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The objective of the study was to create a process for enacting an apprenticeship education framework as a mechanism for facilitating higher education and
industry collaboration (HE-IC). The research questions were: (a) what is the process for developing, implementing and enacting a HE apprenticeship
education model? (b) How can this model serve as a mechanism for higher education institute (HEI) and industry collaboration?

As the study was for the fulfilment of the requirements of a doctorate the context of the study was narrowed to higher sector provision but has significant
transferable learning for further education provision also. A single interpretive sector study of the International Financial Services suite of apprenticeships
delivered by National College of Ireland in partnership with Financial Services Ireland underpinned the primary research. The ensuing sectoral study
involved semi-structured interviews with apprenticeship consortium members and policy stakeholders and was supported by a review of relevant
documentation. The findings suggest that successful HEl and industry collaboration is core to the achievement of successful apprenticeship outcomes. The
key drivers were explored in the literature and combined with the insights from the participants. These drivers were identified as: trust; transparency;
mutual understanding; necessity; reciprocity; efficiency; stability; legitimacy and asymmetry which can combine in different ways at different stages of the
collaboration relationship.

The findings have practical relevance to those interested in the range of benefits of HEI and industry collaborations; learners, the HEI, industry and regional
and national socio-economic stakeholders. The ambiguity that existed on the apprenticeship landscape when my study commenced has been somewhat
clarified by the relevant state agencies, but formal guidance for industry representatives contemplating developing an apprenticeship, is still missing. This
motivated the researcher to produce outputs which draw attention to matters for consideration for industry representatives, considering developing a new
apprenticeship. The guide produced by the researcher, as an output from this study, aims to close the guidance gap. While the study was carried out in the
context of a higher education and industry collaboration specific to apprenticeship, it may also have relevance to further education and industry
collaboration and also to broader education and industry collaborations outside of the apprenticeship setting. A Thematic Analysis Map and a Conceptual
Framework are presented below.
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Thematic Analysis Map: Enacting an apprenticeship education model as a mechanism for facilitating higher education and industry collaboration (HE-IC)
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In pursuing this study, the following questions were answered:
Research Question 1
(a) What is the process for developing, implementing and enacting a HE apprenticeship education model?

The review of the literature confirmed that a gap existed in the literature relating to the process for developing, implementing and enacting a HE
apprenticeship education model. Documentary evidence portrayed the evolution of elements of the apprenticeship education model, while the research
participants providing insights, experience and knowledge to enable the researcher to attempt to fill this gap.

When the IFS Apprenticeships in this study were first developed in 2014 (with IFS Apprentices commencing in 2016), there was very little guidance about
the HE-IC process. This improved significantly in 2017 with the production of a range of guides produced by the Apprenticeship Council, based on learning
extracted from across the eco-system. The conceptual framework provides a map for the process of developing, implementing and enacting a HE
apprenticeship education model. A narrative of the process has been distilled from the revised conceptual framework. The findings and analysis under each
of the five themes point towards the need for a step by step guide for consortia who are considering setting up a new apprenticeship. Solas and the
Apprenticeship Council developed a ‘Critical Path to Developing a National Apprenticeship’ in 2017 and this is very useful as a logistical and technical ‘How
to’ document.

Research Question 2
(b) How can this model serve as a mechanism for higher education institute (HEI) and industry collaboration?

At the outset of this study, the second research question was set in the context of HE-IC to help achieve mutually beneficial outcomes and, most
importantly, benefits for the learners. In 2020, these learners are on a range of HE-IC programmes including; CAO programmes designed with Industry,
Springboard+ programmes, Skillnet programmes, the Solas and ETB programmes in collaboration with Industry. As referenced in Paper 1, collaboration is a
key future of the HEI funding landscape, reinforced by new funded initiatives such as the ‘Human Capital Initiative’.

A key outcome of this research in relation to research question 2 is the guide developed by the researcher (Appendix 2). This guide offers insight into the
apprenticeship education model (figure S3.4), which is directly relevant to any HEI and Industry collaboration and also extends to Further Education and
Training (FET) collaborations with industry. As evidenced by the literature, apprenticeship is an excellent example of critical close collaboration between the
two parties, education provider and industry, therefore what is applicable to establishing and maintaining such a collaborative relationship for
apprenticeship is relevant to other scenarios where such a close collaboration is critical for successful work-based learning outcomes.



In supporting the research questions, there were two research objectives, which have also been fulfilled by this study:
(1) Develop a HE apprenticeship education model incorporating roles, responsibilities and accountabilities

The revised conceptual framework brings to the fore the importance of the ‘actors’ in the apprenticeship eco-system and their roles, responsibilities and
accountabilities within a consortium. The activity systems of the HEI and the Industry partner join to create the ‘shared object’, which in this instance is the
Apprenticeship Education Model. The role of the Consortium gains prominence as without an effective consortium there is no Apprenticeship Education
Model. A cohesive model is required to ensure all levels, from statutory recognition through to meeting funding criteria to the successful design,
development and operation of the apprenticeship are addressed.

(2) Identify the internal and external organisational supports required to implement the HE apprenticeship education model

The insights provided by the participants have informed prior research to identify the internal and external supports required to implement the HE
apprenticeship model. Within their own organisations, both the HEI (NCI) and the industry partner (Financial Services Ireland) need strong support for
apprenticeship and represented at top level management. This was provided by the Vice President of the HEI and the Executive Director of the employer
body in the study. Top level support allowed for the necessary allocation of internal resources to the consortium. Organisation wide support for the concept
and support for the practicalities of apprenticeship operationalisation was required to embed the model in the stakeholder organisations. Apprenticeship
needed to be a strategic imperative for both the HEIl and industry partner, and this was an important factor when inevitable internal competition for
resources arose. A vision of what apprenticeship success looked like for each of their organisation helped establish coherent KPls in pursuit of success. Role
clarity and project focus created the internal environment needed to achieve success in this study. External organisational supports provided by employers
and policy stakeholders (Department of Further and Higher Education, Research, Innovation & Science, SOLAS, Apprenticeship Council, HEA, QQl) were vital
components of the apprenticeship eco-system. So too were the external supports from policy stakeholders to ensure governance, statutory approval,
guidance and funding complemented the education model.

Practical Contributions to Knowledge

This research has produced practical insight, which offers policy stakeholders, HEls, Industry, consortia and those interested in the successful enactment of
an apprenticeship education model a process by which to achieve successful higher education and industry collaboration. The process is exhibited in the
Conceptual Framework and has been distilled into a ‘Matters for Consideration Guide’ for industry representatives considering developing a new



apprenticeship. Initially the researcher had assumed that the primary audience for such a guide would be the audience described above but as she further
considered the possible extended use for such a guide, she realised that it would be useful for a broader audience and for different purposes, such as:

. HEls (and FET providers) considering involvement in new apprenticeships;

J Industry representative bodies and employers considering involvement in new apprenticeships;

. Existing HEIs and industry partners evaluating whether to design, develop and deliver a new apprenticeship;

. The Apprenticeship Council and related bodies who will be evaluating the suitability of future apprenticeships submitted by consortia;

. Quality Qualifications Ireland (QQl), who will be accrediting new apprenticeship education models;

. Solas and the Higher Education Authority as they evaluate existing and future funding of existing and future apprenticeships;

. The Department of Further and Higher Education, Research, Innovation and Science as they consider, in consultation with all of the relevant

stakeholders, the future of apprenticeships and the new Action Plan for Apprenticeships(2021-2025);

. Ibec, as the largest employer representative body in Ireland, as it considers and evaluates their position as the industry partners in a number of
existing and future apprenticeships.

The conceptual framework presented is of itself, a contribution to theory, specifically extending our understanding of boundary theory. It is also a
contribution to practice. It is a tool that can be used to conceptualize the HE-IC environment, and help position the guidelines within the HE-IC
environment. In doing so, it can be used with the proposed guidelines, to operationalise the apprenticeship education model. Collectively, these tools will
facilitate both decision making at a strategic level and operational ‘enactment’ by those whose role it is to operationalise the plan. Holistically, the
conceptual framework represents the vision of apprenticeship for the specific sector or organisation, while the guideline documents can help operationalise
this vision. These are organic tools that will evolve as they are utilised. They can and will be adapted and customised to each sector, thus the ‘Matters for
Consideration’ Guide has been designed as an organic document that can be adapted to each context. Thus, the Guide is a tool of engagement for those in
operational roles, similar to a Standard Operating Procedure (SOP). As with any SOP, it will evolve through the contributions of those who use it.



Matters for Consideration Guide

The objective of this Guide is to facilitate and enhance the collaborative relationship of the HEl and Industry partners. As apprenticeships are industry led
this guide is written from the perspective of industry considering developing an apprenticeship.

Policy
e Be aware of the policy environment in relation to:
o Apprenticeships
o Further and Higher Education (depending on whether the apprenticeship under consideration will be a further or higher educationone)
o The specific sector and occupation the apprenticeship under consideration will be operatingin
e Are you aware of the legal standing of apprenticeships and what your obligations would be under the governinglegislation?
Understanding of Key Terms
e Do you understand what the definition of ‘Apprenticeship’ currently being used by the Apprenticeship Council is?
e Do you understand what ‘Work-Based Learning’ means and what resources it requires?
e Do you understand what the term ‘Consortium’ means in the apprenticeship context?
e Do you understand what an ‘Occupational Profile’ is?
Selecting an education partner with which to build an apprenticeship education model

e In consultation with Solas and the Regional Skills Manager consider whether the proposed apprenticeship should be a further education or higher

education one

e If afurther education apprenticeship is considered the best solution Solas will provide guidance as to how the further education apprenticeship
provision works



If a higher education apprenticeship is considered the best solution then Solas, the HEA and the relevant Regional Skills Forum Manager will provide
guidance

Are they accredited by Quality Qualifications Ireland?

Do they have expertise in the occupational area you are considering?

Do they have geographic reach into the regions you want? If not are they willing to work in collaboration with other education providers?
Do they have a strong online or blended delivery trackrecord?

Have they ever delivered apprenticeships before?

Have they worked closely with industry before and if so in what capacity?

Are they resourced adequately to commit to developing an apprenticeship?

What is their motivation for getting involved?

Do they and you understand what level of commitment and resources an apprenticeship entails?

Do you have a shared understanding of the apprenticeship eco-system you will be entering and the roles of Department of Further and Higher
Education, Research, Innovation & Science, SOLAS, Apprenticeship Council, HEA, QQl in the system?



