relaxation area.

Area 3: Quality of children’s learning experiences and achievements

e The quality of children’s learning experiences and achievements was good.

e The children were engaged and active during the session observed.

e They were very eager to do things for themselves, hanging up their coats, putting their
lunches in the fridge, getting ready for snack and tidying up the learning environments.

e The children communicated in a variety of ways; painting, drawing, creating small world-play
scenarios, constructing, dancing, and through conversations.

e Many of the children were encountering social problems and some conflict, typical of pre-
school children. Many children were experiencing strong emotions as they encountered new
frustrations and social situations for the first time. They received support and understanding
from the educators during these times.

e During the session observed, the children were making choices and decisions in their play
groupings and learning activities.

e Some children demonstrated imagination and creativity in their use and exploration of
materials. One child used soft measuring tapes to wrap large toys up and to suspend
animals from a large structure, another child used homemade playdough to totally encase
dinosaur figures and then ‘uncover' them.

e At this early stage of the ECCE year, the children were beginning to settle into the setting
and form relationships with other children and with the educators.

Actions advised

e To further support the children’s social and emotional development and learning, the
educators are advised to provide focused support for, and co-regulation of, the children’s
emotions.



It is advised that the educators introduce small-group activities with their key group of
children. These can be used as times to model and support social and emotional skills and
times to closely observe children’s development, learning, interests and needs.

Area 4: Quality of management and leadership for learning

The quality of management and leadership for learning was good.

There was a newly restructured staff team in the setting. The manager was newly appointed
and, with the support of the area manager, was implementing changes in procedures and
systems in the setting.

There was a clear management structure, the area manager provided support and guidance
on the ethos and vision of the company and the setting manager oversaw the day-to-day
running of the setting.

The staff team met informally each week to discuss the day-to-day issues and engage in
some informal reflection and change planning. At the time of the inspection, there was a
plan for the staff team to meet formally each term to engage in reflection on practice.

The educators used good strategies to support two-way communication with parents. A
welcome letter with practical information was issued to all parents at the start of the ECCE
year; the manager engaged in some conversations with parents at arrival and home times;
photographs and observations were shared with parents on a childcare management
application and the educators had plans for individual learner journals to be complied and
shared with parents during the year.

A new transitions policy had been developed by the area manager which outlined a clear
intention to complete a Mo Scéal report for each child transitioning to primary school.

Actions advised

The setting manager is advised to implement her plan to create a regular time for the staff
team to reflect on and evaluate their practice and develop plans for quality improvement,
using the Aistear Siolta Practice Guide.

The area manager, with the support of the setting manager, is advised to further develop the
setting’s transition policy to clearly and explicitly outline in detail the processes and
procedures for the settling-in of children during their transition into the setting.

Summary of overall inspection

Area Quality level

Quality of context to support children’s learning and development Good
Quality of processes to support children’s learning and Good
development

. . , . . . Good
Quality of children’s learning experiences and achievements
Quality of management and leadership for learning Good




Language used in Early Years Education Inspection

Reports
Inspectors describe the quality of provision in the setting using the language which is shown
below.

Level Description Examples of descriptive terms

Excellent Provision that is excellent is Excellent; exemplary; outstanding;
exemplary in meeting the needs of exceptionally high standard; with very
learners. This provision provides an significant strengths
example for other schools and
settings of exceptionally high
standards of provision.

Very good Provision that is very good is very | Very good; of a very high quality; very
effective in meeting the needs of effective practice; highly commendable;
learners and is of a very high very successful
standard. There is potential to build
on existing strengths to achieve an
excellent standard.

Good Provision that is good is effective in | Good; of good quality; effective
meeting the needs of learners. There | practice; competent; useful;
is need to build on existing strengths | commendable; good standard;
in order to address the aspects to be | strengths outweigh the shortcomings;
developed and achieve a very good appropriate provision although some
standard. possibilities for improvement exist

Requires Provision that requires Fair; less than effective; less than

improvement | improvement to achieve a good sufficient; evident weaknesses that are

to achieve a standard is not sufficiently effective impacting on learning; experiencing
good in meeting the needs of learners. difficulty; shortcomings outweigh
standard There is need to address certain strengths; must improve in specified
deficiencies without delay in order to | areas; action required to improve
ensure that provision is good or
better.

Requires Provision that requires significant | Weak; poor; ineffective; insufficient;

significant improvement to achieve a good unacceptable; experiencing significant

improvement | standard is hot meeting the needs of | difficulties; serious deficiencies in the
to achieve a learners. There is immediate need for | areas evaluated; requiring significant
good significant action to address the change, development and

standard areas of concern. improvement to be effective

The following resources can be used by ELC settings in their quality improvement:

Aistear Siolta Practice Guide

Aistear - Nurturing Skills website

Department of Education Insights — Quality in Early Years Education webinars
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