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Tá an tuairisc seo scríofa i nGaeilge. Tá aistriúchán Béarla den tuairisc ar fáil ag deireadh na 

tuairisce. 

This report is written in Irish. An English translation of the report is provided at the end of the 

report 

Cad is meastóireacht curaclaim ann? 
I meastóireachtaí curaclaim déantar tuairisciú ar cháilíocht an teagaisc agus na foghlama in 
ábhair faoi leith i Curaclam na Bunscoile (1999), Curaclam Teanga na Bunscoile (2019) agus 
Curaclam Matamaitice na Bunscoile. Dearbhaítear dea-chleachtas agus déantar moltaí iontu 
nuair is cuí, d’fhonn cuidiú forbairt bhreise a dhéanamh ar an ábhar sa scoil. 

Conas an tuairisc seo a léamh 

Le linn na cigireachta seo, rinne na cigirí meastóireacht ar an bhfoghlaim agus ar an teagasc sa 
Ghaeilge faoi na ceannteidil seo a leanas: 

1. Cáilíocht thorthaí foghlama na ndaltaí 
2. Ag tacú le foghlaim na ndaltaí trí eispéiris foghlama agus trí chleachtas na 

múinteoirí  
3. Éifeachtacht phleanáil scoile, lena n-áirítear an fhéinmheastóireacht scoile 

(FMS), ag cur foghlaim na ndaltaí chun cinn  
 

Déanann na cigirí cur síos ar an gcáilíocht a bhaineann le gach ceann de na réimsí sin agus iad 
ag baint úsáid as contanam cáilíochta na Cigireachta a thaispeántar ar leathanach deiridh na 
tuairisce seo. Soláthraítear sa chontanam cáilíochta samplaí den teanga a úsáideann cigirí 
agus iad ag déanamh meastóireacht agus ag cur síos ar cháilíocht sholáthar na scoile i ngach 
réimse. 

San áireamh sa tuairisc ar an meastóireacht curaclaim seo tá leathanach atá sothuigthe do 
dhaltaí lena dtugtar eolas do na páistí/daoine óga i do scoil faoin gcigireacht a tharla le déanaí. 
Déantar achoimre ann ar chuid de na príomhthorthaí agus na príomh-mholtaí dóibh. 

Tugadh deis do bhord bainistíochta na scoile ar a thuairim a léiriú  ar thorthaí agus ar mholtaí 
na tuairisce i scríbhinn, agus beidh freagra an bhoird ar fáil san aguisín atá leis an tuairisc seo.  

Gníomhaíochtaí na scoile chun leanaí a chumhdach agus 

chun bulaíocht a chosc agus dul i ngleic léi 
 

Le linn chuairt na cigireachta, rinneadh na seiceálacha seo a leanas maidir le nósanna 
imeachta um chosaint leanaí agus gnásanna frithbhulaíochta: 

Cosaint Leanaí Bí Cineálta 

1. Tá ainm an Duine Idirchaidrimh 
Ainmnithe (DIA) agus an Ráiteas um 
Chumhdach Leanaí ar taispeáint go 
feiceálach in aice le príomhdhoras na 
scoile / sa limistéar fáiltithe. I ndiaidh don 
scoil nósanna imeachta nuashonraithe 
2025 a ghlacadh, ní mór freisin leagan 
atá oiriúnach do dhaltaí, ina dtugtar ainm 
an DIA, a chur ar taispeáint le hais an 
Ráitis um Chumhdach Leanaí. 

2. Tá ráiteas um chumhdach leanaí na 
scoile faofa ag an mbord agus tá 
athbhreithniú bliantúil agus measúnú 
riosca mar chuid den ráiteas. 

3. Bhí a fhios ag na múinteoirí go léir ar 
tugadh cuairt orthu cén duine ar cheart 

1. Tá polasaí frithbhulaíochta forbartha ag 
an scoil ag úsáid Aguisín A de Bí 
Cineálta, déantar é a athbhreithniú gach 
bliain (nó níos minice más gá) agus san 
áireamh ann tá leagan atá oiriúnach do 
dhaltaí atá ar taispeáint in áit ar féidir le 
daltaí agus pobal na scoile é a fheiceáil. 

2. Tá polasaí reatha frithbhulaíochta na 
scoile foilsithe ar a láithreán gréasáin 
agus/nó tá fáil go héasca air do bhaill an 
bhoird bainistíochta, do mhúinteoirí, do 
bhaill foirne, do thuismitheoirí agus do 
dhaltaí. 

3. Tá taifead i miontuairiscí an bhoird 
bainistíochta go gcuireann an príomhoide 
uasdátú ar fáil don bhord ag gach 



dul chuige/chuici dá mbeadh ábhar imní 
maidir le cosaint leanaí acu. 

gnáthchruinniú den bhord a shásaíonn 
riachtanais Bí Cineálta 

 
Chomhlíon an scoil na riachtanais maidir le gach ceann de na seiceálacha thuas.  



Meastóireacht Curaclaim 

 

Dáta na cigireachta  17/10/2025 

Na gníomhaíochtaí cigireachta ar tugadh 
fúthu 

 Plé leis an bpríomhoide agus leis na 

múinteoirí 

 Athbhreithniú ar cháipéisí ábhartha  

 Agallamh le fócasghrúpa daltaí 

 Breathnóireacht ar theagasc agus ar 
fhoghlaim  

 Scrúdú ar obair na ndaltaí  

 Caidreamh le daltaí  

 Aiseolas don phríomhoide agus do na 
múinteoirí 

 

Comhthéacs na scoile 
Is bunscoil chomhoideachais í Gaelscoil an Chuilinn. Tá an scoil suite i mBaile an Tirialaigh, 
Baile Átha Cliath 15 agus faoi phátrúnacht an Fhorais Phátrúnachta. Tá príomhoide riaracháin 
agus dháréag múinteoirí príomhshrutha ann chomh maith le cúigear múinteoirí oideachais 
speisialta lánaimseartha agus tá rang speisialta amháin sa scoil le haghaidh daltaí a bhfuil 
uathachas acu. Bhí 282 dalta ar an rolla ag am na cigireachta. 

 

Achoimre ar na príomhchinntí agus moltaí 

Cinntí 

 Bhí foghlaim na ndaltaí ar cháilíocht mhaith. Léirigh daltaí líofacht ó bhéal a bhí saibhir 

agus forbartha go hincriminteach. 

 Bhí na heispéiris foghlama an-mhaith. Chruthaigh ceannairí agus múinteoirí eispéiris 

luachmhara a chuir go mór le foghlaim na ndaltaí. 

 Bhí cleachtas na múinteoirí éifeachtach chun tacú le foghlaim na ndaltaí. 

 Bhí an phleanáil scoile, an fhéinmheastóireacht scoile (FMS) san áireamh, an-mhaith. 

Moltaí 

 Chun scileanna léitheoireachta neamhspleácha na ndaltaí a fhorbairt tuilleadh, ní mór 

do mhúinteoirí tuiscint na ndaltaí ar fhónaicí, ar aithint focal agus ar staidéar focal a 

fhorbairt níos córasaí ar fud  na scoile. 

 Ní mór do mhúinteoirí tuiscint na ndaltaí ar na téacsanna ó bhéal a fhorbairt mar 

thúsphointe dá gcuid foghlama faoi struchtúr eagraíochtúil téacs agus na gnéithe teanga 

a bhaineann leis na seánraí éagsúla. 

 Ba chóir go n-aithneodh múinteoirí spriocanna foghlama bunaithe ar riachtanais 

foghlama tosaíochta na ndaltaí agus úsáid a bhaint as na spriocanna seo chun 

cleachtas tacaíochta a threorú. 

 

  



Mionchinntí agus moltaí 
 

1. Cáilíocht thorthaí foghlama na ndaltaí 
 
Bhí foghlaim na ndaltaí ar cháilíocht mhaith. Ba léir go raibh na daltaí muiníneach as a 
scileanna cumarsáide. Léirigh siad líofacht ó bhéal a bhí forbartha go hincriminteach trí 
iarrachtaí scoile uile. Thaispeáin na daltaí cruinneas in úsáid ó bhéal struchtúir abairte a bhí ag 
éirí ní ba chasta ó rang go rang. Bhí an fhoghlaim ag leibhéal an-ard sna ranganna inar aistrigh 
siad an t-eolas seo chuig a gcuid scríbhneoireachta, mar shampla, úsáid na gcéimeanna 
comparáide chun cur síos bríomhar a dhéanamh. D’aithris daltaí sóisearacha scéalta go soiléir 
agus bhí cnuasach saibhir dánta agus amhrán traidisiúnta acu. Léirigh daltaí sinsearacha 
tuiscint ar sheanfhocail agus ar an ngaois a bhaineann leo. Chuir an fhoghlaim seo lena 
saibhreas teanga. Bhí eolas na ndaltaí teoranta ar chuid de na gnéithe aeistéitiúla ní ba chasta 
den fhilíocht, mar shampla, samhail agus meafar, rud a chuir isteach ar a gcumas an cineál 
teanga seo a úsáid ar bhealaí cruthaitheacha.  
 
Sna ranganna a raibh an cleachtas ab fhearr le feiceáil iontu, forbraíodh scileanna               
luath-léitheoireachta go córasach. Chuir sé seo bonn láidir faoi líofacht léitheoireachta na 
ndaltaí sóisearacha de réir mar a chuaigh siad i ngleic le torthaí foghlama luathchéimeanna 
Curaclam Teanga na Bunscoile. Ba léir go raibh stór focal leathan ag daltaí, idir fhocail agus 
fhrásaí, a d’úsáid siad go muiníneach chun brí a bhaint as téacsanna i seánraí éagsúla. Bhí 
scóip ann le feasacht fhóineolaíoch agus fhóinéimeach na ndaltaí a fhorbairt tuilleadh ó rang go 
rang mar ní raibh siad ar a gcompord, i gcoitinne, réimse de straitéisí aitheanta focal a úsáid go 
solúbtha, rud a chuir isteach ar a scileanna léitheoireachta neamhspleácha. Ní mór do 
mhúinteoirí tuiscint na ndaltaí ar fhónaicí, ar aithint focal agus ar staidéar focal a fhorbairt ní ba 
chórasaí ar fud na scoile. B’fhiú tuilleadh deiseanna a chruthú le linn na tréimhse 
réamhléitheoireachta chun an fhoghlaim seo a neartú i gcomhthéacsanna réalaíocha.  
 
Chruthaigh daltaí píosaí scríbhneoireachta i réimse seánraí i gcomhar lena múinteoirí. D’úsáid 
siad an próiseas scríbhneoireachta chun a scríbhneoireacht a phleanáil agus a chumadh. Cé go 
raibh daltaí ar an eolas faoi na struchtúir agus gnéithe áirithe den teanga a bhaineann le 
cineálacha éagsúla téacs, léirigh siad bearnaí ina gcuid tuisceana ar an iomlán, a chuir isteach 
ar a neamhspleáchas agus ar a bhféiniúlacht mar scríbhneoirí. Ní mór do mhúinteoirí tuiscint na 
ndaltaí ar na saintréithe a bhaineann le seánraí éagsúla téacsanna a fhorbairt ó bhéal mar 
thúsphointe d’fhoghlaim na ndaltaí faoi struchtúr eagraíochtúil téacsanna éagsúla. Sa ghrúpa 
fócais, phléigh na daltaí ábharthacht a gcuid foghlama sa Ghaeilge agus an bhaint 
thábhachtach a bhí ag an bhfoghlaim seo le hábhair eile agus le forbairt a bhféiniúlachta 
Gaelaí. 
 
 

2. Tacú le foghlaim na ndaltaí: Eispéiris na 

bhfoghlaimeoirí agus cleachtas na múinteoirí 
 

Bhí na heispéiris foghlama an-maith. B’inmholta é gur chuir an scoil tréimhse de lántumadh 
luath i bhfeidhm a bhí mar bhonnchloch luachmhar do shealbhú Gaeilge na ndaltaí mar 
luathfhoghlaimeoirí. Bhí sé le moladh gur bhain múinteoirí ag gach rang leibhéal úsáid as 
tréimhse lántumtha ag tús gach scoilbhliana mar thacaíocht fhiúntach teanga do dhaltaí tar éis 
bhriseadh an tsamhraidh. Chruthaigh múinteoirí agus ceannairí timpeallacht shaibhir foghlama 
inar cuireadh an Ghaeilge chun cinn mar theanga bheo. Bhí deiseanna fiúntacha ag daltaí obair 
i ngrúpaí beaga agus plé agus díospóireacht a dhéanamh. Bhain siad an-taitneamh as 
deiseanna súgradh-bhunaithe a chuir go mór lena gcuid scileanna labhartha. Bhí rochtain acu 
ar réimse leathan acmhainní léitheoireachta, lena n-áiríodh scéimeanna léitheoireachta 
grádaithe agus in-dhíchódaithe, leabharlanna ranga agus úrscéalta ranga sna hardranganna.  
 
Bhí cóipleabhar gramadaí ag daltaí sinsearacha a bhí mar thaifead dá gcuid foghlama ar 
struchtúir na teanga. B’fhiú an modh seo a leathnú amach agus foclóirí pearsanta a fhorbairt. I 
ranganna áirithe, choinnigh daltaí punanna luachmhara oibre dá gcuid foghlama. Cé go 
bhfacthas aiseolas ón múinteoir in go leor ranganna, bhí gá le tuilleadh úinéireachta a chothú 
sna daltaí féin faoi mar a d’fhéadfaí a gcuid oibre a fheabhsú, go háirithe maidir le húsáid níos 



mó a bhaint as an eagarthóireacht mar phróiseas. D’úsáid daltaí uirlisí digiteacha go 
cruthaitheach chun cur lena gcuid foghlama inar dhear siad cuir i láthair agus leabhair bheaga 
dhigiteacha. Bhí raon leathan imeachtaí comhchuraclaim agus seach-churaclaim ina raibh an 
Ghaeilge lárnach mar theanga bheo, mar shampla, an scoil drámaíochta, tionóil scoile agus 
dreasachtaí éagsúla a spreag daltaí an Ghaeilge a úsáid. Sa ghrúpa fócais mhol daltaí 
iarrachtaí seo na scoile go mór. 
 
Bhí cleachtas na múinteoirí éifeachtach chun tacú le foghlaim na ndaltaí. Chruthaigh siad 
ceachtanna dea-struchtúrtha agus léirigh siad modheolaíochtaí éifeachtacha chun tacú le 
foghlaim teanga. Léirigh na múinteoirí cruinneas agus saibhreas ina gcuid Gaeilge féin agus 
b’eiseamláir luachmhar do na daltaí í seo. I gcásanna ina raibh ullmhúcháin na múinteoirí go 
han-éifeachtach, bhí foghlaim trasna na snáitheanna Teanga Ó Bhéal, Léitheoireacht agus 
Scríbhneoireacht comhtháite go bríoch. Bhí deis ann an cleachtas luachmhar seo a fhorbairt 
tuilleadh.  
 
Bhí tacaíocht do dhaltaí a raibh riachtanais speisialta agus bhreise acu go maith. Rinne 
múinteoirí measúnú leanúnach ar dhul chun cinn na ndaltaí trí thascanna a dhear siad féin, 
chomh maith le measúnaithe caighdeánaithe agus diagnóiseacha. Bhí gá le húsáid na sonraí 
seo a fhorbairt tuilleadh chun príomhthosaíochtaí foghlama na ndaltaí a aithint agus 
idirghabhálacha ní ba shonraí a chur i bhfeidhm. Ba chóir go n-aithneodh múinteoirí spriocanna 
foghlama bunaithe ar riachtanais foghlama tosaíochta na ndaltaí agus úsáid a bhaint as na 
spriocanna seo chun an cleachtas tacaíochta a threorú. Bhí osradharc maith d’fhorbairt 
scileanna a bhaineann leis an eilimint Tuiscint ag múinteoirí. B’fhiú go mór córas luath 
idirghabhála a eagrú bunaithe ar na torthaí measúnaithe seo mar thacú le luath-scileanna 
litearthachta sna ranganna sóisearacha.  
 

3. Éifeachtacht phleanáil scoile, féinmheastóireacht scoile 

san áireamh, ag cur foghlaim na ndaltaí chun cinn 
 
Bhí an phleanáil scoile, an FMS san áireamh, an-mhaith. Tugadh treoir úsáideach maidir le 
gnéithe den teanga a mhúineadh sa phlean don Ghaeilge, mar shampla, struchtúr abairte agus 
leis an ngramadach, chomh maith le forbairt teanga ó bhéal agus an próiseas 
scríbhneoireachta. B’fhiú an plean seo a fhorbairt tuilleadh chun an fhoghlaim ag céimeanna 
éagsúla den churaclam a neartú. Bhí cleachtas láidir measúnaithe scoile uile i bhfeidhm a 
thacaigh le heolas a roinnt faoi na daltaí agus iad ag bogadh ó rang go rang.  
 
Ba léir go raibh folláine na ndaltaí ag croílár obair na scoile. D'úsáid an scoil próisis FMS go 
han-éifeachtach le fócas ar leith á chur ar fholláine trí ghníomhartha a bhaineann le foghlaim 
agus le heispéiris phearsanta na ndaltaí. Bhí dea-thionchar ar chaidrimh agus ar rannpháirtíocht 
na ndaltaí ag eascairt as iarrachtaí ceannairí agus múinteoirí agus as an bhfócas seo ar chúrsaí 
folláine. Bheadh sé tairbheach na próisis féinmheastóireachta scoile atá ag feidhmiú go rathúil 
cheana féin a úsáid chun cur chun feidhme Curaclam Teanga na Bunscoile a neartú. Bhí       
dea-thionchar an phlean ghnímh le feiceáil freisin san atmaisféar foghlama. Tá sé le 
hardmholadh go raibh an scoil ag soláthair deiseanna Lámh a úsáid mar mheán cumarsáide, 
eiseamláir den atmaisféar ionchuimsitheach agus spreagúil na scoile seo.  
 
 
  



Le haghaidh dhaltaí Gaelscoil an 

Chuilinn faoina gcuid foghlama sa 

Ghaeilge 

Dáta na cigireachta: 17/10/2025 

 
 

  

 

Réamhrá  

Rinneadh cigireacht ar an nGaeilge i do scoil le 
déanaí. Ar an leathanach seo, déantar cur síos ar an 
méid a fuair na cigirí amach agus tugtar smaointe ann 
faoi na rudaí a d’fhéadfadh an scoil a dhéanamh chun 
an fhoghlaim a fheabhsú. 

 

 

 

Cad a rinne na cigirí i rith na cuairte? 

Thug na cigirí cuairt ar sheomraí ranga agus labhair 
siad leis na múinteoirí agus na daltaí faoin obair a bhí 
ar siúl acu. Chas na cigirí le grúpa fócais daltaí freisin 
chun labhairt leo faoina gcuid foghlama. 

 

 

 

Cad a fuair na cigirí amach? 

Seo roinnt de na príomhrudaí: 

 Bhí foghlaim na ndaltaí go maith.  

 Bhí atmaisféar cairdiúil ar fud na scoile. Bhí na 

daltaí moltach faoina múinteoirí agus dearfach 

faoina gcuid foghlama. 

 Bhí eispéiris foghlama dhearfacha, luachmhara á 

gcur ar fáil ag múinteoirí chun tacú le foghlaim na 

ndaltaí.  

 

 

 

 

Cad a dúirt na cigirí a bhí le déanamh ag an scoil 

chun an fhoghlaim a fheabhsú? 

 Ba chóir go mbeadh deis ag na daltaí foghlaim 

conas fuaimeanna agus focail a aithint níos fearr 

ionas go mbeidh siad níos neamhspleáiche mar 

léitheoirí. 

 Tá gá go mbeadh deiseanna ag na daltaí scéalta 

agus téacsanna a chruthú ó bhéal. Beidh siad 

níos eolaí ar conas na téacsanna éagsúla seo a 

scríobh go neamhspleách mar thoradh air sin.  

 

Go raibh maith agat as an am a ghlacadh chun an leathanach seo a 

léamh. Gabhtar buíochas speisialta leis na daltaí a ghlac páirt sa 

ghrúpa fócais. 

 

  



Contanam cáilíochta na cigireachta 

Déanann cigirí cur síos ar cháilíocht an tsoláthair sa scoil agus feidhm á baint acu as contanam 
cáilíochta na cigireachta a thaispeántar thíos. Tugann an contanam cáilíochta samplaí den 
teanga a úsáideann cigirí nuair a bhíonn siad ag déanamh meastóireachta agus ag cur síos ar 
cháilíocht sholáthar na scoile do gach réimse. 

Leibhéal Cur síos Samplaí de na téarmaí tuairisciúla 

Ar fheabhas Is é atá i gceist le soláthar atá ar 
fheabhas ná soláthar atá 
eiseamláireach chun freastal a 
dhéanamh ar riachtanais na 
bhfoghlaimeoirí. Is eiseamláir de 
chaighdeáin rí-ard é do scoileanna 
agus do shuíomhanna eile. 

Ar fheabhas; eiseamláireach; 
sármhaith; ar sárchaighdeán; 
láidreachtaí an-suntasach ag baint leis 

An-mhaith Is é atá i gceist le soláthar an-
mhaith ná soláthar atá an-
éifeachtach agus ar chaighdeán an-
ard chun freastal a dhéanamh ar 
riachtanais na bhfoghlaimeoirí. 
D'fhéadfaí tógáil ar na láidreachtaí atá 
ann cheana féin chun caighdeán den 
scoth a bhaint amach.  

An-mhaith; ar chaighdeán an-ard; 
cleachtas an-éifeachtach; le 
hardmholadh; an-rathúil 

Go maith Is é atá i gceist le soláthar atá go  
maith ná soláthar atá éifeachtach 
chun freastal a dhéanamh ar 
riachtanais na bhfoghlaimeoirí. Is gá 
tógáil ar na láidreachtaí atá ann 
cheana féin chun aghaidh a thabhairt 
ar na gnéithe atá le forbairt agus 
caighdeán an-mhaith a bhaint amach.  

Go maith; ar cháilíocht mhaith; 
cleachtas éifeachtach; fónta; inmholta; 
caighdeán maith; níos mó láidreachtaí 
ná laigí; soláthar cuí cé go bhfuil roinnt 
féidearthachtaí chun feabhais ann 

Teastaíonn 
feabhas 
chun 
caighdeán 
maith a 
bhaint 
amach 

Níl an soláthar a éilíonn feabhas 
chun dea-chaighdeán a bhaint 
amach sách éifeachtach chun 
freastal a dhéanamh ar riachtanais na 
bhfoghlaimeoirí. Is gá aghaidh a 
thabhairt ar easnaimh áirithe gan 
mhoill chun a chinntiú go bhfuil an 
soláthar ar chaighdeán maith nó níos 
fearr. 

Measartha; níos lú ná éifeachtach; níos 
lú ná sásúil; is léir go bhfuil laigí 
follasacha ag dul i bhfeidhm ar an 
bhfoghlaim; deacrachtaí ann; níos mó 
laigí ná láidreachtaí; ní mór réimsí 
sonraithe a fheabhsú; gníomhaíocht 
chun feabhais de dhíth  

 

Teastaíonn 
feabhas 
suntasach 
chun 
caighdeán 
maith a 
bhaint 
amach 

Níl an soláthar a éilíonn feabhas 
suntasach chun caighdeán maith a 
bhaint amach ag freastal ar 
riachtanais na bhfoghlaimeoirí. Tá gá 
láithreach le gníomhaíocht 
shuntasach chun aghaidh a thabhairt 
ar na réimsí imní.  

Lag; neamhéifeachtach; easnamhach; 
do-ghlactha; deacrachtaí suntasacha 
ann; easnaimh thromchúiseacha sna 
réimsí a ndearnadh meastóireacht 
orthu; gá le hathrú, forbairt agus 
feabhsú suntasach chun a bheith 
éifeachtach 

 

  



 

 

 

 

 

Aguisín 

 

Freagra na Scoile ar an Tuairisc 

 

Arna chur isteach ag an Bord Bainistíochta 

 

 

 

  



 

Réimse 1:      Tuairimí ar ábhar na tuairisce scoile 

 

Aontaíonn Bord Bainistíochta na scoile leis an tuairisc cigireachta dhearfach seo agus fáiltíonn 

muid roimh an measúnú cuimsitheach ar cháilíocht an teagaisc agus na foghlama i nGaelscoil 

an Chuilinn. 

Léiríonn an tuairisc go soiléir go bhfuil dea-chleachtas Iáidir i bhfeidhm sa scoil mar aon le 

eispearas dearfach foghlama agus dea-chleachtas folláine do na páistí atá faoin ár gcúram. 

Aithnímid na moltaí a cuireadh ar fáil agus glacann an Bord leis na moltaí seo mar threoir 
úsáideach chun dul chun cinn leanúnach a chinntiú agus mar dhearbhú ar obair dhíograiseach 
na scoile chun foghlaim ardchaighdeáin a chur chun cinn 

 

Réimse 2:     Gníómhartha leantacha a rinneadh nó atá beartaithe le déanamh ó cuireadh 
críoch leis an ngníomhaíocht chigireachta chun tátail agus moltaí na cigireachta a chur I 
bhfeidhm 

 

Tá an Bord Bainistíochta sásta tabhairt faoi na moltaí a Ieagadh amach sa tuairisc agus plean 

soiléir gníomhaíochta a chur i bhfeidhm. 

Cuirfidh an scoil samhail níos córasaí ar fáil chun feasacht fhóinéimeach agus fhóinéolaíoch a 

neartú sna ranganna sinsireacha tríd ár gcleachtas Féinmheastóireacht Scoile. 

Déanfar úsáid níos córasaí den phróiseas scríbhneoireachta agus den eagarthóireacht chun 

úinéireacht na ndaltaí ar a gcuid oibre a mhéadú. 

Maidir le spriocdhíriú i dtacaíocht foghiama, tá an scoil ag forbairt cur chuige comhsheasmhach 

ina n-úsáidtear sonraí ó mheasúnacha leanúnacha, diagnóiseacha agus caighdeánaithe chun 

spriocanna foghlama aonair a aithint níos cruinne. 

Aithníonn an bord an t-atmaisféar foghlama dearfach atá luaite sa tuairisc agus tá sé tiomanta 

cuir leis sin trí dheiseanna leanúnacha teagaisc, foghlama agus cultúir Ghaelaí a chur chun 

cinn. 

 

Aistriúchán is ea seo ar fhreagra na scoile  arna chur isteach ag an mBord Bainistíochta.  
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Tá an tuairisc seo scríofa i nGaeilge. Tá aistriúchán Béarla den tuairisc ar fáil anseo. 

This report is written in Irish. An English translation of the report is provided here. 

What is curriculum evaluation? 
In curriculum evaluations, reporting is carried out on the quality of teaching and learning in 
specific subjects in the Primary School Curriculum (1999), Primary School Language Curriculum 
(2019) and Primary School Maths Curriculum. Best practice is assured and recommendations 
are made where appropriate, in order to help further develop the subject in the school. 

How to read this report 
During this inspection, the inspectors evaluated learning and teaching through Irish under the 
following headings: 

1. Quality of pupils’ learning outcomes 
2. Supporting pupils’ learning through learning experiences and teacher practice  
3. The effectiveness of school planning, including school self-evaluation (SSE), in 

promoting pupils’ learning  
 

The inspectors describe the quality of each of these areas using the Inspectorate's quality 
continuum shown on the last page of this report. The quality continuum provides examples of 
the language used by inspectors when evaluating and describing the quality of the school's 
provision in each area. 

Included in this curriculum evaluation report is a pupil-friendly page that informs the 
children/young people in your school about the recent inspection. It summarizes some of the 
main findings and recommendations made. 

The board of management of the school was given an opportunity to comment in writing on the 
findings and recommendations of the report, and the response of the board will be found in the 
appendix of this report.  

School actions to safeguard children and to prevent and 

combat bullying 
 

During the inspection visit, the following checks were carried out in relation to child protection 
and anti-bullying procedures: 

Child Protection Bí Cineálta 

1. The name of the Designated Liaison 
Person (DLP) and the Child Safeguarding 
Statement are prominently displayed next 
to the school’s main entrance / the 
reception area. Having accepted the 
updated procedures for 2025, the school 
must display a version suitable for pupils, 
which contains the name of the DLP, 
alongside the Child Safeguarding 
Statement. 

2. The child safeguarding statement has 
been approved by the board and includes 
an annual review and a risk assessment. 

3. All of the teachers visited knew whom to 
approach if they had any child safety 
concerns. 

1. The school had developed an anti-
bullying policy using appendix A of Bí 
Cineálta, which is reviewed every year 
(or more often if necessary) and which 
includes a version suitable for pupils 
which is on display in a place visible to 
pupils and to the school community. 

2. The school's current anti-bullying policy is 
published on its website and/or is readily 
available to members of the board of 
management, teachers, staff, parents 
and pupils. 

3. In the minutes of the board of 
management there it is on record that the 
principal provides an update at each 
ordinary meeting of the board that 
satisfies the requirements of Bí Cineálta 

 
The school met the requirements for each of the above checks.  



Curriculum Evaluation 

 

Date of inspection  17/10/2025 

Inspection activities undertaken 

 Discussion with principal and teachers 

 Review of relevant documents  

 Pupil focus-group interview 

 Observation of teaching and learning  

 Examination of pupils’ work  

 Interaction with pupils  

 Feedback to principal and teachers 

 

School context 
Gaelscoil an Chuilinn is a co-educational, primary school. The school is located in Tyrrelstown, 
Dublin 15 and is under the patronage of an Foras Pátrúnachta. There is an administrative 
principal and twelve mainstream teachers as well as five full-time special education teachers 
and one special class in the school for pupils with autism. There were 282 enrolled pupils at the 
time of inspection. 

 

Summary of main findings and recommendations 

Findings 

 The pupils’ learning was of good quality. Pupils displayed oral fluency which was rich 

and incrementally developed. 

 The learning experiences were very good. Leaders and teachers created valuable 

experiences which very much added to the pupils’ learning. 

 The teachers’ practice was effective in supporting pupils’ learning. 

 School planning, including school self-evaluation (SSE), was very good. 

Recommendations 

 To further develop pupils’ independent reading skills, teachers should develop pupils’ 

understanding of phonetics, word recognition and word study more systematically 

across the school. 

 Teachers should develop pupils’ understanding of oral texts as a starting point for their 

learning about organisational structure of text and the linguistic features associated with 

various genres. 

 Teachers should identify learning targets based on the prioritised learning needs of 

pupils and use these targets to guide provision for support. 

 

  



Detailed findings and recommendations 
 

1. Quality of pupils’ learning outcomes 
 
Pupils’ learning was of good quality. Pupils were clearly confident in their communication skills. 
They displayed oral fluency which was incrementally developed through whole-school efforts. 
Pupils demonstrated accuracy in the use of oral sentence structure which increased in 
complexity from class to class. Learning was at a very high level in classes where they 
transferred this knowledge to their writing, for example, using comparatives to make compelling 
descriptions. Junior pupils recounted stories with clarity and they had a rich body of traditional 
poems and songs. Senior pupils demonstrated an understanding of proverbs and their meaning. 
This learning added to their linguistic richness. Pupils’ knowledge of some of the more complex 
aesthetic elements of poetry was limited, for example, similes and metaphors, and this impacted 
their ability to use this type of language in creative ways.  
 
In classes where best practice was noted, early reading skills were systematically developed. 
This provided junior pupils with a strong foundation in reading fluency as they navigated the 
early stage learning outcomes of the Primary Language Curriculum. It was evident that pupils 
had an extensive vocabulary of both words and phrases, which they used with confidence to 
derive meaning from texts in various genres. There was scope to further develop pupils’ 
phonological and phonemic awareness from class to class as they did not generally use a range 
of word recognition strategies with ease, which impacted on their independent reading skills. 
Teachers should develop pupils’ understanding of phonetics, word recognition and word study 
more systematically across the school. It would be worth creating more opportunities during the 
pre-reading period to strengthen this learning in realistic contexts.  
 
Pupils composed writing passages in a range of genres with their teachers. They used the 
writing process to plan and compose their writing. Although pupils understood the structures 
and certain aspects of the language associated with various types of texts, they demonstrated 
gaps in their understanding overall, which impacted on their independence and identity as 
writers. Teachers should develop pupils’ understanding of the characteristics of various genres 
of text orally as a starting point for pupils’ learning about the organisational structure of various 
texts. In the focus group, pupils discussed the relevance of their learning in Irish and the 
important connection this learning has with other subjects and with the development of their 
Irish identities. 
 

2. Supporting pupils’ learning: Learner experiences and 

teacher practice 
 

The learning experiences were very good. It was commendable that the school implemented a 
period of full early immersion which was a valuable foundation for pupils acquisition of Irish as 
early learners. It was laudable that teachers at every class level used a period of full immersion 
at the beginning of each school year as a worthwhile language support for pupils after the 
summer break. Teachers and leaders created a rich learning environment in which Irish was 
promoted as a living language. Pupils had meaningful opportunities to work in small groups to 
discuss and debate. They very much enjoyed play-based opportunities which added greatly to 
their speaking skills. They had access to a broad range of reading resources, including graded 
and decodable reading schemes, class libraries and class novels in the senior classes.  
 
Senior pupils had grammar copybooks which acted as a record of their learning of the structure 
of the language. It would be worth expanding this method and developing personal dictionaries. 
In some classes, pupils kept valuable work portfolios of their learning. Even though feedback  
from the teacher was noted in many classes, there was a need to further nurture ownership 
within the pupils themselves about how their work could be improved, particularly with regard to 
using editing more as a process. Pupils used digital tools creatively to supplement their learning 
in which they put together presentations and designed small digital books. There was a wide 
range of co-curricular and extra-curricular activities in which Irish was central as a living 
language, for example, the drama school, school assemblies and various incentives which 



encouraged pupils to use Irish. In the focus groups pupils highly praised these efforts of the 
school. 
 
Teachers’ practice was effective in supporting pupils’ learning. They created well-structured 
lessons and deployed effective methodologies in supporting language learning. Teachers 
displayed accuracy and a richness in their own Irish which was a valuable example to pupils. 
Where teachers’ preparation was highly effective, learning across the strands Oral Language, 
Reading and Writing was integrated with meaning. There was an opportunity to further develop 
this valuable practice.  
 
Support for pupils with special and additional needs was good. Teachers continuously assessed 
pupils’ progress through tasks they designed themselves, as well as standardised and 
diagnostic assessments. There was a need to further develop the use of this data to identify 
pupils’ learning priorities and to implement more specific interventions. Teachers should identify 
learning targets based on priority learning needs of pupils and use these targets to inform 
support practice. Teachers had a good overview of the development of skills pertaining to the 
Understanding element. It would be worth organising an early intervention system based on the 
results of this assessment to support early literacy skills in the junior classes.   
 

3. The effectiveness of school planning, including school 

self-evaluation, in promoting pupils’ learning 
 
School planning, including school self-evaluation (SSE), was very good. The plan for Irish was a 
useful guide regarding the teaching of features of the language, for example, sentence structure 
and grammar, as well as oral language development and the writing process. It is worthwhile to 
develop this plan further to reinforce learning at various stages of the curriculum. There was a 
strong practice of assessment in operation throughout the school which supported the sharing 
of pupil information as they progressed form class to class.  
 
Pupils’ well-being was clearly at the core of the school’s work. The school used the SSE 
process very effectively focusing on well-being through learning oriented activities and the 
personal experiences of pupils. There was a positive impact on pupil relationships and on pupil 
participation arising from the efforts of leaders and teachers and from the focus on matters 
regarding well-being. It would be beneficial to use the school’s self-evaluation process, which is 
already operating successfully, to reinforce the implementation of the Primary Language 
Curriculum. The positive influence of the action plan was also visible in the learning 
atmosphere. It is highly commendable that the school provided opportunities to use Lámh as a 
means of communication, an exemplar of the inclusive, motivating atmosphere of this school.  
 
 
  



For the pupils of Gaelscoil an Chuilinn 

regarding their learning in Irish 

Date of inspection: 17/10/2025 

 
 

  

 

Introduction  

Irish was inspected in your school recently. This page 
describes what the inspectors found and provides 
ideas about what the school could do to improve 
learning. 

 

 

 

What did the inspectors do during the visit? 

The inspectors visited classrooms and spoke to 
teachers and pupils about the work they were doing. 
The inspectors also met with a focus group of pupils to 
talk to them about their learning. 

 

 

 

What did the inspectors find out? 

Here are some of the main things: 

 Pupils’ learning was good.  

 There was a friendly atmosphere throughout the 

school. The pupils were complimentary of their 

teachers and positive about their learning. 

 Teachers provided positive, valuable learning 

experiences which supported the pupils’ learning.  

 

 

 

 

What did the inspectors said the school should do 

to improve learning? 

 Pupils should have opportunities to learn how to 

better recognise sounds and words so that they 

become more independent readers. 

 Pupils should be given opportunities to compose 

stories and texts orally. As a result they will be 

more knowledgeable on how to write these 

various texts independently.  

 

Thank you for taking the time to read this page. A special thank you to 

pupils who took part in the focus group. 

 

  



Inspectorate’s Quality Continuum 

Inspectors describe the quality of provision in the school using the Inspectorate’s quality 
continuum which is shown below. The quality continuum provides examples of the language 
used by inspectors when evaluating and describing the quality of the school's provision for each 
area. 

Level Description Examples of descriptive terms 

Excellent Provision that is excellent is 
exemplary in meeting the needs of 
learners. It provides an example for 
other schools and settings of 
exceptionally high standards of 
provision. 

Excellent; exemplary; outstanding; 
exceptionally high standard; with very 
significant strengths 

Very good Provision that is very good is very 
effective in meeting the needs of 
learners and is of a very high 
standard. There is potential to build 
on existing strengths to achieve an 
excellent standard.  

Very good; of a very high quality; very 
effective practice; highly commendable; 
very successful 

Good Provision that is good is effective in 
meeting the needs of learners. There 
is a need to build on existing 
strengths in order to address the 
aspects to be developed and achieve 
a very good standard.  

Good; of good quality; effective 
practice; useful; commendable; good 
standard; strengths outweigh the 
shortcomings; appropriate provision 
although some possibilities for 
improvement exist 

Requires 
improvement 
to achieve a 
good 
standard 

Provision that requires 
improvement to achieve a good 
standard is not sufficiently effective 
in meeting the needs of learners. 
There is a need to address certain 
deficiencies without delay in order to 
ensure that provision is good or 
better. 

Fair; less than effective; less than 
sufficient; evident weaknesses that are 
impacting on learning; experiencing 
difficulty; shortcomings outweigh 
strengths; must improve in specified 
areas; action required to improve  

 

Requires 
significant 
improvement 
to achieve a 
good 
standard 

Provision that requires significant 
improvement to achieve a good 
standard is not meeting the needs of 
learners. There is an immediate need 
for significant action to address the 
areas of concern.  

Weak; ineffective; insufficient; 
unacceptable; experiencing significant 
difficulties; serious deficiencies in the 
areas evaluated; requiring significant 
change, development and improvement 
to be effective 

 

  



 

 

 

 

 

Appendix 

 

SCHOOL RESPONSE TO THE REPORT 

 

Submitted by the Board of Management 

  



Area 1   Observations on the content of the inspection report      

 

The Board of Management accepts this positive inspection report and welcomes its 

comprehensive evaluation of the quality of teaching and learning of Irish in Gaelscoil an 

Chuilinn. 

The report clearly reflects the strong practices evident in the school, the positive learning 

experiences and supportive wellbeing practices for the pupils in our care. 

We acknowledge the recommendations outlined in the report and the board views these 
recommendations as constructive guidance that will support ongoing school improvement whilst 
recognising the hard work and commitment evident throughout the school 

 

Area 2   Follow-up actions planned or undertaken since the completion of the inspection 
activity to implement the findings and recommendations of the inspection.           

 

The Board of Management will implement a clear action plan to meet any 

recommendations outlined in the report. 

The school will research and implement a more systematic whole-school approach to 

strengthening phonological and phonemic awareness in the senior end of the school through 

our School Self Evaluation practices. 

We will alter our existing whole-school writing plan to reflect a more systematic use of the 

writing process and to support pupils in developing greater independence and ownership of 

their writing. 

In relation to targeted learning support, the school is refining its use of assessment data—

standardised, diagnostic and teacher-designed—to more accurately identify priority 

learning needs. 

The board acknowledges the positive learning environment highlighted in the report and is 

committed to sustaining and further strengthening this through continued focus on high-quality 

teaching, learning and Irish-medium culture. 
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