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What is a whole-school evaluation – 
management, leadership and learning?   

Whole-School Evaluation – Management, Leadership and Learning reports on the quality of 

teaching and learning and on the quality of management and leadership in a school. It affirms 

good practice and makes recommendations, where appropriate, to aid the further development 

of educational provision in the school. 

How to read this report 
During this inspection, the inspectors evaluated and reported under the following headings or 
areas of enquiry: 

1.   The quality of pupils’ learning 

2.   The quality of teaching  

3.   The quality of support for pupils’ wellbeing 

4.   The quality of leadership and management 
5.   The quality of school self-evaluation 

Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
school’s provision in each area.  

The board of management of the school was given an opportunity to comment in writing on the 
findings and recommendations of the report, and the response of the board will be found in the 
appendix of this report. 

 

Actions of the school to safeguard children and prevent 

and tackle bullying 
 
 

During the inspection visit, the following checks in relation to the school’s child protection and 
anti-bullying procedures were conducted: 

Child Protection Anti-bullying 

1. The name of the DLP and the Child 
Safeguarding Statement are prominently 
displayed near the main entrance to the 
school. 

2. The Child Safeguarding Statement has 
been ratified by the board and includes 
an annual review and a risk assessment. 

3. All teachers visited reported that they 
have read the Child Safeguarding 
Statement and that they are aware of 
their responsibilities as mandated 
persons. 

4. The Child Safeguarding Statement meets 
the requirements of the Child Protection 
Procedures for Primary and Post-Primary 
Schools 2017. 

5. The records of the last three board of 
management meetings record a child 
protection oversight report that meet the 
requirements of the Child Protection 
Procedures for Primary and Post-Primary 
schools 2017. 

1. The school has developed an anti-
bullying policy that meets the 
requirements of the Anti-Bullying 
Procedures for Primary and Post-Primary 
Schools (2013) and this policy is 
reviewed annually. 

2. The board of management minutes 
record that the principal provides a report 
to the board at least once a term on the 
overall number of bullying cases reported 
(by means of the bullying recording 
template provided in the Procedures) 
since the previous report to the board. 

3. The school’s anti-bullying policy is 
published on its website and/or is readily 
accessible to board of management 
members, teachers, parents and pupils. 

4. The school has appropriate initiatives in 
place to promote a positive and inclusive 
school culture and environment. 

5. All teachers visited report that they have 
read the school’s policy on anti-bullying 



6. The board of management has ensured 
that arrangements are in place to provide 
information to all school personnel on the 
Child Protection Procedures for Primary 
and Post-Primary Schools, 2017. 

7. School planning documentation indicates 
that the school is making full provision for 
the relevant aspects of the curriculum 
(SPHE, Stay Safe, RSE). 

8. Child protection records are maintained 
in a secure location. 

and that they are aware of their roles and 
responsibilities in preventing and tackling 
bullying. 

 
The school met the requirements in relation to each of the checks above.  

 



Whole-school evaluation – management, 
leadership and learning 

 

Dates of inspection 02-05-2023 to 04-05-2023 

Inspection activities undertaken 

 Meetings with principal and in-school 
leadership team  

 Meeting with representatives of the board 
of management 

 Meeting with parent nominees on the 
board 

 Meeting with teachers 

 Review of relevant documents  

 Pupil focus group  

 Analysis of parent, pupil and teacher 
questionnaires 

 Observation of teaching and learning  

 Examination of pupils’ work  

 Interaction with pupils  

 Feedback to principal, deputy principal and 
teachers, and to board of management 
representative 

 

School context 
Scoil Phádraig is a co-educational primary school located in Westport, County Mayo. It operates 
under the patronage of the Catholic Archbishop of Tuam. The school had experienced significant 
growth in enrolment and staffing in the years immediately prior to the evaluation. The school had 
an administrative principal and fifteen mainstream classroom teachers. There were seven special 
education teachers (SETs) and four teachers for pupils with English as an Additional Language 
(EAL) based in the school. The school also had the part-time services of three additional SETs 
who were not based in the school. At the time of the evaluation, there were 382 pupils enrolled in 
the school. During the evaluation, inspectors observed teaching and learning in a representative 
sample of classrooms and learning settings. 

Findings 

 The quality of pupils’ learning was good overall. 

 The quality of teaching was very good overall and teachers collaborated effectively to 

provide high quality learning experiences for the pupils. 

 The quality of support for pupils’ wellbeing was of a very high standard and pupils 

experienced a respectful, welcoming, positive and inclusive school culture. 

 The overall quality of leadership and management was very good and it was evident that 

school leaders promoted a culture of improvement. 

 The school engaged very successfully in the school self-evaluation process. 

Recommendations 

 In all lessons, teachers should expand the use of open-ended questions to give pupils 

opportunities for high-quality discussions, to justify answers and to further develop their 

critical thinking skills. 

 School leadership should implement an agreed whole-school approach to teaching 

subject-specific language in all subjects. 

 

Detailed findings and recommendations 
 

1. The quality of pupils’ learning 

 The overall quality of pupils’ learning was good. In the lessons observed, almost all pupils 

were motivated to learn and engaged positively in their learning activities. They 

demonstrated good ability to work both independently and collaboratively. Assessment 



data indicated that the majority of pupils were making good progress in literacy and 

numeracy. In surveys which were administered as part of the evaluation, all pupils in the 

survey sample agreed that they enjoyed their learning and that the school helped them to 

do well in all their subjects.  

 The majority of pupils were articulate in discussing and sharing their learning across the 

curriculum. They could competently discuss the skills they had developed when working 

as a historian, a geographer and as a scientist and shared the learning from their projects 

and work on display in the classrooms and on the school corridors. They demonstrated a 

good understanding of their local environment. There was scope to further develop the 

pupils’ use of key vocabulary and subject specific language in some classes. 

 Pupils’ literacy skills were good overall. They shared their very good understanding of the 

writing genre frameworks and there were high quality samples of their written work 

observed. The majority of pupils read with appropriate fluency and expression and had a 

good understanding of the conventions of print and grammar. Pupils at some class levels 

could identify and apply certain comprehension strategies. However, there is a need for 

a whole-school focus on the improvement of pupils’ understanding and application of the 

comprehension strategies.   

 Léirigh na daltaí dearcadh an-dearfach i leith na Gaeilge. Bhí structúr abairte, foghraíocht 

agus úsáid na teanga ar chaighdeán maith agus bhí formhór na ndaltaí in ann iad féin a 

chur in iúl agus ábalta ceisteanna a chur agus a fhreagairt go muiníneach. The pupils 

demonstrated a very positive attitude to Irish. Sentence structure, pronunciation and use 

of the language was of a good standard and most of the pupils were able to introduce 

themselves and to pose and answer questions confidently.      

 Pupils’ learning in Mathematics was good overall. During the evaluation, pupils made 

good use of educational resources to enhance their learning in Mathematics. Pupils 

demonstrated good understanding of a variety of mathematical concepts. 

 Pupils’ cross-curricular literacy skills were evident in their writing and their discussions. In 

all lessons, teachers should expand the use of open-ended questions to give pupils 

opportunities for high-quality discussions, to justify answers and to further develop their 

critical thinking skills. 

 Pupils in the focus group spoke very positively about their experiences in the school. They 

reported that their opinions were listened to and respected by their teachers. They 

welcomed the regular opportunities to use digital devices that many of their teachers 

provided and shared how these were used in exploring the local environment and for 

sharing their written and recorded work, including their reading in Irish, on various digital 

platforms.  

 

2. The quality of teaching 

 The overall quality of teaching was very good. In the lessons observed, the quality of 

teaching ranged from very good to good. All lessons observed were supported by 

teachers’ very high quality visible and recorded preparation. Teachers used a range of 

teaching methodologies with pair and group work central to the lessons. There was also 

evidence of effective station teaching and highly commendable use of digital devices and 

platforms to support teaching and learning. Teachers created print-rich classroom 

environments which supported pupils in their learning activities. Teachers had a clear 

focus of learning in their lessons and communicated these effectively to the pupils. 

 Tá sé le moladh gur baineadh úsáid éifeachtach as Gaeilge go neamhfhoirmiúil i rith an 

lae agus chinntigh na múinteoirí go raibh na daltaí lán-tumtha sa teanga i rith na 

ceachtanna Gaeilge.  Commendably, there was effective use of Irish informally throughout 

the day and the teachers ensured that the pupils were fully immersed in the language 

during Irish lessons. 

 All teachers maintained useful assessment data at classroom level. These included test 

results, portfolios of work both in digital and hardcopy forms, checklists and samples of 

work. Almost all teachers reviewed the intended learning with the pupils at the end of each 

lesson and monitored pupils’ copybooks effectively. In the majority of classes, there was 



scope to provide more opportunities for pupils to peer and self-assess their work. There 

were some very good examples of formative feedback given by teachers on the pupils’ 

written work. This practice should be extended to all classes. 

 Very high quality support was provided for pupils with Special Educational Needs (SEN) 

and for pupils with English as an additional language. Teachers used the National 

Educational Psychological Service (NEPS) Continuum of Support very effectively to 

identify the needs of all pupils. Some of the learning targets in Student Support Plans 

require review to ensure that they are more measurable and time bound and can be used 

more effectively to record pupils’ progress.  

 Collaboration was a strength of teachers’ practice with highly effective whole school 

approaches in place to support teacher preparation, teaching methodologies and 

resource management. To further enhance this, school leadership should implement an 

agreed whole-school approach to teaching subject-specific language in all subjects. 

 

3. The quality of support for pupils’ wellbeing 

 The quality of support for pupils’ wellbeing was of a very high standard. The school 

provided an inclusive, respectful, calm and welcoming atmosphere. All staff members 

managed, supported and motivated their pupils in a highly effective manner. Teachers 

affirmed pupils’ efforts and celebrated their achievements. In the pupil survey, all pupils 

in the survey sample agreed that they got on well with the other pupils in their class and 

that the adults in the school treated everybody with respect. 

 The school had a Green Schools Committee and the pupils had explored many of the 

themes which this programme promotes and attained the associated flags. There was a 

newly formed student council and it was expected that this would further enhance pupil 

voice and leadership in the school. 

 The school had developed a bespoke wellbeing promotion initiative entitled POBAL. 

Regular school assemblies promoted and affirmed positive behaviour. Pupils were given 

clear messages on their rights and associated responsibilities, and the importance of 

respect for all in the school community.   

 The school used a variety of classroom programmes and initiatives to support pupils’ 

resilience and wellbeing. Teachers provided a highly commendable range of co-curricular 

and extra-curricular activities which included sports and lunchtime clubs for crochet, 

chess, Lego and traditional music. 

 Strong links had been developed and nurtured with parents, the local community and 

outside agencies. The school had a strong online and social media presence which 

supported the sharing of information with the school community. The school had 

established very effective systems for pupils transitioning both into the school and onto 

post-primary level. 

 

4. The quality of leadership and management 

 The overall quality of leadership and management was very good. The board of 

management met regularly, as required, and demonstrated very good commitment to 

enhancing and improving the quality of educational provision in the school. The board had 

ensured that the school was resourced with teaching aids, digital devices and educational 

materials. The board demonstrated commendable commitment to child safeguarding and 

protection and reported that each of the board members had received training for their 

roles.  

 The work of the principal was very good. His management of the organisation and 

promotion of a culture of improvement was highly commendable. He had fostered very 

effective relations and a strong culture of shared responsibility and collaboration in the 

school. Under his leadership, the school had responded very effectively to the significant 

changes in school enrolments. 

 The members of the in-school management (ISM) team each had a set of duties aligned 

to the domains of leadership and management. They carried out these duties diligently 



for the benefit of the pupils. It is recommended that each member of the ISM submits an 

annual report to the principal on work completed as part of these duties. These reports 

should form part of the principal’s annual report on leadership and management in the 

school to the board of management. Procedures to support the mentoring and induction 

of teachers were well established. The school reported that it regularly provided 

placements for student teachers. 

 At the time of the evaluation the school did not have an active parents’ association. 

However, the parents’ nominees on the board had been members of previous parents’ 

associations of the school and reported that the school was welcoming of parents views 

and input. It is recommended that the school facilitate the formation and reactivation of 

their parents’ association.  

  

5. The quality of school self-evaluation 

 The quality of school self-evaluation (SSE) was very good. School leadership and 

teachers had used the SSE process very effectively for the purposes of school 

improvement. The school had a high-quality school improvement plan with clear actions 

and targets identified. The school also had a longer-term plan for future areas of focus for 

the SSE process. These included using the Wellbeing Policy Statement and Framework 

for Practice to enhance wellbeing throughout the school and its community and the 

implementation of a whole school approach to presentation of pupils work and 

penmanship. There was scope for the school to involve parents and pupils more 

meaningfully in the school improvement process. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

Appendix 

 

 

SCHOOL RESPONSE TO THE REPORT 

 

 

 

Submitted by the Board of Management 

  



 

 

Part A Observations on the content of the inspection report      

The Board of Management of Scoil Phádraig is extremely pleased with what we regard as an 
excellent WSE-MLL report and welcomes its affirmations, commendations, and 
recommendations.  

It is pleased that the school has met all of the child protection and anti-bullying procedure 
requirements set out by the Department of Education.  

The Board especially welcomes the good quality of learning, as well as the very good quality of 
teaching across all subjects.    

It is very proud of the acknowledgement of the high quality support for pupils’ wellbeing and are 
grateful that the report commended our in-house social education programme, POBAL, the 
great work of our Green Schools’ Committee and Student Council and also for the praise of the 
lunchtime sports, crochet, Lego and traditional music clubs.  

We are also appreciative of the recognition of the very good quality of leadership and 
management and the high quality of School Self-evaluation.  

The Board wishes to acknowledge the excellent work, commitment and dedication of the staff of 
our wonderful school. 

 

Part B   Follow-up actions planned or undertaken since the completion of the inspection 
activity to implement the findings and recommendations of the inspection.     

The Board of Management acknowledges and welcomes the recommendations contained 
within the report.    

In regards to the development of an agreed whole-school approach to teaching subject-specific 
language in all subjects and the expansion of the use of open-ended questions in all classes, 
the staff has incorporated these into its existing school improvement plan and this will enable us 
to research and plan for the effective and meaningful implementation of both of these areas.   

As a school, we remain wholly committed to maintaining and improving our very high standards 
of teaching and learning, in all curricular areas.  

 

 

 

 

 

 

 

 

 

 

 

 



The Inspectorate’s Quality Continuum 
Inspectors describe the quality of provision in the school using the Inspectorate’s quality 
continuum which is shown below. The quality continuum provides examples of the language used 
by inspectors when evaluating and describing the quality of the school’s provision of each area. 

Level Description  Example of descriptive terms 

 

Very Good  

Very good applies where the quality of the areas 
evaluated is of a very high standard. The very 
few areas for improvement that exist do not 
significantly impact on the overall quality of 
provision. For some schools in this category the 
quality of what is evaluated is outstanding and 
provides an example for other schools of 
exceptionally high standards of provision. 

Very good; of a very high 
quality; very effective practice; 
highly commendable; very 
successful; few areas for 
improvement; notable; of a very 
high standard. Excellent; 
outstanding; exceptionally high 
standard, with very significant 
strengths; exemplary 

 

 

Good 

Good applies where the strengths in the areas 
evaluated clearly outweigh the areas in need of 
improvement. The areas requiring improvement 
impact on the quality of pupils’ learning. The 
school needs to build on its strengths and take 
action to address the areas identified as requiring 
improvement in order to achieve a very good 
standard.  

Good; good quality; valuable; 
effective practice; competent; 
useful; commendable; good 
standard; some areas for 
improvement 

 

Satisfactory 

Satisfactory applies where the quality of provision 
is adequate. The strengths in what is being 
evaluated just outweigh the shortcomings. While 
the shortcomings do not have a significant 
negative impact they constrain the quality of the 
learning experiences and should be addressed in 
order to achieve a better standard. 

Satisfactory; adequate; 
appropriate provision although 
some possibilities for 
improvement exist; acceptable 
level of quality; improvement 
needed in some areas 

 

Fair 

Fair applies where, although there are some 
strengths in the areas evaluated, deficiencies or 
shortcomings that outweigh those strengths also 
exist. The school will have to address certain 
deficiencies without delay in order to ensure that 
provision is satisfactory or better. 

Fair; evident weaknesses that 
are impacting on pupils’ 
learning; less than satisfactory; 
experiencing difficulty; must 
improve in specified areas; 
action required to improve 

 

Weak 

Weak applies where there are serious 
deficiencies in the areas evaluated. Immediate 
and coordinated whole-school action is required 
to address the areas of concern. In some cases, 
the intervention of other agencies may be 
required to support improvements. 

Weak; unsatisfactory; 
insufficient; ineffective; poor; 
requiring significant change, 
development or improvement; 
experiencing significant 
difficulties;  
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