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What is a curriculum evaluation?

Curriculum evaluations report on the quality of teaching and learning in specific subjects of the
Primary School Curriculum (1999), the Primary Language Curriculum (2019) and the Primary
Mathematics Curriculum. They affirm good practice and make recommendations, where
appropriate, to aid the further development of the subject in the school.

How to read this report

During this inspection, the inspector evaluated learning and teaching in Mathematics under the
following headings:

1. Quality of pupils’ learning outcomes
2. Supporting pupils’ learning through learning experiences and teachers’ practice
3. The effectiveness of school planning, including SSE, in progressing pupils’ learning

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
school’s provision in each area.

Included in this curriculum evaluation report is a student-friendly page that provides information
for the children/young people in your school about the inspection that occurred recently. It
outlines for them some of the main findings and recommendations.

The board of management of the school was given an opportunity to comment in writing on the
findings and recommendations of the report, and the response of the board will be found in the
appendix of this report.

Actions of the school to safeguard children and prevent
and tackle bullying

During the inspection visit, the following checks in relation to the school’s child protection and
anti-bullying procedures were conducted:
Child Protection Anti-bullying
1. The name of the DLP and the Child 1. The school has developed an anti-
Safeguarding Statement are prominently bullying policy that meets the
displayed near the main entrance to the requirements of the Anti-Bullying
school. Procedures for Primary and Post-Primary
2. The Child Safeguarding Statement has Schools (2013) or Bi Cineélta (2024) and
been ratified by the board and includes this policy is reviewed annually.
an annual review and a risk assessment. | 2. The school’s current anti-bullying policy is
3. All teachers visited reported that they published on its website and/or is readily
have read the Child Safeguarding accessible to board of management
Statement and that they are aware of members, teachers, parents and pupils.
their responsibilities as mandated
persons.

The school met the requirements in relation to each of the checks above.



Curriculum evaluation

Date of inspection 03/06/2025 - 04/06/2025

Inspection activities undertaken Observation of teaching and learning
Examination of pupils’ work
Interaction with pupils

Feedback to principal and teachers

e Discussion with principal and teachers
¢ Review of relevant documents
o Pupil focus-group interview

School context

Monaseed National School is a rural, co-educational primary school located in County Wexford.
The school operates under the patronage of the Catholic Archbishop of Ferns. At the time of the
evaluation, forty-nine pupils were enrolled, supported by a teaching staff that included three
mainstream class teachers and one special education teacher who was also the principal based
in the school. An additional special education teacher was shared with a neighbouring school.

Summary of main findings and recommendations:

Findings

e The quality of pupils’ learning outcomes was very good. Pupils demonstrated strong
conceptual understanding across strands of the curriculum and confidently applied skills
in meaningful contexts.

e Learner experiences in Mathematics were very good. Pupils engaged enthusiastically in
hands-on, collaborative learning that fostered productive dispositions toward
Mathematics.

o Teachers’ practice was very good. Teachers effectively combined explicit teaching with
open-ended tasks and used a variety of approaches to support learning.

¢ Whole-school planning in Mathematics, including school self-evaluation (SSE), was
good. Collaborative planning supported consistent practice, and SSE processes led to
effective initiatives that enhanced learning.

Recommendations

e As pupils did not consistently explain or justify their mathematical thinking, teachers
should create regular opportunities for them to verbalise and reflect on their strategies
when engaging with new content.

e While records of pupil learning were carefully maintained, formative assessment was not
always used to guide teaching during lessons; teachers should make more consistent
use of formative approaches to support and deepen conceptual understanding.

Detailed findings and recommendations

1. The quality of pupils’ learning outcomes

The quality of pupils’ learning outcomes in Mathematics was very good. Pupils demonstrated
strong conceptual understanding across strands of the curriculum and confidently applied skills
in meaningful contexts. Pupils across all class levels demonstrated confidence and competence
in engaging with a broad range of mathematical concepts. They displayed secure
understanding of number, operations, measures, and data, and were able to apply their learning
in relevant and meaningful contexts, including school-based projects such as managing the
school shop, tallying scores in sporting events, and analysing student council polls.



In junior classes, pupils engaged capably with sorting, identifying and creating patterns, and
early number activities using a wide range of concrete materials. They used appropriate
mathematical language and showed enjoyment in playful and practical tasks. In the middle and
senior classes, pupils demonstrated fluency in the four operations and were able to transfer
their learning across strands, such as linking decimals to money and fractions to division. They
displayed confidence in working with data and measure and showed flexibility in applying
strategies during tasks.

Pupils responded particularly well to low-threshold, high-ceiling problems and were encouraged
to engage in collaborative problem-solving. They participated enthusiastically in group-based
investigations and discussed their approaches using accurate mathematical language.
However, pupils did not consistently explain or justify their mathematical thinking, particularly
when encountering new concepts or procedures. Providing regular opportunities for pupils to
verbalise and reflect on their strategies would support the development of their reasoning and
contribute to a deeper understanding of the subject.

While records of pupil learning were carefully maintained, formative assessment was not always
used to guide teaching during lessons; teachers should make more consistent use of formative
approaches to support and deepen conceptual understanding. The concepts articulated in the
toolkit of the Primary Mathematics Curriculum offer a valuable framework for formative
assessment in the multi-grade setting. Using these concepts to guide in the moment teaching
decisions would help identify gaps, consolidate understanding, and ensure that each pupil’s
learning builds progressively from one stage to the next.

2. Supporting pupils’ learning outcomes through
learning experiences and teachers’ practice

The quality of learning experiences and teachers’ practice was very good. Pupils engaged in a
wide variety of rich, meaningful activities that reflected their interests and supported deep
learning. Teachers placed strong emphasis on hands-on, real-life learning, and activities were
well-differentiated to meet the diverse needs of the pupils. A central feature of classroom
practice was the use of station teaching, which was implemented effectively across the school.
Pupils worked in small groups, often using materials from their class Maths Boxes, which
provided ready access to a range of concrete resources. This approach allowed pupils to
practise new concepts, revisit earlier learning, and build confidence through structured
exploration.

Teachers also created opportunities for collaborative tasks, paired discussions, and group
investigations, which were highly effective in promoting engagement. Maths talk was a
consistent and valued part of lessons. Pupils were regularly encouraged to discuss their
strategies, share solutions, and reflect on what they had learned. However, the practice of
explicitly encouraging pupils to justify their methods and compare alternative strategies varied
across classrooms. By embedding more consistent expectations in this area, pupils would be
better supported to articulate their thinking and deepen their understanding.

Teachers demonstrated strong pedagogical knowledge and delivered well-structured lessons
using a broad range of approaches. These included digital learning tools, games, and cross-
curricular links to Visual Arts, Science and Geography. Teachers used questioning effectively to
probe understanding. While many examples of formative assessment were observed, including
the use of learning logs and pupil reflection tools, these approaches were not yet used
consistently to adjust teaching or target support. A more deliberate focus on formative strategies
would further enhance responsiveness to pupil learning.

Support for pupils with additional needs was delivered through a flexible combination of in-class
and withdrawal sessions. Teachers worked collaboratively to ensure that support was timely
and relevant. The school treated the Continuum of Support as a working document, updated
throughout the year. However, in some instances, numeracy interventions were not closely
aligned to pupils’ specific learning needs. Reviewing support structures to ensure that all
interventions are clearly targeted and regularly monitored would increase their effectiveness and
ensure progression for all learners.



3. The effectiveness of school planning, including SSE,
in progressing pupils’ learning

The quality of whole-school planning and SSE in progressing pupils’ learning in Mathematics
was good. Staff demonstrated a collaborative and reflective approach to school development,
and there was clear evidence of shared professional commitment to high-quality teaching and
learning in Mathematics. The school’s Mathematics plan provided a structured and practical
guide to classroom practice, with clear emphasis on the use of concrete materials, mathematical
language development, and real-life, contextualised learning. These whole-school priorities
were evident in the consistent use of Maths Boxes, the integration of Mathematics across daily
routines, and the alignment of activities with pupils’ experiences and interests.

Through the SSE process, the school had identified meaningful priorities for development,
including a focus on promoting mathematical talk and improving access to manipulatives. This
led to the introduction of structured supports such as daily station teaching and the expansion of
shared resources. Pupils’ positive attitudes and high levels of participation reflected the success
of these efforts.
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Introduction

Your school had an inspection of Mathematics
recently. This page for pupils describes what the
inspector found and gives ideas about what the school
should do to make learning better.

What did the inspector do during the visit?

The inspector visited classrooms and talked to
teachers and pupils about the work they were doing.
An inspector also met with a focus group of pupils to
talk to them about their learning.

What did the inspector find?
Here are some of the main things:

e Children in the school were doing really well in
Mathematics. They understood what they were learning and
could use their mathematical skills in real-life situations.
Mathematics lessons were fun and interesting.

Teachers explained things clearly and also gave children
chances to figure things out for themselves.

e Teachers worked together to plan Mathematics lessons.

What the inspector said the school should do to

make learning better

e Teachers should give more chances for children to explain
how they solve problems, this helps children think more
deeply about what they're doing in Mathematics.

e Teachers should use what they notice during lessons to
help children understand new ideas as they learn. This
means spotting and responding when someone needs help
or a new challenge, right in the moment.

Thank you for taking the time to read this page.
A special thank you to pupils who took part in the focus group.




The Inspectorate’s Quality Continuum
Inspectors describe the quality of provision in the school using the Inspectorate’s quality
continuum which is shown below. The quality continuum provides examples of the language used
by inspectors when evaluating and describing the quality of the school’s provision of each area.

Level Description Examples of descriptive terms

Excellent Provision that is excellent is Excellent; exemplary; outstanding;
exemplary in meeting the needs of exceptionally high standard; with very
learners. This provision provides an significant strengths
example for other schools and
settings of exceptionally high
standards of provision.

Very good Provision that is very good is very | Very good; of a very high quality; very
effective in meeting the needs of effective practice; highly commendable;
learners and is of a very high very successful
standard. There is potential to build
on existing strengths to achieve an
excellent standard.

Good Provision that is good is effective in | Good; of good quality; effective
meeting the needs of learners. There | practice; competent; useful;
is need to build on existing strengths | commendable; good standard;
in order to address the aspects to be | strengths outweigh the shortcomings;
developed and achieve a very good appropriate provision although some
standard. possibilities for improvement exist

Requires Provision that requires Fair; less than effective; less than

improvement | improvement to achieve a good sufficient; evident weaknesses that are

to achieve a standard is not sufficiently effective impacting on learning; experiencing
good in meeting the needs of learners. difficulty; shortcomings outweigh
standard There is need to address certain strengths; must improve in specified
deficiencies without delay in order to | areas; action required to improve
ensure that provision is good or
better.

Requires Provision that requires significant | Weak; poor; ineffective; insufficient;

significant improvement to achieve a good unacceptable; experiencing significant

improvement | standard is not meeting the needs of | difficulties; serious deficiencies in the
to achieve a learners. There is immediate need for | areas evaluated; requiring significant
good significant action to address the change, development and

standard areas of concern. improvement to be effective




Appendix
SCHOOL RESPONSE TO THE REPORT

Submitted by the Board of Management



Part A Observations on the content of the inspection report

We agree that the contend of the inspection reflects all the positive learning and teaching
occurring in our school.

Part B Follow-up actions planned or undertaken since the completion of the inspection
activity to implement the findings and recommendations of the inspection.

We found the inspection to be very supportive and have implemented changes based on advice
given. Staff found using the Maths Continuum as a basis for assessment to be very useful and
are excited to further develop this approach this year.

Published September 2025 / Foilsithe Mean Fémhair 2025



