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SUBJECT INSPECTION

Subject Inspections report on the quality of work in individual curriculum areas within a school. They
affirm good practice and make recommendations, where appropriate, to aid the further
development of the subject in the school.

HOW TO READ THIS REPORT
During this inspection, the inspector evaluated learning and teaching in Technical Graphics and
Design and Communication Graphics under the following headings:

1. Teaching, learning and assessment

2. Subject provision and whole-school support

3. Planning and preparation

Inspectors describe the quality of each of these areas using the Inspectorate’s quality continuum
which is shown on the final page of this report. The quality continuum provides examples of the
language used by inspectors when evaluating and describing the quality of the school’s provision in
each area.

CHILD PROTECTION

During the inspection visit, the following checks in relation to the school’s child protection

procedures were conducted:

1. The name of the DLP and the Child Safeguarding Statement are prominently displayed near the
main entrance to the school.

2. The Child Safeguarding Statement has been ratified by the board and includes an annual review
and a risk assessment.

3. All teachers visited reported that they have read the Child Safeguarding Statement and that
they are aware of their responsibilities as mandated persons.

The school met the requirements in relation to each of the checks above.



SUBJECT INSPECTION

INSPECTION ACTIVITIES

Dates of inspection 13 and 14 March 2019

Inspection activities undertaken e Observation of teaching and learning during

e Review of relevant documents seven class periods

e Discussion with principal and key staff e Examination of students’ work

e Interaction with students e Feedback to principal, deputy principals and
subject teachers

School context

St. Brendan’s Community School is a co-educational post-primary school with a current enrolment of
902 students. Technical Graphics (TG) is offered as an optional subject in the Junior Cycle
programme, Design and Communication Graphics (DCG) is offered as an optional subject in the
Leaving Certificate and Leaving Certificate Vocational Programme. Transition Year (TY) is optional in
the school and the programme provides for a graphics module. Lessons are one hour duration.

SUMMARY OF MAIN FINDINGS AND RECOMMENDATIONS:

Findings

The quality of teaching and learning was very good in the lessons observed with examples of
exemplary practice noted.

Student-centred learning activities were carefully co-ordinated to support individual student
learning needs.

Teachers’ set high expectations of student achievement and mutually respectful
relationships were evident in all of the lessons observed.

Teachers’ monitoring of students’ work varied within the subject department.
The quality of provision and whole-school support for the graphics subjects is very good.

Planning and preparation of resources for lessons observed was of high quality, with areas in
the subject plan requiring development.

Recommendations

The subject department should identify procedures for consistency in the assignment,
monitoring and provision of written developmental comments on students’ tasks and
homework.

The current department plan should be extended to include; strategic planning for curricular
developments and action planning for whole-school teaching, learning and assessment
improvement strategies as identified by the school self-evaluation (SSE) process.




DETAILED FINDINGS AND RECOMMENDATIONS

1. TEACHING, LEARNING, AND ASSESSMENT

e The quality of teaching and learning in the lessons observed was very good. Instances of
exemplary practice was noted in a majority of lessons.

e Lessons were structured on clear learning intentions that were appropriately discussed with
students and in some instances differentiated. As lessons progressed learning was
consolidated and refocused with reference to achieving the learning intention. Learning
primarily concentrated on developing students’ spatial visualisation, problem-solving and
drafting skills.

e A very effective feature in all lessons observed was the use and deployment of physical
models and digital representations of student friendly objects. These objects supported
students’ visualisation skills, deepened their critical understanding of geometric shapes and
provided students with an appropriate method for the graphical representation of solutions.

e Teachers facilitated meaningful student-centred active learning in all lessons observed. Tasks
were effectively explained and reinforced with explicit reference to previous learning. During
collaborative activities individual students were designated roles as necessary. Student
learning needs were supported through teacher-led developmental questioning, peer
collaboration and very good teacher circulation.

e In two lessons, teachers modelled very good learning for students by developing success
criteria of what good problem solving and drafting looks like.

e Excellent use of questioning was observed in a number of lessons. Questions were designed
to challenge and engage students of all abilities. In one lesson the quick succession of
teacher questioning and student answering revisited prior learning, checked for
understanding and uncovered students’ knowledge deficits in particular areas.

e Students were provided with numerous opportunities to progress new learning with their
peers through well-defined tasks and activities. In one lesson, students’ were required to
problem solve collaboratively in groups. Groups were given a variety of orthographic
drawings and plastic cubes. Students’ were required to assemble the plastic cubes into
shapes that matched the orthographic views.

e Students’ assessed and discussed their assemblies, with some groups requiring to
manipulate their assemblies further in order to correspond to the views. Select groups were
provided with extension work as necessary. This practice of students’ verbalisation of
thought, peer discussion and self-assessment as methods to improve visualisation is
commendable.

e Teachers’ demonstrations were methodical and very effective. The use of both the visualizer
and data projector to model problem-solving enabled students to observe and interact with
the sequential development of a worked solution.

e Teacher-student interactions were purposeful and mutually respectful. Teachers’ set high
expectations of student achievement. Student responses were affirmed, students’
engagement and enjoyment of the subject was evident in the completion of tasks and
interactions.



e An examination of students’ portfolios contained good levels of work. Drawing sheets and
tests were monitored and corrected in some instances. There was inconsistency within the
department in relation to the assignment of homework. Teachers should identify common
procedures for assigning and monitoring homework and ensure that feedback is provided to
students in the form of developmental written comments on their drawing sheets.

e Classroom displays of student work were of a high standard and created a supportive
environment for the teaching and learning of graphics. Students’ portfolios and equipment
are easily accessible and are stored in an orderly manner.

2. SUBJECT PROVISION AND WHOLE SCHOOL SUPPORT

e The quality of provision and whole-school support for the graphics subjects is very good.
e Timetabled allocation to the graphics subjects is in line with syllabi requirements.

e The graphics classrooms are well equipped, digitally enabled and provide teachers and
students with a very good facility for teaching and learning. All graphics lessons are
scheduled for the graphics classrooms.

e First-year students experience a nine week taster programme in all option subjects. Option
bands are created based on student preferences. Senior cycle students are supported in
making their option subject choice through their experience in an eight week TY programme
module and subject department presentations. Option bands are formed based on student
preference.

e The graphics department comprises five teachers all who are graduates in the subject area.
Teachers’ are assigned set class groups for the duration of their cycle of study, ensuring
continuity for students.

e Teachers engage with regular continuing professional development which is facilitated by
whole-school support and individual teacher initiative, this is commendable.

e Formal assessments and the reporting of students’ progress is consistent with whole-school
policy, there is scope to increase the use of the student journal for recording work and
individualised target setting within the learning log section of the journal.

3. PLANNING AND PREPARATION

e Individual teachers’ planning and preparation for lessons observed was of high quality. The
current department plan should be extended to include strategic planning for forthcoming
curricular developments and action planning for whole-school teaching, learning and
assessment improvement strategies, as identified by the school self-evaluation (SSE)
process.

e Good quality records of students’ attendance, class tests and certificate examinations are
maintained and used to inform planning. Certificate examination attainment is analysed
annually, documenting and identifying trends and reflections.

e Formal meetings are scheduled by management, minutes are maintained. A greater
emphasis should be given to the sharing of effective teaching practices across the
department during these meetings. Currently the role of subject co-ordinator is vacant.
Going forward the subject department would benefit from a member of the department to
act as co-ordinator with a view the position rotating.



e The graphics plan for TY should be expanded to include elements of descriptive geometry

and freehand sketching, in order to provide students with greater in-depth and balanced
experience of graphics.

The draft findings and recommendations arising out of this evaluation were discussed with the
principal, deputy principals’ and subject teachers’ at the conclusion of the evaluation.

The board of management of the school was given an opportunity to comment on the findings and
recommendations of the report; the board chose to accept the report without response.



THE INSPECTORATE’S QUALITY CONTINUUM

Inspectors describe the quality of provision in the school using the Inspectorate’s quality continuum
which is shown below. The quality continuum provides examples of the language used by inspectors
when evaluating and describing the quality of the school’s provision of each area.

pupils’ learning. The school needs to build on its
strengths and take action to address the areas identified
as requiring improvement in order to achieve a very good
standard.

Level Description Example of descriptive terms
Very good applies where the quality of the areas | Very good; of a very high quality; very
Very Good | evaluated is of a very high standard. The very few areas | effective practice; highly
for improvement that exist do not significantly impact on | commendable; very successful; few
the overall quality of provision. For some schools in this | areas for improvement; notable; of a
category the quality of what is evaluated is outstanding | very high standard. Excellent;
and provides an example for other schools of | outstanding; exceptionally high
exceptionally high standards of provision. standard, with very significant
strengths; exemplary
Good applies where the strengths in the areas evaluated | Good; good quality; valuable; effective
clearly outweigh the areas in need of improvement. The | practice; competent; useful;
Good areas requiring improvement impact on the quality of | commendable; good standard; some

areas for improvement

Satisfactory

Satisfactory applies where the quality of provision is
adequate. The strengths in what is being evaluated just
outweigh the shortcomings. While the shortcomings do
not have a significant negative impact they constrain the
quality of the learning experiences and should be
addressed in order to achieve a better standard.

Satisfactory; adequate; appropriate
provision although some possibilities
for improvement exist; acceptable
level of quality; improvement needed
in some areas

Fair applies where, although there are some strengths in

Fair; evident weaknesses that are

school action is required to address the areas of concern.
In some cases, the intervention of other agencies may be
required to support improvements.

Fair the areas evaluated, deficiencies or shortcomings that | impacting on pupils’ learning; less than
outweigh those strengths also exist. The school will have | satisfactory; experiencing difficulty;
to address certain deficiencies without delay in order to | must improve in specified areas; action
ensure that provision is satisfactory or better. required to improve
Weak applies where there are serious deficiencies in the | Weak; unsatisfactory; insufficient;
Weak areas evaluated. Immediate and coordinated whole- | ineffective; poor; requiring significant

change, development or improvement;
experiencing significant difficulties;
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