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What is a subject inspection?  

Subject Inspections report on the quality of work in individual curriculum areas within a school. 
They affirm good practice and make recommendations, where appropriate, to aid the further 
development of the subject in the school. 

How to read this report 
During this inspection, the inspector(s) evaluated learning and teaching in English under the 
following headings: 

1. Teaching, learning and assessment 

2. Subject provision and whole-school support 

3. Planning and preparation 

 

Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
school’s provision in each area.  

Included in this subject inspection report is a student-friendly page that provides information for 
the children/young people in your school about the inspection that occurred recently. It outlines 
for them some of the main findings and recommendations.  

Actions of the school to safeguard children and prevent 

and tackle bullying 
 

 
 

During the inspection visit, the following checks in relation to the school’s child protection and 
anti-bullying procedures were conducted: 

Child Protection Bí Cineálta 

1. The name of the DLP and the Child 
Safeguarding Statement (CSS) are 
prominently displayed near the main door 
of the school / in the reception area. 
Following the school’s adoption of the 
updated procedures 2025, it is also 
required to display a student-friendly 
version incorporating the name of the 
DLP beside the CSS. 

2. The school’s child safeguarding 
statement has been ratified by the board 
and includes an annual review and a risk 
assessment. 

3. All teachers visited were aware of who to 
go to if they had a child protection 
concern. 

1. The school has developed an anti-
bullying policy using Appendix A of Bí 
Cineálta, it is reviewed annually (or 
earlier if required) and includes a 
student/pupil friendly version that is 
displayed where students/pupils and the 
school community can see it.  

2. The school’s anti-bullying policy is 
published on its website and/or is readily 
accessible to board of management 
members, staff, parents and 
students/pupils. 

3. The board of management minutes 
record that the principal provides an 
update to the board at each ordinary 
board meeting that meets the 
requirements of Bí Cineálta 

 
The school met the requirements in relation to each of the checks above.  



Subject inspection 

 

Date of inspection  24/09/2025 

Inspection activities undertaken 

 Review of relevant documents  

 Discussion with principal and key staff 
 Interaction with students, including focus 

groups 

 Observation of teaching and learning during 7 
lessons 

 Examination of students’ work  
 Feedback to Principal, Deputy Principal and 

relevant staff 

 

School context 
Bailieborough Community School is a co-educational, multi-denominational post-primary school 
operating under the joint patronage of the Bishop of Kilmore and the Cavan and Monaghan 
Education and Training Board. The current enrolment is 754 students, comprising 341 girls and 
413 boys. The school provides the Junior Cycle, including the Level 2 Learning Programme 
(L2LP), an optional Transition Year (TY), the established Leaving Certificate, the Leaving 
Certificate Vocational Programme (LCVP), and the Leaving Certificate Applied (LCA).  
 
The board of management of the school was given an opportunity to comment on the findings 
and recommendations of the report; the board chose to accept the report without response. 

 

Summary of main findings and recommendations: 

Findings 

 The overall quality of teaching and learning ranged from good to very good, with some 

lessons demonstrating instances of excellent practice, especially when students had 

ample opportunity to discuss and share their ideas through well-chosen tasks and clear 

collaborative structures, while others contained elements that required improvement, 

often when students remained passive for extended stretches of time without active 

engagement. 

 Assessment practices included effective questioning, development of success criteria, 

and opportunities for students to reflect on and evaluate their own learning. 

 Strategies such as sentence starters and word banks were successfully used to support 

and challenge students. 

 Student behaviour was exemplary, and affirmative relationships between teachers and 

students contributed to a positive classroom climate. 

Recommendations 

 Learning intentions should be framed consistently to support clarity and student 

ownership of learning; this would work very well with the current focus on developing 

success criteria.  

 Greater opportunities should be provided across all year groups to develop oral 

language through structured collaborative activities. 

 Differentiated tasks should be further developed to provide appropriate challenge for all 

learners. 

 The current system of banding students at the end of first year should be reviewed in 

light of the early stage of students’ development. 

 

 

 



 

Detailed findings and recommendations 
 

1. Teaching, learning and assessment 
 The quality of teaching and learning observed was generally good, with some lessons 

reaching a very good standard. In certain lessons, instances of excellent practice were 

evident, particularly where students were actively engaged in discussing and sharing 

their ideas through well-chosen tasks and collaborative structures. 

 However, there were a few lessons where elements required improvement. In these 

cases, students had fewer opportunities to contribute meaningfully and remained 

passive for extended periods, which limited their engagement and learning. 

 Student behaviour was exemplary in all lessons observed. Teachers consistently 

affirmed students’ contributions, and the respectful relationships between students and 

teachers created a positive and supportive learning environment. 

 Learning intentions were evident in most lessons and provided useful structure. 

However, in some cases, they were phrased as task lists rather than clearly-articulated 

learning goals. Where teachers explicitly connected intentions to prior learning and 

explained the expected outcomes, students’ clarity and ownership of learning were 

notably enhanced. 

 Classroom environments were used effectively to promote English, particularly where 

displays of student work, eye-catching posters that celebrated texts were being studied, 

and poetry trees created stimulating and creative spaces. It would be beneficial to share 

such practices more widely across the department. 

 In lessons where structured collaboration was a feature, students engaged 

enthusiastically. Strategies such as ‘Think–pair–share’ supported participation, though in 

many cases students required more time to discuss, showcase and consolidate their 

ideas. Expanding the use of cooperative learning structures, with clear roles and 

opportunities for reporting back, would further develop students’ oral language and 

ensure active engagement. 

 Very good practice was observed where the teacher made explicit links with class topics 

such as poetry and short stories, with students’ own interests and life experiences. This 

made it possible for the student to empathise and engage meaningfully with the texts.  

 Some good examples of differentiation were evident, especially where tasks were 

scaffolded or extension activities provided. However, in a number of lessons, uniform 

tasks limited opportunities for students to work at an appropriate pace and level. Greater 

use of tiered or differentiated tasks would ensure that all students are appropriately 

supported and challenged. 

 Assessment practices were generally good. Effective questioning and the development 

of success criteria supported students in understanding what constitutes a good 

response. In some cases, more wait time would have allowed students to reflect and 

provide fuller answers. 

 Teachers employed a variety of approaches and resources, including visual stimuli, film 

clips and audio recordings, to stimulate engagement with texts. Lessons were generally 

well paced, but teachers should continue to be mindful of balancing teacher input with 

purposeful student activity to avoid extended periods of student passivity. 

 There were some very good, and in one lesson, excellent, examples of written formative 

feedback in the sample copybooks. This helped students to understand their strengths 

and areas for development in their written tasks. The English department should now 

work collaboratively to further develop a process-focused framework for writing, so that 

students can draft, redraft and see their own progress more clearly. This could align 

very well with whole-school assessment practices. 

 The student focus group spoke with evident enthusiasm about their experiences in 

English. Senior students highlighted the value of the written feedback they received from 

their teachers. Students across all year groups suggested that greater use of 

technology, particularly for research, would be very beneficial. 



 
 

2. Subject provision and whole-school support 
 English was very well supported in the school, as evidenced by strong timetabling 

arrangements and the provision of resources.  

 The school’s self-evaluation focus on assessment and opportunities for student 

reflection had a positive impact on the English lessons observed. Consideration should 

now be given to how assessment practices can also inform the development of an 

academic-tracking system. 

 Students were placed in banded class groups for English at the beginning of second 

year, based on end-of-year tests. In line with the principle of inclusion, the English 

department should continue to review these arrangements, given the early stage of 

students’ development at which such decisions are made. 

 Teachers showed commitment and enthusiasm for extending students’ experiences of 

English through a variety of extra-curricular opportunities, including debating and theatre 

visits, which enrich students’ engagement with the subject. 

 

3. Planning and preparation 
 Lessons were well prepared and activities were generally well paced. Teachers made 

effective use of resources, and the department’s collaborative approach was supported 

by the use of the school’s digital platform for sharing materials. 

 Subject planning was in the process of being redeveloped. It is timely to ensure that 

long-term plans clearly link specific and contextualised learning outcomes with formative 

and summative assessment tasks, and that they include opportunities for reflective 

commentary. Plans should also document a balance of challenging and supportive 

learning activities. 

 Team meetings should prioritise professional dialogue, and the outcomes of these 

discussions should be documented in the subject plan to inform ongoing improvement. 

 
The draft findings and recommendations arising out of this evaluation were discussed with the 
principal, deputy principal and English teachers at the conclusion of the evaluation. 

  



For the students of Bailieborough 

Community School about their learning 

in English 

Date of inspection: 24/09/2025 

 
 

What kind of inspection did your school have? 
 

 

A subject inspection was completed in your school. 
The inspector observed lessons and spoke with the 
principal and teachers. The inspector met with a 
group of students to talk to them about their 
learning in English. 

What were the main findings of the inspection? 

 

 

 English is taught well in the school. In some 

lessons, there were excellent examples of 

learning, especially when students had plenty of 

time to talk, share ideas and work together. 

 Students were very respectful and worked well 

with their teachers. 

 Teachers often gave useful help in class, such 

as giving clear examples, sentence starters and 

word banks, which made it easier for students to 

take part. 

 Students stated that written comments from 

teachers helped them to see what they were 

doing well and what they could do better. 

 

What did the inspector recommend to make teaching and 

learning better in English? 
  

 Teachers should always explain clearly what 

students are expected to learn in each 

lesson. 

 Students should have more time to talk in 

pairs or groups so that they can practise 

sharing their ideas. 

 Work should be set at the right level so that 

everyone is challenged but also supported. 

 The school should look again at how English 

classes are organised after first year. 

 



Thank you for taking the time to read this page. 

Special thanks to the students who participated in the focus group. 
 

  



The Inspectorate’s Quality Continuum 

Inspectors describe the quality of provision in the school using the Inspectorate’s quality 
continuum which is shown below. The quality continuum provides examples of the language used 
by inspectors when evaluating and describing the quality of the school’s provision of each area. 

Level Description Examples of descriptive terms 

Excellent Provision that is excellent is 
exemplary in meeting the needs of 
learners. This provision provides an 
example for other schools and 
settings of exceptionally high 
standards of provision. 

Excellent; exemplary; outstanding; 
exceptionally high standard; with very 
significant strengths 

Very good Provision that is very good is very 
effective in meeting the needs of 
learners and is of a very high 
standard. There is potential to build 
on existing strengths to achieve an 
excellent standard.  

Very good; of a very high quality; very 
effective practice; highly commendable; 
very successful 

Good Provision that is good is effective in 
meeting the needs of learners. There 
is need to build on existing strengths 
in order to address the aspects to be 
developed and achieve a very good 
standard.  

Good; of good quality; effective 
practice; competent; useful; 
commendable; good standard; 
strengths outweigh the shortcomings; 
appropriate provision although some 
possibilities for improvement exist 

Requires 
improvement 
to achieve a 
good 
standard 

Provision that requires 
improvement to achieve a good 
standard is not sufficiently effective 
in meeting the needs of learners. 
There is need to address certain 
deficiencies without delay in order to 
ensure that provision is good or 
better. 

Fair; less than effective; less than 
sufficient; evident weaknesses that are 
impacting on learning; experiencing 
difficulty; shortcomings outweigh 
strengths; must improve in specified 
areas; action required to improve 

 

Requires 
significant 
improvement 
to achieve a 
good 
standard 

Provision that requires significant 
improvement to achieve a good 
standard is not meeting the needs of 
learners. There is immediate need for 
significant action to address the 
areas of concern.  

Weak; poor; ineffective; insufficient; 
unacceptable; experiencing significant 
difficulties; serious deficiencies in the 
areas evaluated; requiring significant 
change, development and 
improvement to be effective 
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