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What is a subject inspection?

Subject Inspections report on the quality of work in individual curriculum areas within a school.
They affirm good practice and make recommendations, where appropriate, to aid the further
development of the subject in the school.

How to read this report
During this inspection, the inspector evaluated learning and teaching in Science & Biology
under the following headings:

1. Teaching, learning and assessment
2. Subject provision and whole-school support
3. Planning and preparation

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
school’s provision in each area.

Included in this subject inspection report is a student-friendly page that provides information for
the children/young people in your school about the inspection that occurred recently. It outlines
for them some of the main findings and recommendations.

The board of management was given an opportunity to comment in writing on the findings and
recommendations of the report; a response was not received from the board.

Actions of the school to safeguard children and prevent
and tackle bullying

During the inspection visit, the following checks in relation to the school’s child protection and
anti-bullying procedures were conducted:
Child Protection Bi Cinealta
1. The name of the DLP and the Child 1. The school has developed an anti-
Safeguarding Statement (CSS) are bullying policy using Appendix A of Bi
prominently displayed near the main door Cinedlta, it is reviewed annually (or
of the school / in the reception area. earlier if required) and includes a
Following the school’s adoption of the student/pupil friendly version that is
updated procedures 2025, it is also displayed where students/pupils and the
required to display a student-friendly school community can see it.
version incorporating the name of the 2. The school’s anti-bullying policy is
DLP beside the CSS. published on its website and/or is readily
2. The school’s child safeguarding accessible to board of management
statement has been ratified by the board members, staff, parents and
and includes an annual review and a risk students/pupils.
assessment. 3. The board of management minutes
3. All teachers visited were aware of who to record that the principal provides an
go to if they had a child protection update to the board at each ordinary
concern. board meeting that meets the
requirements of Bi Cinealta

The school met the requirements in relation to each of the checks above.



Subject inspection

¢ Review of relevant documents
e Discussion with principal and key staff
e Interaction with students, including focus

group

Date of inspection 10/11/2025 and 11/11/2025
Inspection activities undertaken ¢ Observation of teaching and learning during
five lessons

o Examination of students’ work
e Feedback to principal and relevant staff

School context

Griffeen Community College is a co-educational post-primary school under the patronage of the
Dublin and Dun Laoghaire education and Training Board (DDLETB) in partnership with Scoil
Sinéad Ltd. At the time of the inspection the school had an enrolment of 572 students.

The school offered Junior Cycle, an optional Transition Year (TY) programme, the Leaving
Certificate Vocational Programme (LCVP), the Leaving Certificate Applied (LCA) programme
and the Leaving Certificate Established (LCE).

Summary of main findings and recommendations:

Findings

The quality of teaching and learning observed in lessons was good overall.

In all lessons, the rapport between teachers and their students was very good; student
behaviour was excellent, and teachers supported them to achieve.

The subject teachers demonstrated a consistent and worthy focus on key terminology in
Science and Biology.

In a significant minority of lessons, students experienced effective assessment that
informed future teaching and learning.

The quality of subject provision and whole-school support for Science and Biology was
very good; there was very good access and uptake of the subjects.

Planning and preparation were effective with aspects of highly effective approaches to
collaborative improvement planning noted.

Recommendations

The science and biology teachers should plan activities to ensure high quality
experiential learning, where students develop skills and deepen their understanding of
concepts.

Teachers should more regularly incorporate appropriate assessment for learning (AfL)
strategies to gauge the progress of students in their learning.

The science classroom-based assessment (CBA) was not substituted for one of the
house exams. This approach should be reviewed in light of Advice in relation to
scheduling of classroom-based assessments in Junior Cycle and Circular Number
0028/2023.

Planning for the Nature of Science strand should be reviewed by the science and
biology teachers. At the time of the inspection, they were planned as stand-alone topics.
These learning outcomes should be integrated throughout the junior and senior cycle
units of learning, with strategically planned revisiting and reinforcement.




Detailed findings and recommendations

1. Teaching, learning and assessment

The overall quality of teaching, learning, and assessment was good.

Teachers created a positive learning atmosphere. Teachers frequently circulated the
classroom, affirmed students’ efforts, and offered individual support when necessary.
Students were very receptive to learning and their behaviour was excellent in all
lessons.

All teachers shared learning intentions at the outset of the lessons. This was most
effective when teachers took sufficient time to ensure that students understood the
intended learning. In one lesson, the teacher effectively used an AfL strategy to gauge
students’ progress. During this, students identified what they had learned and what they
needed to revise after the lesson. In other instances, there was a reliance on whole-
class verbal questioning which resulted in only a small number of students answering.
All science teachers should select and use AfL approaches that engage all learners and
more effectively inform future teaching and learning.

A real strength of the science department was their consistent approach to highlighting
key words and related scientific terminology. All teachers ensured new key words were
identified and explained at the start of lessons. This approach was underpinned by an
agreed list of key words in planning documents; these lists should be completed for all
units of learning.

Teachers planned purposeful activities for students to complete, usually on an individual
basis. In all lessons observed, these activities occurred after a period of explanation
from the teacher. While this method had supported knowledge development, the
approach had not sufficiently provided opportunities for skill progression. In order for
students to develop key skills and competencies, all teachers should carefully design
learning experiences that elicit more collaborative problem solving and critical thinking.
Teachers differentiated their lessons by offering a challenge or by providing some
students more time to complete given tasks while supporting other students to continue
working. To enhance differentiation, teachers should carefully select simple extension
tasks that explore student thinking or creativity.

In one lesson, students were commendably asked their ideas on how to measure a
physical quantity. Student experience would have been enhanced, if they had the
opportunity to try out their ideas in order to develop reasoning skills and to value
mistakes as learning opportunities. Students engaged in scientific inquiry which was
usually guided by their teacher. All science teachers should ensure that students get
regular opportunities to select apparatus, design methods and engage in more student
self-directed inquiry.

A significant minority of student copybooks and workbooks contained written formative
feedback. All teachers should ensure students receive and act on formative feedback on
important pieces of work. This ensures that students are given the information they need
to improve their learning and to act on that information. This approach is important in
ensuring that students progress in their learning.

Students who took part in the focus group were positive about their learning and
progress made in Science and Biology. They reported that they often completed fun
activities that helped them learn, including summarising a process in a comic strip,
making model cells or biological systems, undertaking matching activities or using
simulations. Students appreciated the extra- and co-curricular activities available to
them. The focus group agreed that they would welcome the opportunity to complete
more experiments.

2. Subject provision and whole-school support

The quality of subject provision and whole-school support was very good.
The senior management team provided very good leadership of teaching and learning.
They actively supported opportunities for teacher professional learning, collaborative



planning and whole-school approaches to learning and teaching. Their leadership in the
provision of more formative feedback in school reports was providing students and their
parents with a clearer picture of the quality of learning and the next steps towards
improvement.

The science teachers actively engaged in professional learning. They attended the Oide
redeveloped senior cycle science subject inputs and also attended a number of elective
learning experiences. Teachers reported that they shared their learning informally and
formally through department emails and at staff meetings.

Arrangements for access to the subjects were very good. Science was a core subject in
junior cycle and there was good uptake of Biology in senior cycle. At the time of the
inspection, the senior management team was planning to extend science subject
options for students through the addition of Physics as an optional subject in fifth year
from 2026. This is to be commended.

Appropriate time was allocated for the teaching of science subjects. The senior
management team and science teachers collaborated to ensure that all students
experience a minimum of one lesson per week in laboratory.

The science and biology teachers demonstrated a notable commitment to extra- and co-
curricular activities. There was an extensive list of trips, clubs, events, and guest
speakers to develop students’ appreciation of and experiences relating to Science.
Scheduling of CBAs in Science and related subject learning and assessment review
(SLAR) meetings was appropriate. Commendably the school planned to re-introduce the
CBA 2 this year. The science department had not replaced their house exam with the
CBA in second year. The school should review the recently published Advice in relation
to scheduling of classroom-based assessments in Junior Cycle and Circular Number
0028/2023. The science teachers and senior management team should collaboratively
review the current approach in light of the advice to replace house examinations with
CBAs where relevant.

It was positive to note that parents were informed of students’ achievement in the CBA
through the school’s formal reporting system. Science teachers should agree on a
common approach to ensure that students receive their CBA descriptor along with
constructive feedback on their work once the SLAR meeting is complete.

3. Planning and preparation

The quality of planning and preparation was effective with aspects of highly effective
approaches to collaborative improvement planning noted.

The laboratories were tidy and well maintained. The role of subject co-ordinator was well
defined and rotated among members of the department. The teachers collaborated and
shared responsibility for the many organisational tasks associated with the subjects.
The subject department had recently begun using a revised meeting minute template
which included important details regarding decisions made and who would action these
within a given timeframe. This was commendable. In order to share effective practices
teachers should consider keeping teaching, learning and assessment on all subject
meeting agendas.

The science and biology teachers had planned for many aspects of safety, including
stocking of personal protective equipment and first aid equipment. They had chemical
stock records and related material safety data sheets available. An outside agency was
employed by the school to audit and create a safety statement. There would be merit in
the science teachers assessing their own room risks to heighten local awareness of
safety measures.

Science and biology teachers analysed the state examination results. Commendably
teachers identified strategies for improvement that could be measured against targets
set by the teachers for their students. In line with highly effective practice, the subject
department had begun to set themselves specific, measurable, attainable, realistic and
timebound (SMART) targets for improvement. The theme of these targets was
effectively informed by the school self-evaluation focus.



e The junior cycle scheme of work contained very useful information including learning
experiences and very specific assessments. This list should be continually updated and
extended. The Nature of Science strand was taught as a stand-alone topic at the start of
first and fifth year. This approach should be reviewed without delay to ensure the Nature
of Science learning outcomes are integrated into all units of learning and taught in an
incremental manner.

e The biology teachers should implement the effective approaches to planning used at
junior cycle to form units of learning for the redeveloped Biology senior cycle
specifications. In planning for the development of key competencies, teachers should be
mindful that the learning experiences students undertake will determine the extent to
which these skills are brought to life.

e Commendably, the four student dimensions in the TY Programme Statement were used
as a foundation for planning the new TY science modules. These plans contained very
useful information regarding learning outcomes and assessments.

The draft findings and recommendations arising out of this evaluation were discussed with the
principal, deputy principal, and subject teachers at the conclusion of the evaluation.
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What kind of inspection did your school have?

A subject inspection was completed in your school.
— The inspector observed lessons and spoke with the
principal and teachers. The inspector met with a
group of students to talk to them about their learning
in Science & Biology.

What were the main findings of the inspection?

Teaching and learning were effective.

Student behaviour was excellent.

All students studied Science in junior cycle and
TY. There was good access to study Biology in
senior cycle.

The subject teachers had plans to improve
teaching and learning in Science and Biology.

What did the inspector recommend to make teaching and

learning better in Science & Biology?

Teachers should plan activities where students
can practice new skills.

Teachers should check on student progress in
class more often.

The CBA should take the place of either the
winter or summer house exam.

Teachers should review their plans to ensure
students regularly investigate and research in
Science.

Thank you for taking the time to read this page.
Special thanks to the students who participated in the focus group.




The Inspectorate’s Quality Continuum
Inspectors describe the quality of provision in the school using the Inspectorate’s quality
continuum which is shown below. The quality continuum provides examples of the language used
by inspectors when evaluating and describing the quality of the school’s provision of each area.

Level Description Examples of descriptive terms

Excellent Provision that is excellent is Excellent; exemplary; outstanding;
exemplary in meeting the needs of exceptionally high standard; with very
learners. This provision provides an significant strengths
example for other schools and
settings of exceptionally high
standards of provision.

Very good Provision that is very good is very | Very good; of a very high quality; very
effective in meeting the needs of effective practice; highly commendable;
learners and is of a very high very successful
standard. There is potential to build
on existing strengths to achieve an
excellent standard.

Good Provision that is good is effective in | Good; of good quality; effective
meeting the needs of learners. There | practice; competent; useful;
is need to build on existing strengths | commendable; good standard;
in order to address the aspects to be | strengths outweigh the shortcomings;
developed and achieve a very good appropriate provision although some
standard. possibilities for improvement exist

Requires Provision that requires Fair; less than effective; less than

improvement | improvement to achieve a good sufficient; evident weaknesses that are

to achieve a standard is not sufficiently effective impacting on learning; experiencing
good in meeting the needs of learners. difficulty; shortcomings outweigh
standard There is need to address certain strengths; must improve in specified
deficiencies without delay in order to | areas; action required to improve
ensure that provision is good or
better.

Requires Provision that requires significant | Weak; poor; ineffective; insufficient;

significant improvement to achieve a good unacceptable; experiencing significant

improvement | standard is not meeting the needs of | difficulties; serious deficiencies in the
to achieve a learners. There is immediate need for | areas evaluated; requiring significant
good significant action to address the change, development and

standard areas of concern. improvement to be effective
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