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WHAT IS AN EARLY YEARS EDUCATION INSPECTION? 

The Early Years Education Inspection (EYEI) model is used to provide evaluative information, advice 
and support in relation to education provision in a pre-school setting participating in the Early Childhood 
Care and Education (ECCE) Programme. These inspections affirm good practice and advise actions, 
where appropriate, to aid the further development of education provision in the setting.  
 
 
HOW TO READ THIS REPORT 

During this inspection, the inspector evaluated and reported under the following headings or areas of 
enquiry: 

1. Quality of the context to support children’s learning and development 
2. Quality of processes to support children’s learning and development 
3. Quality of children’s learning experiences and achievements 
4. Quality of management and leadership for learning  

Inspectors describe the quality of each of these areas using the Inspectorate’s quality continuum which 
is shown on the final page of this report. The quality continuum provides examples of the language used 
by inspectors when evaluating and describing the quality of the setting’s provision in each area. 
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Early-Years Education Inspection 

Date of inspection 
 

12-03-2020 

Inspection activities undertaken 
 

 Meeting with the setting leader 

 Meeting with the practitioners 

 Observation of interactions during one pre-
school session 

 

 Interaction with the children  
 Review of relevant documents 

 Feedback to the setting leader and practitioners 

 

CONTEXT OF SETTING 

Skreen Dromard Community Preschool is located in a community centre in a rural setting in Carnaboll, 

County Sligo. It offers one morning pre-school session to children participating in the ECCE 

Programme. On the day of the inspection, there was one lead practitioner, two assistant practitioners 

and twelve children present.  All members of staff attended the post-inspection feedback meeting. The 

early years setting was given an opportunity to comment in writing on the findings and actions advised 

of the report, and the response of the setting will be found in the appendix of this report. 

 
AREA 1  

QUALITY OF CONTEXT TO SUPPORT CHILDREN’S LEARNING AND DEVELOPMENT  

 The quality of the context to support the children’s learning and development is good. 

 The atmosphere in the setting is welcoming and caring. As the children arrive, the practitioners 
offer their support during interactions at pre-organised table-top activities. 

 A daily routine is on display outlining a general sequence of daily activities. This is not currently 
presented in visual format for the children to utilise. The organisation of activities is pre-dominantly 
adult-led and sedentary for the children, for the majority of the session. 

 There is a key-person approach implemented in the setting. Practitioners organise designated 
groups of children for observation and engage in small-group activities with their groups on a daily 
basis. The rotation of the groups between the three practitioners during the year does not yield the 
full benefits of the approach. 

 Free-play, along with a choice of activities is introduced in the latter part of the session prior to the 
children going home.  

 Transitions are managed using verbal cues to notify the children that activities are coming to an 
end. The absence of a lead-in period to the transitions does not fully support all of the children to 
process and prepare for the upcoming changes in the routine.  

 Snack time is a social experience whereby the children converse with their peers in a relaxed 
manner. Whilst practitioners are responsive to the needs of the children at this time, there are 
missed opportunities for socialising alongside the children. 

 Practitioners have organised some displays to support the children to recognise their uniqueness 
using family photographs and a birthday chart. The large wall space could be utilised further to 
enhance the children’s sense of identity and belonging. 

 Practitioners have established good connections with the local community. They organise extra- 
curricular activities such as a balance bike programme and have developed links with the Garda 
and the RNLI. Parents and families have the opportunity to attend the Christmas and graduation 
celebrations.  

 
Actions advised 

 It is advised that practitioners develop a visual daily routine that takes account of the various 
transition points and implement strategies that support the children to process the changes in 
activities. Providing more frequent opportunities for child-initiated learning and choice in the routine 
would maximise engagement and reduce sedentary activities. 
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 It is advised that practitioners are assigned one group of designated children each year. This will 
provide opportunities for on-going observations through daily small group activities and strengthen 
relationships even further thereby fully exploiting the benefits of the key-person approach.  

 It is advised that practitioners maximise the use of the wall space to further support the children’s 
sense of identity and belonging. The use of photographs, individualised spaces for the children’s 
belongings and displays of their creative representations would support this area of practice. 

 
 
AREA 2  

QUALITY OF PROCESSES TO SUPPORT CHILDREN’S LEARNING AND 
DEVELOPMENT 

 The quality of the processes to support the children’s learning and development is good. 

 A long-term plan is provided which outlines the theme for each month. Activities are pre-dominantly 
adult-led and plans are overly-focussed on the acquisition of formal literacy skills and mathematical 
concepts. Some evaluations are included in a ‘learning journal book’ which also outlines 
connections to Aistear, the Early Childhood Curriculum Framework.  

 Practitioners mostly record observations which outline the next steps in the children’s learning on 
a monthly basis. This information is not visibly utilised to inform the planned activities. Parents 
receive the observations at the end of the year in the children’s scrapbooks.  

 Practitioners recognise the children’s growing competencies during activities such as tidy-up and 
when putting on their coats. They position themselves well during small group activities.  

 The indoor environment offers many opportunities for table-top play. Socio-dramatic play is offered 
in the latter part of the session and some art materials are offered during planned table-top 
activities. There are few defined areas of play and provision of a wide range of authentic, creative 
and multi-sensory experiences is limited. 

 The children have access to a community hall, playground and football pitch. Practitioners 
effectively support the development of the children’s gross-motor skills in the hall through the use 
of ball skills, dance and exercise.  

 Practitioners encourage the development of communication skills during the daily story and song 
at circle-time. Mathematical language is incorporated into some activities in a playful manner. 
There were many missed opportunities during the inspection for the children’s language and 
creative ideas to be further extended and supported.  
 

Actions advised 

 It is advised that practitioners develop an emergent, enquiry-based approach to curriculum 
planning, including short-term plans. Making visible connections to the children’s varying interests 
and learning needs will support an emergent approach and will minimise product-based activities 
with formal outcomes. Frequent evaluation of planning will enhance this process. 

 Practitioners are advised to extend their interaction strategies to enhance the children’s language, 
ideas and learning when acting as partners and facilitators of play. 

 It is advised that practitioners develop defined spaces in the indoor environment that provide 
access to a wide variety of authentic, natural, creative and multi-sensory resources and 
experiences. This will create many opportunities for choice, resourcefulness and independence in 
the children’s playful learning. 

 
 
AREA 3  

QUALITY OF CHILDREN’S LEARNING EXPERIENCES AND ACHIEVEMENTS  

 The quality of the children’s learning experiences and achievements is good. 

 The children enjoy physical activities in the hall and highlight skills such as throwing, catching, 
kicking and balancing. 

 Some children highlight imaginative dispositions during table-top play as they create ‘castles’ and 
‘clocks’ from the construction resources. 

 The majority of children are confident when sharing personal experiences. They share stories from 
their family backgrounds about riding on bikes, birthdays and baking cakes. There are missed 
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opportunities in the routine to further support the children’s communication skills through regular 
use of books and the provision of accessible mark-making materials. 

 The children are developing strong friendships in the setting and demonstrate skills of collaboration 
and co-operation as they play together. 

 The children’s individual scrapbooks are stored on a low level shelf. The range of crafts contained 
in each folder does not fully showcase the child’s creative capacity. Some observations have 
minimal references to the children’s learning. At times, there is an over-emphasis on knowledge 
of colour, shapes and number with insufficient information provided about wider learning 
dispositions. 

 The children are learning about the natural environment through the planting of seeds and 
observing the growth cycle. They have also had the opportunity to learn about farming, with many 
children growing up in the farming community. 

 Some scientific and health related topics have been effectively introduced during a visit by the 
local dental hygienist. Such experimental activities are not consistently offered to the children. 
Currently there is no provision for information and communication technologies (ICT) to broaden 
the children’s knowledge and interests. 
 

Actions advised 

 It is advised that the information in the scrapbooks becomes more reflective of the children’s 
unique progression in learning having due regard for their individual interests and evolving 
development.  

 It is advised that children have further opportunities to develop language and communication skills 
through accessible provision of an assortment of rich mark-making materials and a wider genre of 
books in a variety of play areas.  

 It is advised that the children obtain frequent exposure to ICT based on their evolving interests 
and related ideas. 

 
 
AREA 4  

QUALITY OF MANAGEMENT AND LEADERSHIP FOR LEARNING  

 The quality of management and leadership for learning is good. 

 The practitioners work in a collaborative manner and meet daily on an informal basis to review the 
session and plan for the subsequent day.  

 The lead practitioner attends termly committee meetings and presents an update on general 
matters relevant to the pre-school. The minutes of the meetings are recorded. 

 Practitioners review some aspects of practice as outlined in evaluations in the learning journal. 
Currently the Aistear, Síolta Practice Guide is not used to support improvement practices. 

 Practitioners have received training and mentoring from the local county childcare committee 
regarding the quality and curriculum frameworks in previous years. Support and supervision is not 
implemented with the staff currently.  

 Parents are highly regarded in the pre-school. They are invited to attend the termly committee 
meetings to keep them abreast of the procedures, practice and planned events. 

 The initial parents’ committee meeting is utilised to present pre-school policies and procedures. 
Observations along with the learning journal are discussed and the leader uses social media 
during the year to share examples of activities conducted. 

 An open day is held annually to support the children and their families with the settling-in process. 
A parents’ pack provides general information about the setting. An ‘All about me’ form is used to 
note family information and the children’s preferences. 

 There is some communication between the pre-school and the local feeder primary school. 
Previously an ‘All about me’ book was used to share some of the children’s work with the junior 
infant teacher. There are no current strategies in place to support information sharing. 
  
Actions advised 

 It is advised that the manager utilises the daily informal meetings to establish frequent 
opportunities for group reflection and action planning using the Aistear, Síolta Practice Guide. 

 It is advised that the management committee along with the leader establish processes for regular 
practitioner support and supervision. This will support the development of reflection and ongoing 
opportunities for continuing professional development. 
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 It is advised that the pre-school establishes stronger links with the local schools so that 
professional relationships are established by sharing information regarding the children’s learning. 
This will support continuity in learning as the children transition to primary school.  
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Summary of Overall Inspection  

 

Area Quality Level 

Quality of context to support children’s learning and development  

Good 

Quality of processes to support children’s learning and 

development 

 

Good 

Quality of children’s learning experiences and achievements  

Good 

Quality of management and leadership for learning 

 

 

Good 

 

 
 
 
 

Language used in Early-Years Education Inspection reports 

 

Excellent Provision that is excellent is exemplary in meeting the needs of 

children. 

Very good Provision that is very good is highly effective in meeting the needs 

of children. 

Good Provision that is good is effective in meeting the needs of children 

but with some aspects to be developed. 

Fair Provision that is fair requires practice to be improved to meet the 

needs of children. 

Poor Provision that is poor is inadequate and requires significant 

improvement to meet the needs of children. 

 
 

 

 

 

 

 

 

 

 

Published November 2020 
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APPENDIX 

 

SETTING RESPONSE TO THE REPORT 

SUBMITTED ON BEHALF OF THE SETTING 

 

Area 1   Observations on the content of the inspection report.    

 

 

Area 2   Follow-up actions planned or undertaken since the completion of the inspection 

activity to implement the findings and recommendations of the inspection.           

Since the date of the inspection there have been changes in our staffing. The advised actions 

have already been addressed. 


