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DEIS EVALUATION

In 2017, the Department published the DEIS (Delivering Equality of Opportunity in Schools) Plan. The aim
of this plan is to ensure better educational outcomes for learners in schools from disadvantaged
communities and to maximise the chances of every child getting the best possible opportunity to fulfil
her/his potential in life.

Schools are expected to develop action plans for improvement in the following areas (referred to as
the DEIS themes): attendance; retention; transitions; literacy; numeracy; partnership with parents;
partnership with other schools and educational providers, and with external agencies. Post-primary
schools are also expected to develop action plans for improvement in examination attainment.

The DEIS Evaluation model evaluates and reports on the school’s action planning for improvement.

HOW TO READ THIS REPORT
During this inspection, the inspectors evaluated the school’s action planning for improvement under
the following headings:

1. DEIS action planning for improvement

2. DEIS themes
Inspectors describe the quality of each of these areas using the Inspectorate’s quality continuum
which is shown on the final page of this report. The quality continuum provides examples of the
language used by inspectors when evaluating and describing the quality of the school’s provision in
each area.

The board of management was given an opportunity to comment in writing on the findings and
recommendations of the report, and the response of the board will be found in the appendix of this
report.

CHILD PROTECTION

During the inspection visit, the following checks in relation to the school’s child protection

procedures were conducted:

1. The name of the DLP and the Child Safeguarding Statement are prominently displayed near the
main entrance to the school.

2. The Child Safeguarding Statement has been ratified by the board and includes an annual review
and a risk assessment.

3. All teachers visited reported that they have read the Child Safeguarding Statement and that
they are aware of their responsibilities as mandated persons.

4. The Child Safeguarding Statement meets the requirements of the Child Protection Procedures
for Primary and Post-Primary Schools 2017.

5. The records of the last three board of management meetings record a child protection oversight
report that meet the requirements of the Child Protection Procedures for Primary and Post-
Primary schools 2017.

6. The board of management has ensured that arrangements are in place to provide information
to all school personnel on the Child Protection Procedures for Primary and Post-Primary
Schools, 2017

7. School planning documentation indicates that the school is making full provision for the
relevant aspects of the curriculum (SPHE, Stay Safe, RSE, Wellbeing).

8. Child protection records are maintained in a secure location.

The school met the requirements in relation to each of the checks above.



DEIS Evaluation

INSPECTION ACTIVITIES

Date of inspection 06-03-2019

Inspection activities undertaken e Parent focus-group meeting

e Analysis of parent and pupil questionnaires
e Observation of teaching and learning

e Examination of pupils’ work

e Interaction with pupils

e Feedback to principal and relevant staff

Interview with principal and relevant staff
Examination of school’s current action plans
for improvement

Observation of DEIS-related activities and
interventions

SCHOOL CONTEXT

St Kevin’s Boys National School participates in Band | of the DEIS action plan. It has the services of a
shared home school community liaison (HSCL) coordinator and participates in the School Completion
Programme (SCP). At the time of the evaluation there were 177 pupils enrolled in the school.

SUMMARY OF MAIN FINDINGS AND RECOMMENDATIONS:

FINDINGS

The key findings in relation to the DEIS action planning for improvement process in this school are the
following:

Leadership of the action planning for improvement process is good with some areas for
improvement.

Staff work collaboratively to create a whole-school environment that is inclusive and respectful of
all.

Targets-setting is not sufficiently focused to enable the effective monitoring of the impact of
whole-school actions on improvement.

While effective teaching approaches were observed during lessons, pupils’ listening and attention
skills are not sufficiently well-developed in some classes.

The quality of the schools’ DEIS action planning processes in the areas of attendance, retention
and educational transitions is good with certain areas for improvements.

The quality of DEIS planning for developing partnership with parents and others is very good.

RECOMMENDATIONS
Aspects of the DEIS action planning for improvement process that require development in this school
include:

e The school should identify more focused targets in literacy, numeracy and attendance to
enable the effective monitoring of the impact of whole-school actions on improvement.

e Whole-school implementation of strategies to improve pupils’ listening and attention skills,
such as those based on the Incredible Years programme, is needed.

e Further analysis of attendance data is needed to identify trends in absenteeism and strategies
to reverse these trends, such as the re-introduction of the breakfast club.




DETAILED FINDINGS AND RECOMMENDATIONS

1. DEIS ACTION PLANNING FOR IMPROVEMENT

Leadership of the school’s action planning for improvement process is good, with some areas for
development. The school’s collaborative approach to the DEIS action-planning process has been based
on a review of the targets set and actions undertaken in the previous DEIS plan as well as identified
needs of the current cohort of pupils. Some measurable whole-school targets have been set in all
areas of the DEIS plan. However, in many instances, actions and whole-school teaching approaches
have also been identified as targets. The setting of targets that are specific and measurable is needed
to ensure more effective monitoring of the level of impact of whole-school actions on improvement.

The leadership team regularly accesses appropriate supports to enhance the wellbeing of pupils and
their families. In a focus group meeting, parents reported that the school, and in particular the
principal, is very supportive of the pupils and their families, thereby creating a school environment
that is inclusive and respectful of all. Staff members work collaboratively to create an affirming and
secure learning environment for pupils. However, it was observed during the evaluation that pupils’
listening and attention skills are not sufficiently developed in some classes and the resulting
interruptions and persistent, low level disruption was impacting adversely on learning. Given that
some teachers were trained and others are currently being trained in the Incredible Years programme;
there is need to implement a whole-school approach to this programme.

Commendably, the school has organised training for teachers in Reading Recovery and Maths
Recovery with a view to rebuilding capacity and levels of expertise within the school in order to achieve
improved outcomes in literacy and numeracy for pupils. This professional development is impacting
positively on teachers’ individual and collective practices and on pupils’ learning experiences.

Whole-school targets are set for attendance and the school has demonstrated a significant
commitment to implementing a range of strategies aimed at improving attendance levels. Despite this
dedicated whole school approach, overall average attendance levels have fallen and greater analysis
is now needed to inform more strategic target setting and the identification of the most suitable
approaches to achieve these targets. The school appropriately utilises the resources provided through
DEIS and has directed these towards the identified learning priorities. Currently, the school is not
accessing its allocation of a shared teaching post to support pupils with needs in special education.
The board of management is advised to explore further how this staff allocation can be accessed by
the school.

2. DEIS THEMES

2.1 Literacy and Numeracy
Literacy

The quality of DEIS planning in literacy is effective with some areas for improvement. The plan guides
specific teaching approaches that are impacting positively on pupils learning experiences. Whole-
school measurable targets are set for first to sixth classes based on standardised test data. Analysis of
this data indicates that not all pupils are achieving in line with their ability levels, however gradual
improvements in attainment are being achieved. More recently, the school has placed a strong
emphasis on embedding teachers’ practice to support learning using the well-researched programme



Reading Recovery and the associated intervention Power Hour. There is need to set specific targets to
more effectively monitor the impact of collaborative teaching approaches on individual learner
outcomes. At infant class levels, targets should also be set to monitor the impact of literacy stations
on learning.

The DEIS action plan literacy approach, Critical Thinking and Book Talk, was observed as positively
impacting on learner experiences during the evaluation. Effective whole-school approaches to the use
of writing genres are in place. Commendably, play-based learning is a regular feature of practice in
infant classes. The most effective teaching approaches in both mainstream and special education
classes were observed during Power Hour, Guided Reading, literacy stations and Critical Thinking and
Book Talk lessons. Classrooms are well-resourced with graded fiction and non-fiction reading schemes.
Effective assessment and monitoring of individual pupils’ progress using the graded reading scheme
is an effective feature of practice.

Numeracy

The quality of DEIS planning in numeracy is effective with some areas for improvement. The plan
informs a good range of whole-school approaches to teaching and learning. Measurable targets are
set for first to sixth classes in numeracy and are based on standardised test data. Analysis of this data
indicates that while not all pupils are achieving in line with their ability levels, improvements in
attainment levels are observable. Maths Recovery is implemented to support individual pupil’s
learning and other associated teaching practices such as Mata sa Rang are in place to guide learning
across mainstream and support settings. While progress is appropriately monitored on a group basis,
further analysis of individual pupils’ progress is needed to track overall improvement in numeracy.

Implementation of problem-solving approaches, as identified in the action plan, are impacting
positively on pupils’ learning experiences and are enabling pupils to talk with increasing confidence
about solving mathematical problems. In infant classes, teaching approaches are underpinned by the
principles of the well-researched programme Ready Set Go Maths. However, to ensure optimal
benefits for pupils, the full implementation of this programme is needed to measurably gauge its
impact on pupils’ learning.

2.2 Attendance, Retention, Transitions

The quality of the schools’ DEIS action planning processes in the areas of attendance, retention and
educational transitions is good with some possibilities for improvement. The HSCL co-ordinator and
the SCP co-ordinator liaise very effectively to monitor and promote good attendance levels. The school
has developed a very effective individualised and systematic approach to recording and
communicating pupils' attendance. Parents, in a focus group discussion, indicated their understanding
of the importance placed by the school on good attendance. Over the years, management has
employed a range of strategies to improve attendance levels. These approaches have resulted in some
successes for individual pupils with poor attendance and have contributed to maintaining current
school attendance levels. However, to achieve greater improvement in attendance levels, further
analysis of data is needed to identify trends in absenteeism and appropriate strategies to reverse
these trends. The re-introduction of the breakfast club and the further development of co-curricular
and extra-curricular activities should be considered.

Considerable attention is given by the school to supporting retention and this is proving to be very
successful. Educational transitions for sixth class pupils are well-established with local post-primary
schools. Parents indicated during the focus group discussion that they feel very well supported by the
school during this transition process. The Early Start setting is very well-established in the school.



During the evaluation it was further noted that in each of the last three years a small number of pupils
enrolling for Junior Infants had not previously attended a pre-school setting. This aspect of the school’s
transition programme should be targeted for improvement and monitored in future years. The
majority of pupils who completed the pupil questionnaire stated that they like coming to school and
that a breakfast club would be a good idea.

2.3 Partnership with parents and others

The quality of DEIS planning for developing partnership with parents and others is very good. The
school strategically targets its support for families. It has established strong links with a range of state
agencies and organisations to support the whole family. The school’s leadership team works
collaboratively with personnel from the SCP and HSCL to identify target pupils and to plan, monitor
and adjust supports to best meet their needs. The school reports that this valuable support and
commitment is of great benefit pupils' educational experience. In the focus group meeting, parents
were very positive about the school and its provision of education for their children. They outlined
some of their aspirations for the school including the further development of the school’s facilities
and parent-focused courses. Commendably, the school and parents have worked very closely to
establish its newly formed parents’ association. In questionnaires completed as part of the DEIS
evaluation all parents agreed that the school was welcoming of parents and that the school advises
them how to help their children.



Appendix

SCHOOL RESPONSE TO THE REPORT

Submitted by the Board of Management



Part A: Observations on the content of the inspection report

The Board is delighted that the staff is recognised for creating an inclusive and respectful
environment. We are pleased that Power Hour, Guided Reading, Literacy Stations, and Critical
Thinking & Book Talk are having a positive impact on learner experiences. The school’s commitment
to play-based learning (Aistear) has been commended. The Board is happy that the “school
appropriately utilises resources...and has directed these towards the identified learning priorities”.
The Board is also pleased that the “Leadership of the action planning process is good” and that the
leadership team “regularly accesses appropriate supports to enhance the wellbeing of pupils and
families”. It is encouraging that professional development through Reading Recovery & Maths
Recovery and associated interventions is “impacting positively on teachers’ individual and collective
practices and on pupils’ learning experiences”. The Board is happy that the work of HSCL, SCP and
staff, on Partnership with Parents & Others is very good.

Part B: Follow-up actions planned or undertaken since the completion of the inspection activity
to implement the findings and recommendations of the inspection

The Board is committed to implementing the recommendations of the report in full, with regard to
Attendance, Target-setting and Listening Skills. The Board acknowledges the need for SMART targets
in Literacy & Numeracy in order to ensure that the “positive learner experiences” highlighted in this
report lead to positive learner outcomes in Literacy & Numeracy. The Leadership team is committed
to utilising baseline data to identify whole-school targets as well as targets for specific cohorts of
pupils. These targets will be used to ensure all teachers are focused on ensuring positive learner
outcomes for the boys in our school, and that these outcomes can be documented and used to
inform future planning. The Board recognises that overall average attendance has fallen. The
Leadership Team is committed to analysing attendance trends for specific times of the year and
implementing targeted interventions to improve these. Time-tabling of activities will also be
examined to ensure there are sufficient activities & lessons that will encourage pupils to be punctual
and increase attendance. In addition to this, the school will implement a range of extra-curricular &
co-curricular activities such as team sports, Arts activities, and a student council to increase student
participation. As recommended in the report, a Breakfast Club will be introduced to further promote
attendance. This will be introduced to 6th Class on a pilot basis. The Board was pleased that the
report recognised that the Early Start is “well-established”. The HSCL will gather data in relation to
children who have not attended a pre-school, and use this to inform interventions designed to
reduce this number. The Principal has also highlighted this issue with the Better Finglas programme.
The Board of Management views the development of listening and attention skills as a priority.
During the current school year, two members of staff have been trained in the Incredible Years
programme. The Principal has asked these members to share their learnings at staff meetings; and
strategies from the programme will be trialled by all staff. The Principal has already engaged with
NEPS in relation to providing whole-school CPD for staff on the principles of Incredible Years, and
Listening Skills. A whole school approach will be taken in implementing strategies. The Board will
have an oversight role to ensure these recommendations are implemented and that they result in
positive outcomes for the pupils of St. Kevin’s and the school community.



THE INSPECTORATE’S QUALITY CONTINUUM

Inspectors describe the quality of provision in the school using the Inspectorate’s quality continuum
which is shown below. The quality continuum provides examples of the language used by inspectors
when evaluating and describing the quality of the school’s provision of each area.

pupils’/students’ learning. The school needs to build on its
strengths and take action to address the areas identified
as requiring improvement in order to achieve a very good
standard.

Level Description Example of descriptive terms
Very good applies where the quality of the areas | Verygood; of a very high quality; very
Very Good | evaluated is of a very high standard. The very few areas | effective practice; highly
for improvement that exist do not significantly impact on | commendable; very successful; few
the overall quality of provision. For some schools in this | areas for improvement; notable; of a
category the quality of what is evaluated is outstanding | very high standard. Excellent;
and provides an example for other schools of | outstanding; exceptionally high
exceptionally high standards of provision. standard, with very significant
strengths; exemplary
Good applies where the strengths in the areas evaluated | Good; good quality; valuable; effective
clearly outweigh the areas in need of improvement. The | practice; competent; useful;
Good areas requiring improvement impact on the quality of | commendable; good standard; some

areas for improvement

Satisfactory

Satisfactory applies where the quality of provision is
adequate. The strengths in what is being evaluated just
outweigh the shortcomings. While the shortcomings do
not have a significant negative impact they constrain the
quality of the learning experiences and should be
addressed in order to achieve a better standard.

Satisfactory; adequate; appropriate
provision although some possibilities
for improvement exist; acceptable
level of quality; improvement needed
in some areas

Fair applies where, although there are some strengths in

Fair; evident weaknesses that are

school action is required to address the areas of concern.
In some cases, the intervention of other agencies may be
required to support improvements.

Fair the areas evaluated, deficiencies or shortcomings that | impacting on pupils’/students’
outweigh those strengths also exist. The school will have | learning; less than satisfactory;
to address certain deficiencies without delay in order to | experiencing difficulty; must improve
ensure that provision is satisfactory or better. in specified areas; action required to
improve
Weak applies where there are serious deficiencies in the | Weak; unsatisfactory; insufficient;
Weak areas evaluated. Immediate and coordinated whole- | ineffective; poor; requiring significant

change, development or improvement;
experiencing significant difficulties;
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