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What is a subject inspection?  

Subject Inspections report on the quality of work in individual curriculum areas within a school. 
They affirm good practice and make recommendations, where appropriate, to aid the further 
development of the subject in the school. 

How to read this report 
During this inspection, the inspector evaluated learning and teaching in English under the 
following headings: 

1. Teaching, learning and assessment 

2. Subject provision and whole-school support 

3. Planning and preparation 

 

Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
school’s provision in each area.  

The board of management of the school was given an opportunity to comment in writing on the 
findings and recommendations of the report, and the response of the board will be found in the 
appendix of this report. 

 

Actions of the school to safeguard children and prevent 

and tackle bullying 
 
 

During the inspection visit, the following checks in relation to the school’s child protection and 
anti-bullying procedures were conducted: 

Child Protection Anti-bullying 

1. The name of the DLP and the Child 
Safeguarding Statement are prominently 
displayed near the main entrance to the 
school. 

2. The Child Safeguarding Statement has 
been ratified by the board and includes 
an annual review and a risk assessment. 

3. All teachers visited reported that they 
have read the Child Safeguarding 
Statement and that they are aware of 
their responsibilities as mandated 
persons. 

1. The school has developed an anti-
bullying policy that meets the 
requirements of the Anti-Bullying 
Procedures for Primary and Post-Primary 
Schools (2013) and this policy is 
reviewed annually. 

2. The board of management minutes 
record that the principal provides a report 
to the board at least once a term on the 
overall number of bullying cases reported 
(by means of the bullying recording 
template provided in the Procedures) 
since the previous report to the board. 

3. The school’s anti-bullying policy is 
published on its website and/or is readily 
accessible to board of management 
members, teachers, parents and 
students. 

 
The school met the requirements in relation to each of the checks above.  

 



Subject inspection 

 

Date of inspection  4 and 5 October 2022 

Inspection activities undertaken 

 Review of relevant documents  

 Discussion with principal, deputy 
principal and key staff 

 Interaction with students 

 Meeting with students 

 Observation of teaching and learning during 
six lessons 

 Examination of students’ work  
 Feedback to principal, deputy principal, and 

relevant staff 

 

School context 
St. Brigid’s School is an all-girls voluntary secondary school. The school caters for a wide range 
of academic abilities, socio-economic backgrounds, and learning needs including the operation 
of Rang Réalta, a classroom for students with multiple disabilities. The school offers the Junior 
Cycle programme, an optional Transition Year, and all Leaving Certificate programmes. There is 
a current enrolment of 393 students.   Recently, a public announcement was made by the 
school’s patron body that a new post-primary school will open in September 2023, 
amalgamating Presentation College Tuam and St. Brigid’s into a single co-educational school. 
The new school will operate from both existing school sites during the first phase, with plans to 
have all students located on the Mercy site by September 2024. 
 
 

Summary of main findings and recommendations: 

Findings 

 The overall quality of teaching and learning is good, including some very good lessons 

observed.  

 Learner experiences were varied and collaborative and a range of inclusive teaching 

practices were observed. 

 The teachers of English voluntarily organise a range of co-curricular activities that 

strengthen students’ confidence in oral communication and critical thinking and 

discussion, key skills that were specifically praised by student focus group participants. 

 Subject provision and whole-school support is very good.  

 The quality of teacher collaboration is of a very high standard and good quality subject 

planning documentation has been prepared.  

 The recent announcement that the amalgamated school is to open in September 2023 

constitutes a key priority for subject department planning. 

Recommendations 

 Additional inclusive teaching practices should be developed by the teachers of English: 

the preparation of differentiated learning intentions; the preparation of unit resources to 

support comprehension, information management, and revision of studied texts; and 

aspects of assessment practice.  

 Co-construction by the teachers of English of St. Brigid’s and Presentation College of 

schemes of work for first, second and fifth years beginning in September 2023 should 

be prioritised in the short term. 

 

 
 



Detailed findings and recommendations 
 

1. Teaching, learning and assessment 

 The overall quality of teaching and learning is good, including some very good lessons 

observed. Positive, respectful teacher-student relationships were noted in all instances. 

Students are exposed to a wide variety of texts due to the department’s commitment to 

matching texts with student interests.  

 Students were comfortable discussing characters and plots in studied texts, in forming 

and sharing opinions, and were generally achieving the intended learning for the 

lessons observed.  Where best practice was observed, students were confident in using 

their critical and creative thinking skills to make meaning of unseen texts and were 

meeting the high expectations that had been set for them in terms of the organisation, 

presentation, and accuracy of their work.  

 Learner experiences were varied, incorporating the use of audio texts as stimuli for 

critical listening and meaning making, pair and group tasks, a very engaging “Jeopardy” 

game for reinforcing key character details in a studied novel, and the use of digital tools 

to gather students’ feedback on character traits. In a very small number of instances, a 

greater balance between teacher input and productive student participation or greater 

use of digital technology to supporting learning were needed. 

 Good teacher preparation and classroom management were noted, with consistent 

sharing of learning intentions at the beginning of lessons. However, the practice of 

teachers preparing and sharing differentiated learning intentions needs to be developed. 

 Good work is underway in harnessing digital technology to support teaching, learning, 

and assessment. For example, the practices of posting audio and video resources, 

homework tasks, and sometimes photographs of board work from class to support 

learning were used by many teachers of English. Also, very successful use of the 

school’s online platform to gather evidence of learning for a student following the junior 

cycle Level 2 Learning Programme (L2LP) was observed.  

 Effective inclusive teaching practices noted included the consistent incorporation of co-

operative learning opportunities in all lessons, the use of graphic organisers to support 

the organisation of information and to support writing and revision, and teachers moving 

among students during task phases, to provide support and feedback as needed.  

 At present, varied resources supporting engagement with texts are provided by teachers 

to students through different means and in different locations, such as photocopied 

scaffolds, notes written in copies and materials posted on the school’s online platform. 

Managing this information and tracking the development of themes and characters 

across those locations can be challenging. It is recommended that unit booklets be 

prepared by teachers, encompassing in-class and homework tasks, to support students’ 

comprehension, engagement and retrieval of materials in relation to studied texts. 

Examples of materials for inclusion in such booklets could include timelines of key 

moments in the text, key word and quotation banks leading to writing frames for 

character and thematic profiles, assignments linked to key moments, and so on.  

 Effective assessment practices noted included some very good questioning that 

activated students’ prior knowledge or relevant life experience, asking students to 

complete exit notes at the end of lessons identifying areas they needed further support 

with, and asking students to verbalise a task, to check for their understanding before 

commencement.  

 Three aspects of assessment practice need to be further developed by the department. 

First, where individual oral feedback is provided by teachers on students’ written work, 

students should be required to note down key points of that feedback, so that they can 

reflect on cumulative feedback and take action for improvement guided by it. Second, 

when preparing in-class or homework tasks for mixed-ability groups, differentiated 

elements should be planned, so that appropriate challenges are provided to the range of 

learners. Third, the department is encouraged to collectively review recent state 

examination instruments and marking schemes, to ensure that the tasks set are 



informed by evolving trends requiring students to apply and connect their learning to 

unexpected purpose, genre or audience contexts. 

 
 

2. Subject provision and whole school support 

 Whole-subject provision and whole-school support is very good overall. Almost all 

teachers of English have their own base rooms. The deployment of a small core group 

of teachers to deliver almost all English instruction is very good as it supports collective 

planning and sharing of practice.  

 Concurrent timetabling supports movement between levels in third, fifth and sixth year. 

The establishment of the Leaving Certificate Applied programme in 2019 in the school 

and the timetabling of a co-teaching pilot are all highly commended developments.  

 The teachers’ enthusiasm for and enjoyment of the subject were commented on by 

students in a focus group. Those students spoke of how co-curricular and extra-

curricular activities in English have increased their confidence in public speaking, in 

discussing and presenting their ideas, and in gaining greater awareness of global, 

contemporary issues. 

 A once-off library book grant was provided to schools in 2022 to support the purchase of 

books, audio books and other media for the purposes of improving their existing literacy-

resource banks. See how the grant is to be utilised at 

https://www.gov.ie/en/publication/9aeb8-book-grants-2022/ It is suggested that 

inventories of the library stock that currently exists in both St. Brigid’s and Presentation 

College be compiled, so that planning for the utilisation of the grants issued to the two 

schools be co-ordinated for maximum benefit to the amalgamated school. Having a 

library that is accessible during class time to English teachers will also need to be 

factored into school planning.  

 
 

3. Planning and preparation 

 The quality of teacher collaboration is very good and good quality subject planning 

documentation has been prepared. In particular, teachers’ use of digital technology to 

communicate with each other and to share the editing of departmental materials has 

been a commendable development in recent years. 

 The patron’s amalgamation announcement constitutes a key priority for subject 

department planning in the short, medium and long term. It is advised that the teachers 

of English engage in a self-evaluation analysis of the subject-specific considerations 

they will need guidance on to plan for subject delivery into the future.  

 It is recommended that co-construction by the teachers of English of St. Brigid’s and 

Presentation College of a scheme of work for fifth, second and first years beginning in 

September 2023 be prioritised. With regard to first year in particular, the subset of 

learning outcomes for first year should guide discussions, as well considering texts of 

appeal to both males and female students. Agreeing a learning-outcomes driven 

structure for the first year scheme will offer a helpful precedent to co-constructing 

second and third year schemes.  

 

The draft findings and recommendations arising out of this evaluation were discussed with the 
principal/deputy principal/subject teachers at the conclusion of the evaluation. 
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SCHOOL RESPONSE TO THE REPORT 

 

 

 

Submitted by the Board of Management 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Part A Observations on the content of the inspection report      

 

The Board of Management of Scoil Bhríde have reviewed and discussed the report. 

 

 

Part B   Follow-up actions planned or undertaken since the completion of the inspection 
activity to implement the findings and recommendations of the inspection 

 

The Board undertakes to implement each of the recommendations as set out by the 
Inspectorate over the coming months. The Board wish to acknowledge the work that continues 
in the English Department and commends the staff on the very positive findings of the 
inspectorate. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



The Inspectorate’s Quality Continuum 
Inspectors describe the quality of provision in the school using the Inspectorate’s quality 
continuum which is shown below. The quality continuum provides examples of the language used 
by inspectors when evaluating and describing the quality of the school’s provision of each area. 

Level Description  Example of descriptive terms 

 

Very Good  

Very good applies where the quality of the areas 
evaluated is of a very high standard. The very 
few areas for improvement that exist do not 
significantly impact on the overall quality of 
provision. For some schools in this category the 
quality of what is evaluated is outstanding and 
provides an example for other schools of 
exceptionally high standards of provision. 

Very good; of a very high 
quality; very effective practice; 
highly commendable; very 
successful; few areas for 
improvement; notable; of a very 
high standard. Excellent; 
outstanding; exceptionally high 
standard, with very significant 
strengths; exemplary 

 

Good 

Good applies where the strengths in the areas 
evaluated clearly outweigh the areas in need of 
improvement. The areas requiring improvement 
impact on the quality of pupils’ learning. The 
school needs to build on its strengths and take 
action to address the areas identified as requiring 
improvement in order to achieve a very good 
standard.  

Good; good quality; valuable; 
effective practice; competent; 
useful; commendable; good 
standard; some areas for 
improvement 

 

Satisfactory 

Satisfactory applies where the quality of provision 
is adequate. The strengths in what is being 
evaluated just outweigh the shortcomings. While 
the shortcomings do not have a significant 
negative impact they constrain the quality of the 
learning experiences and should be addressed in 
order to achieve a better standard. 

Satisfactory; adequate; 
appropriate provision although 
some possibilities for 
improvement exist; acceptable 
level of quality; improvement 
needed in some areas 

 

Fair 

Fair applies where, although there are some 
strengths in the areas evaluated, deficiencies or 
shortcomings that outweigh those strengths also 
exist. The school will have to address certain 
deficiencies without delay in order to ensure that 
provision is satisfactory or better. 

Fair; evident weaknesses that 
are impacting on pupils’ 
learning; less than satisfactory; 
experiencing difficulty; must 
improve in specified areas; 
action required to improve 

 

Weak 

Weak applies where there are serious 
deficiencies in the areas evaluated. Immediate 
and coordinated whole-school action is required 
to address the areas of concern. In some cases, 
the intervention of other agencies may be 
required to support improvements. 

Weak; unsatisfactory; 
insufficient; ineffective; poor; 
requiring significant change, 
development or improvement; 
experiencing significant 
difficulties;  
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