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CONTEXT OF SETTING 
 
 
Scope to Grow, established in 2010, is a privately-owned setting, and is located in a purpose built 
building on the outskirts of Ratoath in County Meath. The setting currently has three groups of 
children participating in the Early Childhood Care and Education (ECCE) Programme. One room with 
some of the older children was visited on the morning of the inspection; one practitioner and nine 
children were present in this learning room. This inspection took place during the beginning phase of 
the pre-school year. The manager and the practitioner participated in the feedback discussion following 
the inspection. The setting was given an opportunity to comment in writing on the findings and actions 
advised in this report, and the response submitted on behalf of the setting can be found in the appendix 
of this report. 

 

AREA 1  

QUALITY OF CONTEXT TO SUPPORT CHILDREN’S LEARNING AND DEVELOPMENT  

• The quality of the context to support the children’s learning and development is very good. 

• The atmosphere in the setting is very calm and welcoming. The practitioner greets parents and 
children warmly upon arrival and takes time to engage in conversations with them.  

• The relationships between the practitioner and the children are responsive and caring. The 
practitioner actively fosters the development of secure relationships between the children and she 
provides guidance and encouragement towards positive behaviour very skilfully.  

• The children are active agents in their learning, freely choosing their play materials and activities 
on arrival, and organising their play in collaboration with their peers. The children have access to 
all available learning material and resources during the session. 

• The practitioner sits with the children during snack-time. She supports the children to lead the 
conversation during this time, encouraging them to discuss their interests and healthy-eating 
habits. 

• Transitions between activities are signposted with verbal communication or a bell providing the 
children with notice of the upcoming change of activity. While this was effective for the majority of 
children during the session inspected, a few children demonstrated unawareness of these signals 
and of what activity was coming next in their routine. A visual timetable is displayed for the children 
but was not used with the children on the day of the inspection. 

• The children’s sense of identity and belonging is nurtured and celebrated in the learning room 
through the use of family photographs, birthday display and photographs of the children. Diversity 
is valued and affirmed through the celebration of various cultural events. Parental involvement in 
these events is supported and encouraged.  

• The staff in this setting have made connections with the local community. These include visits from 
farm and animal specialists, seasonal events, a charity bake sale and a graduation ceremony for 
children and their families. There is scope to further develop children’s sense of identity and 
belonging in their local community. 

 
Actions advised 

• To further support the children’s developing sense of identity and belonging, the use of albums or 
booklets of photographic displays of local people and significant places of interest in the 
community is advised.  

• To support all children to anticipate upcoming changes, the use of additional strategies to signal 
for the children the change from one activity to the next is advised. The use of the visual timetable 
and/or aids such as a sand-timer or music would be beneficial to children. 

 
 
AREA 2  

QUALITY OF PROCESSES TO SUPPORT CHILDREN’S LEARNING AND 
DEVELOPMENT 

• The quality of the processes to support the children’s learning and development is good. 



• The curriculum is informed by Aistear: the Early Childhood Curriculum Framework and aspects of 
the Montessori Method of education. Long-term and short-term curriculum planning is linked to the 
themes of Aistear. Curriculum planning includes adult-selected themes and seasonal topics; it 
does not make reference to the children’s current and emerging interests. 

• The practitioner undertakes observations focusing on the assessment of various aspects of 
children’s learning and development. While these observations provide a clear overview of 
children’s learning and development, they are not yet used in an informative way to plan for the 
next steps of progression in children’s learning. 

• The practitioner uses a suitable balance of questions and comments during her interactions with 
the children, effectively expanding their capacity for thinking. She supports the development of the 
children’s turn-taking skills successfully while also promoting respectful social interaction among 
pairs and small groups of children. 

• Children are provided with regular access to a large soft-surfaced outdoor space containing 
wheeled toys, a tunnel, a balance-horse and an area for tree bark and bugs. Physical activities are 
facilitated by the practitioner where children engage in purposeful gross motor developmental 
exercises.  

• The learning room contains a suitable range of equipment and resources for many types of play 
including construction play, literacy play, imaginative play and small-world play. It also includes 
resources that support the development of children’s practical-life skills. In the learning room and 
outdoor environment, there is scope to provide children with more ready access to multi-sensory 
play experiences. 

• Overall, play was central to the children’s learning and development during the inspection. During 
circle time, the practitioner spent a few minutes looking at and sounding out letters with the whole 
group of children. This activity was not aligned with the majority of the children’s priority needs. 

• Children’s early numeracy and literacy skills are fostered effectively, as was observed when the 
practitioner supported the children to count the legs on an octopus and through engaging in mark-
making activities with the children. 

 
Actions advised 

• It is advised that the children be provided with ready access to sand, water, paint and play-dough 
in their learning room and that the outdoor environment be developed to include a wider range of 
multi-sensory learning experiences. 

• When planning, it is advised that the children’s current and emergent interests and the findings 
from their learning observations be used by the practitioner to inform the next steps in learning. 

• It is advised that less emphasis be placed on the identification of letter names and sounds with all 
the children. This early literacy work could be undertaken informally through play-based learning 
or it could be facilitated with a few children that have progressed to this stage of cognitive 
development and that are very interested in this area of learning. 

 
 
AREA 3  

QUALITY OF CHILDREN’S LEARNING EXPERIENCES AND ACHIEVEMENTS 

• The quality of the children’s learning experiences and achievements is very good. 

• The children are very well settled in the service at this early stage of the pre-school year. They are 
calm and responsive to the practitioner and their peers. They demonstrate high levels of interest 
and motivation in their play.  

• The children demonstrate very good ability to listen to one another, to ask questions and to 
appropriately take turns in conversation. They talk with confidence about themselves, their families 
and their home environments. 

• A review of the children’s copybooks provided evidence of the children engaging in template-based 
work that is too formal and structured for their current stage of development. Creative and 
imaginative work such as leaf-printing and mosaic collages were also displayed in the learning 
room. 

• Children are developing increasing co-ordination over their fine and gross motor skills; they pedal 
and steer wheeled toys competently and they ably use small tools to pick up and move beads. 

• The children can identify healthy and unhealthy foods and they demonstrate very good awareness 
of the importance of brushing their teeth.   



• Systematic procedures are in place to support the development of children’s personal skills and 
their skills of independence. All children have opportunities to act as helpers to develop their 
leadership skills while also allowing them to take ownership of their environment.  

• A few children enthusiastically communicated aspects of their previous learning to the practitioner. 
They demonstrated considerable excitement in discussing their learning about Australia and about 
different types of teeth. They reflected upon their learning about seasons, rainforests, and the 
characteristics of a wide variety of animals using pictorial cues.  

• During the session inspected, the main opportunity for the children to engaging in song-singing 
with accompanying actions was during circle-time.      
 

Actions advised 

• To support the development of the children’s creativity and imaginative skills, it is advised that they 
be provided with more opportunities to engage in open-ended, creative art-work rather than 
template-based activities. Their descriptions of their art work could be noted beside their creations. 

• The practitioner is advised to make additional use of songs, rhymes and jingles throughout the 
course of the pre-school session, for example; during tidy-up time or when the children are getting 
ready for the outdoor environment, to support the children’s developing awareness of rhyme and 
repetition in language. 

 
 
AREA 4  

QUALITY OF MANAGEMENT AND LEADERSHIP FOR LEARNING 

• The quality of management and leadership for learning is very good. 

• The well-established manager is managing this setting for fourteen years. She is dedicated to 
creating very effective working relationships with staff members and parents. 

• The manager undertakes weekly visits to learning rooms with a view to supporting practitioners to 
develop the quality of the setting’s practice on an ongoing basis. Effective procedures are in place 
to review and evaluate the provision in the setting. 

• The manager and practitioner participate in professional development opportunities. They also 
demonstrate commitment to regularly accessing online updates, accessing support from Meath 
County Childcare and Early Childhood Ireland.  

• Parents are informed and consulted about their children’s learning and development through 
policies and procedures, social media, monthly newsletters and information displays about Aistear. 
The manager and staff of the setting implement an open-door policy to facilitate high-quality 
communication with parents.   

• The setting has recently adopted a new approach to the development of children’s learning 
portfolios, including commendable emphasis on supporting children during the settling-in phase of 
the pre-school year. Files of individual children’s work, observations and records of their learning 
achievements are compiled and sent home for parents to view at the end of the pre-school year. 

• Very good procedures are established to support children with regard to transitions into, from and 
within the setting. Children who are new to the setting and their parents are invited to view the pre-
school session in operation prior to starting pre-school. Children who are already in the setting 
experience the pre-school room on an incremental basis before they move to this learning room. 
Very good links are in place with the local primary school; children and their parents are invited to 
attend an open-day in the school and a summer camp experience is provided for new junior infants.  

 
Actions advised 

• It is advised that learning journals, including observations on the children’s learning be shared with 
parents on a regular basis with opportunities for them to make comments and suggestions with 
regard to their child’s learning and development. This dialogue between parents and children and 
subsequent feedback to the practitioner would further support the development of an emergent 
curriculum.  

• It is advised that the setting display curriculum planning at the entrance to the learning room for 
parents to view to further assist them in supporting their children’s learning and development. 
 

 

 
CAPACITY TO IMPLEMENT THE ACTIONS ADVISED ABOVE 



The manager and practitioners engaged in the post-inspection feedback discussion in a highly 
committed and receptive manner. The capacity of the service to implement the actions advised above 
is very good. 



Summary of Overall Inspection Findings 

 

Area Quality Level 

Quality of context to support children’s learning and development Very good 

Quality of processes to support children’s learning and 
development 

Good 

Quality of children’s learning experiences and achievements Very good 

Quality of management and leadership for learning 

 

Very good 

 

 
 
 
 

Language used in Early-Years Education-focused Inspection reports 

 

Excellent Provision that is excellent is exemplary in meeting the needs of 

children. 

Very good Provision that is very good is highly effective in meeting the needs 

of children. 

Good Provision that is good is effective in meeting the needs of children 

but with some aspects to be developed. 

Fair Provision that is fair requires practice to be improved to meet the 

needs of children. 

Poor Provision that is poor is inadequate and requires significant 

improvement to meet the needs of children. 
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APPENDIX 
 

SETTING RESPONSE TO THE REPORT 
 

SUBMITTED ON BEHALF OF THE SETTING 

 
Area 1   Observations on the content of the inspection report.    
 

On the advice of the inspector on the day and the written report issued to us. The following 
action has been taken in order of the areas in the report: 

 

 
 
Area 2   Follow-up actions planned or undertaken since the completion of the inspection 
activity to implement the findings and recommendations of the inspection.     
 
       
Area 1 
      Class lessons are now clearly signaled to show changing activities.  
  

Area 2 
More lessons involving sand, water and play dough have been integrated into the curriculum, 
to encourage multi-sensory learning 
Approach to early literacy work has become more individual to the children 
 

 Area 3 
Template-based activities will continue to be used- However, these have been individually 
selected for each child based on their ability and stage of development. 
Curriculums are now displayed for parents to view. 

 

 


