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What is a subject inspection?  

Subject Inspections report on the quality of work in individual curriculum areas within a school. 
They affirm good practice and make recommendations, where appropriate, to aid the further 
development of the subject in the school. 

How to read this report 
During this inspection, the inspector evaluated learning and teaching in Guidance under the 
following headings: 

1. Teaching, learning and assessment 

2. Subject provision and whole-school support 

3. Planning and preparation 

 

Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
school’s provision in each area.  

Included in this subject inspection report is a student-friendly page that provides information for 
the children/young people in your school about the inspection that occurred recently. It outlines 
for them some of the main findings and recommendations.  

Actions of the school to safeguard children and prevent 

and tackle bullying 
 
 

During the inspection visit, the following checks in relation to the school’s child protection and 
anti-bullying procedures were conducted: 

Child Protection Bí Cineálta 

1. The name of the DLP and the Child 
Safeguarding Statement (CSS) are 
prominently displayed near the main door 
of the school / in the reception area. 
Following the school’s adoption of the 
updated procedures 2025, it is also 
required to display a student-friendly 
version incorporating the name of the 
DLP beside the CSS. 

2. The school’s child safeguarding 
statement has been ratified by the board 
and includes an annual review and a risk 
assessment. 

3. All teachers visited were aware of who to 
go to if they had a child protection 
concern. 

1. The school has developed an anti-
bullying policy using Appendix A of Bí 
Cineálta, it is reviewed annually (or 
earlier if required) and includes a 
student/pupil friendly version that is 
displayed where students/pupils and the 
school community can see it.  

2. The school’s anti-bullying policy is 
published on its website and/or is readily 
accessible to board of management 
members, staff, parents and 
students/pupils. 

3. The board of management minutes 
record that the principal provides an 
update to the board at each ordinary 
board meeting that meets the 
requirements of Bí Cineálta 

 

The school met the requirements in relation to each of the checks above.  

 

 



Subject inspection 

 

Date of inspection  29/09/2025 and 30/9/2025 

Inspection activities undertaken 

 Review of relevant documents  

 Discussion with principal and deputy 
principals 

 Discussion with guidance counselling 
team 

 Interaction with students, including focus 
groups 

 Observation of teaching and learning during 
three lessons 

 Discussion with student support team 

 Examination of students’ work  

 Feedback to principal, deputy principals and 
guidance counselling team 

 

School context 
 

St Joseph’s Secondary School is a voluntary secondary school under the trusteeship of Catholic 
Education: An Irish School’s Trust (CEIST). It has a current enrolment of 947 students. The 
school provides the following programmes: the Junior Cycle, Level Two Learning Programmes 
(L2LPs), an optional Transition Year programme, the established Leaving Certificate 
programme and the Leaving Certificate Applied (LCA) programme. The school participates in 
the Delivering Equality in Schools (DEIS) initiative. 

The board of management of the school was given an opportunity to comment in writing on the 
findings and recommendations of the report, and the response of the board will be found in the 
appendix of this report. 

Summary of main findings and recommendations: 

Findings 

 The overall quality of teaching, learning and assessment was of a very high standard. 

 Provision and whole-school support for Guidance was very good overall, with emphasis 
placed on early intervention through guidance-related learning and college visits at both 
junior and senior cycle.  

 The core values of the College For Every Student and Trinity Access Programme were 
embedded very effectively in the school community, encouraging a strong ethos of 
collaboration and capacity building, leadership, learning and mentoring. 

 Whole-school guidance was of a very high quality, with students, staff, community 
members and parents involved in an extensive range of activities.  

 Planning and preparation for Guidance were exemplary. The guidance and counselling 
department was very strongly supported by senior management in every aspect of its work. 

 Literacy was a valued focus across the school, and it was evident in the language and 
terminology used in classes and in the vibrant, print-rich environment throughout the 
school. 

Recommendations 

 Teachers should ensure that adequate reflection time is included as part of lesson planning 
and that sufficient time is given to students to provide feedback in overall plenary sessions. 

 Fifth-year LCA students did not have a module with a guidance counsellor as part of the 
vocational preparation and guidance course, and this should be provided as soon as 
possible. 

 In addition to using the guidance allocation for subject provision, some guidance hours 
were used for the guidance counsellors and year heads to attend student support team 



meetings. This collaborative approach was appropriate at the time of the evaluation, but 
should be reviewed on an ongoing basis to ensure optimal resource use for student needs. 

 

Detailed findings and recommendations 
 

1. Teaching, learning and assessment 
 The quality of teaching, learning and assessment was very good overall. A supportive and 

encouraging atmosphere was evident in lessons. Teachers circulated the room, checked in 
on learning and supported students. In some lessons, team teaching was used and it was 
evident that both teachers collaborated well to ensure effective support for students’ 
learning.  

 All teachers shared the learning intentions at the start of lessons and revisited them during 
the lessons. Teachers provided oral feedback to individual students during lessons to 
encourage them and to monitor their progress. In some lessons, teachers’ practice in 
relation to assessment was very effective as it encouraged students to self-assess their 
learning and gain valuable data for future use in guidance. 

 The balance between teacher instruction and student voice, in some lessons, required 
further attention to ensure that high levels of student engagement were maintained. 
Teachers used questioning as a way of including students and keeping them engaged. 
However, when students were asked questions, they did not always have enough time to 
reflect and assimilate valuable learning. The guidance department should ensure that 
adequate reflection time is included as part of lesson planning. 

 Pair work and group work were used effectively in lessons for the most part. Students 
benefitted from opportunities provided to discuss their learning and communicate with each 
other. However, in some lessons, there was scope to expand the use of such active 
methodologies to encourage further student exploration of topics. Additionally, teachers 
should ensure that sufficient time is given to students to provide feedback in overall plenary 
sessions within lessons. 

 In all lessons observed, students used digital technology effectively to support their 
learning. They were actively engaged in independent research in relation to the career 
pathways and options, using reliable and relevant websites and portals. Videos and 
multimedia resources were used alongside student devices and it was evident that 
students were developing their digital literacy skills.  

 There was effective use of an online learning platform to share resources and disseminate 
information. Students valued the support given in the use of devices, and understood the 
purpose behind them; this reflected the training completed by teachers in 21st Century 
Teaching and Learning. 

 

2. Subject provision and whole-school support 
 Subject provision and whole-school support for Guidance was very good. The guidance 

counsellors’ offices were located in the heart of the school and the counselling spaces that 
were warm and welcoming, demonstrating the central focus placed on guidance 
counselling within the school.  

 All first-year students had Guidance on a weekly basis as part of their Wellbeing provision. 
Specific programmes and resources were used by the guidance team for this provision. 
Second and third-year students received guidance-related learning through Social, 
Personal and Health Education (SPHE) lessons and this input was led and co-ordinated 
very effectively by the guidance department. Fifth-year students had a five week Guidance 
module delivered by the guidance counsellor, anchored in SPHE class. Sixth-year students 
received weekly Guidance lessons throughout the year, alongside with individual support 
by the guidance department.  

 Very good work was done by the guidance department in TY to lay foundations for senior 
cycle around career awareness and reflection. Students in the focus group highlighted the 
collective and individual development and the value of work experience in TY. Additional 



external opportunities for work experience, leadership through service, and social 
enterprise, were also valued and encouraged by the school. 

 Fifth-year LCA students did not have a timetabled guidance module with a guidance 
counsellor. The module descriptor for Vocational Preparation and Guidance states that the 
guidance module should be delivered by a qualified guidance counsellor for one unit each 
session. The senior management team should review this provision and address this issue 
as soon as possible. 

 Subject choice was a recent focus of the guidance counselling team, with further supports 
introduced. The guidance counsellors, year head and deputy principal provided one-to-one 
support in TY, students could also attend a peer-to-peer subject choice fair, and a parents’ 
evening supported effective subject choice. There was a month-long subject taster 
programme in first year. Transition Year students were commendably involved in paired 
micro teaching of the Modern Foreign Language options with local feeder primary schools. 

 The student support team was highly organised, effective and efficient with some excellent 
aspects of practice evident. Meetings were action focused and student centred. A strong 
ethos of teamwork, collaboration and shared responsibility was apparent. All correct 
procedures were adhered to in relation to minutes, note keeping and confidentiality. 
Scaling was used to appropriately define the level of concern attached to relevant students. 
There was a dedicated student support team email and teachers could email any concerns. 
There was an underlying value of not letting any child fall through the net. 

 Student mentoring programmes were a significant strength in the school. The teacher-
mentoring for senior students, Check and Connect programme, and peer-to peer-
mentoring provided high levels of supports for students. Students reflected that these 
programmes helped build connections within the school. 

 The guidance department provided a speed careers’ event and access to the Trinity 
Access Programme initiatives in second year. This early exposure to a range of activities 
and college visits allowed for a shared, rich learning experience. Students in the focus 
group highlighted that they enjoyed and remembered these experiences. The students said 
that participation in the activities planted the seed that helped them plan for their futures. 

 College Awareness week was varied and extensive; there was a broad range of guidance-
related learning and programmes organised for all year groups, presented in a way that 
was age and stage appropriate. The school also organised a Careers’ Fair with a large 
range of careers included and linked it to businesses and employers locally. 

 The school had excellent linkage with projects across the community, with numerous and 
varied examples such as Business in the Community and other initiatives. Alternative 
pathways after Leaving Certificate were encouraged and supported. Students in the focus 
group expressed a continued desire for more knowledge about these pathways. 

 The school was a school of distinction under the College For Every Student Programme 
and also participated in the Trinity Access Programme. The values and philosophy of these 
programmes were embedded through a strong ethos of collaboration and capacity building, 
leadership and learning, and a clear vision for whole-school guidance. Commendably, the 
school had also taken part in the SCIREARLY Project with DCU, entitled ‘Unveiling 
Effective Practices for Reducing Underachievement & Early School Leaving’. 

 The school maintained very good connections with parents and there was a new initiative 
introduced by the school with meetings organised for all parents with year heads and the 
relevant guidance counsellor, to improve the accessibility of guidance provision for parents 
and build relationships.  

 

3. Planning and preparation 
 There was an excellent level of planning, preparation and collaboration. A very extensive 

library of resources had been compiled by the guidance department alongside  
comprehensive policies and plans. 

 The whole-school guidance team comprised the guidance counsellors, a relevant post 
holder, deputy principal and principal. The home-school liaison officer formed part of the 
team as a representative of parents’ views. There was also a link to the student leadership 
team and wellbeing committee, ensuring student and parents’ views were further 



represented and valued. Subject departments had completed departmental templates, 
feeding into the overall whole-school guidance vision.  

 The guidance counselling team had two weekly planning meetings, one for the guidance 
counselling department and the other for planning whole-school activities. This 
arrangement was very effective and allowed for a clear division of duties, logistics, 
planning, roles and ownership of whole-school guidance.  

 Whole-school guidance was very effective with students, staff, community members and 
parents involved in an extensive range of activities for all year groups. Excellent 
collaboration, clear division of duties and teamwork were evident. 

 The guidance plan was reviewed through student surveys, discussion at student support 
team meetings, and feedback from teachers and subject departments. Sixth-year students 
completed evaluations at the end of the year, expressing their opinions in a private forum 
used by the guidance department. This was a very effective use of student feedback in 
practice and there is scope to develop and extend this further. 

 Progression tracking and DEIS targets formed part of the work of the guidance department 
with numbers accessing higher and further education and receiving their first or second 
career and college choice increasing year-on-year. The guidance planning documention 
noted very valuable reflection on this data and it was used to inform practice in the school. 

 Literacy was a focus valued across the school; this was evident in the language and 
terminology used in classes and in the vibrant, print-rich environment. Students received 
workshops and various initiatives on literacy that were linked to wellbeing. Significant levels 
of planning and resourcing were evident in relation to literacy promotion.  

 The students in their focus group meeting were very appreciative of the time and 
dedication given by teachers in planning and in the delivery of a number of themed learning 
weeks covering areas such as friendship, study skills, ability awareness, and the Great 
Minds Project.  

 

The draft findings and recommendations arising out of this evaluation were discussed with the 
principal, deputy principals, and the members of the guidance counselling team at the 
conclusion of the evaluation. 

  



For the students of St Joseph's 

Secondary School about their learning 

in Guidance 

Date of inspection: 30/09/2025 
 

What kind of inspection did your school have? 
 

 

A subject inspection was completed in your school. 
The inspector observed lessons and spoke with the 
principal and teachers. The inspector met with a 
group of students to talk to them about their learning 
in Guidance. 

What were the main findings of the inspection? 

 

 

 There was very effective planning and 

preparation in Guidance. 

 Students were given great opportunities through 

the College For Every Student and Trinity 

Access programmes. 

 Mentoring was very effective in the school. 

 

What did the inspector recommend to make teaching and 

learning better in Guidance? 
  

 Fifth year Leaving Certificate Applied students 

should have lessons in Guidance, delivered by a 

qualified guidance counsellor. 

 Teachers should give appropriate wait time in 

lessons for students to reflect on their learning. 

 

 

Thank you for taking the time to read this page. 

Special thanks to the students who participated in the focus group. 
 

  



 

The Inspectorate’s Quality Continuum 
Inspectors describe the quality of provision in the school using the Inspectorate’s quality 
continuum which is shown below. The quality continuum provides examples of the language used 
by inspectors when evaluating and describing the quality of the school’s provision of each area. 

Level Description Examples of descriptive terms 

Excellent Provision that is excellent is 
exemplary in meeting the needs of 
learners. This provision provides an 
example for other schools and 
settings of exceptionally high 
standards of provision. 

Excellent; exemplary; outstanding; 
exceptionally high standard; with very 
significant strengths 

Very good Provision that is very good is very 
effective in meeting the needs of 
learners and is of a very high 
standard. There is potential to build 
on existing strengths to achieve an 
excellent standard.  

Very good; of a very high quality; very 
effective practice; highly commendable; 
very successful 

Good Provision that is good is effective in 
meeting the needs of learners. There 
is need to build on existing strengths 
in order to address the aspects to be 
developed and achieve a very good 
standard.  

Good; of good quality; effective 
practice; competent; useful; 
commendable; good standard; 
strengths outweigh the shortcomings; 
appropriate provision although some 
possibilities for improvement exist 

Requires 
improvement 
to achieve a 
good 
standard 

Provision that requires 
improvement to achieve a good 
standard is not sufficiently effective 
in meeting the needs of learners. 
There is need to address certain 
deficiencies without delay in order to 
ensure that provision is good or 
better. 

Fair; less than effective; less than 
sufficient; evident weaknesses that are 
impacting on learning; experiencing 
difficulty; shortcomings outweigh 
strengths; must improve in specified 
areas; action required to improve 

 

Requires 
significant 
improvement 
to achieve a 
good 
standard 

Provision that requires significant 
improvement to achieve a good 
standard is not meeting the needs of 
learners. There is immediate need for 
significant action to address the 
areas of concern.  

Weak; poor; ineffective; insufficient; 
unacceptable; experiencing significant 
difficulties; serious deficiencies in the 
areas evaluated; requiring significant 
change, development and 
improvement to be effective 

 

  



 

 

Appendix 

 

SCHOOL RESPONSE TO THE REPORT 

 

 

 

Submitted by the Board of Management 

 

  



 

Part A: Observations on the content of the inspection report. 

The Board of Management welcomes the findings of this inspection report, we are particularly 
pleased that the report affirms the school's commitment to excellence in student support, 
guidance, and teaching and learning. 

The Board is immensely proud of the numerous strengths identified throughout the report. We 
are delighted with the "Exemplary" rating for Guidance Planning and Preparation. Furthermore, 
the report’s recognition that Whole-School Guidance was of a very high quality—involving 
students, staff, community members, and parents in an extensive range of activities, marked by 
excellent collaboration, clear division of duties, and teamwork—validates our whole-school 
approach to student development. We note with great satisfaction the observation that the 
Guidance and Counselling department was very strongly supported by senior management in 
every aspect of its work. 

We are especially pleased with the commendation of our Student Support Team (SST). The 
Board is delighted with the recognition that the SST was "highly organised, effective and 
efficient with some excellent aspects of practice evident." This reflects the strong ethos of 
teamwork, collaboration, and shared responsibility that underpins our core value of "not letting 
any child fall through the net." 

 

Part B: Follow-up actions planned or undertaken since the completion of the 
inspection activity to implement the findings and recommendations of the 
inspection.    

We are pleased the report's finding that the overall quality of teaching, and  learning, was of a 
very high standard is a significant commendation of the dedication and professionalism of our 
teaching staff. This is further reinforced by the inspectors noting that the students in their focus 
group meeting were very appreciative of the time and dedication given by teachers.  

The Guidance Department will continue to promote purposeful collaborative work, striving for a 
balance between teacher-led instruction and time for active student participation and feedback.  

The school has already implemented the recommendation and 5th Year Leaving Certificate 
Applied (LCA) students now have a dedicated, weekly timetabled Vocational Preparation class 
led by a Guidance Counsellor.  

The school agrees that the allocation of guidance hours must be continually optimised to meet 
evolving student needs. This allocation will be reviewed on an ongoing, systematic basis by the 
Senior Management Team and Board of Management. 

The positive tone of this report and the validation of our school's core values and practices 
provide an excellent platform for continued improvement. 

       

 

  

Published December 2025 / Foilsithe Nollaig 2025


