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What is an Early Years Education Inspection?

The Early Years Education Inspection model is used to provide evaluative information, advice
and support in relation to the education of children aged birth to six years in early learning and
care settings. The inspections will affirm good practice and provide advice to support internal

guality development processes that optimise children’s education experiences and outcomes.

How to read this report

During this inspection, the inspectors evaluated and reported under the following headings or
areas of enquiry:

Quality of the context to support children’s learning and development
Quality of processes to support children’s learning and development
Quality of children’s learning experiences and achievements

Quality of management and leadership for learning

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
setting’s provision in each area.



Early Years Education Inspection

Dates of inspection 30-09-2025

Activities conducted during the Inspection

Pre-inspection meeting with the setting management team

Review of setting documentation and records relating to the children’s learning and
development

Review of the education resources and facilities

Observations of interactions during a number of sessions in all learning rooms
Interaction with children

Interaction with early years educators

Feedback meeting with the setting management team

Context of setting

Child’s Play ABA is an early learning and care setting located in Kilbeggan, County Westmeath.
The setting opened its doors in 2022. The setting offers inclusive care and education to all
children availing of the Early Childhood Care and Education (ECCE) Programme and the
National Childcare Scheme (NCS). Sessional care, part-time care and full day-care is offered to
children aged two years and above in the setting. An afterschool service is also available as
part of the services. Throughout the inspection process the owner, two managers and ten early
years educators were together with thirty-one children. The setting was given an opportunity to
comment in writing on the findings and actions advised in this report, and the response
submitted on behalf of the setting can be found in the appendix of this report.

Area 1: Quality of context to support children’s learning and development.

The quality of the context to support the children’s learning and development was very
good.

There was a very warm, welcoming and homely atmosphere created for all parents and
children attending the setting. The educators implemented an open-door policy; parents
were welcomed into the setting and collected their children from their key learning rooms.
The key-person approach was implemented in a highly effective manner. A visual display
using photographs and names of children and educators was on the walls in the learning
rooms. The key person communicated with parents and completed key documentation for
their group of children throughout the year. The educators knew the children very well. They
were calm, nurturing, sensitive, and responded to the children’s needs in an individual and
meaningful way. Professional love was demonstrated through hugs, care, reassurance, and
creating a secure base for all children.

Children had choice, autonomy and agency within the daily routine. Extended periods of
free play encouraged the children to become engrossed in their play and ensured they were
ready for the next activity. Visual aids, sign language and prompt cards were effectively
used to support children to understand transitions and the daily routine. The use of songs
also provided children with notice that a change of routine was about to occur.

Children were invited to nappy changing time and sleep time was flexible and responded to
the individual child. Children were very competent in washing their hands, self-care tasks
and putting on their coats. Children were provided with comfort and affection while they fell
asleep.

During mealtimes the educators talked to the children about the food they were eating and
on some occasions the educators sat with the children. At dinner time some children sat and
waited for their food to be served to them. Helper roles were effectively used at these times
for some children. The children were introduced to new foods on a regular basis as part of
their learning experiences.

Family walls, names and photographs on coat hooks and birthday displays were evident
throughout the setting. A map of the world was displayed for children to support their identity
and belonging and to support self-recognition.




A community wall represented community visitors to the setting where the children went out
to visit, information about community events and the celebrations at the setting. The setting
had a community library outside the setting with a variety of resources including books, toys
and school uniforms available for parents to collect. A highly commendable array of
community events took place during the year. The children looked forward to visiting the
local community library where the librarian had insight into their medium-term plans and
created interest areas and organised specific books based on current themes and interests
the children were exploring.

Action advised

Building on the very good practice already in place in the setting, the educators are advised
to further extend mealtimes to provide more meaningful opportunities to involve the children
in these learning experiences.

Area 2: Quality of processes to support children’s learning and development.

The quality of the processes to support the children’s learning and development was very
good.

A play-based curriculum was evident in the setting. The educators placed a strong value on
the role of play as the main medium for learning. The educators demonstrated a very good
knowledge of the updated Aistear Framework curriculum, 2024.

Long-term planning goals were on displays throughout the setting for educators and parents
to view. Medium-term goals explored themes and suggested seasonal topics for educators
and children to investigate.

The majority of the short-term plans focused on whole groups emerging interests and at the
time of the inspection the children were concentrating on the Gruffalo and apples. All the
children had visited the orchard in the local biodiversity garden, collected some apples and
cooked and baked using the apples.

Each child had an individual learning journal unique to them. Regular observations of
children’s interests using the Aistear Learner Record template were evident. The educators
were very skilful in noticing children’s interests and learning needs and effectively
responding to them. A Child's Play Annual Goal planner development checklist was
completed four times per year for all children. This was informed by the Applied Behaviour
Analysis approach (ABA). Parent meetings were organised throughout the year in
conjunction with the completion of observation records. Children’s individual learning plans
were detailed and contained very meaningful goals for children.

The indoor learning environment contained a large open space called ‘the village’, and each
key group had their own main learning rooms. There was also a small outdoor space with
real life plants and trees and some opportunity for gross motor exploration and imaginative
play. The learning environments were created to offer lots of opportunity for gross motor
development. Most areas were labelled using Irish, Brazilian and English words, as well as
Lamh symbols. Children had access to a variety of sensory resources and really enjoyed
the dress up resources available to them. There was some variety of books, small world
toys and loose parts.

Interactions took place at the children’s level. The educators were heard praising,
encouraging and re-affirming the children. Most educators extended the children’s learning
through the introduction of new language and resources during play.

A highly commendable approach to inclusive practice was evident in the setting. Inclusive
practice was the foundation and ethos of the setting and was fully embedded in all
approaches, interactions and experiences afforded to the children. Many children were
availing of the Access and Inclusion Model (AIM) and the setting prided themselves in
supporting all children including children with complex needs.

Actions advised

The educators are advised to re-structure elements of their development checklists to
ensure they consistently reflect the very successful child focused and strengths-based
approach and practices in place.

The educators are advised to complete an audit and review of the learning environments
using the Aistear Siolta Practice Guide self-evaluation tool. Further exposure in diversity
books, small world play and loose parts is advised.



Area 3: Quality of children’s learning experiences and achievements

The quality of children’s learning experiences and achievements was very good.

All the children were observed to have great fun throughout their day in the setting, and they
enjoyed making many choices which positively impacted their experiences in the setting.
Gross motor development was valued as a key part of children’s learning and on the day of
the inspection a small group of children were observed tumbling off couches. The educators
skilfully noticed the children’s play and a mat was sourced to support the children to
continue their play in a safe way.

Children were learning to understand limits and expectations, and they responded well to
consistent use of messaging regarding social expectations and skills.

A mixed age grouping approach was successful created and implemented in the setting.
The use of mixed age groupings was highly effective in meeting the needs of all children.
Key groups were developed on children’s developmental stage and peer learning was
observed throughout the inspection process.

Most activities took place in large groups; children had the freedom to move away and
choose other activities during these times.

Natural, organic use of the Irish language was continuously heard during the daily routine.
Children confidently used key words and phrases at mealtimes as they handed out the
lunch boxes to their friends.

Children had open access to mark-making resources and enjoyed painting at easels,
painting conkers and using chalk on blackboards. Children were free to express themselves
through these creative learning opportunities.

Activities such as building with straws and playdough offered the children an awareness of
some numeracy concepts. On one occasion children discussed height, length, counting and
colours. Children in the ECCE room made playdough and enjoyed mixing the flour and
water together. There was some discussion with the children about making the colour
brown.

Children were supported to communicate in different ways. They used gestures, speech,
Lamh and eye contact to express their opinions, thoughts and feelings with educators and
friends. The educators consistently responded to the children in a meaningful way.

Children had the opportunity and choice to move spaces and learning rooms as desired.
Educators followed their lead and prompts and responded in a highly effective way. This
ensured all children thrived in the setting and felt ownership over their learning environment.
Education for sustainable development was organically introduced to children through
community events, caring for the pet fish and learning about recycling and upcycling items.
The learning environment supported integration in a pure and authentic way. The children
had empathy and understanding towards each other. They demonstrated compassion and
care towards their friends in a genuine way. The children had formed meaningful friendships
and were empathetic.

Actions advised

The educators are advised to introduce planned small group activities within the daily
routine, tailoring them to children’s needs and interests.

Building on the positive practices already in place, providing more opportunity for children to
develop and explore mathematical and numeracy concepts is advised.

Area 4: Quality of management and leadership for learning

The quality of management and leadership for learning was excellent.

There was a strong sense of teamwork in the setting. All educators were professional in
their work. The owner delegated roles and responsibilities to the team and the educators
thrived through these opportunities.

The owner was highly organised. She had a strong vision and ethos for her setting. She was
innovative and passionate about her work and was always eager to learn and develop for
the best of her setting. She was a very positive role model for her educators and used
positive reinforcement on the ground in classrooms with educators to further extend their
already high-quality practices. The setting was a learning environment for all educators to
develop and grow in.

Strengths-based monthly staff meetings, staff notice boards, annual performance appraisals
and self-evaluation practices consistently contributed to high quality work practices and



consistent in maintain a highly commendable work environment and inclusive setting for all.
Educators were provided with a significant period of non-contact time on a weekly basis

e The setting extended an open-door policy to all external supports. This practice was
founded on supporting the children, the parents and families.

e Parent notice boards, parent handbook, window displays, a website, social media and
emails were used throughout the year to share information with parents. An area at the
entrance of the building included information for parents about what themes and interests
the children were engaging with at the time; it included tangible items and information in the
languages of the families and children attending the setting.

e Parents were invited to meetings at regular intervals during the year to discuss their child’s
development and progress. Learning journals were shared with parents at these times also.
The educators reported a deep enjoyment in organising parties and events where parents
could come into the setting and spend time there with their children.

e The settling in process was very smooth and seamless for most children. Parents completed
an ‘All About Me’ form and they were encouraged to visit on a number of occasions before
their children began full time care in the setting.

e The educators had created a transition passport which was shared between learning rooms
detailing children’s likes, dislikes, mode of communication and key information. It was a very
powerful tool and was highly successful in supporting the transitions between rooms for all
children.

e The setting had highly effective relationships with local primary schools. Local primary
schools came to visit the setting to learn about the structure, vision, ethos and curriculum in
action. The owner shared resources with school leaders and communicated with them
throughout the year. The educators completed the ‘Mo Scéal’ resource developed by the
National Council for Curriculum and Assessment and also created a handover letter for
teachers to read. Individual education plans were also shared with schools to support the
transition process.

Summary of overall inspection

Area Quality level

Quality of context to support children’s learning and development Very good
Quality of processes to support children’s learning and Very good
development

Quality of children’s learning experiences and achievements Very good
Quality of management and leadership for learning Excellent




Language used in Early Years Education Inspection

Reports
Inspectors describe the quality of provision in the setting using the language which is shown
below.

Level Description Examples of descriptive terms

Excellent Provision that is excellent is Excellent; exemplary; outstanding;
exemplary in meeting the needs of exceptionally high standard; with very
learners. This provision provides an significant strengths
example for other schools and
settings of exceptionally high
standards of provision.

Very good Provision that is very good is very | Very good; of a very high quality; very
effective in meeting the needs of effective practice; highly commendable;
learners and is of a very high very successful
standard. There is potential to build
on existing strengths to achieve an
excellent standard.

Good Provision that is good is effective in | Good; of good quality; effective
meeting the needs of learners. There | practice; competent; useful;
is need to build on existing strengths | commendable; good standard;
in order to address the aspects to be | strengths outweigh the shortcomings;
developed and achieve a very good appropriate provision although some
standard. possibilities for improvement exist

Requires Provision that requires Fair; less than effective; less than

improvement | improvement to achieve a good sufficient; evident weaknesses that are

to achieve a standard is not sufficiently effective impacting on learning; experiencing
good in meeting the needs of learners. difficulty; shortcomings outweigh
standard There is need to address certain strengths; must improve in specified
deficiencies without delay in order to | areas; action required to improve
ensure that provision is good or
better.

Requires Provision that requires significant | Weak; poor; ineffective; insufficient;

significant improvement to achieve a good unacceptable; experiencing significant

improvement | standard is hot meeting the needs of | difficulties; serious deficiencies in the
to achieve a learners. There is immediate need for | areas evaluated; requiring significant
good significant action to address the change, development and

standard areas of concern. improvement to be effective

The following resources can be used by ELC settings in their quality improvement:

Aistear Siolta Practice Guide

Aistear - Nurturing Skills website

Department of Education Insights — Quality in Early Years Education webinars




APPENDIX
SETTING RESPONSE TO THE REPORT

SUBMITTED ON BEHALF OF THE SETTING

Area 1l Observations on the content of the inspection report

Our overall feeling was excitement to take part in our very first inspection, to understand how
our more unique service meets the department's guidelines. We take great pride in the positive
feedback, that our universal approach to education was seen and appreciated, despite being
outside the norm.

Area 2 Follow-up actions planned or undertaken since the completion of the inspection
activity to implement the findings and recommendations of the inspection.

Overall, we are delighted with the experience, and happy to receive and action the concrete
recommendations to ensure we continue to grow as a centre of excellence.

We purchased materials discussed in the feedback meeting, including diversity dolls, new
small world equipment and a new home corner in the Adventurers class. These are materials
we regularly have on offer, but as we allow the children to use them authentically it is
challenging to maintain them. We are also trying to reduce the number of new purchases we
make in line with our overall ethos of using second-hand and more open ended materials vs
tokenistic.

We have enrolled on the Better Start Quality Development program for 2025/26
We continue to engage with Aistear/Siolta using the new platform Nurturing Skills

Now that the Home Tuition class is open, we were able to hire another graduate lead
dedicated to the Preschool 2 Investigators room.
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