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What is an Early Years Education Inspection?

The Early Years Education Inspection model is used to provide evaluative information, advice
and support in relation to the education of children aged birth to six years in early learning and
care settings. The inspections will affirm good practice and provide advice to support internal

quality development processes that optimise children’s education experiences and outcomes.

How to read this report

During this inspection, the inspector evaluated and reported under the following headings or
areas of enquiry:

Quality of the context to support children’s learning and development
Quality of processes to support children’s learning and development
Quality of children’s learning experiences and achievements

Quality of management and leadership for learning

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
setting’s provision in each area.



Early Years Education Inspection

Dates of inspection 13-02-2025

Activities conducted during the Inspection

Pre-inspection meeting with the setting manager

Review of setting documentation and records relating to the children’s learning and
development

Review of the education resources and facilities

Observations of interactions during three Early Childhood Care and Education Programme
sessions.

Interaction with children

Interaction with early years educators

Feedback meeting with the area manager, setting manager and three early educators.

Context of setting

Tots 2 Teens is a privately operated Early Learning and Care setting located in Newbridge,
County Kildare. Established over twenty-one years ago, it is part of a chain of ten settings in
Kildare. This setting provides a full day care service, three Early Childhood Care and Education
(ECCE) sessions and a school age service. This inspection focussed on the ECCE programme.
Forty children, six early years educators and the setting manager were present. The early years
setting was given an opportunity to comment in writing on the findings and actions advised of
the report; a response was not received from the setting.

Area 1: Quality of context to support children’s learning and development

The quality of the context to support the children’s learning and development was good.

A relaxed, warm and welcoming atmosphere was evident in the setting as children arrived in
the morning. Parents dropped their children off at the main doors.

The educators in the learning environments followed a daily routine. The routines recorded
periods of child-led play, outdoor play, learning time, circle time, story and song time and
snack time. The educators displayed the daily routine visually for the children in some
learning rooms.

An effective key person approach was in place across all three learning rooms. This was
used to support the development of meaningful and supportive relationships with children.
Snack time was a social occasion in the setting. The educators sat with the children and
chatted with them promoting healthy eating and engaging children in social conversations. A
helper system was in place in some of the learning rooms to support the children taking
turns to give out their snacks.

The educators used effective transition strategies to support the children to move easily
between activities.

The educators nurtured the children’s sense of identity and belonging through
conversations, some family displays, some birthday displays, and representation of
children’s names over their coat hooks.

Parents attended a graduation event, and a video of the annual Christmas concert was
provided to them. A yearly event was held where parents provided traditional foods from
their countries for children to experience. Limited recognition was given to the
representation of the diversity of families attending. Some community connections had been
made through visits into the setting in the past. These visits were not visually represented in
the environment for children.

Actions advised

The educators are advised to develop a consistent approach to their routines and ensure all
routines are viewed as times for learning. It is further advised that opportunities are included
in the routine for small group activities and for children to recap and recall their learning.




It is advised that educators build on their key person approach to support the children to
transition between learning environments in consultation with their parents and that the
strategies to do this are recorded.

The educators are advised to provide additional opportunities for the meaningful
engagement of parents in the setting. This could include encouraging parents to come into
the learning rooms at arrival and departure times, arranging activities that invite parental
participation and representation in the environment of children’s cultural and family
backgrounds. The educators are further advised to provide the children with representation
of their local community and community roles. It is important that all children are
represented in family displays.

Area 2: Quality of processes to support children’s learning and development

The quality of the processes to support the children’s learning and development was good.
The educators implemented a play-based curriculum broadly informed by the principles of
Aistear: the Early Childhood Curriculum Framework.

Planning was organised on a long, medium and short-term bases. The educators had
developed curriculum books to record the thematic medium-term curriculum plans and
anecdotal notes which occasionally recorded broad children’s interests. A reflection
template was part of the curriculum book which provided an opportunity to educators to
reflect on how they enacted the curriculum.

A group floor journal for each learning room provided evidence of group projects which the
children engaged in. Children had ready access to this group learning journal. Each child
had an individual folder, which contained templated artwork, and was sent home monthly. A
memory scrapbook for each child, which included representation of additional activities, was
provided to parents at the end of the year. The educators used an online software
application to record regular strengths-based observations of children’s skills and interests
which were shared with parents. The learning records did not set out plans to support the
next steps in children’s learning.

The educators used playful and affirming interactions with children together with open-
ended questioning. Some interactions supported children’s developing language and
thinking skills.

Open-ended play was promoted and the children were provided with opportunities for a
range of play experiences. The educators positioned themselves well in the room to be play
partners to the children, available to the children as they needed

The indoor learning environments included defined areas of interest; home corners, cosy
corners, role play, art areas, sand play and some tuff trays. The environments were print-
rich with labelling evident. Books were varied, topical, accessible and rotated. There were
two outdoor areas with artificial grass together with a covered in area.

The setting was availing of support from the Access and Inclusion Model (AIM) for children
with additional needs and worked in conjunction with parents to support children with
individual needs. Specific inclusion plans were developed and implemented for many
children.

Actions advised

*

The educator team are advised to review their curriculum approach to establish an enquiry-
based curriculum.

The educators are advised to record more holistic observations of children; of their
strengths, skills, interests, dispositions and needs and record how the next steps in
children’s learning will be progressed. It is important that the specific inclusion plans for all
children are updated regularly.

The educators are advised to provide additional play and learning opportunities in the
outdoor learning environment; more real, natural open-ended materials and loose parts.

Area 3: Quality of children’s learning experiences and achievements

The quality of children’s learning experiences and achievements was good.

The children were happy, content, engaged and motivated. They enjoyed playing with
bubbles outdoors, engaging with playdough indoors and with valentine themed tuff trays.
Visual displays were in place to assist the children to name their feelings and understand
their emotions.



The children interacted well together, shared, took turns and supported each other in their
play.

The children were independent and took responsibility for their lunches and coats. They
tidied up their activities when asked and demonstrated respect for the boundaries of each
other.

The children expressed themselves in various ways, through songs, template-based artwork
and through conversations. There was limited evidence of opportunities for children to
engage in process art activities.

The children had access to their own generic memory scrapbooks which they took home at
the end of the year, and which were completed for them by their key educator.

Actions advised

The educators are advised to ensure children have individual records of learning that they
take responsibility for. These need to be unique to each child in representing their voice and
achievements on an ongoing basis.

The educators are advised to limit the use of template based art-work and provide more
opportunities for process art activities for children and to display these in the learning
environments for children.

Area 4: Quality of management and leadership for learning

The quality of management and leadership for learning was good.

There was an ethos of teamwork at the setting and many educators had worked together for
some time. An area manager, an operations manager and two owners supported the
manager in her role. The educators used a social messaging application to share practice
ideas with each other.

The manager had commenced individual support and supervision records with the
educators that identified their strengths, area of interests and challenges. Induction
procedures and processes were evident. Previously a curriculum co-ordinator post had
been in place, shared among the sister settings. The parameters of this role were unclear.
The educators endeavoured to come together to engage in planning and assessment tasks
when they could. Staff meetings were held every six weeks and management meetings
were held monthly.

At the time of the inspection, this setting was being supported by the Better Start Quality
Development Service in developing and evaluating their pedagogical practices.

The setting was interested in developing their approach to continuing professional
development, (CPD). A purposeful proactive approach to CPD to support children’s learning
was not evident.

The setting had established informal and formal links with parents. An online parents’ portal
was used to communicate with parents and a monthly newsletter was provided. On request,
parent-educator meetings were facilitated to discuss children’s learning progress.

The children’s transition into the setting was supported through an open-day in advance of
starting at the setting and a staggered settling in policy. The children’s transition to primary
school was supported through the use of the National Council for Curriculum and
Assessment Mo Scéal resources. Connections with some local primary schools had been
made.

Actions advised

The management team are advised to conduct a training needs analysis and provide high-
quality training for their educators to support them in the full implementation of Aistear: the
Early Childhood Curriculum Framework.

It is advised that a skills audit of the knowledge, strengths, and interests of the educator
team be conducted and that structures are developed for the sharing of skills across the
educator team together with regular opportunities for peer mentoring. Developing a role
profile for the curriculum co-ordinator would be helpful.

It is advised that formal opportunities are developed for parents to provide feedback at the
setting and that a proactive approach is taken to parent/educator meetings to celebrate
children’s learning at the setting.



Summary of overall inspection

Area Quality level

Quality of context to support children’s learning and development Good
Quality of processes to support children’s learning and Good
development

. . , . . . Good
Quality of children’s learning experiences and achievements
Quality of management and leadership for learning Good




Language used in Early Years Education Inspection

Reports
Inspectors describe the quality of provision in the setting using the language which is shown
below.

Level Description Examples of descriptive terms

Excellent Provision that is excellent is Excellent; exemplary; outstanding;
exemplary in meeting the needs of exceptionally high standard; with very
learners. This provision provides an significant strengths
example for other schools and
settings of exceptionally high
standards of provision.

Very good Provision that is very good is very | Very good; of a very high quality; very
effective in meeting the needs of effective practice; highly commendable;
learners and is of a very high very successful
standard. There is potential to build
on existing strengths to achieve an
excellent standard.

Good Provision that is good is effective in | Good; of good quality; effective
meeting the needs of learners. There | practice; competent; useful;
is need to build on existing strengths | commendable; good standard;
in order to address the aspects to be | strengths outweigh the shortcomings;
developed and achieve a very good appropriate provision although some
standard. possibilities for improvement exist

Requires Provision that requires Fair; less than effective; less than

improvement | improvement to achieve a good sufficient; evident weaknesses that are

to achieve a standard is not sufficiently effective impacting on learning; experiencing
good in meeting the needs of learners. difficulty; shortcomings outweigh
standard There is need to address certain strengths; must improve in specified
deficiencies without delay in order to | areas; action required to improve
ensure that provision is good or
better.

Requires Provision that requires significant | Weak; poor; ineffective; insufficient;

significant improvement to achieve a good unacceptable; experiencing significant

improvement | standard is hot meeting the needs of | difficulties; serious deficiencies in the
to achieve a learners. There is immediate need for | areas evaluated; requiring significant
good significant action to address the change, development and

standard areas of concern. improvement to be effective

The following resources can be used by ELC settings in their quality improvement:

Aistear Siolta Practice Guide

Department of Education Insights — Quality in Early Years Education webinars
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