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WHAT IS AN EARLY YEARS EDUCATION INSPECTION? 

The Early Years Education Inspection (EYEI) model is used to provide evaluative information, advice 
and support in relation to education provision in a pre-school setting participating in the Early Childhood 
Care and Education (ECCE) Programme. These inspections affirm good practice and advise actions, 
where appropriate, to aid the further development of education provision in the setting.  
 
 
HOW TO READ THIS REPORT 

During this inspection, the inspector(s) evaluated and reported under the following headings or areas 
of enquiry: 

1. Quality of the context to support children’s learning and development 
2. Quality of processes to support children’s learning and development 
3. Quality of children’s learning experiences and achievements 
4. Quality of management and leadership for learning  

Inspectors describe the quality of each of these areas using the Inspectorate’s quality continuum 
which is shown on the final page of this report. The quality continuum provides examples of the 
language used by inspectors when evaluating and describing the quality of the setting’s provision in 
each area. 

 

 

 

 

 

  



 

Early Years Education Inspection 

Date of inspection 
 

20-09-2018 

Inspection activities undertaken 
 

 Pre-inspection meeting with the setting owner/ 
lead practitioner 

 Observation of interactions between the 
practitioners and the children 
 

 

 Interaction with the children  
 Review of relevant documents 

 Post-inspection feedback meeting with the 
setting owner 

 

CONTEXT OF SETTING 

Temple Tots Pre-school operates from a national school premises in the village of Templetuohy.  It 

offers a morning sessional pre-school, breakfast club and after-school facility; using two rooms with 

access to an enclosed outdoor space.  The children are generally divided into a younger pre-school 

group and an older pre-school group.  On the day of the inspection, two practitioners and seventeen 

children were present. The setting was given an opportunity to comment in writing on the findings and 

actions advised in this report, the setting chose to accept the report without response. 

 
AREA 1  

QUALITY OF CONTEXT TO SUPPORT CHILDREN’S LEARNING AND DEVELOPMENT  

 The quality of the context to support the children’s learning and development is very good. 

 A warm and welcoming atmosphere is evident in the setting.  Parents and carers can spend time 
in the room with their child at arrival and departure times. 

 The practitioners display interest and positive regard for the children.  At the time of the inspection, 
the implementation of a key person approach had not yet commenced. 

 Appropriate opportunities are provided to build children’s understanding of the boundaries of 
behaviour within the setting.  Practitioners actively encourage children to support each other. 

 The daily routine provides suitable time for child-initiated free play where children are supported 
to make choices and decisions.  Very good props are provided to build children’s familiarity with 
the routine, which is displayed in picture form; and arrival, lunch, and home times are marked on 
clocks.  In some instances, changes in the routine were signalled in advance. 

 Children bring in items of interest which supports a strengthening of the connection between the 
setting and home. 

 Very good opportunities are provided to nurture children’s developing understanding and 
appreciation of themselves as individuals and members of their families.  A number of planned 
activities aim to build awareness of personal characteristics.  

 
Actions advised 

 Practitioners are advised to use auditory and visual strategies consistently to prepare and involve 
children during transition times.  Timers, songs and verbal countdowns would help in this regard. 

 It is advised that a key person approach be developed. This will deepen each practitioners’ 
understanding of a small group of children.  It will also facilitate observations which contribute to 
planning for individual needs and interests.  

 
 
 
 
 
 
 
 
 
 



AREA 2  

QUALITY OF PROCESSES TO SUPPORT CHILDREN’S LEARNING AND 
DEVELOPMENT 

 The quality of the processes to support the children’s learning and development is good. 

 A play-based curriculum is in operation, which is broadly informed by Aistear: The Early Childhood 
Curriculum Framework. Planning for children’s learning and development is organised on a long 
and medium-term basis. Topics and themes are outlined in the medium-term plans and are used 
to inform the weekly programme of activities.  Some plans take account of individual children’s 
interests, but this is not consistent.  

 There is scope for recorded observations to capture more detailed Information on children’s 
learning and development. Individual scrapbooks and folders contain photographs and samples 
of worksheets, but this provides a limited picture of children’s learning.  At the time of the 
inspection, recorded observations were not shared with parents; and the scrapbooks remain in the 
setting until the end of the pre-school year. 

 The practitioners use a range of interaction methods to support children’s learning. They support 
children as play partners by modelling appropriate interactions and using open-ended questions.  
This enhances thinking and learning.  The practitioners use generalised praise statements but 
offer little concrete feedback to children on their efforts in learning. 

 The indoor and outdoor learning environments and resources provide a suitable context for the 
children to engage in a good range of play experiences.  Distinct interest areas across both rooms 
allow space for children to work alone, in pairs and in small groups at tables or on the floor. A 
range of resources stimulates fine-motor skills and develops children’s interest in socio-dramatic 
and construction play. 

 Play is central to children’s experience; they spend a significant amount of time engaged in playful 
activities. Large-group learning activities provide for active physical learning experiences. 

 Some opportunities are provided to develop literacy and numeracy concepts in a meaningful way. 
These include block play, songs, rhymes and exploring books. In most instances however, literacy 
and numeracy learning is too formal for this age group. Literacy and numeracy understanding 
needs to be facilitated in a more open-ended context. 

 The practitioners engage with a specialist from the Better Start Access and Inclusion Model [AIM] 
to optimise supports for children with additional needs.  At the time of the inspection, the lead 
practitioner was engaged in the Leadership for Inclusion [LINC] programme to further address 
equality and diversity issues within policy and practice. 

 
Actions advised 

 It is advised that assessment information be shared with parents on a regular basis.  Recording 
observations in the individual scrapbooks will capture a more holistic picture of children’s 
experiences. 

 Practitioners are advised to develop short-term planning by incorporating children’s emerging 
interests, needs and a broader range of learning objectives. The ‘Short-Term Planning Template’ 
from the Aistear Síolta Practice Guide will support this. 

 Practitioners are advised to discontinue formal literacy and numeracy activities. Increasing freely 
available mark-making materials, mathematical supports and hands-on learning experiences will 
support children to actively explore literacy and numeracy concepts through play and discovery.  

 It is strongly advised that the use of template colouring-in and worksheet writing activities be 
discontinued. 

 
 
AREA 3  

QUALITY OF CHILDREN’S LEARNING EXPERIENCES AND ACHIEVEMENTS 

 The quality of the children’s learning experiences and achievements is very good. 

 The children demonstrate enjoyment in their learning.  They appear highly motivated and 
experience success during activities which they initiate and lead themselves.  

 Very good opportunities are provided to build independence skills; children are responsible for 
managing their self-care needs and lunches. 



 The children display interest in playing and exploring with their peers.  Turn-taking, negotiating 
and co-operating in role-play scenarios nurtures their social skills. 

 The children are developing a positive understanding of themselves and their families.  Some 
emphasis is placed on understanding different cultures and languages, but there is scope to 
develop this. 

 The children communicate confidently; asking questions, listening, responding non-verbally and 
verbally. 

 On the day of the inspection, sensory rich materials were not widely available. 

 The children display a genuine interest in books; building their awareness that symbols, pictures 
and print have meaning. 

 The curriculum offers a wide range of experiences and projects to build understanding of the 
natural environment 

 
Actions advised 

 Practitioners are advised to increase access to a wider range of sensory rich materials.  Regular 
sand and water play and child-initiated painting would help in this regard.   

 It is advised that children have a greater range of experiences and materials which build a positive 
awareness of different cultural backgrounds. 

 
 
AREA 4  

QUALITY OF MANAGEMENT AND LEADERSHIP FOR LEARNING  

 The quality of management and leadership for learning is very good. 

 Teamwork and professionalism characterise the management of the setting. The session 
observed was smooth with each practitioner demonstrating coherent understanding about their 
roles and responsibilities.  

 Using the Aistear Síolta Practice Guide to facilitate systematic self-review and reflection would be 
a useful next step in developing good practice.   

 The practitioners communicate on a continuous basis.  They discuss the impact of the curriculum 
on children’s learning.  

 They have attended County Childcare Committee workshops and the lead practitioner has recently 
completed a degree programme.  This is indicative of their commitment.  

 The practitioners communicate information on children’s learning with parents informally.   

 After enrolment, the parents receive a handbook which outlines key policies, procedures and 
information on the curriculum. 

 The practitioners make good efforts to support the children’s transitions into the service. Parents 
complete a registration form and this information is use to support continuity in learning for children. 
The children and their parents are welcome to spend time in the service beforehand.  

 The practitioners have established commendable links with the principal and teachers from the 
adjoining primary school. The children have the opportunity to visit the classroom and attend 
school celebrations. This supports their transition.  

 
 
Action advised 

 The practitioners are advised to use the Aistear Síolta Practice Guide to develop formal self-review 
practices. This will help in identifying priority areas for improvement and agreeing collaborative 
action plans. 

 
 
CAPACITY TO IMPLEMENT THE ACTIONS ADVISED ABOVE  

The capacity of the setting to implement the actions advised above is very good.  
 

  



 
 

Summary of Overall Inspection  

 

Area Quality Level 

Quality of context to support children’s learning and development Very good 

 

Quality of processes to support children’s learning and 

development 

Good 

 

Quality of children’s learning experiences and achievements Very good 

 

Quality of management and leadership for learning 

 

Very good 

 

 

 
 
 
 

Language used in Early-Years Education-focused Inspection reports 

 

Excellent Provision that is excellent is exemplary in meeting the needs of 

children. 

Very good Provision that is very good is highly effective in meeting the needs 

of children. 

Good Provision that is good is effective in meeting the needs of children 

but with some aspects to be developed. 

Fair Provision that is fair requires practice to be improved to meet the 

needs of children. 

Poor Provision that is poor is inadequate and requires significant 

improvement to meet the needs of children. 
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