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What is an Early Years Education Inspection?

The Early Years Education Inspection (EYEI) model is used to provide evaluative information,
advice and support in relation to education provision in a pre-school setting participating in the
Early Childhood Care and Education (ECCE) Programme. These inspections affirm good
practice and advise actions, where appropriate, to aid the further development of education
provision in the setting.

How to read this report

During this inspection, the inspector(s) evaluated and reported under the following headings or
areas of enquiry:

Quality of the context to support children’s learning and development
Quality of processes to support children’s learning and development
Quality of children’s learning experiences and achievements

Quality of management and leadership for learning

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
setting’s provision in each area.



Early Years Education Inspection

Dates of inspection 26-10-2022

Inspection activities undertaken

Pre-inspection meeting with the setting owner/manager

Review of setting documentation and records of children’s learning and development
Review of the education resources and facilities

Observations of interactions during a session

Interaction with the children

Feedback meeting with the setting manager/owner

Context of setting

Starlight Starbright Montessori Preschool is a privately owned, rural early years setting. One
sole educator provided early years education and care for a maximum of eleven children during
the morning session. On the day of the inspection nine children were present. The early years
setting was given an opportunity to comment in writing on the findings and actions advised of
the report; a response was not received from the setting.

Area 1: Quality of context to support children’s learning and development

The quality of the context to support the children’s learning and development was very
good.

A very caring ethos prevailed. The atmosphere was really warm and welcoming. The
educator showed affection, sensitivity and a very positive regard for the children and their
families.

Practices in the setting were child-centred and clearly based around respectful engagement
with the children and their families.

Time and space were provided for all the children to freely explore the indoor environment.
The children were very much active agents in choosing and organising their learning
activities during play times.

The educator prepared the tables for snack time and then all the children sat, ate and
chatted together. The educator first helped the children to get everything ready and then
walked around the tables in circles reading a book to the children while they were eating.
After the snack she tidied everything up again, while the children went back to playing.
These practices need to be reviewed, as valuable learning opportunities were lost.
Transition times were not utilised fully as positive learning experiences, to promote
continuity of learning. The children were not advised about tidy-up time sufficiently in
advance to enable them to conclude their activities and the educator, in the main, tidied up
the materials, resources and the overall environment. This sometimes led to inactive waiting
times for the children.

There was some photo representation of the children; some of their hand prints were
displayed. A lot of the photos on display were of children that had attended the setting in
previous years, which in many cases were siblings or cousins of the present children. A
time-line showing the children’s development from birth to now was in the process of being
created with the children.




Actions advised

A change of the meal time routine is advised. The children need to be actively involved in
clearing, cleaning and setting the tables for the meal, as well as tidying up after the meal.
Activities could include washing and drying the tables, sweeping the floors and a using dust
pan and brush. The children need to organise their own snack and drink. Using real cups
and plates, rather than plastic items, is advised, as they support a truer sensory experience.
The educator is advised to sit, eat and communicate with the children during snack time,
and to act as a role model creating a relaxed meal time atmosphere, conducive to
communication.

The educator is advised to announce tidy-up time ahead of time to give the children time to
finish what they are doing. At tidy-up time the educator needs to act as role model, inspiring
the children to tidy up and ensuring that they are the main people sorting, pairing, matching,
sequencing, cleaning and organising their play environment. This approach will give the
children autonomy, support their early mathematical learning and establish good, important
habits for life.

Area 2: Quality of processes to support children’s learning and development

The quality of the processes to support the children’s learning and development was good.
The educators had generated several planning documents including lists of activities and a
calendar, where one daily activity was highlighted. These documents were collected in
folders and displayed around the rooms. Within these documents a clear link to curriculum
planning was not evident. While it was evident that the children’s interests were the main
source for curriculum planning, this was not reflected in the planning materials which were
displayed.

A variety of assessment approaches, such as a group learning journal from last year and
copies of individual informative learning stories from previous years were collated. Some
learning stories for this year’s children were at an early stage of development; they included
a range of photos showing the children engaged in their activities. Some poly pockets for
each child were also prepared to collect some of their art work.

Some lovely interactions took place, where the educator skilfully used play activities to
actively extend the children’s communication skills, their thinking and their learning during
play.

Several trays with a variety of exploration materials and resources were inspiringly
displayed on the floor and the children got deeply engaged in working with them. Overall the
indoor environment had excessive toys, materials and resources and wall displays.
Accordingly, the environment was too crowded and over-stimulating. This was not
conducive to the creation of a calm, relaxed atmosphere, necessary to support all of the
children to fully engage in their activities.

The children’s language, literacy and numeracy skills were fostered very well through the
use of songs, rhymes and action games. High-quality books were on offer and some were
interactively explored by the children and the educator. Mathematical thinking and learning
were promoted through the use of open-ended resources and games, as well as some of
the Montessori materials. A richly-resourced arts and craft area provided lots of
opportunities for the children for mark-making and expressing their ideas and feelings
creatively.

Actions advised

The educator is advised to streamline assessment and planning, to make the outcomes
more meaningful and the processes more efficient. The link between assessment outcomes
and curriculum planning needs to be clearly visible. Detailed medium and short term
curriculum plans need to be shared with the families on a regular basis.



The educator is advised to self-evaluate the play value of the environment and minimise the
displays and materials/resources to what is current and meaningful for the children. The
educator is advised to remove some toys with low play value and replace them with
resources which add play value, such as versatile, manipulative, natural, sense-rich, open-
ended materials.

Area 3: Quality of children’s learning experiences and achievements

The quality of children’s learning experiences and achievements was very good.

The children had all settled in very well. They demonstrated enjoyment and fun in their
activities. Some highly concentrated individual play and exploration was observed.

The children’s positive learning dispositions, such as a sense of wonder, natural curiosity,
motivation, initiative and persistence were developing well.

The children’s ability to play together cooperatively was beginning to develop. The majority
of them played individually or parallel to others, but some sustained, interactive play
episodes were developing. These supported the children to refine their personal and social
skills, such as self-regulation, problem-solving and negotiating; these need to be promoted
and supported even more by the educator.

Overall the children experienced achievement and were developing well through their
learning experiences in the setting. The use of the outdoor environment was weather
dependent; it was not used on the day of the inspection. In order to increase the children’s
confidence and coordination physically, and to further promote their physical fithess, activity
in the outdoor area needs to be increased.

The majority of children were proficient language users, while others relied more on non-
verbal strategies to communicate. All of the children were competent and confident in giving
and receiving information, making requests and interpreting experiences.

Action advised

The educator is advised to make the outdoor area suitable and available for play as much
as possible all year round. It would be beneficial also to ensure that the educator and the
children have access to full rain gear and suitable outdoor footwear.

Area 4: Quality of management and leadership for learning

The quality of management and leadership for learning was very good.

The sole educator reflected on and reviewed her practice on a daily basis. She was
connected with other colleagues in the field and they regularly collaborated to discuss their
practice during phone conversations. There is potential to develop a more systematic
approach to setting self evaluation.

The educator was a qualified Montessori teacher and through her dedication to continuous
professional development had completed the Leadership for Inclusion in the Early Years
Programme (LINC). She also undertook several courses on play in general and messy play
in particular.

Effective two-way channels of communication between the settings and the families were
established. These included daily informal chats, parent-educator meetings on request,
group texts and phone calls. Videos, photos, short narratives and other information were
shared through electronic media.

Transitions into the setting were managed very individually, tailored to the needs of the child
and their family. The setting was well established in the small rural community. Most of the
children were very familiar with the setting prior to their enrolment as their siblings or
cousins had already attended.



e Very good working relationships were established with some local primary schools; some
principals visited the setting. Last summer, every child created a post card for their junior
infant teacher, containing information about their likes and talents.

Action advised

e To support setting self-evaluation, the educator is advised to systematically work with the
online Aistear Siolta Practice Guide; and to utilise the information shared in the various series
of Insights: Quality in Early Years Education.

Summary of overall inspection

Area Quality level

Quality of context to support children’s learning and development Very good
Quality of processes to support children’s learning and Good
development

Quality of children’s learning experiences and achievements Very good
Quality of management and leadership for learning Very good




Language used in Early Years Education Inspection
Reports

Inspectors describe the quality of provision in the setting using the language which is shown
below.

Level Description

Provision that is excellent is exemplary in meeting the needs of
Excellent ;
children.
Very good PrOV|_S|on that is very good is highly effective in meeting the needs
of children.
Provision that is good is effective in meeting the needs of children
Good .
but with some aspects to be developed.
Eair Provision that is fair requires practice to be improved to meet the
needs of children.
Poor Provision that is poor is inadequate and requires significant
improvement to meet the needs of children.
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