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What is a curriculum evaluation?

Curriculum evaluations report on the quality of teaching and learning in specific subjects of the
Primary School Curriculum (1999), the Primary Language Curriculum (2019) and the Primary
Mathematics Curriculum (2024). They affirm good practice and make recommendations, where
appropriate, to aid the further development of the subject in the school.

How to read this report

During this inspection, the inspectors evaluated learning and teaching in English under the
following headings:

1. Quality of pupils’ learning outcomes

2. Supporting pupils’ learning through learning experiences and teachers’ practice

3. The effectiveness of school planning, including school self-evaluation (SSE), in progressing
pupils’ learning

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
school’s provision in each area.

Included in this curriculum evaluation report is a student-friendly page that provides information
for the children/young people in your school about the inspection that occurred recently. It
outlines for them some of the main findings and recommendations.

The board of management was given an opportunity to comment in writing on the findings and
recommendations of the report; a response was not received from the board.

Actions of the school to safeguard children and prevent
and tackle bullying

During the inspection visit, the following checks in relation to the school’s child protection and
anti-bullying procedures were conducted:

Child Protection Anti-bullying
1. The name of the DLP and the Child 1. The school has developed an anti-
Safeguarding Statement are prominently bullying policy that meets the
displayed near the main entrance to the requirements of the Anti-Bullying
school. Procedures for Primary and Post-Primary
2. The Child Safeguarding Statement has Schools (2013) or Bi Cineélta (2024) and
been ratified by the board and includes this policy is reviewed annually.
an annual review and a risk assessment. | 2. The school’s current anti-bullying policy is
3. All teachers visited reported that they published on its website and/or is readily
have read the Child Safeguarding accessible to board of management
Statement and that they are aware of members, teachers, parents and pupils.
their responsibilities as mandated
persons.

The school met the requirements in relation to each of the child protection checks. It did not
meet the requirements of check 1 of the ant-bullying checks, as the annual review had not been
carried out at the time of the inspection. However, the school subsequently furnished evidence
of compliance with this requirement.



Curriculum evaluation

Date of inspection 12/02/2025

Inspection activities undertaken Observation of teaching and learning
Examination of pupils’ work
Interaction with pupils

Feedback to principal and teachers

e Discussion with principal and teachers
¢ Review of relevant documents
e Pupil focus-group interview

School context

Scoil Naisitinta Eanna (Roundstone National School) is a co-educational primary school
situated in Roundstone, County Galway. The school is under the patronage of the Catholic
Archbishop of Tuam. The school participates in Delivering Equality of Opportunity in Schools
(DEIS), the Department of Education’s action plan for educational inclusion. The school has two
mainstream class teachers, one of whom is the principal, and one special education teacher
(SET). There were twenty-one pupils enrolled at the time of the evaluation.

Summary of main findings and recommendations:

Findings
e The quality of pupils’ learning outcomes in English was good overall.
e The quality of learning experiences to support the pupils’ learning in English was good.
e The quality of teachers’ practice throughout the school was good overall; some teaching
approaches required improvement.
e The quality of school planning, including DEIS action planning, in progressing pupils’
learning in English required improvement.

Recommendations

e The school should develop its DEIS action plan, giving more attention to enhancing the
pupils’ learning experiences and learning outcomes in Literacy.

e The teachers should ensure that all lessons in English include more purposeful and
more challenging tasks for the pupils.

e The teachers should maintain regular records of the pupils’ progress, particularly in
Student Support Files for pupils receiving extra support.

Detailed findings and recommendations

1. The quality of pupils’ learning outcomes

The overall quality of the pupils’ learning outcomes was good. Most of the pupils were engaged
in their learning during the lessons observed and they clearly enjoyed learning English. Overall,
the pupils were motivated to learn.

The pupils’ early literacy skills were developed in line with the learning outcomes in the Primary
Language Curriculum (2019). The pupils were well-supported to complete English phonics
activities in the junior classes. They demonstrated good phonological awareness and they used
a wide vocabulary. The pupils examined poems for naming words, action words and describing
words. The pupils had opportunities to consolidate their learning with follow-up tasks. There was
scope to extend the learning, however, by including more challenging tasks to enhance learning
outcomes.

Some of the pupils recited songs, rhymes and poems. The pupils in the senior classes had
opportunities to develop their oral language and presentation skills through debates. All lessons
in English, however, should include more purposeful, meaningful tasks. There was a need, for



example, to support the pupils’ independence in making presentations to their peers, by
studying relevant topic-specific language, to help them communicate their ideas and opinions.

The pupils in the junior classes shared some knowledge of the conventions of print. This
included left to right orientation, capitalisation and punctuation. The pupils discussed the written
words and illustrations in books with their peers, and they enjoyed listening to stories being read
to them.

It was commendable that texts were provided at the pupils’ instructional level in the junior
classes and that pupils in senior classes read novels. Some pupils shared aspects of their
learning confidently with the inspector. The pupils in the focus groups reported that they enjoyed
reading. They also suggested that they would like to have a greater variety of books in the
classrooms. It would be worthwhile, therefore, expanding the range of books in the class
libraries to include a greater range of fiction and non-fiction titles.

The pupils’ presentation of their written work in copybooks and folders was very good. The
pupils engaged in letter formation and collaborative composition of poetry in the junior classes.
In the senior classes, the pupils had experiences of composing their own poetry. The impressive
poems they had written about Grandparents’ Day, and the recent Storm Eowyn, were on display
on the classroom walls. Some teachers regularly monitored the pupils’ writing. There was scope
to provide more specific formative feedback, however, to further enhance the pupils’ writing
skills.

2. Supporting pupils’ learning outcomes through

learning experiences and teachers’ practice
The overall quality of support for pupils’ learning outcomes, through learning experiences in the
mainstream classes, was good. Where the learning experiences were most beneficial, the
pupils were engaged in purposeful, meaningful, and additional challenging tasks that supported
them to achieve the desired learning outcomes.

Interactions between teachers and pupils and between the pupils and their peers were highly
respectful. The pupils had some opportunities to work in pairs and groups. The pupils in the
focus group reported that they enjoyed engaging in literacy activities, including debating,
reading, and writing stories and poems. Some of the pupils stated that they enjoyed sharing
their compositions in English poetry with other classes.

The pupils reported having used digital technologies to research information to support their
project work. The pupils also enjoyed using English in other curricular areas, such as
Mathematics, History, Geography and Science.

The overall quality of teaching was good, with elements of very good practice observed in some
lessons. Some of the teaching approaches required improvement, however. In the mainstream
classes, the teachers demonstrated very good classroom management skills. Where lessons
were very good, the pupils engaged in differentiated learning activities appropriate to the pupils’
learning needs. Some examples included phonics and writing activities. Effective modelling of
high-quality language in the junior classes supported the pupils’ learning needs.

Some of the teachers were well-prepared for the lessons observed, including commendable
differentiated learning experiences, linked to the pupils’ ages and abilities. It is recommended,
however, that all teachers select and use learning experiences that progress the pupils’ learning
in English to achieve the desired learning outcomes, in line with the Primary Language
Curriculum (2019).

During the lessons observed, a range of methodologies was used, including whole-class
teaching, group work, and individual support. Some teachers used digital technologies to
facilitate the learning in their classrooms. There was scope to support the pupils’ confidence in
their learning, however, to include more opportunities to share samples of their work with one
another and with the school community.

The overall quality of provision for special education required improvement. Records provided
extracts of a log of actions and some assessment data for pupils in receipt of additional support.



In order to improve the provision for these pupils, it is recommended that all stages of the
Continuum of Support be implemented in the school.

The Primary School Assessment Kit was used to assess the language skills of those pupils for
whom English was an additional language (EAL). These pupils were supported using both in-
class and withdrawal models of support teaching. More detailed Student Support Files needed
to be provided for each pupil receiving additional support. The school should ensure that the
targets set out are specific and measurable. Records of pupils’ progress should be maintained
in the Student Support Files and should be regularly reviewed.

Overall, assessment data indicated that the majority of pupils were making good progress in
English. Some teacher observations, checklists, and teacher-designed tasks were in evidence.
Some assessment for learning strategies were observed in some classes. Assessment data in
the junior classes identified that pupils were making good progress in phonological awareness
and phonics. To further support the pupils’ learning outcomes, however, all teachers should
adopt a more structured approach to maintaining regular records of the pupils’ progress in
reading, writing and oral language.

3. The effectiveness of school planning, including SSE,
in progressing pupils’ learning

At the time of the evaluation, the DEIS action planning process needed to be improved to
progress the pupils’ learning. There was a need to place more emphasis on all of the DEIS
themes, but particularly Literacy. More attention needed to be given to the school’s current
context and the needs of individual pupils.

The theme of Literacy, in the school’s revised DEIS action plan, should focus on oral language,
reading and writing. It should also set out how special education provision will be used to
support pupils with additional needs, including the needs of EAL pupils.
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Introduction

Your school had an inspection of English recently. This
page for pupils describes what the inspectors found
and gives ideas about what the school should do to
make learning better.

What did the inspectors do during the visit?

The inspectors visited classrooms and talked to
teachers and pupils about the work they were doing.
An inspector also met with a focus group of pupils to
talk to them about their learning.

What did the inspectors find?

Here are some of the main things:
e The pupils were making good progress in English.
e The pupils enjoyed reading, and writing stories and poems.
e Some teachers gave pupils valuable work to do in class.
e The school’s planning for English needed to be better.

What the inspectors said the school should do to

make learning better

e The school should make out a clearer plan for making the
teaching and learning of English better.
The teachers should help the pupils to get even better at
speaking, listening, reading and writing, by using a range of
different approaches.
The school should keep better records on how the pupils
are doing in English. The teachers should use these
records to find out where pupils need most help.

Thank you for taking the time to read this page.
A special thank you to pupils who took part in the focus group.




The Inspectorate’s Quality Continuum
Inspectors describe the quality of provision in the school using the Inspectorate’s quality
continuum which is shown below. The quality continuum provides examples of the language used
by inspectors when evaluating and describing the quality of the school’s provision of each area.

Level Description Examples of descriptive terms

Excellent Provision that is excellent is Excellent; exemplary; outstanding;
exemplary in meeting the needs of exceptionally high standard; with very
learners. This provision provides an significant strengths
example for other schools and
settings of exceptionally high
standards of provision.

Very good Provision that is very good is very | Very good; of a very high quality; very
effective in meeting the needs of effective practice; highly commendable;
learners and is of a very high very successful
standard. There is potential to build
on existing strengths to achieve an
excellent standard.

Good Provision that is good is effective in | Good; of good quality; effective
meeting the needs of learners. There | practice; competent; useful;
is need to build on existing strengths | commendable; good standard;
in order to address the aspects to be | strengths outweigh the shortcomings;
developed and achieve a very good appropriate provision although some
standard. possibilities for improvement exist

Requires Provision that requires Fair; less than effective; less than

improvement | improvement to achieve a good sufficient; evident weaknesses that are

to achieve a standard is not sufficiently effective impacting on learning; experiencing
good in meeting the needs of learners. difficulty; shortcomings outweigh
standard There is need to address certain strengths; must improve in specified
deficiencies without delay in order to | areas; action required to improve
ensure that provision is good or
better.

Requires Provision that requires significant | Weak; poor; ineffective; insufficient;

significant improvement to achieve a good unacceptable; experiencing significant

improvement | standard is not meeting the needs of | difficulties; serious deficiencies in the
to achieve a learners. There is immediate need for | areas evaluated; requiring significant
good significant action to address the change, development and

standard areas of concern. improvement to be effective
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