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What is an Early Years Education Inspection?  

The Early Years Education Inspection model is used to provide evaluative information, advice 
and support in relation to the education of children aged birth to six years in early learning and 
care settings. The inspections will affirm good practice and provide advice to support internal 
quality development processes that optimise children’s education experiences and outcomes. 

How to read this report 
During this inspection, the inspector evaluated and reported under the following headings or 
areas of enquiry: 

 Quality of the context to support children’s learning and development 

 Quality of processes to support children’s learning and development 

 Quality of children’s learning experiences and achievements 

 Quality of management and leadership for learning  
Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
setting’s provision in each area. 
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Early Years Education Inspection 

 

Dates of inspection 28-03-2025 

Activities conducted during the Inspection 

 Pre-inspection meeting with the setting owner/manager 

 Review of setting documentation and records relating to the children’s learning and 
development  

 Review of the education resources and facilities  

 Observations of interactions during one Early Childhood Care and Education Programme 
session 

 Interaction with children  

 Interaction with early years educator 

 Feedback meeting with the setting owner/manager 
 

 

Context of setting 
Tirellan Montessori is an early learning and care setting located in Galway city. It provides one 
morning pre-school session for children participating in the Early Childhood Care and Education 
(ECCE) Programme. On the day of the inspection, there were twenty one children, the 
owner/educator and one early years educator present. The setting was given an opportunity to 
comment in writing on the findings and actions advised in this report, and the response submitted 
on behalf of the setting can be found in the appendix of this report. 

Area 1: Quality of context to support children’s learning and development 

 The quality of the context to support the children’s learning and development was very 
good. 

 There was a calm and inviting atmosphere in the setting. On arrival, the educators warmly 
greeted the children and their parents.  

 The educators used well-paced routines and procedures to promote the children’s 
development of core learning dispositions and skills. The children were active agents in 
choosing and organising their learning and development activities. 

 Times of transition within the setting supported positive learning experiences for the 
children, and were managed by the educators very effectively to support continuity in 
learning throughout the session. 

 Snack time was a valued social experience that promoted independence, nurtured 
relationships, and supported children’s wellbeing. Educators encouraged self-help skills by 
assigning helper roles, offering support when needed, and using positive reinforcement to 
celebrate the children’s efforts. After finishing their food, children were free to move on and 
engage in self-directed play. 

 The educators effectively fostered a sense of identity and belonging by engaging the 
children in conversations about their lives and displaying photographs of them, their parents, 
and their creative work. Visual representation of the wider community and local areas of 
interest to the children had yet to be developed within the setting. 

Action advised 

 To further strengthen the children’s positive sense of belonging within their community, it is 
advised that the educators collaborate with both the children and their parents to develop 
strategies for displaying representations of local landmarks, amenities, and aspects of 
cultural heritage that hold personal significance for the children. The Insights – Quality in 
Early Years Education webinar on Equality, Diversity and Inclusion developed by the 
Department of Education could support this action. 

Area 2: Quality of processes to support children’s learning and development 

 The quality of the processes to support the children’s learning and development was good. 
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 The educators implemented an effective, broad, play-based curriculum which was guided by 
Aistear: the Early Childhood Curriculum Framework and elements of the Montessori 
curriculum. 

 The educators planned for the children’s learning and development on a long-term, medium-
term and short-term basis. Medium-term plans included seasonal and cultural themed topics 
that were aligned to Aistear learning goals. Short-term plans provided a weekly and daily 
overview of activities with reference to some of the children’s emergent interests. 

 The educators shared records of the children’s learning experiences using the Aistear 
learning record and developmental checklists. They completed and shared additional 
observations, if the need arose. Some of the proposed next steps in the children’s learning 
were broad in nature. 

 Play was used as a medium for the children to interact with, explore and make sense of 
their world. Extended periods of self-directed play in both the indoor and outdoor learning 
environments were encouraged, supporting the children to make choices, follow their 
interests, and lead their own learning. 

 High-quality adult-child interactions were consistently facilitated by the educators. The 
educators used effective interaction strategies, which included positive body language, role 
modelling, authentic commentary and validation of the children’s achievements. Respect 
was a core feature of the educators’ interaction style. 

 The indoor learning environment offered a range of effective play resources that were visible 
and accessible to the children. The children had daily access to some open-ended play 
materials and an outdoor area, with resources that supported physical development such as 
balance bikes, see-saws, and scooters, and opportunities to develop imaginative play in the 
playhouse.  

 The educators promoted the children’s language and literacy skills during the interactive 
circle time activity. They sang songs, played games and encouraged the children to take 
turns in conversations. There was a library area for the children to choose books from and 
some mark-making materials. 

 An inclusive approach was adopted by the educators to ensure the engagement of all the 
children within the setting. The educators sought advice from external support agencies 
when needed and worked in partnership with parents. 

Actions advised 

 The educators are advised to further develop short-term planning to ensure provision is 
consistently responsive to the children’s emergent interests and ideas.  

 To build on the assessment practices, the educators are advised to clearly outline the next 
steps in each child’s individual learning and development progression. 

 It is advised that the educators undertake a review of the current learning environments, 
with a view to supporting children’s access to a broader range of real, natural, open-ended, 
and sensory materials, such as sand, water, paint, and other messy play items. In addition, 
it is advised that the educators explore the implementation of a free-flow system for the 
children between indoor and outdoor learning spaces. To support this process, the 
environmental audit tool within the ‘Learning Environment’ pillar of the Aistear Síolta 
Practice Guide could be a valuable reflective resource. 

Area 3: Quality of children’s learning experiences and achievements 

 The quality of children’s learning experiences and achievements was very good.  

 The children were motivated, interested and engaged in their playful learning activities. They 
enjoyed being actively involved and displayed many positive learning dispositions, including 
perseverance, courage, and confidence. 

 The children’s independence skills were effectively supported. They took care of their own 
belongings, tidied up after their snack and managed their self-care needs autonomously.  

 Most of the children demonstrated well-developed fine motor skills, confidently engaging 
with table top activities, construction materials, and mark-making resources.  

 The children had an awareness of the natural environment and its features. During the 
inspection they engaged in a planned activity planting sunflowers, which they brought home 
to observe its growth. 
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 Children were able to communicate their opinions, feelings, and personal experiences. They 
were developing personal and social skills that enabled them to respond appropriately to 
different situations. These included turn taking, co-operating, negotiating, and building 
relationships. 

 Each child had an individual learning journal containing samples of their artwork, 
photographs, and descriptions of their learning achievements. While these records provided 
a valuable snapshot of the children’s experiences, there was a missed opportunity to record 
the children’s own voices and ideas on their child-led creative work.  

Action advised 

 The educators are advised to use the individual learning journals as a tool to actively record 
each child’s thoughts and ideas about their creations and experiences, to further support the 
children’s independent reflection and a deeper understanding of learning. Including more 
examples of child-led artwork and providing opportunities for children to contribute their own 
interpretations could further enrich the journals and strengthen their role in the learning 
process. 

Area 4: Quality of management and leadership for learning 

 The quality of management and leadership for learning was very good.  

 An ethos of professionalism, teamwork, collaboration and partnership was evident. The 
owner and the educator demonstrated thoughtfulness and self-awareness in all aspects of 
their practice. 

 The staff team engaged in informal meetings to share updates. They worked closely and 
had engaged in a formal team meeting at the beginning of the academic year to complete 
curriculum planning. The manager held informal one-to-one support and supervision 
meetings. Reflective practices were adopted to support professional learning in the setting 
and to inform planning, review and improvement practices. 

 The educators were knowledgeable about the roles and functions of external professionals 
and how to access and engage with these services. They were committed to continuing 
professional development, with one team member having completed the Leadership for 
Inclusion in the Early Years (LINC) programme and another completing a Bachelor of Arts in 
Early Childhood Education and Care. 

 Effective, clear, two-way channels of communication between the early years setting and 
the parents had been established by the educators. Information was shared on a formal and 
informal basis, during daily chats and through a messaging application. Observations of the 
children’s learning were shared by the educators with the parents on a regular basis 

 The manager had developed policies, procedures and practice to promote the sensitive and 
supportive management of transitions for the children into the setting. Information was 
gathered from the parents on the children’s prior experiences when transitioning into the 
setting.  

 To support the transition to primary school, children visited their new school with their 
parents. Educators used informal conversations, photographs, and visits from primary 
teachers to support the children during this transition. At the time of the inspection, a 
recorded, strengths-based transition document for each child had yet to be developed for 
sharing with primary schools. 

Actions advised 

 Building on the setting’s good practices, the manager and the educator are advised to 
create an ongoing system for collaborative recorded reflection and review. This could 
include the regular use of the self-evaluation tools and other resources from the Aistear 
Síolta Practice Guide. 

 To further support the children’s transition to primary school the owner and the educator are 
advised to capture a summary of the children’s learning and development. The National 
Council for Curriculum and Assessment’s Mo Scéal templates are useful in this regard, and 
the parents can then choose to share the summary with their child’s primary school. 
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Summary of overall inspection 

Area Quality level 

Quality of context to support children’s learning and development 
Very good 

Quality of processes to support children’s learning and 
development 

Good 

Quality of children’s learning experiences and achievements 
Very good 

Quality of management and leadership for learning 
Very good 
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Language used in Early Years Education Inspection 

Reports 

Inspectors describe the quality of provision in the setting using the language which is shown 
below.  

Level Description Examples of descriptive terms 

Excellent Provision that is excellent is 
exemplary in meeting the needs of 
learners. This provision provides an 
example for other schools and 
settings of exceptionally high 
standards of provision. 

Excellent; exemplary; outstanding; 
exceptionally high standard; with very 
significant strengths 

Very good Provision that is very good is very 
effective in meeting the needs of 
learners and is of a very high 
standard. There is potential to build 
on existing strengths to achieve an 
excellent standard.  

Very good; of a very high quality; very 
effective practice; highly commendable; 
very successful 

Good Provision that is good is effective in 
meeting the needs of learners. There 
is need to build on existing strengths 
in order to address the aspects to be 
developed and achieve a very good 
standard.  

Good; of good quality; effective 
practice; competent; useful; 
commendable; good standard; 
strengths outweigh the shortcomings; 
appropriate provision although some 
possibilities for improvement exist 

Requires 
improvement 
to achieve a 
good 
standard 

Provision that requires 
improvement to achieve a good 
standard is not sufficiently effective 
in meeting the needs of learners. 
There is need to address certain 
deficiencies without delay in order to 
ensure that provision is good or 
better. 

Fair; less than effective; less than 
sufficient; evident weaknesses that are 
impacting on learning; experiencing 
difficulty; shortcomings outweigh 
strengths; must improve in specified 
areas; action required to improve 

 

Requires 
significant 
improvement 
to achieve a 
good 
standard 

Provision that requires significant 
improvement to achieve a good 
standard is not meeting the needs of 
learners. There is immediate need for 
significant action to address the 
areas of concern.  

Weak; poor; ineffective; insufficient; 
unacceptable; experiencing significant 
difficulties; serious deficiencies in the 
areas evaluated; requiring significant 
change, development and 
improvement to be effective 

 

 

The following resources can be used by ELC settings in their quality improvement: 

Aistear Siolta Practice Guide  

Department of Education Insights – Quality in Early Years Education webinars 
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APPENDIX 

 

SETTING RESPONSE TO THE REPORT 

 

SUBMITTED ON BEHALF OF THE SETTING 
 

Area 1   Observations on the content of the inspection report      

 

Area 2   Follow-up actions planned or undertaken since the completion of the inspection 
activity to implement the findings and recommendations of the inspection.   

All actions identified in Areas 1-4 have now been fully implemented. The setting has taken a 

reflective, collaborative, and evidence- based approach to ensure continuous improvement in 

practice, with a strong focus on children's belonging, identity, reflective learning, and transitions 

to primary school. 

Area 1 & 2-Action Advised 

Educators will collaborate with children and parents to design and implement displays that 

represent local landmarks, amenities, and aspects of cultural heritage meaningful to the 

children. 

The children have access to sensory materials, they are provided with paper, colours, scissors 

and other materials to create artwork, these items are available on the shelves throughout the 

day for children to take and work independently. 

There are also plenty sensory resources outdoors, we have a sand table, water wall, ride-bikes 

etc at all times, the water wall is limited to weather permitting. 

Area 3-Action Advised 

The use of individual learning journals will now include children's thoughts, ideas, and 

reflections about their creations and experiences. More examples of child-led artwork and child 

voice are evident within the journals. This approach supports independent reflection, deepens 

learning, and provides a richer, more authentic record of each child's learning journey.  

Area 4-Action Required 

A formal system of collaborative reflection and review has been established by the manager and 

educator, supported by the Aistear Siolta Practice Guide self-evaluation tools. Regular reflective 

meetings are now recorded and used to inform practice development. To further support 

transitions to primary school, the Mo Scéal templates (NCCA) are now in use, capturing each 

child's learning and development summary. Parents are encouraged to share these with 

schools to ensure continuity of learning.  
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