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WHAT IS AN EARLY YEARS EDUCATION INSPECTION?

The Early Years Education Inspection (EYEI) model is used to provide evaluative information, advice
and support in relation to education provision in a pre-school setting participating in the Early
Childhood Care and Education (ECCE) Programme. These inspections affirm good practice and
advise actions, where appropriate, to aid the further development of education provision in the setting.

HOW TO READ THIS REPORT

During this inspection, the inspector(s) evaluated and reported under the following headings or areas
of enquiry:

1. Quality of the context to support children’s learning and development
2. Quality of processes to support children’s learning and development
3. Quality of children’s learning experiences and achievements

4. Quality of management and leadership for learning

Inspectors describe the quality of each of these areas using the Inspectorate’s quality continuum
which is shown on the final page of this report. The quality continuum provides examples of the
language used by inspectors when evaluating and describing the quality of the setting’s provision in
each area.



Early Years Education Inspection

Date of inspection 29-03-2019

Inspection activities undertaken
e  Observation of interactions during the pre-school

e Pre-inspection meeting with setting manager and session
practitioner e Post-inspection feedback meeting setting
e Interaction with children manager and practitioners

Review of relevant documents

CONTEXT OF SETTING

Westbury Preschool has been in operation for twenty-five years and is located in a residential area in
Westbury, County Clare. The setting provides a sessional pre-school to children participating in the
first and second year of the Early Childhood Care and Education (ECCE) Programme. The manager
is the lead practitioner and is supported by a second practitioner, who has joined the setting this year
through Access and Inclusion Model (AIM) funding support. On the morning of inspection, two
practitioners and a volunteer were present with thirteen children. The early years setting was given an
opportunity to comment in writing on the findings and actions advised of the report; the setting chose
to accept the report without response.

AREA 1
QUALITY OF CONTEXT TO SUPPORT CHILDREN’S LEARNING AND DEVELOPMENT

e The quality of the context to support the children’s learning and development is very good.

e Children and families are warmly welcomed to the setting and a homely atmosphere is created
as the practitioners support both children and parents to settle in. Informal discussions provide
opportunity for the valuable sharing of information and the parents are encouraged and invited to
stay with their child until they have settled in to play.

¢ Routines move at the child’s pace and are visually represented for the children. They have many
opportunities to organise and lead their learning; while making choices to participate in group
learning experiences both indoors and outdoors. There is scope to develop how the routines
spontaneously respond to the differing needs of children throughout the day.

e The practitioners successfully nurture positive relationships with the children and provide
appropriate feedback to encourage pro-social interactions with their peers. A ‘help’ board is used
as a visual aid to scaffold problem-solving opportunities while sand-timers and verbal
announcements support the active involvement of the children during times of transition.

e The practitioners know the children and their families very well and make efforts to ensure the
respectful recognition of each child. The children’s creations and learning portfolios are displayed
and celebrated in the setting while many opportunities are organised to bring children and
families together.

e In order to connect with the local community, the practitioners regularly invite visitors and family
members to the setting to share knowledge with the children. These include members of the
community and also embrace cultural learning experiences that reflect the cultural background of
the children and their families. Annual trips and celebrations provide opportunity for the children
to visit local attractions.

Action advised

e |t is advised that practitioners review how the daily routine is responsive to the needs of all
children. A wider range of active, movement breaks would strategically allow a number of
children to become more active and physical in their play. These strategies can then be
regularly used by the practitioners to ensure that all children have an outlet for active play and
physical development.



AREA 2

QUALITY OF PROCESSES TO SUPPORT CHILDREN’S LEARNING AND
DEVELOPMENT

The quality of the processes to support the children’s learning and development is very good.

A broad-based curriculum informs Aistear: the Early Childhood Curriculum Framework. The
practitioners adopt an emergent and inquiry-based approach to implementing this curriculum.
This is achieved by attuning to the emerging needs, capabilities and interests of the children as
starting points for planning this curriculum.

The progression of children’s learning is captured through photographs, samples of their
creations and anecdotal notes which depict the children’s interests, comments and observations.
Individual learning portfolios provide a very rich portrait of learning from a group perspective. The
practitioners very effectively detail group learning stories which are added to these portfolios.
The practice of narratively detailing each individual child’s learning is yet to be established.
Learning through play and playful activity is central to the experiences of the children. The
practitioners very successfully support learning through play as they interact with the children
both individually and in small groups. They skilfully identify opportunities to use open-ended
guestions, comments and prompts which maximise the learning for children while still allowing
the children to take the lead.

A well-laid out learning environment offers various areas of interest. The outdoor area is
regularly used and many materials are brought outside to support group games and learning
experiences.

Songs, rhymes and books are frequently used as the practitioners introduce new language
concepts to the children. Freely available mark-making and art materials offer children the
opportunity to depict their thoughts and ideas in a creative way.

The practitioners make great efforts to support the inclusion of all children. Specific strategies
are in place for individual children that have been devised through consultation with parents and
external support agencies. The setting has established links with the Access and Inclusion Model
(AIM) and a third practitioner is in place through this support service.

Action advised

To build on the very effective practice of capturing group learning observations, it is advised that
practitioners develop this practice to celebrate and highlight learning from an individual
perspective. These observations provide a rich opportunity to evaluate and highlight individual
children’s developing skills, attitudes, knowledge and dispositions. The ‘Individual Learning
Record’ from the Aistear Siolta Practice Guide provides useful guidance to help establish these
observations.

AREA 3

QUALITY OF CHILDREN’S LEARNING EXPERIENCES AND ACHIEVEMENTS

The quality of the children’s learning experiences and achievements is very good.

The children are settled, engaged and motivated in their learning and development. They
exercise autonomy over their learning as they initiate, direct and lead their free-play.

They demonstrate interest and curiosity as the practitioners facilitate learning experiences based
on their interests and seasonal events. The children make decisions about how and when they
will engage as they explore and manipulate the learning environment and resources to suit their
play intentions. There is scope to develop how the children can independently explore the range
of literacy and numeracy concepts that are introduced during the year.

Strong friendships are forming as the children interact with their peers during their play and
within large-group discussions. Very good imaginative play skills are evident as the children
collaborate together to construct their play scenarios both indoors and outdoors.

The children reflectively discuss their previous learning experiences and achievements. They
demonstrate a sense of pride and ownership over their individual learning portfolios and the
displays that depict their successes and creations.



e The children use song, dance and language to express their emotions and ideas. They enjoy
books and stories and are responsive and engaged during group learning experiences.

e They demonstrate very good capacity to explore and are motivated to use materials and
resources in a variety of ways both indoors and outdoors.

Action advised

e |t is advised that practitioners review the ways the children independently explore a variety of
literacy, numeracy and scientific concepts. Developing the resources available in the various
interest areas will provide more meaningful opportunity for playful exploration of these concepts.

AREA 4
QUALITY OF MANAGEMENT AND LEADERSHIP FOR LEARNING

e The quality of management and leadership for learning is very good.

e The practitioners collectively demonstrate a strong sense of teamwork and collaboration as they
share roles and responsibilities. Regular informal discussions support group reflection on the
children’s learning progression and future plans for the curriculum. There is scope to develop a
formal approach to monitoring and reviewing curriculum practice.

¢ External mentoring support is used as the practitioners liaise with their Better Start AIM support
specialist on a consistent basis. This support focuses in particular on bridging communication
between the home and the pre-school for children with additional needs.

e The practitioners prioritise continuous professional development (CPD) and they take the
initiative to source training and workshops to upskill based on the children’s needs. Recently, the
practitioners engaged with training support on nurturing positive behaviour and mental health
and well-being. The practitioners use strategies gathered from these training events to inform
their practice.

o Highly effective practices are in place to support consistent communication with parents and
families. Weekly emails are issued to parents containing richly documented group learning
stories and experiences. These group stories are also added to each child’s individual learning
portfolio with accompanying photographs and anecdotal notes depicting the child’s voice. A
group learning portfolio is also available in the setting for parents to view.

e The practitioners make very good efforts to share information with parents from external
agencies; they attach links to useful tip sheets and information gathered at CPD events. A
parent’s handbook is shared with parents containing useful information about the pre-school and
the curriculum. Individual meetings are held with parents to gather important information about
their children and to discuss parental expectations for the pre-school year.

e Transitions into and from the setting are managed very effectively. The practitioners prioritise
supporting parents and children with the significant transitions from pre-school to the primary
school setting. They have attended training locally that focuses on supporting positive transitions
and they share information with parents in preparation for this change.

Action advised

e |t is advised that the practitioners build in opportunities for formal team reflection and self-
evaluation during the pre-school year. Using the resources and self-reflective tools available in
the Aistear Siolta Practice Guide, the practitioners can develop action plans for improvement
based on team reflections and discussions.

CAPACITY TO IMPLEMENT THE ACTIONS ADVISED ABOVE

The capacity of the setting to implement the actions advised above is very good. Both the manager
and practitioners demonstrate commitment to the on-going improvement of the children’s learning
and development.



Summary of Overall Inspection

Area Quality Level
Quality of context to support children’s learning and development Very good
Quality of processes to support children’s learning and Very good
development
Quality of children’s learning experiences and achievements Very good
Quiality of management and leadership for learning Very good

Language used in Early Years Education Inspection reports

Excellent Provision that is excellent is exemplary in meeting the needs of
children.
Very good Provision that is very good is highly effective in meeting the needs
of children.
Good Provision that is good is effective in meeting the needs of children
but with some aspects to be developed.
Fair Provision that is fair requires practice to be improved to meet the
needs of children.
Poor Provision that is poor is inadequate and requires significant
improvement to meet the needs of children.
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