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Advice in relation to classroom-based assessments in Junior Cycle 

1. Introduction 
This note contains key messages already included in the Framework for Junior Cycle 
(2015), Circular 0028/2023 and Information Note TC 0006/2024. The restatement of 
these messages here is intended to support schools in 

 implementing the dual approach to assessment that is a key feature of the
Framework for Junior Cycle 2015 

 reducing the cumulative burden of assessment events on students and teachers 
in accordance with Circular 0028/2023. 

 “formal reporting on the progress and achievements of students will be through 

annual reports in first year and second year, and through the composite Junior 

Cycle Profile of Achievement in the autumn following third year. This will 

complement existing reporting systems employed in schools including reporting of 

progress to parents/guardians and students during events such as teacher-student 

feedback sessions and parent-teacher meetings.” (Framework for Junior Cycle
2015)

2. General guidance on assessment at Junior Cycle  
The Framework for Junior Cycle 2015 provides a basis for post-primary schools to 
provide high-quality, inclusive and relevant learning experiences for all students. A key 
feature of such provision is an integrated dual approach to assessment, comprising 
ongoing formative assessments across the three years and a final, externally-assessed, 
state-certified examination. This dual approach allows for the assessment of new ways 
of learning and of a broader range of skills. The Framework emphasises that 

“all assessment in Junior Cycle, formative or summative, moment-in-time or 
ongoing, SEC, NCCA or teacher-designed, should have as its primary purpose 
the support of student learning.” 

The Framework also recognises that students’ learning needs are best assessed on an 
ongoing basis in the classroom. This requires schools to foster a culture in which a high 
value is placed on the regular use of assessment models to inform and support 
improvement in teaching and learning. The use of assessment for formative purposes 
provides an effective basis for meaningful feedback to students and the development of 
students’ capacity for self-assessment and responsibility for their own learning.  

Ongoing use of formative assessment also ensures that the required classroom-based 
assessments (CBAs) are experienced by students as a meaningful part of the process 
of teaching and learning, rather than as a departure from or an additionality to familiar 
patterns.  

3. Practical considerations regarding CBAs 
Linking CBAs to ongoing assessment and routine classroom practice
The Framework for Junior Cycle includes a requirement that students undertake 
scheduled classroom-based assessments (CBAs) in each subject. The Framework
stresses that work related to the CBAs is best seen as an integral part of ongoing 
assessment and routine classroom practice. Inspection reports show that where this 
integration is achieved successfully by schools, CBAs provide the basis for timely and 
relevant feedback to students regarding strengths and areas for improvement in their 
learning. 
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Many teachers and students have had a positive experience of CBAs. It is evident, 
however, that, in some instances, CBAs are experienced by students as stand-alone 
assessment events and not treated as an intrinsic element of the school day that are 
relevant to the everyday process of teaching and learning to support development of 
skills and competencies. The scheduling of CBAs in the school calendar is considered to 
be a significant factor in this regard. The scheduling by schools of multiple CBAs within 
a short timeframe can be a cause of additional stress and pressure for students and 
teachers, especially if this is late in the school year, when students are also expected to 
undergo formal summative assessments. 

Avoiding Over Assessment 
 School leaders are reminded of the need to adhere to Department of Education 

Circular 28/2023, which requires schools to “consider the cumulative burden on 
students and teachers of multiple assessments across the full range of subjects.” 
Circular 0028/2023 states that “CBAs will substitute for other formal 
summative assessment event(s) currently undertaken in schools such as 
mid-term or end-of-term examinations.” 

 A formal summative assessment event should be taken to mean an assessment 
for which the regular school timetable is suspended for one or more year groups. 
Examples include end of or mid-term examinations. Regularly scheduled, for 
example weekly or monthly assessments, should not be taken to be formal 
summative assessment events for the purposes of this note.

 With the wellbeing of students in mind, schools will ensure that each CBA will be 
in place of, not in addition to, another summative assessment event undertaken 
in the school.  

 Where schools schedule two or three formal summative assessment events 
during a school year, they are required to replace one of these events with a 
CBA. For example, where a school has scheduled a CBA for a particular subject 
in the first term, this is required to replace a formal summative event for that 
subject in that term.  

 Schools are requested to plan for the distribution of CBAs across the school 
year, to avoid the cumulative effect of large numbers of CBAs at the same time, 
especially late in the school year, when the opportunities to use CBAs for 
formative purposes may be limited. 

 Schools are reminded that they must not conduct trial or ‘mock’ CBAs. It is 
incumbent on schools to follow the specification and assessment guidelines for 
each subject in relation to the procedures for CBAs.   


