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What is an Early Years Education Inspection?

The Early Years Education Inspection model is used to provide evaluative information, advice
and support in relation to the education of children aged birth to six years in early learning and
care settings. The inspections will affirm good practice and provide advice to support internal

guality development processes that optimise children’s education experiences and outcomes.

How to read this report
During this inspection, the inspector evaluated and reported under the following headings or
areas of enquiry:

Quality of the context to support children’s learning and development
Quality of processes to support children’s learning and development
Quality of children’s learning experiences and achievements

Quality of management and leadership for learning

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
setting’s provision in each area.

The early years setting was given an opportunity to comment in writing on the findings and actions
advised of the report; a response was not received from the setting.



Early Years Education Inspection

Dates of inspection 22-01-2026

Activities conducted during the Inspection

Pre-inspection meeting with the setting owner/educator

Review of setting documentation and records relating to the children’s learning and
development

Review of the education resources and facilities

Observations of interactions during a number of Early Childhood Care and Education
Programme sessions

Interaction with children

Interaction with early years educators

Feedback meeting with the setting owner/educator and early years educators

Context of setting

Turner’s Cross Preschool is an urban, privately owned early years setting within the Bunscoil
Chriost Ri in Cork City. Six early years educators provide early years education and care to fifty-
seven children during three morning Early Childhood Care and Education (ECCE) sessions.
The owner/educator covers staff breaks and floats between rooms where needed.

Area 1: Quality of context to support children’s learning and development

The quality of the context to support the children’s learning and development was very
good.

The setting established a very caring ethos. The atmosphere was busy, nurturing and very
welcoming. The educators showed a highly positive regard for the children and their
families.

All the educators were clearly very knowledgeable about the children’s personalities, their
needs and individual preferences. Strong emotional bonds and loving relationships were
securely established. A key person approach was not yet implemented.

The daily routine offered long periods of free-flow play indoors and outside, interwoven with
educator-initiated/led activities. Some of these activities were carried out as whole group
activities and some provided choice and were offered as small group activities. The majority
of children enjoyed most of the activities offered, while some children were not fully
engaged.

Snack time was very well utilised as a social occasion and as an opportunity for the children
to become independent. Lovely interactions developed between the children and the
educators, who sat, ate and chatted with the children during the relaxed mealtime. This
supported language acquisition and development in a very positive way.

Relationships between the educators and the children were very responsive and reciprocal.
The educators demonstrated affection and warmth, physically and emotionally through
interactions that were respectful and positive.

The educators were authentic role models, worthy of imitation. They provided meaningful
guidance towards positive behaviour and the establishment of good habits for life.
Recognition, affirmative feedback and encouragement were regular features of the
educator’s responses to the children.

The children’s sense of identity and belonging was nurtured in a very effective way. A very
broad range of photographic representation of each child, their family members and the
children’s engagement in activities was on display throughout the setting. Each learning
room had a community helper display and a collage of local shops and landmarks.

Actions advised

The educators are advised to make child-initiated/led, active and interactive play the main
medium through which the children learn and develop throughout the sessions. All educator
initiated activities, derived from the emergent curriculum, can then be offered as optional,




parallel to play. This will provide optimal autonomy, choice and agency to the children to
follow their own interests, learning dispositions and lines of enquiry at all times.

The educators are advised to explore and implement an effective key person approach,
suited to their setting. This will support assessment and planning and the two-way sharing of
information between the setting and the families.

Area 2: Quality of processes to support children’s learning and development

The quality of the processes to support the children’s learning and development was very
good.

The educators documented and implemented a broad-based curriculum, informed by
Aistear, the Early Childhood Curriculum Framework. A preschool planner book was used for
long-term, medium-term and short-term plans. The emergent interests were captured
separately on sticky notes and on a page on the notice board in each room. A brief
curriculum review, coupled with photographs were shared with the families at the end of
every week. The short-term plans were not shared.

The educators used a variety of assessment approaches to capture the children’s learning
journey. Each child had a scrapbook, where photographs of them engaged in activities and
some of their art work were collected. There were minimal links to learning made in these.
Some scrapbooks contained individual observation sheets, while other educators collected
those in a group pouch.

Commendably, the educators were very conscious about creating the right mood and
atmosphere for activities. They used songs, rhymes, hand gesture games, breathing
exercises and yoga as transition tools or as a medium to calm down and set the right tone
for the activity.

The educators engaged and motivated the children in their learning and development in a
very respectful and caring way. They skilfully used a range of appropriate interaction
strategies, such as play-partnering, active listening, asking open-ended questions and
prompting to facilitate a variety of learning experiences.

The learning environments offered a very wide range of materials and resources, which
inspired play and exploration and stimulated curiosity, creativity and imagination. Especially
the very cosy tents in each room, mainly used as cosy book exploration areas were
laudable.

The children’s language, literacy and numeracy skills were fostered exceptionally well. The
educators ensured a suitable balance between speaking and listening and consciously
engaged the children in two-way, reciprocal communication throughout the sessions. In one
room the children had great fun and really enjoyed the acting out of songs, rhymes and
action games, which was further animated through the use of a puppet. The children used a
broad variety of mark-making and art and craft making opportunities, through which they
freely expressed their ideas, thoughts, feelings and creativity.

The setting adopted an inclusive approach. Equitable opportunities were provided which
engaged all children, regardless of their abilities in learning and development.

Actions advised

The educators are advised to create one short-term curriculum plan, which captures the
overall emergent curriculum, and share it with the families before implementation. This will
give family members an opportunity to become partners in their child’s education at
preschool.

The educators are advised to make meaningful, succinct links to learning and development
in the scrapbooks, which will transform them into learning journals. They are further advised
to ensure that all observations or learning stories fully capture and celebrate the uniqueness
and individuality of each child. The outcomes of assessment can then be shared with the
children and their families and can inform the emergent curriculum.

Area 3: Quality of children’s learning experiences and achievements

The quality of children’s learning experiences and achievements was excellent.

The children were very secure and at ease in the setting, had settled in very well and
showed ownership. They were highly confident and competent and very busy working,
exploring, investigating, experimenting and having great fun.



The children demonstrated very positive learning dispositions, such as interest, curiosity,
using trial and error and resourcefulness and persistence. They expressed their feelings,
thoughts and ideas through a very broad range of play and exploration activities. Some
children relaxed in the cosy library area, chatting or interactively exploring books, while
others experimented with water at the sink or worked with the sand at the sand table. The
broad range of play and exploration opportunities, ensured that all the children were busy
and deeply engaged in their activities during play times.

The children’s personal and social skills were commendably well developed, which enabled
them to play cooperatively in pairs and small groups, navigating their play interactions by
negotiating, turn-taking and making decisions. They showed an understanding of and regard
for the rights and views of others.

The children were very confident and competent in using verbal and non-verbal
communication strategies to share their ideas, interests and feeling, ask questions, make
requests and navigate play scenarios. They were well able to share and discuss their
interests and personal experiences and showed a positive understanding of their own
identity as a competent learner.

During outdoor play, the children used meaningful opportunities to develop and refine their
gross and fine motor skills. A range of different wheely toys and balancing bikes enabled
them to develop their core strength and their sense of balance. This was also supported by
acting out movement and action games with the whole body. The children had access to a
big climbing structure on certain times and days, as this was shared with the primary school
children.

Area 4: Quality of management and leadership for learning

The quality of management and leadership for learning was very good.

The staff engaged in whole team planning and reflection meetings once a month. Regular
individual room meetings were also used for review and planning. The outcomes of the
meetings were documented, so they could be shared, acted upon and reviewed again.
Overall, practice was informed by evidence-based theory and the staff members were very
knowledgeable about children’s learning and development. Strong systematic personal as
well as setting self-evaluation practices, using the Aistear Siolta Practice Guide were not yet
fully embedded.

A spirit of professionalism, team work, collaboration and partnership was evident. The
owner/educator provided a commendable role model for the staff and together they
promoted high standards and followed a clear vision and direction for the work of the
setting.

The owner/educator provided regular support and supervision meetings to all staff
members.

The setting had completed the Siolta Quality Assurance Programme (QAP) some years
ago. All the staff members had engaged in professional up-skilling. Some educators had
completed a Lamh sign language course, some had worked with the Hanen language
programme and recently the team had engaged in a course with an occupational Therapist
on ‘routine without rigidity’.

The setting effectively used formal and informal opportunities for the two-way exchange of
information with the families in the best interest of the children. Commendably, the family
members were welcomed into the setting at drop-off and pick-up times, where lovely,
informal chats developed and information was shared. Apart from this, the setting provided
an in-depth parental handbook and used notice boards, telephone calls and electronic
media channels to share information.

The setting had established meaningful settling-in practices and procedures, which
supported the smooth transition of the children from home to the preschool. Equally, the
setting established good professional mutual relationships with the primary school they are
part of. Mutual visits were common practice and the Mo Scéal forms were used to share
relevant information about the children at transition to school.

Action advised

In the context of systematic setting self-evaluation and in-house training, the educators are
advised to collaboratively work with the pillars of the on-line Aistear Siolta Practice Guide.
The Insights: Quality in the Early Years webinar series by the Department of Education will
help to inform this process further.



Summary of overall inspection

Area Quality level

Quality of context to support children’s learning and development Very good
Quality of processes to support children’s learning and Very good
development

Quality of children’s learning experiences and achievements Excellent
Quality of management and leadership for learning Very good




Language used in Early Years Education Inspection

Reports
Inspectors describe the quality of provision in the setting using the language which is shown
below.

Level Description Examples of descriptive terms

Excellent Provision that is excellent is Excellent; exemplary; outstanding;
exemplary in meeting the needs of exceptionally high standard; with very
learners. This provision provides an significant strengths
example for other schools and
settings of exceptionally high
standards of provision.

Very good Provision that is very good is very | Very good; of a very high quality; very
effective in meeting the needs of effective practice; highly commendable;
learners and is of a very high very successful
standard. There is potential to build
on existing strengths to achieve an
excellent standard.

Good Provision that is good is effective in | Good; of good quality; effective
meeting the needs of learners. There | practice; competent; useful;
is need to build on existing strengths | commendable; good standard;
in order to address the aspects to be | strengths outweigh the shortcomings;
developed and achieve a very good appropriate provision although some
standard. possibilities for improvement exist

Requires Provision that requires Fair; less than effective; less than

improvement | improvement to achieve a good sufficient; evident weaknesses that are

to achieve a standard is not sufficiently effective impacting on learning; experiencing
good in meeting the needs of learners. difficulty; shortcomings outweigh
standard There is need to address certain strengths; must improve in specified
deficiencies without delay in order to | areas; action required to improve
ensure that provision is good or
better.

Requires Provision that requires significant | Weak; poor; ineffective; insufficient;

significant improvement to achieve a good unacceptable; experiencing significant

improvement | standard is hot meeting the needs of | difficulties; serious deficiencies in the
to achieve a learners. There is immediate need for | areas evaluated; requiring significant
good significant action to address the change, development and

standard areas of concern. improvement to be effective

The following resources can be used by ELC settings in their quality improvement:

Aistear Siolta Practice Guide

Aistear - Nurturing Skills website

Department of Education Insights — Quality in Early Years Education webinars
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