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What is an Early Years Education Inspection?  

The Early Years Education Inspection model is used to provide evaluative information, advice 
and support in relation to the education of children aged birth to six years in early learning and 
care settings. The inspections will affirm good practice and provide advice to support internal 
quality development processes that optimise children’s education experiences and outcomes. 

How to read this report 
During this inspection, the inspector(s) evaluated and reported under the following headings or 
areas of enquiry: 

 Quality of the context to support children’s learning and development 

 Quality of processes to support children’s learning and development 

 Quality of children’s learning experiences and achievements 

 Quality of management and leadership for learning  

Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
setting’s provision in each area. 
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Early Years Education Inspection 

 

Date of inspection 11-04-2025 

Activities conducted during the Inspection 

 Pre-inspection meeting with the setting manager/educator  

 Review of setting documentation and records relating to the children’s learning and 
development  

 Review of the education resources and facilities  

 Observations of interactions during an Early Childhood Care and Education Programme 
session   

 Interaction with young children   

 Interaction with early years educators 

 Feedback meeting with the setting manager/educator  
 

 

Context of setting 
Cleariestown Community Playschool Ltd. is a community operated Early Learning and Care 
(ELC) setting located in Cleariestown, County Wexford. Established since 1987, the playschool 
relocated in 2013, from the community hall to a large purpose built room attached to the hall 
building. The setting provides a morning pre-school session for children participating in the Early 
Childhood Care and Education (ECCE) programme. On the morning of the inspection, eighteen 
children were in attendance along with three educators. The setting was given an opportunity to 
comment in writing on the findings and actions advised in this report, and the response 
submitted on behalf of the setting can be found in the appendix of this report. 

Area 1: Quality of context to support children’s learning and development 

 The quality of the context to support the children’s learning and development was very 
good.  

 The educators created a caring and nurturing atmosphere. They greeted the children and 
parents warmly during arrival and collection times, and used this time to exchange 
information.  

 The educators had developed respectful attachments with the children and were 
knowledgeable about their individual personalities, needs and families. This was evident 
from their sharing of children’s interests in farming and their home life adventures. 

 Well-paced and flexible routines were created by the educators. Activities included child-led 
free play, circle time, snack and outdoor play, which was extended to follow the children’s 
leads and interests. The educators had created a child-friendly daily routine which was 
referenced by the children during the morning.  

 Snack time was a social occasion which promoted the children’s independence skills. They 
participated in ‘helper’ roles to give out plates and cups and all children took turns to select 
their own snack from a separate table, set up with platters of fruit, brown bread and 
crackers. 

 The educators operated a key person approach, which was used to complete the children’s 
learning and development observations and journals and to engage the children in small 
group activities. The educators missed some opportunities to plan small group activities 
based on the children’s emerging interests.  

 During times of transition, the educators provided the children with five minute signals and 
verbal announcements. They engaged the children in interactive games when waiting for 
snack and handwashing.  

 The educators, had in the past term, supported the children to recognise emotions, through 
‘how do I feel’ activities. On the day of the inspection, some minor turn taking disagreements 
between the children, were resolved by the educators. 

 The educators recognised and promoted the uniqueness of every child, by creating many 
child-friendly displays of the children engaged in activities and for their birthdays, along with 
a prominent family photograph display. The children took turns to bring home the pre-
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school’s mascot teddy, and they were invited by the educators to record and discuss his 
adventures. 

 Parents were welcomed into the setting to discuss their roles and careers, and to attend 
Halloween and Christmas events and end of year graduation.  

 The educators supported strong community connections for children. They had access to 
the indoor hall, tennis court and community playground on a daily basis, all of which was 
located adjacent to the pre-school. In addition, the educators had established a lending 
library for the children and their families. 

Actions advised 

 In utilising the key person approach to its fullest, the educators are advised to plan small 
group learning experiences for their key group of children based on their emergent interests 
and needs. They are further advised to use this time to extend the children’s thinking and 
reasoning, language and skills and to support them to share their learning experiences with 
their peers.   

 The educators are advised to introduce daily strategies to support the children to express 
their emotions and discuss their feelings, through the use of displays, discussions, activities 
and resources. They are further advised to develop the children’s problem-solving language, 
so that they can resolve minor disagreements and turning taking opportunities 
independently.  

Area 2: Quality of processes to support children’s learning and development 

 The quality of the processes to support the children’s learning and development was very 
good.  

 The educators delivered a play-based curriculum which was informed by Aistear: the Early 
Childhood Curriculum Framework. 

 Planning for curriculum implementation was organised on a medium-term and short-term 
basis. The medium-term plans included monthly seasonal and themed topics and events. 
Short-term plans documented extended medium-term activities and recorded some interests 
of children as a group, there were no emergent interests of individual children documented. 
In addition, there was no long-term plan developed. 

 The educators completed regular assessments of their key children’s learning and 
development. These observations included learning descriptions and photographs, and did 
not document next steps in learning progression. The children had access to their own 
learning journals which included learning captions, photographs and their artwork.   

 The educator’s interactions with the children were respectfully kind. They engaged in two-
way conversations and asked open-ended questions to extend the children’s learning 
explorations. They viewed the children as confident and competent active learners.       

 The indoor learning environment was inviting and organised into play areas such as a 
construction area, a home area, a book area, a sensory area and an art area. The outdoor 
environments included three large play spaces, equipped with ride on toys, scooters, mud 
kitchens, climbing structures and slides and large tractor tyres.   

 There was an abundance of open-ended, natural and real materials available to the 
children, which were purposefully organised to engage the children’s curiosity, imagination 
and creativity. Some of which, included, real phones, a wide variety of wooden blocks, dress 
up clothes and bags and play kitchens with real cups, utensils and plants. 

 Play was valued as the central medium through which the children learned and developed. 
They ‘flew robots’ and moved grass and twigs with ‘loaders’ and demonstrated imagination 
as princesses.  

 The educators promoted the children’s early literacy and numeracy skills through the use of 
flash cards and child friendly posters and labelling, and through their access to mark making 
materials which included a real typewriter.  

Actions advised 

 The educators are advised to document the children’s inquiry based and emergent interests 
into short-term plans. This will support them to extend upon children’s individual 
observations, culture, strengths and document specific knowledge and learning dispositions. 
They are further advised to develop a long-term plan. 
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 The educators are advised to consistently document next steps in learning progression for 
all children and use the information gathered from assessments and the children’s emergent 
interests to extend individual learning experiences. 

Area 3: Quality of children’s learning experiences and achievements 

 The quality of children’s learning experiences and achievements was very good.  

 The children were interested and motivated in their play experiences. They demonstrated 
fun and enjoyment as they planned and led their own learning. 

 The children played co-operatively in pairs and in small groups, and confidently negotiated 
play experiences chosen and led by others.  

 The children were effectively supported by the educators to make choices and decisions. 
They demonstrated positive learning dispositions such as problem-solving, independence 
and persistence.  

 The children had opportunities to experience mastery and success in their learning. They 
were confident in climbing high steps and swinging on monkey bars when outdoors. The 
educators had created a ‘look what we can do’ social story book, which included 
photographs of the children’s achievements along with captions, such as ‘being engineers 
and architects’ when building sandcastles and bridges from blocks and wooden shapes.  

 The children demonstrated increased confidence and coordination in their fine motor 
abilities. They skilfully made patterns with pegs and rolled and manipulated playdough and 
balanced on bikes and scooters.  

 The children were supported to develop their personal and social skills. They engaged in 
child-friendly activities to encourage teeth brushing and dental care, they participated in 
yoga exercises and went outdoors on a daily basis.  

 The children had an appreciation of their own sense of self and as being part of a rural 
community. Throughout the morning, they engaged in many activities which reflected farm 
life, their knowledge about animals, waving to passing tractors whilst naming each model 
and farmer driving.  

 The children had many opportunities to engage in free drawing and painting experiences. 
Whilst they had created colourful Easter bunnies and eggs, like much of the artwork 
displayed, these were mainly through the use of colouring-in pages and templates. 

 The children’s verbal and non-verbal cues were acted upon by the educators in the moment. 
Their voices were not visibly captured in the learning environment.  

 The children had an acute awareness of natural environment. They had access to a wide 
variety of wooden shapes, found materials, mature trees in the outdoors and a large turtle 
shell on display. In addition, they were encouraged to recycle their food containers and 
paper.   

 The children engaged in a variety of sensory rich experiences. They played with sand, 
fabrics, paints and glue and an Easter themed tuff tray full of plastic and painted eggs, 
colourful pompoms and shredded paper, jellybeans, straw and felt bunnies and carrots. 

Actions advised 

 The educators are advised to reduce the children’s engagement in template art and 
colouring-in pages for adult planned activities and provide more opportunities for children to 
engage in open-ended and process art experiences. 

 The educators are advised to consistently make the children’s voices more visible within the 
setting. Recording and capturing the children’s quotes, comments, ideas and suggestions 
on their art work, in their learning observations and journals and during their small group 
discussions will support this.   
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Area 4: Quality of management and leadership for learning 

 The quality of management and leadership for learning was very good.  

 The manager and educators demonstrated committed oversight and responsibility for the 
programme of learning and care. The manager worked on the floor daily alongside the 
educators. 

 There was clarity around the roles and responsibilities of the manager and educators, with 
clearly defined job descriptions in place. The manager reported to a voluntary board of 
management on a regular basis.  

 The educators met informally on a daily and weekly basis to share activity ideas and 
address any emerging concerns or supports for children. They held monthly team meetings 
to discuss operations, share learning and plan and review activities. 

 The educators reflected on practice informally and shared resource ideas on a staff 
messaging application. They had engaged in the Better Start Quality Develop Service 
(BSQDS) mentoring programme in the past and this had supported them to review their 
learning environments and their planning and assessing processes.  They did not see the 
views of parents in internal review or self-evaluation processes.   

 The team were professional and worked well together. The manager operated an open door 
policy and provided support each staff member as needed.  

 The manager had completed the Leadership for INClusion in the Early Years (LINC) 
programme and the educators had recently attended First Aid Responder regulatory 
training.  

 Effective two-way communications were fostered with parents. The educators shared 
individual children’s learning and developmental progress each term and posted the 
children’s group activities each week on a messaging application. Formal one to one 
meetings were organised on request. Parents’ received the settings handbook at the start of 
the year and this included the settings policies, procedures and an overview of the 
curriculum activities, Aistear and the Access and Inclusion Model (AIM). The setting would 
benefit from documenting how they work in partnership with parents. 

 The educators commenced settling-in new children from March and April each year and 
held an open day for children and parents the week before the pre-school reopened in 
August. They used this time to gather information about the children’s interests and 
reflected this into the prepared environment on their commencement. 

 The educators had developed effective transition strategies. They had developed well 
established relationships with the principal and teachers of their local school. The principal 
visited the children in the pre-school each year. They completed the National Council for 
Curriculum and Assessment Mo Scéal templates for each child and in the last term, 
included the school uniform, school bags and photographs of the school into the learning 
environment. 

Actions advised 

 The manager and educators are advised to recommence their formal engagement in self-
evaluation and internal review processes to support quality improvement developments. 
They are further advised to document agreed decision outcomes and shared responsibilities 
amongst staff. The planning templates and self-evaluation resources in the Aistear, Síolta 
Practice Guide will support this.  

 In order to strengthen the partnership approach with parents, the educators are advised to 
seek their views during internal review processes towards improving quality practice. They 
are further advised to develop a partnership with parents’ policy. 
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Summary of overall inspection 

Area Quality level 

Quality of context to support children’s learning and development 
Very good 

Quality of processes to support children’s learning and 
development 

Very good 

Quality of children’s learning experiences and achievements 
Very good 

Quality of management and leadership for learning 
Very good 
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Language used in Early Years Education Inspection 

Reports 

Inspectors describe the quality of provision in the setting using the language which is shown 
below.  

Level Description Examples of descriptive terms 

Excellent Provision that is excellent is 
exemplary in meeting the needs of 
learners. This provision provides an 
example for other schools and 
settings of exceptionally high 
standards of provision. 

Excellent; exemplary; outstanding; 
exceptionally high standard; with very 
significant strengths 

Very good Provision that is very good is very 
effective in meeting the needs of 
learners and is of a very high 
standard. There is potential to build 
on existing strengths to achieve an 
excellent standard.  

Very good; of a very high quality; very 
effective practice; highly commendable; 
very successful 

Good Provision that is good is effective in 
meeting the needs of learners. There 
is need to build on existing strengths 
in order to address the aspects to be 
developed and achieve a very good 
standard.  

Good; of good quality; effective 
practice; competent; useful; 
commendable; good standard; 
strengths outweigh the shortcomings; 
appropriate provision although some 
possibilities for improvement exist 

Requires 
improvement 
to achieve a 
good 
standard 

Provision that requires 
improvement to achieve a good 
standard is not sufficiently effective 
in meeting the needs of learners. 
There is need to address certain 
deficiencies without delay in order to 
ensure that provision is good or 
better. 

Fair; less than effective; less than 
sufficient; evident weaknesses that are 
impacting on learning; experiencing 
difficulty; shortcomings outweigh 
strengths; must improve in specified 
areas; action required to improve 

 

Requires 
significant 
improvement 
to achieve a 
good 
standard 

Provision that requires significant 
improvement to achieve a good 
standard is not meeting the needs of 
learners. There is immediate need for 
significant action to address the 
areas of concern.  

Weak; poor; ineffective; insufficient; 
unacceptable; experiencing significant 
difficulties; serious deficiencies in the 
areas evaluated; requiring significant 
change, development and 
improvement to be effective 

 

 

The following resources can be used by ELC settings in their quality improvement: 

Aistear Siolta Practice Guide    

Department of Education Insights – Quality in Early Years Education webinars 
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APPENDIX 

 

SETTING RESPONSE TO THE REPORT 

 

SUBMITTED ON BEHALF OF THE SETTING 
 

Area 1   Observations on the content of the inspection report      

We appreciate the positive feedback with regard to the content of the inspection report. We will 
use the feedback to improve and develop quality areas further, to our fullest potential. 

 

Area 2   Follow-up actions planned or undertaken since the completion of the inspection 
activity to implement the findings and recommendations of the inspection.   

 

Area 1. Using the key worker approach we will plan more small group experiences based on the 

children's emergent interests. We will also develop a way for the children to express their 

emotions and discuss their feelings, through use of dislays etc. 

Area 2: We will document the children's interests into short term plans. We also plan to 

document a long term plan. 

Area 3: We will reduce the use of ternplate art and colouring-in pages and make the children's 

voices more visible in the learning environment. 

Area 4: We will engage in more self-evaluation using resources in the Aistear, Siolta Practice 

guide. We will further develop a partnership with parents policy.   

Published June 2025/ Foilsithe Meitheamh 2025


