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What is an Early Years Education Inspection?

The Early Years Education Inspection model is used to provide evaluative information, advice
and support in relation to the education of children aged birth to six years in early learning and
care settings. The inspections will affirm good practice and provide advice to support internal

guality development processes that optimise children’s education experiences and outcomes.

How to read this report

During this inspection, the inspector evaluated and reported under the following headings or
areas of enquiry:

Quality of the context to support children’s learning and development
Quality of processes to support children’s learning and development
Quality of children’s learning experiences and achievements

Quality of management and leadership for learning

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
setting’s provision in each area.



Early Years Education Inspection

Dates of inspection 07-04-2025

Activities conducted during the Inspection

Pre-inspection meeting with the setting owner/manager

Review of setting documentation and records relating to the children’s learning and
development

Review of the education resources and facilities

Observations of interactions during two Early Childhood Care and Education Programme
sessions

Interaction with children

Interaction with early years educators

Feedback meeting with the setting owner/manager and early years educators

Context of setting

Periwinkles Pre-school and Afterschool is located in a primary school in the village of
Termonfeckin, County Louth. The setting offers two morning sessions for children participating
in the Early Childhood Care and Education (ECCE) Programme. On the day of the inspection,
the owner/manager, two lead early years educators, five early years educators and thirty-two
children were present. The early years setting was given an opportunity to comment in writing
on the findings and actions advised of the report; a response was not received from the setting.

Area 1: Quality of context to support children’s learning and development

The quality of the context to support the children’s learning and development was very
good.

There was a very warm and welcoming atmosphere in the setting. The educators greeted
the parents and children warmly in the school yard at arrival and home time.

The educators had formed very positive and nurturing relationships with the children. They
were calm, caring and responsive in their interactions with all children. The children were
secure and confident in their relationships with educators. The setting had a key person
policy and key groups were used by the educators in both learning rooms to allocate
responsibility for the recording of observations.

The educators had established consistent daily routines in both rooms. There were daily
times for indoor and outdoor child-initiated play and learning activities, a snack time and
educator-planned small and large-group activities.

The educators knew the children's backgrounds and their families very well. The children’s
developing sense of identity and belonging was effectively supported using their
photographs over their personal coat hooks and frequent conversations about their families
and life experiences. Family members came into the setting for Christmas and Graduation
celebrations which were held in the school hall. The setting also hosted an annual
Grandparents Day event.

Actions advised

The educators are advised to review the setting’s key person policy and clearly outline the
role and responsibilities of the key person: being a link between home and setting, building
relationships with children and their parents and planning for progression in learning and
development. It is also advised that the educators consider the benefits of maintaining key
groups over the two years of the ECCE programme.

It is advised that the educators develop the daily routine to further support the needs of the
children; ensure a daily time for key groups to come together, possibly at snack and small-
group activities, with open-ended conversations and discussions based on the children’s
observed interests and needs. It is also advised that the educators ensure transitions are
times of active engagement by children and that they allow activities to overlap to create
smooth transitions.




Area 2: Quality of processes to support children’s learning and development

The quality of the processes to support the children’s learning and development was good.
The educators had developed a play-based curriculum aligned to Aistear: the Early
Childhood Curriculum Framework. They planned weekly for whole-group activities based on
topics, events and celebrations that would typically be of interest to pre-school children.
The educators recorded narrative observations for each child three times in the academic
year. These observations were clear, strengths-based and identified the children’s learning.
Some observations had plans for progression of the children’s learning and development.
These plans were not used to inform the documented curriculum planning. The educators
collected samples of the children's art and craft work throughout the year and compiled
them into a book to be presented at the end of the year.

The indoor learning rooms were large, bright and well-maintained. In both rooms, tables
dominated the space and some interest areas were set around the edge of room. There was
a good range and quantity of resources and materials.

The educators used very effective interaction strategies as they played and engaged with
the children. They were play partners, followed children’s leads, asked authentic questions
and at times challenged the children’s thinking. The children were developing and learning
through play.

The children’s early literacy and numeracy skills development was effectively supported by
the educators in both learning rooms through plentiful two-way conversations, book reading
and some song singing.

The educators had established an inclusive environment where all children had
opportunities to engage in learning. They had linked with the Access and Inclusion Model
(AIM) for onsite support and mentoring, they followed programmes shared with external
professionals and they worked in partnership with parents to optimise support for children
with additional needs.

Actions advised

The educators are advised to record regular brief observations of the children’s current and
emerging interests, learning, development and achievements as anecdotal notes during the
session, share these observations with accompanying photographs with the children and
use them, along with the narrative observations, to create an individual learner journal for
each child.

The educators are advised to use observations of the children’s current interests and areas
of learning and development to inform the short-term curriculum plans.

It is advised that the educators develop the indoor learning environments; create distinct
interest areas and integrate tables into them, and increase the range of open-ended,
sensory and real resources, materials and tools.

Area 3: Quality of children’s learning experiences and achievements

The quality of children’s learning experiences and achievements was good.

The children were very well-settled in the setting. They arrived eager to greet the educators
and their friends and begin play and learning activities. There was a very good sense of
belonging among the group. The children were very caring and helpful to each other, many
children invited others into their play, and some helped their friends to close their coats.

It was evident that the children were experiencing a sense of achievement in their play and
learning activities. For example, one child drew an Easter egg and showed it to an educator,
describing the details and how she had made it, she then put it in bag to take home to show
her mammy.

The children’s social skills were developing well. They had lots of opportunities to choose
play groupings: alone, with a partner, in a small group and in larger groups. The educators
supported the children to work and engage together collaboratively, to share and to take
turns.

The children’s developing sense of identity and belonging was well supported through
conversations with the educators. The photographs of the children displayed over their coat
hooks was used with great satisfaction by one child to identity and name her peers.

The children were experiencing a range of emotions and behavioural responses typical to
pre-schoolers. They were developing some capacities for self-regulation through the
educators’ support and co-regulation.



In both learning rooms, the children came from diverse backgrounds and home cultures,
and some were learning English as their second or third language. This was supported
through the educators’ use of slow-paced communication and careful listening.

The children took every opportunity available to engage in sensory play: using sand in small
plastic boxes, exploring sand with their bare feet on the floor with the support of educators,
and exploring materials on a tuff tray.

Actions advised

To further support the children’s social and emotional development, the educators are
advised to focus on naming, acknowledging and co-regulating their strong emotions, and
when the children are calm and regulated, discuss in a neutral manner what happened. The
educators are also advised to fully implement the problem-solving approach detailed in the
setting policy.

The educators are advised to expand their support for the children’s identity and belonging
through photographic displays of the children, the key groups, the learning room groups,
their families, events and celebrations in the setting and the landmarks in the local
community. It is also advised that each child’s home culture is represented, explored and
celebrated.

To further support the children’s communication and language development, it is advised
that each key person assess their key groups stage of English language learning and then
develop a plan to promote development. It is also advised that songs, rhymes, chants, finger
rhymes, made-up stories and story book reading be integrated throughout every session.

Area 4: Quality of management and leadership for learning

The quality of management and leadership for learning was very good.

There were clear and organised management structures in place for the oversight and
organisation of the programme of learning. The team had monthly meetings and had
recently begun a process where one educator took the lead on selecting a policy to review
and explore with the whole-staff team.

The staff team had a very professional approach to their work in the setting and were
committed to delivering a quality ECCE programme. The sessions observed were very well
organised and planned and they ran smoothly. The educators’ roles and responsibilities
were clear and shared equitably.

The educators communicated with parents informally at arrival and home times in the yard
and at the door. The educators shared a summary of the week’s activities and events and
many photographs with parents on a private social media group. The narrative observations
of the children’s learning were shared with parents three times in the year. The educators
met with parents should concerns or issues arise.

The children’s transition into the setting was supported by an open day and a gradual
increase of attendance time, if needed. The educators completed the National Council for
Curriculum and Assessment Mo Scéal reports for children transitioning into junior infants in
the school.

Actions advised

The owner/manager is advised to create regular time for the staff team to engage in
reflection on their practice and the educational programme, self-evaluation and planning for
quality improvement using the Aistear Siolta Practice Guide. A priority is the development of
a curriculum statement that accurately describes the learning depositions, schemas, skills,
attitudes, knowledge and understanding that the setting’s two-year ECCE programme
promotes and develops. It is also advised that this curriculum statement be added to
parents’ information.

The educators are advised to share documented information on the children’s learning and
achievements regularly with parents and invite parents and family members to add their
comments and thoughts.



Summary of overall inspection

Area Quality level

Quality of context to support children’s learning and development Very good
Quality of processes to support children’s learning and Good
development

. . , . . . Good
Quality of children’s learning experiences and achievements
Quality of management and leadership for learning Very good




Language used in Early Years Education Inspection

Reports
Inspectors describe the quality of provision in the setting using the language which is shown
below.

Level Description Examples of descriptive terms

Excellent Provision that is excellent is Excellent; exemplary; outstanding;
exemplary in meeting the needs of exceptionally high standard; with very
learners. This provision provides an significant strengths
example for other schools and
settings of exceptionally high
standards of provision.

Very good Provision that is very good is very | Very good; of a very high quality; very
effective in meeting the needs of effective practice; highly commendable;
learners and is of a very high very successful
standard. There is potential to build
on existing strengths to achieve an
excellent standard.

Good Provision that is good is effective in | Good; of good quality; effective
meeting the needs of learners. There | practice; competent; useful;
is need to build on existing strengths | commendable; good standard;
in order to address the aspects to be | strengths outweigh the shortcomings;
developed and achieve a very good appropriate provision although some
standard. possibilities for improvement exist

Requires Provision that requires Fair; less than effective; less than

improvement | improvement to achieve a good sufficient; evident weaknesses that are

to achieve a standard is not sufficiently effective impacting on learning; experiencing
good in meeting the needs of learners. difficulty; shortcomings outweigh
standard There is need to address certain strengths; must improve in specified
deficiencies without delay in order to | areas; action required to improve
ensure that provision is good or
better.

Requires Provision that requires significant | Weak; poor; ineffective; insufficient;

significant improvement to achieve a good unacceptable; experiencing significant

improvement | standard is hot meeting the needs of | difficulties; serious deficiencies in the
to achieve a learners. There is immediate need for | areas evaluated; requiring significant
good significant action to address the change, development and

standard areas of concern. improvement to be effective

The following resources can be used by ELC settings in their quality improvement:

Aistear Siolta Practice Guide

Department of Education Insights — Quality in Early Years Education webinars
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