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What is a curriculum evaluation?

Curriculum evaluations report on the quality of teaching and learning in specific subjects of the
Primary School Curriculum (1999), the Primary Language Curriculum (2019) and the Primary
Mathematics Curriculum. They affirm good practice and make recommendations, where
appropriate, to aid the further development of the subject in the school.

How to read this report

During this inspection, the inspectors evaluated learning and teaching in Mathematics under the
following headings:

1. Quality of pupils’ learning outcomes
2. Supporting pupils’ learning through learning experiences and teachers’ practice
3. The effectiveness of school planning, including SSE, in progressing pupils’ learning

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
school’s provision in each area.

Included in this curriculum evaluation report is a student-friendly page that provides information
for the children/young people in your school about the inspection that occurred recently. It
outlines for them some of the main findings and recommendations.

The board of management was given an opportunity to comment in writing on the findings and
recommendations of the report; a response was not received from the board.

Actions of the school to safeguard children and prevent
and tackle bullying

During the inspection visit, the following checks in relation to the school’s child protection and
anti-bullying procedures were conducted:
Child Protection Anti-bullying
1. The name of the DLP and the Child 1. The school has developed an anti-
Safeguarding Statement are prominently bullying policy that meets the
displayed near the main entrance to the requirements of the Anti-Bullying
school. Procedures for Primary and Post-Primary
2. The Child Safeguarding Statement has Schools (2013) or Bi Cineélta (2024) and
been ratified by the board and includes this policy is reviewed annually.
an annual review and a risk assessment. | 2. The school’s current anti-bullying policy is
3. All teachers visited reported that they published on its website and/or is readily
have read the Child Safeguarding accessible to board of management
Statement and that they are aware of members, teachers, parents and pupils.
their responsibilities as mandated
persons.

The school met the requirements in relation to each of the checks above.



Curriculum evaluation

Date of inspection 21/03/2025

Inspection activities undertaken Observation of teaching and learning
Examination of pupils’ work
Interaction with pupils

Feedback to principal and teachers

e Discussion with principal and teachers
¢ Review of relevant documents
o Pupil focus-group interview

School context

St Catherine’s National School is a rural primary school in the coastal village of Ballyhack,
County Wexford. The school operates under the auspices of the Catholic Bishop of Ferns and
caters for pupils from junior infants to sixth class. At the time of the evaluation, there were fifty-
seven pupils enrolled. The staffing allocation comprised three mainstream teachers, a full-time
special education teacher based in the school who was also the principal. Another special
education teacher and a teacher for pupils with English as an additional language were shared
with other schools. The school participates in DEIS (Delivering Equality of Opportunity in
Schools), the action plan by the Department of Education aimed at addressing educational
disadvantage.

Summary of main findings and recommendations:

Findings

e The quality of pupils’ learning outcomes in Mathematics was very good. Pupils
demonstrated secure knowledge of number operations, problem-solving strategies, and
mathematical language.

e Learning experiences were of a very high quality, characterised by playful and engaging
tasks that fostered motivation and curiosity.

e The quality of teaching in Mathematics was very good overall, with a clear focus on
reasoning, justifying, and communicating mathematical ideas. Teachers employed
guestioning and problem-solving approaches that allowed pupils to articulate their
understanding and explore various solution paths.

o Assessment practices were effective, with teachers using standardised assessment
data and teacher-designed tasks to track progress and identify pupils needing additional
support.

e School planning for Mathematics was commendable and it was supported by the DEIS
plan that included specific targets for mathematical attainment.

Recommendations

e While the school plan for Mathematics drew commendably from the new Primary
Mathematics Curriculum, there was scope to extend the plan to include exemplars of
current good practice and provide guidance on progression and pedagogy. School
leaders and teachers should use the school plan to focus on ensuring consistent
implementation of effective teaching strategies across all classrooms.

e There is some lack of clarity in the division of roles between class teachers and support
teachers during periods of in-class support. Teachers should clearly define these roles
to ensure that targeted teaching consistently reaches pupils with the greatest learning
needs. Classroom support should be grounded in pupils’ priority learning needs
identified in their support plans.



Detailed findings and recommendations

1. The quality of pupils’ learning outcomes

The quality of pupils' learning outcomes in Mathematics was very good. Pupils demonstrated
strong progress in basic operations and confidently applied mathematical concepts through
structured tasks. A key strength was the consistent promotion of Maths Talk, which fostered
opportunities for pupils to reason and communicate their thinking. Pupils demonstrated a high
level of fluency when performing calculations and used mathematical language effectively to
articulate their reasoning and problem-solving strategies.

A particularly commendable aspect of the learning observed was the productive disposition that
pupils displayed towards Mathematics. They demonstrated enthusiasm and motivation, actively
engaging in oral and mental mathematical activities such as counting forward and backward,
solving problems, and participating in group discussions. Pupils made effective use of
manipulatives and concrete resources, allowing them to explore and deepen their
understanding. The incorporation of playful, purposeful activities encouraged pupils to explore
ideas independently and collaboratively, fostering critical thinking and flexibility in mathematical
reasoning.

While most pupils demonstrated high levels of competence and motivation, it was noted that
some higher-achieving pupils were not consistently challenged by the tasks provided by
teachers during lessons. Teachers should increase the challenge for these pupils by
incorporating more complex open-ended tasks. This would further develop pupils’ critical
thinking and problem-solving skills and encourage deeper engagement and reasoning.

2. Supporting pupils’ learning outcomes through
learning experiences and teachers’ practice

Learning experiences in Mathematics were very good, characterised by engaging and hands on
activities that promoted active participation and critical thinking for most pupils. Pupils were
motivated and enthusiastic, interacting confidently with mathematical tasks. In particular, play
based learning approaches were successfully implemented by teachers, especially in junior
classes, allowing pupils to investigate mathematical concepts and develop a deeper
understanding through playful and interactive activities. Teachers facilitated the creative use of
concrete materials and manipulatives, which enabled pupils to explore and make sense of
mathematical ideas in a tangible and meaningful way. For example, in junior classes, pupils
used number frames to develop foundational number concepts, while collaborative group work
encouraged peer interaction and discussion of problem-solving strategies. In senior classes,
teachers used well-structured tasks that required pupils to explain their reasoning and justify
their answers, promoting mathematical fluency and deeper comprehension. A strong emphasis
was placed on Maths Talk, where pupils were encouraged to express their ideas and
collaboratively develop solutions. This dialogue-rich environment allowed pupils to reflect on
their mathematical thinking and learn from their peers. Teachers skilfully facilitated this process
by posing open-ended questions, prompting pupils to articulate their thought processes and
evaluate different approaches.

The quality of teaching was very good overall. Teachers demonstrated a strong commitment to
fostering productive dispositions in Mathematics by creating inclusive and stimulating classroom
environments. Pupils were actively encouraged to engage creatively with tasks and to
persevere when faced with challenges. This approach not only promoted mathematical
development but also built resilience and confidence in problem-solving abilities. A particularly
commendable feature of the school's practice was the promotion of collaborative problem-
solving activities, where pupils worked in pairs or small groups to discuss strategies and
solutions. Teachers also effectively integrated digital tools and resources, such as interactive



whiteboards, iPads and online games and tools, to boost engagement and facilitate the
visualisation of mathematical concepts.

Lessons were carefully planned and structured, fostering active pupil participation and deep
engagement. Teachers displayed strong pedagogical knowledge and used a range of effective
strategies to support learning. A notable strength was the explicit modelling of mathematical
language, which significantly enhanced pupils' ability to clearly communicate their reasoning.
Pupils were encouraged to explain their reasoning, discuss strategies, and compare
approaches, fostering mathematical fluency and a deeper conceptual understanding. This
collaborative dialogue also helped build a supportive and respectful learning environment where
pupils felt confident to share ideas and justify their thinking. Teachers used skilful and
purposeful questioning to stimulate thinking and reflective responses. These questions were
designed to encourage pupils to articulate their reasoning and deepen their understanding of
mathematical concepts. Furthermore, teachers consistently provided appropriate wait time,
allowing pupils to process their thoughts and demonstrate their understanding.

A notable aspect of teaching practice was the use of open-ended problem-solving tasks that
encouraged exploration of multiple solutions and reasoning through challenges. The integration
of concrete materials and interactive technology supported pupils in modelling and exploring
mathematical ideas through visual and tactile experiences. Teachers demonstrated a clear
commitment to fostering a positive attitude towards Mathematics by maintaining an encouraging
atmosphere where mistakes were valued as learning opportunities. This approach empowered
pupils to take risks, try new strategies, and persist when faced with difficulties. The emphasis on
productive struggle contributed to building pupils' resilience and confidence in their
mathematical abilities. To further enhance in-class support, it is recommended that the
reciprocal roles of the class teacher and support teacher be clearly defined during periods of in
class support to ensure that pupils with the greatest level of need receive the most support, and
that the targets for these pupils emerge directly from their priority learning needs rather than the
differentiation of class level work.

Assessment practices were of a good quality and informed teaching and learning in
Mathematics. Teachers used standardised assessment data and teacher-designed tasks to
track progress and identify pupils needing additional support. Teachers aligned assessment
methods with meaningful, child-centred practices that promoted self-assessment and reflection.
Of note, teachers made very good use of digital portfolios through Class Dojo, incorporating
photographs and other visual evidence to track progress and showcase pupil achievements.
This approach supported reflective practice and allowed both pupils and parents to view
learning milestones. Further consideration should now be given to the relationship between
formative assessment and planning for the range of pupils learning in multigrade lessons. The
concepts for each strand of maths learning outlined in the Primary Mathematics Toolkit would
support this.

3. The effectiveness of school planning, including SSE,
in progressing pupils’ learning

School planning for Mathematics was commendable and it was supported by the DEIS plan that
included specific targets for mathematical attainment. While the school plan for Mathematics
drew commendably from the new Primary Mathematics Curriculum, there was scope to extend
the plan to include exemplars of current good practice and provide guidance on progression and
pedagogy. The whole school plan would benefit from including practical exemplars and further
guidance on progression and pedagogy to enhance its relevance and practical application. The
DEIS plan was well structured to focus on key areas, including mathematical attainment and
engagement. A further detailing on how teachers will collectively work towards the goals
articulated in the plan would further support its application.
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Introduction

Your school had an inspection of Mathematics
recently. This page for pupils describes what the
inspectors found and gives ideas about what the
school should do to make learning better.

What did the inspectors do during the visit ?
The inspectors visited classrooms and talked to
teachers and pupils about the work they were doing.
An inspector also met with a focus group of pupils to
talk to them about their learning.

What did the inspectors find?
Here are some of the main things:

e Pupils did well in Maths, showing a good
understanding of number operations, problem-
solving strategies, and maths language. Pupils
were able to explain their thinking clearly and
use the correct maths terms.

Lessons were engaging and enjoyable, with
plenty of hands-on activities and challenges that
helped pupils stay motivated and curious.
Teachers used effective strategies to help pupils
understand maths concepts. They asked
guestions that made pupils think and
encouraged pupils to explain their ideas. Pupils
also got to explore different ways of solving
problems.

What the inspectors said the school should do to
make learning better

‘s o Teachers should add examples of good practice
and guidance on teaching methods to the

school plan to make sure that effective
strategies are used consistently in all
classrooms.
Thank you for taking the time to read this page.
A special thank you to pupils who took part in the focus group.




The Inspectorate’s Quality Continuum
Inspectors describe the quality of provision in the school using the Inspectorate’s quality
continuum which is shown below. The quality continuum provides examples of the language used
by inspectors when evaluating and describing the quality of the school’s provision of each area.

Level Description Examples of descriptive terms

Excellent Provision that is excellent is Excellent; exemplary; outstanding;
exemplary in meeting the needs of exceptionally high standard; with very
learners. This provision provides an significant strengths
example for other schools and
settings of exceptionally high
standards of provision.

Very good Provision that is very good is very | Very good; of a very high quality; very
effective in meeting the needs of effective practice; highly commendable;
learners and is of a very high very successful
standard. There is potential to build
on existing strengths to achieve an
excellent standard.

Good Provision that is good is effective in | Good; of good quality; effective
meeting the needs of learners. There | practice; competent; useful;
is need to build on existing strengths | commendable; good standard;
in order to address the aspects to be | strengths outweigh the shortcomings;
developed and achieve a very good appropriate provision although some
standard. possibilities for improvement exist

Requires Provision that requires Fair; less than effective; less than

improvement | improvement to achieve a good sufficient; evident weaknesses that are

to achieve a standard is not sufficiently effective impacting on learning; experiencing
good in meeting the needs of learners. difficulty; shortcomings outweigh
standard There is need to address certain strengths; must improve in specified
deficiencies without delay in order to | areas; action required to improve
ensure that provision is good or
better.

Requires Provision that requires significant | Weak; poor; ineffective; insufficient;

significant improvement to achieve a good unacceptable; experiencing significant

improvement | standard is not meeting the needs of | difficulties; serious deficiencies in the
to achieve a learners. There is immediate need for | areas evaluated; requiring significant
good significant action to address the change, development and

standard areas of concern. improvement to be effective

Published May 2025 / Foilsithe Bealtaine 2025




