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T4 an tuairisc seo scriofa i nGaeilge. T4 aistriichan Béarla den tuairisc ar fail ag deireadh na
tuairisce.

This report is written in Irish. An English translation of the report is provided at the end of the
report

Cad is cigireacht abhair ann?

Tugann Cigireachtai Abhair tuairisc ar chailiocht na hoibre i réimsi aonair curaclaim laistigh de
scoil. Dearbhaitear dea-chleachtas iontu agus tugtar moltai iontu, de réir mar is cui, chun cuidid
le forbairt bhreise ar an 4bhar sa scoil.

Conas an tuairisc seo a léamh
Le linn na cigireachta seo, rinne an cigire meastoireacht ar fhoghlaim agus ar theagasc in
Gaeilge faoi na ceannteidil seo a leanas:

1. Teagasc, foghlaim agus measunu
2. Solathar an abhair agus tacaiocht scoile uile
3. Pleandil agus ullmhichan

Tugann na cigiri cur sios ar an gcailiocht a bhaineann le gach ceann de na réimsi sin agus iad
ag baint Uséid as contanam céiliochta na Cigireachta a thaispeantar ar leathanach deiridh na
tuairisce seo. Solathraionn an contanam cailiochta samplai den teanga a Usaideann cigiri agus
iad ag déanamh meastoireacht agus ag cur sios ar chailiocht sholathar na scoile i ngach
réimse.

San &ireamh sa tuairisc cigireachta abhair seo ta leathanach oirilnach do scoldiri a thugann
eolas do na paisti/daoine 6ga i do scoil faoin gcigireacht a tharla le déanai. Imlinionn sé cuid de
na priomhthorthai agus de na priomh-mholtai doibh.

Tugadh deis do bhord bainistiochta na scoile a thuairim a léiriG ar thorthai agus ar mholtai na
tuairisce i scribhinn; ni bhfuarthas freagra én mbord.

Gniomhaiochtai na scoile chun leanai a chumhdach agus
chun bulaiocht a chosc agus dul i ngleic |éi

Le linn chuairt na cigireachta, rinneadh na seicealacha seo a leanas maidir le nésanna
imeachta um chosaint leanai agus gnasanna frithbhulaiochta:

Cosaint Leanai Frithbhulaiocht

1. Té&ainm an duine idirchaidrimh ainmnithe | 1. Ta polasai frithbhulaiochta forbartha ag
(DIA) agus an Raiteas um Chumhdach an scoil, a shasaionn na Gnasanna
Leanai ar taispedint go feicealach gar do Frithbhulaiochta Bunscoile agus
phriomhdhoras na scoile. ] larbhunscoile (2013) n6 Bi Cineélta

2. Taan Raiteas um Chumhdach Leanai (2024) agus athbhreithnitear an polasai
faofa ag an mbord agus t4 athbhreithniu seo go bliantdil.
bliantdil agus measund riosca mar chuid | 5 T4 polasai reatha frithbhulaiochta na

den raiteas.

3. Thuairiscigh gach muinteoir ar tugadh
cuairt orthu go bhfuil an Raiteas um
Chumhdach Leanai léite acu agus go
dtuigeann said a bhfreagrachtai mar
dhaoine ata faoi shainordu.

scoile foilsithe ar a laithrean gréasain
agus/né ta fail go héasca air do bhaill
an bhoird bainistiochta, do mhuinteoiri,
do thuismitheoiri agus do scolairi.

Chombhlion an scoil na riachtanais maidir le gach ceann de na seiceélacha thuas.




Cigireacht Abhair

Datai na cigireachta 01 /05/2025 & 02/05/2025
Na gniomhaiochtai cigireachta ar tugadh e Breathnu ar theagasc agus foghlaim le linn
fathu tri thréimhse ranga

e Athbhreithnit ar obair na scolairi

e Athbhreithnil ar chaipéisi abhartha « Aiseolas don phriomhoide, don

e Plé leis an bpriomhoide agus leis na phriomhoide tanaisteach agus do na
muinteoiri Gaeilge muinteoiri Gaeilge

e Idirghniomhaiocht le scolairi, focasghrupa
san aireamh

Comhthéacs na scoile

Is meéanscoil dheonach do chailini i Meanscoil Naomh Uinseann a fheidhmionn faoi choimirce
Shidracha Reiligiinacha na Carthannachta. Is croi-dbhar i an Ghaeilge ar churaclam na scoile
mar atéd an tSraith Shoisearach, an Idirbhliain (roghnach), an Ardteistiméireacht bhunaithe agus
Gairmchlar na hArdteistiméireachta a solathar. Ta an scoil pairteach sa scéim Comhionannas
Deiseanna i Scoileanna a Sheachadadh (DEIS), plean gniomhaiochta na Roinne Oideachais
agus Oige do chuimsil oideachais. Ceathrar muinteoiri a bhi ag gabhail do theagasc na
Gaeilge aimsir na cigireachta. 255 scolaire a bhi rollaithe don scoilbhliain. Bhi dioldine 6
staidéar na Gaeilge ag 30% de na scolairi.

Achoimre ar na priomhchinnti agus moltai

Cinnti

e Bhi cailiocht an teagaisc, na foghlama agus an mheasunaithe go maith ar an iomlan cé go
raibh éagsulacht sa chailiocht thar na ceachtanna a breathnaiodh.

e Tugadh suntas don diograis agus don socracht a bhain leis an timpeallacht foghlama. Bhi
na seomrai ranga maisithe go tarraingteach agus leagtha amach ar shli a chuir scolairi ar a
gcompord.

e | ngach cas, cruthaiodh deiseanna do scolairi ar a bheith ag obair i gcomhphairt ach
b’éifeachtai an fhoghlaim nuair ba gha doéibh idirghniomhu chun na tascanna a
chomhlionadh.

e Bhi tairbhe faoi leith ag baint le h’eispéireas foghlama na scolairi nuair a dearadh
gniomhaiochtai foghlama chun diriG ar ghnéithe den teanga a raibh ga acu le feabhsu.

e Bhi cdiliocht an tsolathair a rinneadh ag leibhéal na bainistiochta don Ghaeilge go han-
mhaith: bhi fis scoile uile i dtaca le heispéireas foghlama inmhianaithe do scolairi forbartha
agus bhi obair leantnach ar sill ag ceannairi scoile éagsula chun go mbainfi amach i.

e Bhi cailiocht na pleanala agus an ullmhdchain go maith ar an iomlan: aithniodh
féidearthacht i dtaca leis na cleachtais phleandla a cuireadh chun cinn ag leibhéal scoile uile
a oiriinu do chomhthéacs foghlama na Gaeilge.

Moltai

e Mar thaca le forbairt a gcuid scileanna cumarséide agus le hionchais arda a bheith 4 léiriu
do ghnothachtail scolairi, ba chéir do mhuinteoiri Usaid na Gaeilge mar mhean cumarsaide
ina gcuid ranganna a threisia.

e lonas go dtégfaidh scolairi ar a gcumas cumarsaide le linn ceachtanna, is ga do mhuinteoiri
machnamh a dhéanamh ar na chéad chéimeanna eile ata le tdgaint ag scolairi i sealbhd na
Gaeilge agus gniomhaiochtai ranga a dhirionn ar an riachtanas foghlama seo a dhearadh.

¢ lonas go mbeidh an tionchar is ga ag an bpleanail DEIS ar thorthai agus eispéiris foghlama
na Gaeilge, ba chdir iniichadh a dhéanamh ar na cleachtais oideolaiocha ar chdir a Uséid le
linn ceachtanna Gaeilge agus ar an gcaoi a luionn siad leis an eolas agus comhairle at4 &
roinnt ag leibhéal scoile uile.



Mionchinnti agus moltai

1. Teagasc, foghlaim agus measunu

Bhi cailiocht an teagaisc, na foghlama agus an mheasunaithe go maith ar an iomlan cé go
raibh éagsulacht sa chailiocht thar na ceachtanna a breathnaiodh.

Thug na scolairi ar labhraiodh leo sa bhfécasghrupa le fios go raibh feabhas tagtha ar a
gcuid Gaeilge 6 thosaigh siad sa scoil ach, shil a bhformhér go raibh an Ghaeilge ar cheann
de na habhair ba dheacra a bhi idir lamha acu.

Trasna na gceachtanna, b’fhénta an thoghlaim nuair a thog scolairi ar a n-innitlacht sa
Ghaeilge mar thoradh ar a gcuid rannphairtiochta i sraith de ghniomhaiochtai a chuaigh i
gcastacht le himeacht an cheachta. In ainneoin go raibh dashlan ag baint le méran de na
gniomhaiochtai, ba Iéir go raibh sé de mhisneach ag na scolairi seo dul sa tseans agus leas
a bhaint as foinsi éagsula eolais agus teanga. Tugadh suntas da gcumas mar
fhoghlaimeoiri féinriartha.

Tugadh suntas don diograis agus don socracht a bhain leis an timpeallacht foghlama.
D’eascair sé seo as gnathaimh a bhi le haithint sna ceachtanna uile i dtaca le glaoch rolla,
seiceail obair baile agus cruinnchoimedad obair scriofa. Bhi na seomrai ranga maisithe go
tarraingteach agus leagtha amach ar shli a chuir scolairi ar a gcompord. Thacaigh na dea-
chaidrimh agus na comhthuiscinti idir rannphairtithe le comhlionadh tascanna.

Ba i an Ghaeilge teanga an teagaisc sna ceachtanna ar fad sa mhéid is gur i nGaeilge a
tugadh treoracha do scolairi, a cuireadh eolas faoina mbraid, a miniodh rudai déibh agus a
ceistiodh iad. Nuair a bhi taithi ag scolairi ar an dea-chleachtas seo, ba i an Ghaeilge
teanga na foghlama freisin agus, den chuid ba mhg, rinne na scoldiri seo iarracht inmholta
ar a gcuid Gaeilge a usaid lena chéile agus leis an muinteoir.

Amanna, chuathas i r6-mhuinin an Bhéarla chun bri a chur in idl né chun tuiscint a mheas.
Sna casanna seo, bheadh iomhanna, geaits, minid simpli, dich6dd né focléiri nios mé chun
tairbhe do chur chun cinn na foghlama. B’fthid am a chaitheamh ag tds na scoilbhliana ag
Iéirill na Gaeilge mar theanga na hidirghniomhaiochta agus é a dhéanamh ar shli spraitil
chumarsaideach. Bhainfeadh luach faoi leith leis seo mar go léireodh sé ionchais arda na
muinteoiri do ghnothachtail a gcuid scolairi.

Ba chéir do mhuinteoiri a bheith airdeallach ar ilteangachas go leor d& scolairi. Sa
bhfécasghrapa, thug scolairi le fios go raibh sé deacair mireanna scriofa a chur de
ghlanmheabhair agus gur mhaith leo, ar uairibh, d4& mbeadh siad abalta rudai eile, in ait an
rud a bhi foghlamtha acu, a ra. Is é is dual do na scoléiri ilteangacha cumarsaid 6 bhéal,
lena n-airitear Usaid teanga bhriste agus deileail le deacrachtai tuisceana, a dhéanamh sa
sprioctheanga agus ba chéir € seo a aireamh sna cuir chuige oideolaiocha a roghnaitear.

| ngach cas, cruthaiodh deiseanna do scolairi ar a bheith ag obair i gcomhphairt. Ba
thaitneamhai an t-eispéireas foghlama déibh san a bhi i dteagmhail le comhscolairi. Anuas
air seo, b’éifeachtai an fhoghlaim agus ba leithne na scileanna a cleachtaiodh nuair a thug
scolairi faoi ghniomhaiochtai go comhoibrioch.

| gceacht amhdin, bhi dearadh na ngniomhaiochtai éifeachtach toisc go raibh ga le
hidirghniomht chun iad a chomhlionadh. Mar thoradh air seo, d’fhorbair scolairi scileanna
cumarsaide éagsula fad is a bhi na tascanna a gcur i gcrich. Cé go raibh dushlan i gceist,
thug an cleachtadh 6 bheal a rinneadh roimh ré ar fhrasai misneach do scoléiri. Sula
dtugann scoldiri faoi ghniomhaiocht, ba choéir do gach muinteoir am cui a chaitheamh ag
cinntit go bhfuil siad cumasaithe le tabhairt faoi. Sa chas go n-aithnionn muinteoiri bearnai
in eolas na scolairi sula dtugann siad faoi thasc, né a fhad is ata siad ag tabhairt faoin tasc,
ni mor dirid ar an riachtanas foghlama ata tagtha chun solais.

Ni miste do na muinteoiri uile a bheith airdeallach ar an méid ama a chaitheann scolairi ag
scriobh le linn ceachtanna le hais cleachtadh ar scileanna eile.

Bhi dearadh éifeachtach déanta ar ghniomhaiochtai foghlama nuair a bhi sé mar chuspoir
leo diriu ar riachtanas foghlama a bhi aitheanta ag an muinteoir agus minithe da scolairi. |
gcasanna eile, bhi ga le breis machnaimh ar na chéad chéimeanna eile a bhi le tégaint ag
scolairi ar a dturas foghlama agus an bhearna seo a Usaid chun na gniomhaiochtai ranga a



dhearadh. Ba cheart go mbeadh nasc follasach idir sprioc na ngniomhaiochtai seo agus
intinni foghlama an cheachta.

Den chuid ba mho, rinneadh monatoireacht éifeachtach ar obair scolairi. Spreag tacaiocht,
aiseolas 6 bhéal agus ceartu cneasta 6 mhuinteoiri na scol&iri chun rannphairtiochta. Ba
mhaith an ni é gur diriodh aird scolairi ar phointi cruinnis san aiseolas agus b’fhearr fés é
nuair a roinneadh réimsi forbartha comédnta leis an rang-ghrapa ar fad. Breathnaiodh
samplai d’aiseolas foirmitheach, i bhfoirm scriofa, i gcuid de na cdipleabhair freisin,
cleachtas a mba chéir a leathnu.

2. Solathar an abhair agus tacaiocht scoile uile

Bhi cailiocht an tsolathair a rinneadh ag leibhéal na bainistiochta don Ghaeilge go han-
mhaith.

Bhi fis scoile uile forbartha i dtaca leis an eispéireas foghlama a bhi inmhianaithe do scolairi
agus bhi obair leantnach ar sill ag ceannairi scoile le go mbainfi amach i. Ghlac na
muinteoiri Gaeilge go dairire leis na freagrachtai gairimiula a d’eascair as an bhfis seo.
Aithniodh an luach a bhain le teicneolaiochtai digiteacha a chomhthathud san eispéireas
teagaisc, foghlama agus measunaithe. Bhi forbairti maithe déanta sa réimse seo le forbairti
fonta eile ar na bacain.

Bhi beirt bhall roinne ag tabhairt faoi dhualgais an chomhordaitheora i gcomhar a chéile
agus thug siad faoina ndualgais go coinsiasach. B’fthiu don roinn na dualgais agus
freagrachtai éagsula a bhaineann go sainitil le comhordndireacht ar roinn na Gaeilge a
aithint agus a n-uaillmhian féin, mar a bhaineann le foghlaim na Gaeilge, a chomhaontu.
Moltar roinn na Gaeilge as scolairi a ghriosadh chun tabhairt faoin nGaeilge ag an
ardleibhéal, go hairithe an triail a bhain siad as an mbuionteagasc i suiomh ilchumais dara
bliana ag tUs na scoilbhliana seo. D’fhéadfai breis scolairi sdisearacha a mhisnia chun
fanacht i ranganna ardleibhéil da dtabharfai breis aitheantais da scileanna labhartha i gcuid
de na hocaidi measunaithe ar a mbeartaitear ag deireadh na n-aonad foghlama.

Bhi smaointe maithe ag na muinteoiri i dtaca le deiseanna a thabhairt do scolairi ar isaid na
Gaeilge lasmuigh den seomra ranga agus bhi an ardbhainistiocht lantoilteanach tacu lena
geur i bhfeidhm.

3. Pleanail agus ullmhidchéan

Bhi cailiocht na pleanala agus an ullmhichain go maith ar an iomlan.

D’oibrigh na muinteoiri go dluth lena chéile agus bhi an-eagar ar an bhfilltean roinnte ar
ardan digiteach na scoile. Léirigh an chaipéisiocht go raibh comhphlé déanta ag roinn na
Gaeilge ar théamai a bhi & bhfiosri ag leibhéal scoile uile. E seo raite, aithniodh scoip chun
cuid den eolas a ghabh leis an bhfiosri seo a shimplit agus plé a dhéanamh ar cad a
d’oibreodh go praiticiuil ina ranganna féin.

Bhi an plean abhair ailinithe le manla a bhi forbartha ag leibhéal scoile uile. Chabhraigh an
caighdeanu seo, maraon leis na deiseanna a bhi acu chun breathnu ar phleananna na
ranna abhair eile, leis na muinteoiri Gaeilge dirit ar thosaiochtai forbartha na scoile, go
héirithe mar a bhain leis an bpleanail DEIS.

Is ga don roinn anois comhphlé a dhéanamh ar na himpleachtai ata ag na réimsi gnimh sa
phlean DEIS da gcleachtas oideolaioch féin. Cuir i gcas, d’tfhéadfai pé gniomhartha ar a
mbeartaitear i dtaca le husaid na Gaeilge le linn ceachtanna a chomhthathu leis an
litearthacht agus leis an ngnéthachtail. Bheadh filintas leis an bplé seo a chlard i
miontuairisci cruinnithe. Ba chair, freisin, na cleachtais chomoénta ar a mbeartaitear a chlaru
mar is cui in aonaid foghlama agus i scéimeanna oibre na mbliainghripai éagsula le gur
féidir athbhreithnia a dhéanamh ar éifeachtacht a gcur i bhfeidhm.

Ag deireadh na meastéireachta, pléadh dréachtchinnti agus dréachtmholtai na meastéireachta
seo leis an bpriomhoide, leis an bpriomhoide tanaisteach agus leis ha muinteoiri Gaeilge.



Le haghaigh scolairi
faoina gcuid
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foghlama sa
Déata na cigireachta:

Rinneadh cigireacht abhair i do scoil. Rinne an cigire
breathnéireacht ar roinnt ceachtanna agus cursai a
phlé leis an bpriomhoide agus leis na muinteoiri.
Chas an cigire le grupa scolairi chun labhairt leo
faoina gcuid foghlama san Ghaeilge.

Cérbh iad priomhtheachtaireachtai na cigireachta?

e Bhi teagasc, foghlaim agus measunu na Gaeilge
go maith sa scoil.
Bhi atmaisféar deas sna ranganna ar fad agus
chaith gach duine go cineélta lena chéile.
Bhi an fhoghlaim nios fearr nuair a bhi scolairi ag
déanamh tascanna ina raibh orthu eolas agus
scileanna nua a Usaid.

Cad a mhol an cigire chun an teagasc agus an fhoghlaim a
fheabhsu?

Ba choir do mhuinteoiri agus scoldiri nios mé
Gaeilge a labhairt lena chéile sna ranganna.

Ba chéir do mhuinteoiri gniomhaiochtai a chur ar
sitl ina mbionn scoldiri ag Usaid a gcuid Gaeilge
agus ag cleachtadh na bhfocal agus frasai nua ata
a muineadh sa rang.

Go raibh maith agat as an am a ghlacadh chun an leathanach seo a
Iéamh. Gabhtar buiochas ar leith leis na scolairi a ghlac pairt sa
ghrapa focais.




Contanam cailiochta na cigireachta

Déanann cigiri cur sios ar chailiocht an tsolathair sa scoil agus feidhm & baint acu as contanam
cailiochta na cigireachta a thaispeantar thios. Tugann an contanam cailiochta samplai den
teanga a Usdaideann cigiri nuair a bhionn siad ag déanamh meastéireachta agus ag cur sios ar

chailiocht sholathar na scoile do gach réimse.

Leibhéal Cur sios SENMER CRERCENERTET AL F

Ar fheabhas | Is é atd i gceist le solathar ata ar Ar fheabhas; eiseamlaireach;
fheabhas né solathar ata sarmhaith; ar sarchaighdean;
eiseamlaireach chun freastal a laidreachtai an-suntasach ag baint leis
dhéanamh ar riachtanais na
bhfoghlaimeoiri. Is eiseamlair de
chaighdeain ri-ard é do scoileanna
agus do shuiomhanna eile.

An-mhaith Is é ata i gceist le solathar an- An-mhaith; ar chaighdean an-ard;
mhaith na solathar ata an- cleachtas an-éifeachtach; le
éifeachtach agus ar chaighdean an- hardmholadh; an-rathuil
ard chun freastal a dhéanamh ar
riachtanais na bhfoghlaimeoiri.

D'fhéadfai togdil ar na laidreachtai ata
ann cheana féin chun caighdean den
scoth a bhaint amach.

Go maith Is é at4i gceist le solathar ata go Go maith; ar chailiocht mhaith;
maith n& solathar até éifeachtach cleachtas éifeachtach; fonta; inmholta;
chun freastal a dhéanamh ar caighdean maith; nios mo laidreachtai
riachtanais na bhfoghlaimeaoiri. Is ga na laigi; solathar cui cé go bhfuil roinnt
tégail ar na laidreachtai atd ann féidearthachtai chun feabhais ann
cheana féin chun aghaidh a thabhairt
ar na gnéithe até le forbairt agus
caighdean an-mhaith a bhaint amach.

Teastaionn Nil an solathar a éilionn feabhas Measartha; nios U n& éifeachtach; nios

feabhas chun dea-chaighdean a bhaint [0 n& séasuil; is léir go bhfuil laigi

chun amach séch éifeachtach chun follasacha ag dul i bhfeidhm ar an

caighdean freastal a dhéanamh ar riachtanais na | bhfoghlaim; deacrachtai ann; nios mé

maith a bhfoghlaimeoiri. Is ga aghaidh a laigi n& laidreachtai; ni mér réimsi
bhaint thabhairt ar easnaimh airithe gan sonraithe a fheabhsu; gniomhaiocht
amach mhoill chun a chinntit go bhfuil an chun feabhais de dhith

solathar ar chaighdean maith né nios

fearr.

Teastaionn Nil an solathar a éilionn feabhas Lag; neamhéifeachtach; easnamhach;

feabhas suntasach chun caighdean maith a | do-ghlactha; deacrachtai suntasacha

suntasach bhaint amach ag freastal ar ann; easnaimh thromchuiseacha sna
chun riachtanais na bhfoghlaimeoiri. Ta ga | réimsi a ndearnadh meastéireacht
caighdeéan laithreach le gniomhaiocht orthu; ga le hathru, forbairt agus
maith a shuntasach chun aghaidh a thabhairt | feabhsu suntasach chun a bheith
bhaint ar na réimsi imni. éifeachtach

amach
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What is a subject inspection?

Subject Inspections report on the quality of work in individual curriculum areas within a school.
They affirm good practice and make recommendations, where appropriate, to aid the further
development of the subject in the school.

How to read this report
During this inspection, the inspector evaluated learning and teaching in Irish under the following
headings:

1. Teaching, learning and assessment
2. Subject provision and whole-school support
3. Planning and preparation

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
school’s provision in each area.

Included in this subject inspection report is a student-friendly page that provides information for
the children/young people in your school about the inspection that occurred recently. It outlines
for them some of the main findings and recommendations.

The board of management was given an opportunity to comment in writing on the findings and
recommendations of the report; a response was not received from the board.

Actions of the school to safeguard children and prevent
and tackle bullying

During the inspection visit, the following checks in relation to the school’s child protection and
anti-bullying procedures were conducted:
Child Protection Anti-bullying
4. The name of the DLP and the Child 1. The school has developed an anti-
Safeguarding Statement are prominently bullying policy that meets the
displayed near the main entrance to the requirements of the Anti-Bullying
school. Procedures for Primary and Post-Primary
5. The Child Safeguarding Statement has Schools (2013) or Bi Cinealta (2024) and
been ratified by the board and includes this policy is reviewed annually.
an annual review and a risk assessment. | 2. The school’s current anti-bullying policy
6. All teachers visited reported that they is published on its website and/or is
have read the Child Safeguarding readily accessible to board of
Statement and that they are aware of management members, teachers,
their responsibilities as mandated parents and students.
persons.

The school met the requirements in relation to each of the above checks.



Subject inspection

Dates of inspection 01 /05/2025 & 02/05/2025

Inspection activities undertaken ¢ Observation of teaching and learning during
three class periods

o Examination of students’ work

e Feedback to principal, deputy principal and
Irish teachers

¢ Review of relevant documents

¢ Discussion with principal and Irish
teachers

e Interaction with students, including a
focus group

School context

St. Vincent's Secondary School is an all-girls voluntary secondary school under the patronage
of the Religious Sisters of Charity. Irish is a core subject on the school’s curriculum and the
Junior Cycle, Transition Year (optional), Leaving Certificate (established) and the Leaving
Certificate Vocational Programme are also provided. The school participates in Delivering
Equality of Opportunity in Schools (DEIS), the Department of Education and Youth's action plan
for educational inclusion. There were four teachers of Irish at the time of the inspection. Student
enrolment for the school year was 255. 30% of students were exempt from the study of Irish.

Summary of main findings and recommendations:

Findings

e The quality of teaching, learning and assessment was good overall, although quality varied
across the lessons observed.

e The diligence and sense of calm across the learning environment was noteworthy.
Classrooms were attractively decorated and set out in a way that helped students be at
ease.

e In all cases, opportunities were created for students to work collaboratively but learning was
more effective when task completion necessitated their interaction with one another.

e Students’ learning experience was especially beneficial when learning activities were
designed to focus on those aspects of the language which needed to be improved.

e The quality of provision for Irish at management level was very good: a vision for students’
ideal learning experience had been developed at whole-school level and ongoing work was
being undertaken by various school leaders to see its realisation.

e The quality of planning and preparation was good overall: there was scope to adapt,
approaches to planning which had been developed at whole-school level, to the context of
learning Irish.

Recommendations

¢ As a means of developing students’ communicative skills and demonstrating high
expectations for their achievement, teachers should strengthen the use of Irish as a medium
of communication in their classes.

e In order for students to build on their communicative ability during lessons, teachers need to
consider the next steps students must take in terms of language acquisition and design
classroom activities that focus on this learning need.

e So that DEIS planning can have the required impact on learning outcomes and experiences
in Irish, pedagogical practices that are best suited to Irish lessons should be explored and
then considered in terms of the information and advice which is being shared at whole-
school level.



Detailed findings and recommendations

1. Teaching, learning and assessment

The quality of teaching, learning and assessment was good overall, although the quality
varied across the lessons observed.

In the focus group, students reported that their Irish had improved since starting in the
school but most considered Irish to be one of their more difficult subjects.

Throughout the lessons, learning was more effective when students built on their Irish
language competency by way of participation in a sequence of activities that became more
complex as the lesson progressed. Despite the challenge associated with many of the
activities, it was clear that these students had the confidence to draw on various sources of
information and language. Their ability as self-directed learners was noteworthy.

The diligence and sense of calm across the learning environment was noteworthy. This
arose from established routines in all lessons in relation to roll call, checking homework and
organising written work. Classrooms were attractively decorated and set out in a way that
helped students be at ease. Good relationships and shared understandings between
participants supported task completion.

Irish was the language of instruction in all lessons in so far as instructions were given,
information presented, matters explained and questions asked of students in Irish. When
students were accustomed to this good practice, Irish was also the language of learning
and, for the most part, these students made a commendable effort to use their Irish with
each other and with the teacher.

Sometimes there was an over-reliance on English to convey meaning or to assess
understanding. In these cases, images, gestures, a simple explanation, decoding or
dictionaries would have been of greater benefit in terms of progressing learning. Spending
time at the beginning of the school year demonstrating how Irish works as the language of
interaction, and doing so in a fun communicative manner, would be worthwhile. This would
be of particular value in terms of demonstrating teachers’ high expectations for their
students’ achievement.

Teachers should be mindful of how many of their students are multilingual. In the focus
group, students indicated that it was difficult to memorise written passages and that they
would like, occasionally, if they could say things other than things they had learned.
Multilingual students are most accusomed to communicating orally in the target language,
using broken language and dealing with comprehension difficulties: this should be a factor
when considering suitable pedagogical approaches.

In all cases, opportunities were created for students to work collaboratively. The learning
experience was more enjoyable for those who were collaborating with fellow students.
Furthermore, learning was more effective and a broader range of skills was practiced when
students undertook activities collaboratively.

The design of activities was effective in one instance on account of their completion
necessitating interaction. Consequently, students developed a variety of communicative
skills while completing the tasks. Although it was challenging, practicing phrases orally in
advance gave students confidence. Before students participate in an activity, all teachers
should spend sufficient time ensuring that students have been enabled to undertake it.
Where teachers identify gaps in students’ knowledge before or during a task, they should
focus on the learning need that has emerged.

All teachers should be mindful of the amount of time students spend writing as opposed to
practicing other skills during lessons.

Design of learning activities was also effective when the objective was to address a learning
need that had been identified by the teacher and explained to students. In other cases,
greater consideration of the next steps that students needed to take on their learning
journey was needed so that this could inform the design of class activities. There should be
an explicit link between the goal of these activities and the learning intentions of the lesson.
For the most part, students’ work was monitored effectively. Support, verbal feedback and
helpful correction from teachers encouraged students to participate. It was good that



students’ attention was drawn to points of accuracy in feedback and it was even better when
common areas for development were shared with the whole class group. Examples of
formative feedback, in written form, were also observed in some of the copybooks, a
practice that should be expanded.

2. Subject provision and whole school support

e The quality of provision for Irish at management level was very good.

e Avision for students’ ideal learning experience had been developed at whole-school level
and ongoing work was being undertaken by various school leaders to see its realisation.

¢ A whole-school vision had been developed in relation to the desired learning experience for
students and school leaders were working continuously to achieve this vision. The Irish
teachers were earnest in their consideration of the professional responsibilities arising from
this vision.

e The value of integrating digital technologies into the teaching, learning and assessment
experience was recognised. Good developments had occurred in this area with more
worthwhile developments being progressed.

e Subject co-ordination duties were shared across two department members who undertook
their duties conscientiously. Identification by the department of the various duties and
responsibilities that specifically pertain to co-ordinating the Irish department would be
worthwhile as would the development of a shared ambition for the learning of Irish in their
school.

e The Irish department is commended for encouraging students to study Irish at higher level,
particularly their trialling of team teaching in a second year mixed ability setting at the
beginning of the school year. More junior-cycle students could be encouraged to remain in
higher level classes if greater recognition was given to their oral language skills in some of
the assessment events planned for the end of learning units.

e Teachers had good ideas for giving students opportunities to use Irish outside the
classroom and senior management was very willing to support their implementation.

3. Planning and preparation

e The quality of planning and preparation was good overall.

o Teachers worked closely with one another and the shared folder on the school’s digital
platform was very organised. Documentation indicated that themes being explored at whole-
school level were discussed at subject department meetings. Nevertheless, there was
scope to streamline some of this information and to focus discussions on what would work
practically in their own classes.

e The subject plan was aligned with a model that had been developed at whole-school level.
This standardisation, as well as the opportunities they had to look at the plans of other
subject departments, helped the Irish language teachers to focus on the school’'s
development priorities, particularly in relation to DEIS planning.

e The department now needs to discuss the implications of the DEIS action areas for their
own pedagogical practice. For example, any actions planned for the use of Irish during
lessons could be integrated with literacy and achievement. This discussion should be
recorded in meeting minutes. Common practices that are planned should also be recorded
in units of learning and in schemes of work for the various year groups, as appropriate, so
that the effectiveness of their implementation can be reviewed.

The draft findings and recommendations arising out of this evaluation were discussed with the
principal, deputy principal and Irish language teachers at the conclusion of the evaluation.



For the students of St Vincent’s
% PRRES— Secondary School about their
;2;77 Department of Education learning in Irish.
| Date of inspection: 02/05/2025

What kind of inspection did your school have?

A subject inspection was completed in your school.
The inspector observed lessons and spoke with the
principal and teachers. The inspector met with a
group of students to talk to them about their learning
in Irish.

What were the main findings of the inspection?

e The teaching, learning and assessment of Irish
was good in the school.
There was a pleasant atmosphere in all classes
and everyone treated each other kindly.
Learning was better when students worked on
tasks in which they had to use new knowledge
and skills.

What did the inspector recommend to make teaching and
learning better in Irish?

e Teachers and students should speak more Irish
with each other in the classes.
7s e Teachers should plan activities in which students
use their Irish and practice the new words and
phrases which are being taught in class.

Thank you for taking the time to read this page.
Special thanks to the students who participated in the focus group.




The Inspectorate’s Quality Continuum
Inspectors describe the quality of provision in the school using the Inspectorate’s quality
continuum which is shown below. The quality continuum provides examples of the language used
by inspectors when evaluating and describing the quality of the school’s provision of each area.

Level

Excellent

Description

Provision that is excellent is
exemplary in meeting the needs of
learners. This provision provides an
example for other schools and
settings of exceptionally high
standards of provision.

Examples of descriptive terms

Excellent; exemplary; outstanding;
exceptionally high standard; with very
significant strengths

Very good Provision that is very good is very | Very good; of a very high quality; very
effective in meeting the needs of effective practice; highly commendable;
learners and is of a very high very successful
standard. There is potential to build
on existing strengths to achieve an
excellent standard.

Good Provision that is good is effective in | Good; of good quality; effective
meeting the needs of learners. There | practice; competent; useful;
is need to build on existing strengths | commendable; good standard;
in order to address the aspects to be | strengths outweigh the shortcomings;
developed and achieve a very good appropriate provision although some
standard. possibilities for improvement exist

Requires Provision that requires Fair; less than effective; less than

improvement [ improvement to achieve a good sufficient; evident weaknesses that are

to achieve a standard is not sufficiently effective impacting on learning; experiencing
good in meeting the needs of learners. difficulty; shortcomings outweigh
standard There is need to address certain strengths; must improve in specified
deficiencies without delay in order to | areas; action required to improve
ensure that provision is good or
better.

Requires Provision that requires significant | Weak; poor; ineffective; insufficient;

significant improvement to achieve a good unacceptable; experiencing significant

improvement | standard is not meeting the needs of | difficulties; serious deficiencies in the
to achieve a learners. There is immediate need for | areas evaluated; requiring significant
good significant action to address the change, development and

standard areas of concern. improvement to be effective
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