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What is a subject inspection?  

Subject Inspections report on the quality of work in individual curriculum areas within a school. 
They affirm good practice and make recommendations, where appropriate, to aid the further 
development of the subject in the school. 

How to read this report 
During this inspection, the inspector evaluated learning and teaching in French under the 
following headings: 

1. Teaching, learning and assessment 

2. Subject provision and whole-school support 

3. Planning and preparation 

 

Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
school’s provision in each area.  

Included in this subject inspection report is a student-friendly page that provides information for 
the children/young people in your school about the inspection that occurred recently. It outlines 
for them some of the main findings and recommendations.  

Actions of the school to safeguard children and prevent 

and tackle bullying 
 
 

During the inspection visit, the following checks in relation to the school’s child protection and 
anti-bullying procedures were conducted: 

Child Protection Bí Cineálta 

1. The name of the DLP and the Child 
Safeguarding Statement (CSS) are 
prominently displayed near the main door 
of the school / in the reception area. 
Following the school’s adoption of the 
updated procedures 2025, it is also 
required to display a student-friendly 
version incorporating the name of the 
DLP beside the CSS. 

2. The school’s child safeguarding 
statement has been ratified by the board 
and includes an annual review and a risk 
assessment. 

3. All teachers visited were aware of who to 
go to if they had a child protection 
concern. 

1. The school has developed an anti-
bullying policy using Appendix A of Bí 
Cineálta, it is reviewed annually (or 
earlier if required) and includes a 
student/pupil friendly version that is 
displayed where students/pupils and the 
school community can see it.  

2. The school’s anti-bullying policy is 
published on its website and/or is readily 
accessible to board of management 
members, staff, parents and 
students/pupils. 

3. The board of management minutes 
record that the principal provides an 
update to the board at each ordinary 
board meeting that meets the 
requirements of Bí Cineálta 

 
The school met the requirements in relation to each of the checks above.  

 

 



Subject inspection 

 

Date of inspection  10/11/2025 and 11/11/2025 

Inspection activities undertaken 

 Review of relevant documents  

 Discussion with principal and key staff 
 Interaction with students, including focus 

groups 

 Observation of teaching and learning during 
five lessons 

 Examination of students’ work  
 Feedback to principal and relevant staff 

 

School context 
Manor House is a Catholic Voluntary Secondary School for girls under the trusteeship of Le 
Chéile Schools Trust. At the time of evaluation, the school had an enrolment of 654 students. 
The school provided the Junior Cycle Programme, a compulsory Transition Year (TY), the 
Leaving Certificate (Established) Programme, and the Leaving Certificate Vocational 
Programme (LCVP). The modern foreign languages (MFL) provided by the school were French, 
Spanish and German. 
 
The board of management was given an opportunity to comment in writing on the findings and 
recommendations of the report; a response was not received from the board.  

 

Summary of main findings and recommendations: 

Findings 

 The overall quality of teaching and learning observed during the inspection was very 

good. 

 All teachers used French consistently throughout lessons. There was scope however for 

students to communicate in French more spontaneously and authentically. 
 Teacher-student rapport was very positive in all lessons. Students showed an interest in 

their work and demonstrated a willingness to participate in lesson activities. 

 It was highly commendable that the school had a wide range of structures in place to 

allow students have a rich and broad experience of French language and culture. 

 Whole-school provision and support for French were excellent. 

 Planning and preparation for French were good but required ongoing development and 

review. 

Recommendations 

 The French teachers should work collaboratively to create and adopt strategies that 

allow students to engage in authentic target language use in every lesson and to allow 

them to develop fluency and confidence in their spoken French. 

 A review of junior cycle and senior cycle schemes of work should be undertaken in order 

to develop effective working documents for all year groups. 

 

Detailed findings and recommendations 
 

1. Teaching, learning and assessment 
 Overall, the quality of teaching and learning in the lessons observed was very good. 

Teachers shared learning intentions with students at the beginning of all lessons. In the 



most effective instances, these learning intentions and success criteria demonstrated 
clearly to students what they would know and what they would be able to do by the end of 
the lessons. Further development of this practice should include revisiting the learning 
intentions during and at the end of lessons. All teachers should allow students to review 
and reflect on their learning in every lesson. 

 In all lessons, French was the main language of instruction by teachers. Students were 
attentive and clearly understood instructions given by their teachers and the content being 
taught through the target language. However, in the majority of lessons, students’ use of 
the target language was predominantly limited to giving answers to vocabulary and 
grammar activities completed. The French teachers should work collaboratively to develop 
strategies and resources to give students opportunities in every lesson to engage with their 
teacher and their peers in the target language. 

 The majority of lessons were not structured to allow students to revisit prior learning before 
new content was introduced. It is recommended that teachers focus on embedding 
activities to refresh students' memories of key vocabulary, grammar structures and cultural 
contexts, to reinforce their understanding of lesson content previously covered and to 
support a more coherent learning experience. 

 While planning documents contained details of differentiated teaching approaches for 
French, these were not always evident in the lessons observed. Teachers should focus on 
providing differentiated content to support and challenge all students and to ensure all 
students have the chance to reach their learning potential in French. 

 Collaborative work was an integral feature of all lessons observed, affording students 
opportunities to focus on applying lesson content. In most lessons however, the focus of 
these activities was on the use of new vocabulary and structures being taught in the 
lesson. Teachers should work together to develop strategies and activities to promote 
greater levels of student interaction for language acquisition and to boost students’ 
confidence and overall fluency. 

 There was evidence of regular teacher corrections in students’ copybooks and on the 
school’s electronic platform. The most effective examples provided detailed feedback on 
what students were doing well, while clearly pinpointing areas for sustained focus. Going 
forward, all teachers should add written or oral comments that identify strengths, as well as 
aspects of writing that require improvement. In doing so, students will have an ongoing 
record of their progress and targets for improvement. 

 Students completed regular formal assessments, and an appropriate system of reporting to 
parents on students’ progress was in place. In all year groups, the in-house examinations 
included an oral examination component. In order to further develop this very good 
practice, it is recommended that end-of-term reports detail grades achieved in the oral, 
aural and written components of the assessment. 

 The physical layout of classrooms facilitated collaborative activities, which was good 
practice. Classroom walls displayed student work, posters, maps and vocabulary charts, all 
of which fostered an authentic learning climate, and provided students with diverse 
resources to aid them in their learning of French.  

 Relationships between teachers and students were warm and affirming and the school’s 
core values of maintaining a caring and supportive environment were evident. It was clear 
that students enjoyed their French lessons. All student interaction with their teachers and 
their classmates were respectful and demonstrated interest and motivation for learning. 
Students in the focus group were very aware and appreciative of the significant efforts of 
their teachers to make students’ experiences of French as authentic and enriching as 
possible. 

 

2. Subject provision and whole-school support 
 Subject provision and whole-school support were excellent. Timetabling for French for all 

year groups was in line with Department requirements. Three modern languages, French, 
Spanish and German, were offered in the school. The study of MFL was compulsory from 
first year until Leaving Certificate, with students choosing an MFL in first year and studying 
it throughout their years of study.  



 There were various structures in place that attested to the school’s commitment to bilingual 
education, as well as the promotion of the French language and culture. The school had 
been awarded the #LabelFrancÉducation by the French Ministry for Europe and Foreign 
Affairs (MEAE) in recognition of French bilingual education being offered in the school. This 
was highly commendable. 

 At Senior Cycle, students also had the opportunity to experience Content and Language 
Integrated Learning (CLIL), an approach to learning and teaching where a subject and a 
language are taught simultaneously. Students studied a module on sustainability in 
Geography as well as various modules in Home Economics and History through French. 
This arrangement of creating a bilingual section of the senior cycle effectively promoted 
bilingual education, by blending language and subject content. 

 In Transition Year and throughout Senior Cycle, students had the opportunity to study for 
their Diplôme d’Etudes en Langue Française (DELF) examinations, awarded by the French 
Ministry of Education to certify the linguistic skills of students studying French as a foreign 
language. This was excellent practice. 

 It was commendable that the school had been awarded accreditation as an Erasmus+ 
organisation and had developed links with various French schools. This engagement 
facilitated student exchanges and professional teacher work-shadowing visits, both of 
which positively impacted learning and teaching of French in the school. 

 The senior leadership team provided staff with devices to facilitate the use of digital 
technology in the classroom. An online platform was used at whole-school level to share 
information and resources with staff and students. Students had access to all class 
materials online. Students in the focus group reported that the use of the school’s online 
platform to store and share class content greatly helped them throughout their studies in 
French. 

 The senior leadership team facilitated and encouraged teachers to pursue ongoing 
professional learning. Teachers had availed of diverse learning opportunities, which 
enhanced their delivery of the curriculum and provided them with the skills and 
qualifications necessary to coordinate and deliver the various supplementary linguistic 
activities. These professional endeavours were most praiseworthy.  

 

3. Planning and preparation 

 Planning and preparation for French were good overall. Programmes of work were in place 
for all year groups in Junior Cycle and Leaving Certificate, but these required review and 
further development. The MFL department should develop detailed units of learning that 
contain learning outcomes linked to the three curricular strands, differentiation and 
assessment strategies, and embedded links to resources. Additionally, each unit should 
contain reflections from individual teachers, to allow for annual review and to facilitate 
specific planning to meet the learning needs of each teaching group.  

 An extensive range of extra-curricular activities were organised in the school. These 
included French exchanges, organised events for schools with LabelFrancÉducation, 
exchange programmes, day trips to Alliance Française, French debating, Think Languages 
Week, cinema trips to the Irish Film Institute, CLIL eTwinning projects, visits of the French 
Embassador to the school and organised European Parliament events for students in the 
bilingual section. All of these activities evidenced the school’s ongoing commitment to 
enhancing students’ experience of French language and culture. 

 The MFL department met at various times during the school year. These department 
meetings were formally documented and detailed agendas relating to organisational 
matters and learning and teaching issues. The French department regularly met on an 
informal basis to discuss various issues relating to learning and teaching. Key topics 
discussed in these informal meetings should be documented moving forward. 

 Outcomes of certificate examinations had been reviewed and comparisons to national 
averages made. This analysis was used to identify trends and specific areas of student 
attainment that required review. Subsequently, targeted strategies were put in place to 
further support students and prepare them for certificate examinations; this was good 
practice. 



 The role of co-ordinator was regularly rotated amongst teachers in the MFL department 
and this afforded all teachers with opportunities to develop their individual leadership 
capacity. 

 
The draft findings and recommendations arising out of this evaluation were discussed with the 
principal, deputy principal and subject teachers at the conclusion of the evaluation. 

  



For the students of Manor House 

School about their learning in French 

Date of inspection: 

10/11/2025 and 11/11/2025 
 

What kind of inspection did your school have? 
 

 

 
A subject inspection was completed in your school. 
The inspector observed lessons and spoke with the 
principal and teachers. The inspector met with a 
group of students to talk to them about their learning 
in French. 

What were the main findings of the inspection? 

 

 

 Teaching and learning were very good overall. 

 Teachers spoke French all the time in class, but 

there was a need for students to have more 

opportunities to speak French and increase their 

overall fluency. 

 Relationships between teachers and students 

were very positive. 

 The school had an impressive range of 

structures in place to give students a wide range 

of opportunities in French. 

 

What did the inspector recommend to make teaching and 

learning better in French? 
  

 Teachers need to work together to create 

strategies and activities that will allow students 

to speak French spontaneously and gradually 

increase their overall fluency. 

 Planning documents for all year groups need to 

be reviewed and further developed. 

 

Thank you for taking the time to read this page. 

Special thanks to the students who participated in the focus group. 
 



The Inspectorate’s Quality Continuum 

Inspectors describe the quality of provision in the school using the Inspectorate’s quality 
continuum which is shown below. The quality continuum provides examples of the language used 
by inspectors when evaluating and describing the quality of the school’s provision of each area. 

Level Description Examples of descriptive terms 

Excellent Provision that is excellent is 
exemplary in meeting the needs of 
learners. This provision provides an 
example for other schools and 
settings of exceptionally high 
standards of provision. 

Excellent; exemplary; outstanding; 
exceptionally high standard; with very 
significant strengths 

Very good Provision that is very good is very 
effective in meeting the needs of 
learners and is of a very high 
standard. There is potential to build 
on existing strengths to achieve an 
excellent standard.  

Very good; of a very high quality; very 
effective practice; highly commendable; 
very successful 

Good Provision that is good is effective in 
meeting the needs of learners. There 
is need to build on existing strengths 
in order to address the aspects to be 
developed and achieve a very good 
standard.  

Good; of good quality; effective 
practice; competent; useful; 
commendable; good standard; 
strengths outweigh the shortcomings; 
appropriate provision although some 
possibilities for improvement exist 

Requires 
improvement 
to achieve a 
good 
standard 

Provision that requires 
improvement to achieve a good 
standard is not sufficiently effective 
in meeting the needs of learners. 
There is need to address certain 
deficiencies without delay in order to 
ensure that provision is good or 
better. 

Fair; less than effective; less than 
sufficient; evident weaknesses that are 
impacting on learning; experiencing 
difficulty; shortcomings outweigh 
strengths; must improve in specified 
areas; action required to improve 

 

Requires 
significant 
improvement 
to achieve a 
good 
standard 

Provision that requires significant 
improvement to achieve a good 
standard is not meeting the needs of 
learners. There is immediate need for 
significant action to address the 
areas of concern.  

Weak; poor; ineffective; insufficient; 
unacceptable; experiencing significant 
difficulties; serious deficiencies in the 
areas evaluated; requiring significant 
change, development and 
improvement to be effective 
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