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What is a whole-school evaluation – 
management, leadership and learning?   

Whole-School Evaluation – Management, Leadership and Learning reports on the quality of 

teaching and learning and on the quality of management and leadership in a school. It affirms 

good practice and makes recommendations, where appropriate, to aid the further development 

of educational provision in the school. 

How to read this report 
During this inspection, the inspectors evaluated and reported under the following headings or 
areas of enquiry: 

1. Quality of school leadership and management 

2. Quality of teaching and learning 

3. Quality of support for students’ wellbeing 

 

Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
school’s provision in each area.  

The board of management of the school was given an opportunity to comment in writing on the 
findings and recommendations of the report, and the response of the board will be found in the 
appendix of this report. 

Actions of the school to safeguard children and prevent 

and tackle bullying 
 

During the inspection visit, the following checks in relation to the school’s child protection and 
anti-bullying procedures were conducted: 

Child Protection Anti-bullying 

1. The name of the DLP and the Child 
Safeguarding Statement are prominently 
displayed near the main entrance to the 
school. 

2. The Child Safeguarding Statement has 
been ratified by the board and includes 
an annual review and a risk assessment. 

3. All teachers visited reported that they 
have read the Child Safeguarding 
Statement and that they are aware of 
their responsibilities as mandated 
persons. 

4. The Child Safeguarding Statement meets 
the requirements of the Child Protection 
Procedures for Primary and Post-Primary 
Schools (revised 2023). 

5. The records of the last three board of 
management meetings record a child 
protection oversight report that meet the 
requirements of the Child Protection 
Procedures for Primary and Post-Primary 
schools (revised 2023). 

6. The board of management has ensured 
that arrangements are in place to provide 
information to all school personnel on the 
Child Protection Procedures for Primary 

1. The school has developed an anti-
bullying policy that meets the 
requirements of the Anti-Bullying 
Procedures for Primary and Post-Primary 
Schools (2013) or Bí Cineálta (2024) and 
this policy is reviewed annually.  

2. The school’s current anti-bullying policy is 
published on its website and/or is readily 
accessible to board of management 
members, teachers, parents and pupils.  

3. The school has appropriate initiatives in 
place to promote a positive and inclusive 
school culture and environment in line 
with their current policy.  

4. All teachers visited report that they have 
read the school’s current policy on anti-
bullying and that they are aware of their 
roles and responsibilities in preventing 
and tackling bullying. 



and Post-Primary Schools (revised 
2023). 

7. School planning documentation indicates 
that the school is making full provision for 
the relevant aspects of the curriculum 
(SPHE, Stay Safe, RSE). 

8. Child protection records are maintained 
in a secure location. 

 
The school met the requirements in relation to each of the checks.   



Whole-school evaluation – management, 
leadership and learning 

 

Dates of inspection 25/03/2025 –  27/03/2025 

Inspection activities undertaken 

 Meeting with Board of Management 

 Meetings with principal and deputy 
principal 

 Meetings with key staff 

 Review of relevant documents  
 Student focus groups  

 Meeting with parents 

 Analysis of parent, student and teacher 
questionnaires 

 Observation of teaching and learning  

 Examination of students’ work  

 Interaction with students 
 Feedback to senior management team, board 

of management and teachers 

 

School context 
Glanmire Community College (GCC) is a co-educational community college, established in 
1997 and operating under the joint trusteeship of Cork Education and Training Board (ETB) and 
the Diocese of Cork and Ross. At the time of the evaluation, the school provided the Junior 
Cycle programme, Level 1 and Level 2 Learning Programmes (L1/L2LPs), an optional 
Transition Year programme (TY), the Leaving Certificate Applied (LCA) and the Leaving 
Certificate (Established) (LCE). The school had four classes to support students with autism. It 
had an enrolment of 1141 students.  

 

Summary of main findings and recommendations: 

Findings 

 The quality of leadership and management was very good; through a series of strategic 

plans, the senior leadership team, in collaboration with the board of management and staff, 

had very effectively enhanced school provision and student experience on multiple fronts in 

the last number of years.  

 The day-to-day running of the school was highly effective, and was underpinned by very 

clear processes, systems and structures which ensured key information was shared in a 

timely manner to support student progress and experience.  

 Significant work led by both the senior leadership team and teachers, had taken place in the 

areas of attendance, student tracking, assessment and school self-evaluation (SSE) in the 

last number of years which supported very positive student outcomes. 

 The overall quality of teaching and learning was very good; students were involved in varied 

and meaningful activities which often supported the development of their lifelong learning 

skills in addition to subject-specific skills.  

 The quality of support for students’ wellbeing was very good; the range of supports that 

were available to promote wellbeing across the whole-school community reflected the 

diversity of its student population and school leaders’ commitment to meeting the needs of 

the entire student cohort. 

 There was an exceptional breadth of subjects, co-curricular and extra-curricular activities 

available to students; the school was responsive to student needs and interests and 

continued to introduce new subjects and activities to meet these needs.  

 



Recommendations 

 Overseen by the senior leadership team, teaching and learning approaches identified as 

especially beneficial, particularly those related to supporting students’ active participation 

and engagement in their learning process, should be extended to as many settings as 

possible; the school’s own programme of My Brain and Me and greater leveraging of the 

subject department structure would support this work.  

 The board, in partnership with the school community, should now develop a whole-school 

assessment policy which articulates the role played by formative assessment in the 

development of students’ lifelong learning skills, and the school’s role in developing those 

skills.  

 There were three trustee vacancies on the board of management; in line with the 

requirements of the Education and Training Board Ireland (ETBI) procedures for the 

membership of boards of management in community colleges these vacancies should be 

filled. 

 In the context of the range of initiatives and interventions provided by the school to enable 

students to reach their full potential, the board in collaboration with staff, should undertake a 

whole-school review of all activities and endeavours in order to consolidate efforts and 

inform the school’s overall vision for supporting wellbeing.  

 

Detailed findings and recommendations 
 

1. The quality of teaching and learning 
 

The overall quality of teaching and learning was very good. 

Learner outcomes and experiences 
The atmosphere in all lessons was respectful and inclusive. Students were comfortable with 
teachers and interested in their classmates. In some lessons, students were quickly called to 
activate their prior knowledge and were clearly used to doing so. This set high expectations for 
students’ ongoing participation in the lesson, and the pace of these lessons generally ensured 
that students made good progress.  

Learning intentions were used in almost all lessons and, where most effective, they provided 
students with a sense of ownership of their learning and contained some element related to skill 
development. Where best used by students, learning intentions scaffolded their progress over 
the course of the lesson, and students were clearly accustomed to using them in this manner. 
The use of learning intentions in this manner should be shared more widely so that all students 
can benefit from this approach.   

On occasion, students had opportunities to use digital technologies to enhance learning 
experiences in multiple ways. These included collaboratively drafting and then editing shared 
work to produce class-designed resources or using technology to reflect on their progress in 
lessons in order to identify next steps to progress. Opportunities should be taken to share this 
type of practice as a further means of enhancing students’ learning.  

In most lessons, students had the opportunity to reflect on their progress, though the 
consistency and effectiveness of this practice as students experienced it merited consideration 
in some cases. Where this practice was most effective, students were also seen to be able to 
provide and act on formative feedback.  

In the majority of lessons students had the opportunity to develop qualities such as persistence, 
confidence and collaboration. On occasion, students were also encouraged to make mistakes 
and take risks, informed by the teacher’s expertise of what was the right level of challenge for 
each student; this type of practice should be further extended.  

Excellent practice was observed in lessons where there were very high levels of meaningful 
engagement from students. In these lessons it was evident that students had been encouraged 
and supported to build their independence through the development of life-long learning skills 



over a prolonged period of time. In these lessons students were curious, agentic, open-minded, 
creative and purposeful, interacting with peers in a focused manner. 

In senior cycle particularly, students showed great capacity in applying skills learned in one 
context to another and awareness of the skills required to make progress in learning. Much of 
this ability was very effectively scaffolded by initiatives developed in the school in the last 
number of years related to “learning to learn,” such as My Brain and Me. Many were also linked 
to the school’s very strong and bespoke self-evaluation (SSE) process and the strategies that 
had been encouraged and embedded in the last number of years. Students spoke very 
positively about their experiences with these initiatives and how they had helped them develop 
their independent learning skills. Indeed, students in these types of lessons showed a level of 
agency, ownership and confidence that supported their overall wellbeing. 

Teachers’ individual and collective practice 
Teachers’ individual practice was very good. Lessons were well-planned and included a variety 
of activities to engage interest. Teachers had very good depth of knowledge and were able to 
draw on this knowledge to very effectively tailor questioning for individual students, or groups of 
students when working collaboratively. Some lessons were designed to leverage students' prior 
knowledge and prior skills; where these were of an excellent standard they were linked to very 
high expectations scaffolded by lesson design that prioritised accessible yet challenging tasks.  

Most lessons included active learning opportunities for students, and there was a very good 
balance of student-teacher voice. Students made most progress where clear expectations for 
learning had been set, and where teachers had given thought to how the design of the lesson 
contributed to students’ skill development. There was scope in some lessons to more effectively 
support students’ understanding of the purpose of the lesson and tasks. On a small number of 
occasions, greater thought was required to ensure students of all abilities made progress. 

Students from the school’s Hub, where base rooms for special classes are located, were 
integrated into mainstream lessons as suited their needs and capabilities, and teachers were 
aware of the learning targets set for these students. Overall, teachers received very good quality 
information about students with special educational needs (SEN) and were very aware of 
students needs when working with them.  

Teachers’ collective practice was very good, supported by both formal and informal 
collaboration. Staff had a very impressive and extensive professional learning profile, the 
expertise from which was shared with the whole staff in a variety of ways which included peer 
observation, teach meets and other innovative initiatives supported by senior leadership.   

Subject department planning was good overall. On occasion, plans detailed a developmental 
aspect of teaching and learning to be focused on that year. Over the course of the evaluation, 
there were a number of teaching approaches which were identified as being particularly 
beneficial in supporting students’ needs, as well as encouraging student engagement, 
participation and voice in lessons. These approaches merit extending to as many settings as 
possible, to support a consistently very high standard of learning experience for students. Given 
the size of the teaching staff there is opportunity to consider how the subject department 
structure can support teachers to achieve the vision they have for students’ development over 
the six years of post-primary school, aspects of which may be aligned to the SSE process on a 
whole-school level. 
 



2. Quality of school leadership and management 
 

The quality of leadership and management was very good. Through a series of strategic 
plans, the senior leadership team, in collaboration with the board of management and staff, 
had very effectively enhanced school provision on multiple fronts in the last number of years.  

Leading learning and teaching 

The senior leadership team had led the school through a process of reflection, innovation and 

encouragement to bring about ongoing improvement. The school had many working groups 

established, aligned to the five pillars of the strategic plan, who were responsible for 

developing various aspects of school life including teaching and learning, inclusion and 

diversity, student leadership and a very strong and effective SSE process.   

 

The school has brought about significant change in its approaches in the last number of years 

that clearly had a positive impact on students. In bringing about these changes, the senior 

leadership team and the board demonstrated a deep commitment to understanding the 

nature of change, and how best to enact change. The principal and deputy principals were 

acutely aware of how reliant effective change in teaching and learning was on providing a 

safe space to take risks and to experiment. This was ultimately underpinned by respectful 

relationships at all levels of the school. This commitment to understanding how to bring about 

effective change was a hallmark strength of the school.  

 

An outcome of a very robust SSE process, the school-developed intervention My Brain and 

Me, looked to develop all junior-cycle students’ capacity to take greater responsibility for their 

own learning. The school was commended for its innovation in developing this programme 

and its accompanying resource materials which were of a very high quality. Students were 

seen applying the skills they had developed through their participation in the programme. 

Ideally, all teachers would integrate the strategies promoted by this intervention into their day-

to-day practice so that students can become more familiar with applying them in different 

learning contexts. 

 

Much work had been done in the area of assessment and, on this firm footing, the school 

should now develop a whole-school assessment policy. In developing this policy, the school 

should aim to see beyond the logistics of summative assessment and consider the 

implications of the policy from the students’ perspective. Through discussion, the purpose and 

skills of formative assessment – which can be developed over a student’s six-year experience 

to enable independence in learning – could then be articulated clearly in the policy. The 

specific roles subject teachers and subject departments play in supporting the development of 

these skills could also be agreed and included.  

Managing the organisation 

The day-to-day running of the school was highly effective, and underpinned by very clear 

processes, systems and structures. These were used to ensure that key information was 

shared to the right people and the right teams in a timely manner to support positive student 

progress, outcomes and experience on an individual student level. Some parents, initially 

apprehensive in sending their child to a large post-primary school, spoke very positively about 

how quickly they now felt the school would respond to any issues that arose for their child.  

 

The ongoing development of school facilities was commended. The school is a valuable asset 

to the community, and the board recognised the school’s role as a local resource in the 

Glanmire area. Significant work had been undertaken to upgrade and extend areas of the 

school. Students had very good access to equipment throughout the school, not least in the 

woodwork and engineering areas. There were many student-led creative contributions to 

shared spaces in the school that made it a very welcoming space. In partnership with 



teachers, consideration could be given to extending this type of environment into classrooms, 

with a suitable focus on teaching and learning.  

 

Senior leadership had identified the code of behaviour as needing review and development. 

Some existing aspects of the code no longer reflected the school’s approach. Given the now 

embedded nature of restorative practice, and the scope for the code to support and 

communicate positive expectations to students, the code should be reviewed, keeping in 

mind its role in bringing the school’s values and ethos to the fore.  

Leading school development 

The school was working through the actions of its impressive second strategic plan covering 

the period 2023 – 2026, which built on learning from a review of the first plan. The five pillars 

of the plan covered all aspects of school development, was clear in its actions and intended 

outcomes and gave stability to the process of change. The school had taken a SSE approach 

to implementing the plan, working in a spirit of collaboration. It is worth considering the 

degree to which students are aware of the existence and actions of the plan, especially those  

actions which relate to teaching and learning.  

 

The board demonstrated a very thorough knowledge and understanding of the school and 

provided strong rationale for decisions made. It valued the process of reaching consensus to 

ensure decisions made were aligned with the school’s vision, values and ethos.  

 

Using an online system, the principal provided extensive preparatory materials to board 

members, to ensure that board meetings were as effective and efficient as possible. There 

was no element of school life that was not affirmed or addressed in the principal’s reports and 

there was a very notable level of transparency in the communications that supported the 

ongoing development of the school. This transparency was reflected in communications with 

staff and parents; the weekly update, the considered actions arising from year head and 

pastoral care meetings, and teachers’ access to information to support student progress. The 

variety of information that was visible and accessible to all was indicative of the strong 

structures established in the school and an overall commitment to students.  

 

There were three trustee vacancies on the board of management; in line with the 
requirements of the Education and Training Board Ireland (ETBI) procedures for the 
membership of boards of management in community colleges these vacancies should be 
filled. It is important that all stakeholders are represented, to ensure that the vision of the 
school, as articulated in the mission statement, is supported by all. In addition, the board 
noted that there are complex and demanding decisions to be made by it, some of which 
directly impact students and their families. As the weight of these decisions should be borne 
by the full complement of representatives, the board had already been in contact with Cork 
ETB about this issue.  

Developing leadership capacity 

Distributed leadership, and the empowerment of teachers by facilitating them in adopting both 

formal and informal leadership roles, was very evident throughout the school. These roles 

were firmly supported by the principal and senior leadership through regular meetings, 

especially for year heads and those involved in pastoral care. Teachers’ extensive 

involvement in both the provision of and participation in professional learning opportunities 

and SSE priorities, and management’s support of same, was commendable. Teachers had 

designed, undertaken and led extensive professional learning opportunities, and very good 

structures were in place to ensure that this learning was shared on a regular basis.  

 

This approach to distributed leadership had supported consistent improvements in student 

experience, attendance and outcomes over the last number of years. Students also had 

extensive opportunities through lunchtime clubs and other co-curricular and extra-curricular 



activities to develop their leadership skills. Given the volume of thought and action that had 

gone into this process of continuous improvement, consideration should be given to the 

extent to which these processes were visible to the students, as there was an opportunity to 

establish a deeper awareness among students of their own pro-active engagement in 

bringing about change.  

 
 

3. Quality of support for students’ wellbeing 
 
The overall quality of support for students’ wellbeing was very good.  

The breadth of supports that were available to promote wellbeing across the whole-school 
community reflected the diversity of its student population and school leaders’ commitment to 
meeting the needs of the entire student cohort as best as possible. A very good solid 
understanding of varying student needs and a commitment to working collaboratively in their 
best interests was evident in the multi-faceted components of the school’s many support 
structures and systems. School leaders recognised the role played by all staff in minimising 
those factors which posed the greatest risk to students’ wellbeing.  

Given that students spent most of their time in classrooms, the continual focus on enhancing 
aspects of classroom practice for the purpose of improving educational outcomes was key to 
building students’ positive self-image. In the lessons where teachers communicated high 
expectations, there was a corresponding level of self-belief in the students themselves. Given 
the positivity these students displayed about their capacity to learn and their confidence to take 
on challenging and unfamiliar tasks, the extension of teaching approaches applied in these 
settings is strongly recommended. 

Providing a dedicated time each morning for students to meet at their tutorial was seen by staff 
as essential to ensuring readiness for learning and to building relationships between the 
students and their class teacher. The provision of a double physical education (PE) class for all 
students reflected the value placed on fostering in students an appreciation of the need to be 
physically active. Recently installed outdoor sporting facilities, including a walkway for students, 
were reported as having had a very positive impact. Beyond the many extra-curricular sporting 
activities provided, there were countless other ways in which students could develop new skills 
or nurture areas of particular interest, including being involved in running lunchtime clubs and 
other activities.  

Opportunities for student leadership included participation in the student council and in other 
student-led working groups, such as Misneach and Gaelbhratach.  Feedback from students 
during the evaluation suggested scope to strengthen students’ voices in decision-making 
processes. This area for development had equal application in those lessons where it was 
recommended that teaching approaches be modified to allow for more collaboration and 
independent learning.  

The breadth of achievements celebrated at the school’s annual award ceremony was a 
manifestation of the extent to which students’ holistic development was supported and 
encouraged.  

All junior cycle students followed short courses in SPHE and CSPE. Guidance classes were 
provided to senior cycle students and timetabling options for introducing SPHE in senior cycle 
were being explored at the time of the evaluation. It was good that the school had a core team 
of SPHE teachers, most of whom had attended the relevant training. As these teachers were 
best placed to work sensitively with their students, ideally, they too should deliver the RSE 
component to their students. 

Additional help was provided to students who had been identified as in need of targeted support 
so that they could engage fully with their learning. These wide-ranging and far-reaching 
supports were very well organised. Factors most likely to prevent these students from accessing 
the curriculum had been identified and documented. This enabled their support teachers to plan 
lesson activities that took account of their interests and preferred approaches to learning.   

The school was very committed to providing a suitably tailored education for those students with 
autism who were enrolled in their special classes. While in the Hub, students were given very 



high quality specialised and individualised support which enhanced their ability to meaningfully 
participate in mainstream lessons. A commendable emphasis on reverse integration meant that 
the Hub was also a space which mainstream students visited with the intention of including 
students with complex needs more meaningfully in school life.  

Outside of the contribution made by subject and special education teachers to students’ 
wellbeing, there was a comprehensive pastoral support system. A graphic used to illustrate the 
various supports available emphasised the collective responsibility of all members of the school 
community to support one another. A large proportion of teachers were skilled in the use of 
restorative practice. Supplementing this highly valued feature of the school’s culture were teams 
of class teachers, year heads, guidance counsellors and the school chaplain. For particularly 
complex cases, students could work with teachers or outside therapists who were trained to 
assist those struggling with behaviour, attendance or mental health issues.  In the focus group, 
students indicated that they were somewhat unsure of how to access some of the more 
bespoke supports, and this was similarly evident in some of the responses to surveys 
completed as part of the evaluation. It would be worthwhile to make use of the school’s weekly 
update to routinely inform student and parents of the supports that are available.   

The effective delivery of supports centred on strong partnerships within the school itself and with 
external bodies. Indeed, community partnerships were especially important to the school to the 
extent that the evaluation visit was replete with instances of students and teachers working in 
partnership with local businesses, charities, schools and social services.  

In the context of the range of initiatives and interventions provided by the school to enable 
students to reach their full potential, the board in collaboration with staff, should undertake a 
whole-school review of all activities and endeavours in order to consolidate efforts and inform 
the school’s overall vision for supporting wellbeing.  

   



The Inspectorate’s Quality Continuum 

Inspectors describe the quality of provision in the school using the Inspectorate’s quality 
continuum which is shown below. The quality continuum provides examples of the language used 
by inspectors when evaluating and describing the quality of the school’s provision of each area. 

Level Description Examples of descriptive terms 

Excellent Provision that is excellent is 
exemplary in meeting the needs of 
learners. This provision provides an 
example for other schools and 
settings of exceptionally high 
standards of provision. 

Excellent; exemplary; outstanding; 
exceptionally high standard; with very 
significant strengths 

Very good Provision that is very good is very 
effective in meeting the needs of 
learners and is of a very high 
standard. There is potential to build 
on existing strengths to achieve an 
excellent standard.  

Very good; of a very high quality; very 
effective practice; highly commendable; 
very successful 

Good Provision that is good is effective in 
meeting the needs of learners. There 
is need to build on existing strengths 
in order to address the aspects to be 
developed and achieve a very good 
standard.  

Good; of good quality; effective 
practice; competent; useful; 
commendable; good standard; 
strengths outweigh the shortcomings; 
appropriate provision although some 
possibilities for improvement exist 

Requires 
improvement 
to achieve a 
good 
standard 

Provision that requires 
improvement to achieve a good 
standard is not sufficiently effective 
in meeting the needs of learners. 
There is need to address certain 
deficiencies without delay in order to 
ensure that provision is good or 
better. 

Fair; less than effective; less than 
sufficient; evident weaknesses that are 
impacting on learning; experiencing 
difficulty; shortcomings outweigh 
strengths; must improve in specified 
areas; action required to improve 

 

Requires 
significant 
improvement 
to achieve a 
good 
standard 

Provision that requires significant 
improvement to achieve a good 
standard is not meeting the needs of 
learners. There is immediate need for 
significant action to address the 
areas of concern.  

Weak; poor; ineffective; insufficient; 
unacceptable; experiencing significant 
difficulties; serious deficiencies in the 
areas evaluated; requiring significant 
change, development and 
improvement to be effective 

  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Appendix 
 

SCHOOL RESPONSE TO THE REPORT 
 

Submitted by the Board of Management 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Part A Observations on the content of the inspection report      

(Blank) 

 

 

Part B   Follow-up actions planned or undertaken since the completion of the inspection 
activity to implement the findings and recommendations of the inspection.           

The Board of Management of Glanmire Community College [GCC] welcomes the findings 
of the recent WSE-MLL report. We are pleased that the report acknowledges the high 
levels of student engagement and achievement in GCC and the positive relationships 
evident throughout the school community. The recognition of our inclusive ethos and 
the dedication to continuous improvement is particularly affirming allied to the strong 
leadership and commitment of our staff and school management. 
 
The Board notes the commendation of our curricular provision, the quality of teaching  
and learning observed, and the effective use of digital technologies to support student  
learning. We are encouraged by the positive feedback regarding our student support  
structures and the emphasis placed on wellbeing and holistic development.  
 
In response to the recommendations outlined in the report, the Board is committed to  
supporting the school leadership and staff in their implementation. Specifically:  
 

 We will continue to enhance collaborative planning among subject departments,  
with a focus on sharing effective teaching strategies and promoting student voice in 
learning.  

 The school will further develop its assessment practices to ensure consistency and clarity 
in feedback, supporting students in their learning journey.  

 We will review and refine our extensive SSE (School Self-Evaluation) processes to ensure 
continued focus on evidence-based improvements in teaching and learning.  

 
The Board acknowledges the importance of ongoing professional development and will  
continue to facilitate opportunities for staff to engage in CPD aligned with school  
priorities and national initiatives. We are proud of the positive culture of learning and  
leadership that exists in Glanmire Community College and remain committed to  
fostering an environment where all students can thrive academically, socially, and  
personally.  
 
The Board of Glanmire Community College looks forward to building on the strengths identified 
in the report as we continue our journey of school improvement.  
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