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WHAT IS AN EARLY YEARS EDUCATION INSPECTION? 

The Early Years Education Inspection (EYEI) model is used to provide evaluative information, advice 
and support in relation to education provision in a pre-school setting participating in the Early Childhood 
Care and Education (ECCE) Programme. These inspections affirm good practice and advise actions, 
where appropriate, to aid the further development of education provision in the setting.  
 
 
HOW TO READ THIS REPORT 

During this inspection, the inspector(s) evaluated and reported under the following headings or areas 
of enquiry: 

1. Quality of the context to support children’s learning and development 
2. Quality of processes to support children’s learning and development 
3. Quality of children’s learning experiences and achievements 
4. Quality of management and leadership for learning  

Inspectors describe the quality of each of these areas using the Inspectorate’s quality continuum which 
is shown on the final page of this report. The quality continuum provides examples of the language used 
by inspectors when evaluating and describing the quality of the setting’s provision in each area. 

  



Early Years Education Inspection 

Date of inspection 
 

12-11-2018 

Inspection activities undertaken 
 

 Meetings with setting director, secretary and 
manager 

 Discussions with early years practitioners 

 Observation of interactions and activities during 
nine pre-school sessions 

 Interaction and discussion with children  

 Review of educational resources and facilities 
 Review of records of children’s learning and 

development 

 Review of relevant setting documentation 

 Feedback discussions with early years 
practitioners 

 Feedback meeting with setting director, secretary 
and manager 

 

CONTEXT OF SETTING 

The Children’s Village is a privately-owned setting which provides full day care, sessional pre-school 

and pre and after-school care. It was established in 2009 and is located in a purpose-built premises in 

Balbriggan, County Dublin. The setting provides the Early Childhood Care and Education (ECCE) 

Programme in seven morning and two afternoon sessions. The ECCE programme is provided for one 

hundred and two children by nine early years’ practitioners. The director, secretary and manager were 

present and fully available over the two days of the inspection. They all attended the post-inspection 

feedback meeting. The setting was given an opportunity to comment in writing on the findings and 

actions advised in this report, the setting chose to accept the report without response. 

 
AREA 1  

QUALITY OF CONTEXT TO SUPPORT CHILDREN’S LEARNING AND DEVELOPMENT  

 The quality of the context to support the children’s learning and development is good. 

 There is a clearly operational open-door policy in the setting. Parents and extended family members 

are comfortable and relaxed coming into the pre-school rooms at arrival. The practitioners strive to 

establish positive relationships with families and take time to converse with them. 

 Relationships between the practitioners and children are responsive and many positive and 

respectful interactions were observed across the sessions.  

 There is a daily routine in place for each pre-school session. These routines are very similar in 

nature and the majority of each session consists of practitioner-planned and practitioner-directed 

learning activities. Time for the children to be active agents in choosing and organising their learning 

and development activities, and therefore becoming competent learners, is limited. The daily 

routines are not displayed for parents or for the children in a pictorial format in the rooms. 

 Children sit in groups and converse together at snack time. Every day some children are given 

helper roles, distributing bags and bottles and many children are developing independence and 

self-care skills at this time. It was observed that there were missed opportunities in many sessions 

for practitioners to sit, eat and converse with the children to foster relationships and support 

language development. 

 The majority of transitions during the pre-school sessions are smooth and most practitioners give 

verbal cues to signal changes in routines to the children. 

 Efforts have been made to foster the children’s sense of belonging in some pre-school sessions. 

There are some displays of family photos and a few examples of children’s creative art. Once a 

year families attend the setting to celebrate their child’s graduation. The Dogs Trust has recently 

visited the setting. 

Actions advised 

 It is advised that practitioners review the daily routine for each session to ensure that it is 
responsive to the children’s learning and development needs and that there is a substantial 
uninterrupted time allocated for free play. It is also advised that the daily routine be displayed 
visually for the children and for the parents in each pre-school room. 



 In order to further foster positive relationships, promote healthy eating and support children’s 
conversational language development, is advised that snack time be organised as a social 
occasion where practitioners sit, eat and converse with children. 

 To further support children’s sense of belonging in the setting, it is advised that practitioners 
explore ways to represent children, their families and the local community in the rooms. It is also 
advised that opportunities and occasions for children, families and practitioners to come together 
throughout the pre-school year be planned as well as visits from people in the community as a 
means to develop further connections with the local community.  

 
 
AREA 2  

QUALITY OF PROCESSES TO SUPPORT CHILDREN’S LEARNING AND 
DEVELOPMENT 

 The quality of the processes to support the children’s learning and development is fair. 

 The practitioners are beginning to work with Aistear: the Early Childhood Curriculum Framework 

and are exploring how they might record the children’s emerging interests. Planning for curriculum 

implementation is based on practitioner-selected themes and topics and very narrow, specific 

learning outcomes such as numbers, colours, shapes and phonics. This approach is not aligned to 

the children’s developmental levels and does not support their learning needs. 

 All practitioners complete checklists and record observations of the children at set times each 

month. These observations are generic in nature and do not create a rich and holistic picture of 

each child’s individual strengths, achievements, interests and his/her learning journey through the 

ECCE programme. They are not used to inform planning for the next steps in learning. 

 Six of the seven ECCE pre-school rooms are small. As a result the possibility to provide a wide 

range of play and learning opportunities is restricted. There are partitions between many of the 

rooms allowing the possibility of opening two rooms into one larger learning space. Each room has 

some Montessori equipment and activities along with resources for table-top play, small world, 

puzzles and books. Opportunities for sensory play, socio-dramatic play, sand and water play, 

creative art and mark making were very limited across all the pre-school rooms.  

 There is a large and very easily accessible outdoor play space. It is completely covered in safety 

surface and provides some opportunities for gross motor and physical play, and skill development. 

There are no resources to support other types of play or to promote exploration and engagement 

in the natural world. 

 Across the nine ECCE sessions, a wide range of interaction strategies of varying effectiveness 

were observed. On a few occasions, some of the practitioners effectively supported the children’s 

playful discovery and learning and engaged in small-group conversations. It was noted that many 

strategies used were less effective such as didactic whole-group teaching and rote chanting of 

numbers, days of the week and the alphabet.  

 The setting has initiated engagement with Better Start AIM this year to access assessment and 

support for children with possible additional needs. The use of effective strategies to meet individual 

needs of children was observed in a few sessions. 

Actions advised 

 It is advised that information about each child’s personal learning and development be regularly 

documented in a learner journal to create a rich picture of individual progression and achievements 

over the ECCE programme. Approaches used could include, narrative observations, anecdotal 

notes, photographs and samples of the children’s individual creative work. 

 It is advised that the next steps in children’s learning and their current interests be determined from 

observations and incorporated into short-term planning for play-based activities and experiences. 

 It is advised that the indoor and outdoor learning environments be re-organised and resourced to 

develop children’s curiosity, creativity, imagination and desire for exploration. To this end the 

opening up of partitions between rooms to create larger pre-school rooms could be considered. The 

addition of resources and materials for sensory exploration, creative self-expression, socio-

dramatic play and early literacy and numeracy play is advised in each room and in the outdoor play 

space. 



 It is advised that practitioners interact as a play partners with children to motivate them, extend their 

self-selected play and learning activities and support the development of language skills.  

 
AREA 3  

QUALITY OF CHILDREN’S LEARNING EXPERIENCES AND ACHIEVEMENTS 

 The quality of the children’s learning experiences and achievements is fair. 

 The children are well-settled in the service and arrive eagerly into the pre-school rooms. Many 

friendships between children were evident. It was noted how co-operatively most children played.  

 A few instances of children positively and actively engaged in play were observed in each session. 

However, many of the children in all rooms, did not sustain focused engagement in play activities 

during both free play and whole group, practitioner-directed activities. 

 There is a very wide variety of home languages spoken by the children in every pre-school session, 

reflecting the broad cultural diversity within the local community. The stages of English language 

acquisition among the children vary greatly in each session. Some children are bilingual and others 

are only beginning to acquire English as their second language. There are limited times during the 

daily routines for children to communicate freely and informally with peers and the practitioners. 

Resources, materials and props to support verbal and non-verbal communication and the use of 

the children’s home languages are very limited and underutilised.  

 A few examples of activities to support children’s developing sense of identity were observed in 

some sessions, such as children’s individual and creative representations of their home and places 

in their local community. The children’s explanations of their creations were annotated beside them. 

The potential to celebrate and foster personal identity, inherent in the very rich variety of home 

cultures represented in each session, is not used consistently and purposefully across the setting. 

 There are limited opportunities in each room for children to use a wide and interesting range of 

creative art and mark-making materials. It was observed that there is an over reliance on the use 

of templates, colouring-in sheets and craft work in all sessions. Materials and resources to support 

the children’s self-expression such as socio-dramatic play, music and storytelling are also very 

limited across all sessions.  

 Some children were observed to display growing competency in co-ordination and gross motor 

skills during their outdoor play time. 

 Some children were observed to experience success in a few activities and many of them shared 

their excitement about this with peers and practitioners.  

Actions advised 

 To support the very wide range of competency in English language across all of the pre-school 

sessions, it is advised that children are given multiple opportunities to communicate with peers and 

practitioners throughout the session. Children need opportunities to give and receive information, 

interpret experiences, ask questions, and communicate their thoughts, ideas and feelings in a 

variety of ways. 

 To foster the children’s sense of identity, it is advised that they be provided with opportunities to 

experience conversations and activities which explore and promote positive understanding of each 

child’s home culture and an appreciation of their own uniqueness. 

 To support children’s creativity and thinking skills it is advised that they be provided with daily 

opportunities and a wide variety of resources to express their feelings, thoughts, ideas and 

imagination through storytelling, role play, making individual art, mark making, moving to music, 

and problem solving.  

 
AREA 4  

QUALITY OF MANAGEMENT AND LEADERSHIP FOR LEARNING  

 The quality of management and leadership for learning is fair. 

 The setting was initially established as a Montessori school. In recent years there has been a 

change in curriculum ethos and the setting is beginning to explore the implementation of a play-



based, emergent curriculum. To date there has been no collaborative discussion among 

management and staff to formulate and document a curriculum programme linked to Aistear. 

 Management within the setting consists of a director, a secretary and a manager. They competently 

oversee the administration and day-to-day organisation of the setting. At the time of inspection, 

management did not implement an appropriate system to lead learning in order to assure the quality 

of learning and development experiences provided. The setting has not yet availed of any external 

mentoring support for overall quality improvement. 

 Management meet staff individually when necessary. Recently a staff meeting was held with a date 

set for a subsequent meeting. The minutes of the meeting highlight general operational issues and 

concerns with no agenda time allocated for collaborative review and reflection on quality 

improvement. 

 Staff are effectively supported by management to complete training required under regulation. 

Attendance at training related to developing professional practice is less effectively supported. 

 Observations on the children are shared and signed by parents when completed. Information 

currently shared with parents about the pre-school programme does not accurately reflect the 

current pre-school curriculum or provide information on key policies. In fostering communication 

between setting and families, minimal consideration has been given to the wide diversity of culture 

and home languages. There is no formal consultation with parents to support the sharing of 

information and to establish learning aspirations for their children. 

 Transitions into the setting are supported through an initial visit by parent and child. The setting has 

established good relationship with the local primary schools. 

Actions advised 

 It is advised that the management structure in the setting be further developed to establish a 
leadership for learning function. This will support practitioners to maintain and improve their 
pedagogical practices and ensure consistency in the implementation of the setting’s curriculum 
across ECCE pre-school sessions. 

 It is advised that the management and staff collaboratively establish and accurately document the 
pre-school curriculum programme, outlining the broad-based learning goals drawn from Aistear, 
for the children enrolled in the ECCE programme. 

 Whole-setting engagement with the Better Start Quality Improvement Service is advised.  

 It is advised that practitioners are supported and encouraged to attend training to maintain their 
continuing professional development. Practitioners are also advised to begin to use the online 
Aistear Síolta Practice Guide to support their practice development. 

 To promote a strong and purposeful ethos of quality improvement across the setting, it is advised 
that a system of formal review, reflection and action planning for quality improvement measures 
be developed at pre-school session and at whole-setting level.  

 It is advised that parents are made aware of the policies, procedures and curriculum in operation 
in the setting and that there is regular and proactive consultation with them. It is also advised that 
there are regular formal and informal opportunities to exchange information to support children’s 
learning and development with due consideration given to the diversity in language and culture of 
the parent body. 

 
 
 
CAPACITY TO IMPLEMENT THE ACTIONS ADVISED ABOVE  

The director, secretary and manager engaged fully and openly in the co-professional feedback 
discussion following the inspection. They articulate a very strong commitment to improving the quality 
of the learning experiences in the setting. With stronger leadership, continuous professional training 
for staff and engagement with on-site external mentoring which supports practitioners in implementing 
the quality standards in Aistear and Síolta the National Practice Frameworks for Early Childhood 
Education, the capacity of the setting to implement the actions advised above is good. 
 
 

  



 
 

Summary of Overall Inspection  

 

Area Quality Level 

Quality of context to support children’s learning and development Good 

 

Quality of processes to support children’s learning and 

development 

Fair 

 

Quality of children’s learning experiences and achievements Fair 

 

Quality of management and leadership for learning 

 

Fair 

 

 

 
 
 
 

Language used in Early-Years Education-focused Inspection reports 

 

Excellent Provision that is excellent is exemplary in meeting the needs of 

children. 

Very good Provision that is very good is highly effective in meeting the needs 

of children. 

Good Provision that is good is effective in meeting the needs of children 

but with some aspects to be developed. 

Fair Provision that is fair requires practice to be improved to meet the 

needs of children. 

Poor Provision that is poor is inadequate and requires significant 

improvement to meet the needs of children. 
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