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REPORT
ON

THE QUALITY OF LEARNING AND TEACHING IN HOME ECONOMICS

INFORMATION ON THE INSPECTION

Dates of inspection

I nspection activities undertaken » Observation of teaching and learning during nine
* Review of relevant documents class periods

» Discussion with principal and teachers » Examination of students’ work

* Interaction with students » Feedback to principal and teachers

MAIN FINDINGS

Teaching and learning in Home Economics is verydgauth some excellent practice
observed.

Students’ active participation in lessons was itatdd and encouraged, although at times
student voice could have been better included.

Provision for the checking of students’ understagdand learning was a key feature of
most lessons.

Home Economics is an extremely popular subjecbtt junior and senior cycles.
Members of the subject department engage in focseslé@valuation and reflection.

Planning and preparation for lessons observed wasigh quality

MAIN RECOMMENDATIONS

A more systematic approach to the correction ofdwark is recommended.

The assessment of Transition Year (TY) studentsgmass and achievement in Home
Economics needs further consideration.

Programmes of work should be further developedhie.t



INTRODUCTION

Scoil Mhuire is a voluntary secondary school fotsgilocated on the outskirts of Carrick-on-Suir.
It has a current enrolment of 461 students. Thedcbffers the following programmes: Junior
Certificate, TY, established Leaving Certificateddreaving Certificate Vocational Programme
(LCVP).

TEACHING AND LEARNING

Teaching and learning in Home Economics is verydgauth some excellent practice
observed in all lessons.

The lesson plan was shared with students at tlebiRather than merely outlining lesson
content, teachers were advised to frame the lepomin a set of learning outcomes.
Furthermore, and in order to heighten relevanceraativation, consideration might be
given to identifying for students the knowledgéllskattitudes and, as relevant, the values
that may be developed during each lesson.

Teachers were knowledgeable about the subjectmaétessons and provided high quality
instruction. It was positive to observe very goadvision for the integration of relevant
subject matter in the delivery of topics.

The three main learning styles, namely visual, tangi and kinaesthetic, were
accommodated in lessons.

Lessons were student-centred, with students’ acfeeticipation facilitated and
encouraged. In some instances, the provision okatgr number of activities requiring
students to communicate verbally, be it on a orert®, small group or whole-class basis,
was proposed for consideration.

Students often got the opportunity to work in pairsmall groups and, therefore, to learn
collaboratively. An exploration of the variety abaperative learning strategies available
for use was suggested.

Instructions for student tasks were clear. Actbgtivere well organised and managed, and
students’ participation was closely monitored. Besttice was where teacher-led, whole-
class discussion followed activities, as this supgubstudents’ self-assessment of their
efforts, together with the annotation of their work

There was competent incorporation of Informationm@munication Technologies (ICT)
into lessons, in tandem with teachers’ own, goaalityulCT-based resources.

Provision for the checking of students’ understagdand learning was a key feature of
most lessons. This was apparent at lesson outseteweachers sought to elicit students’
prior knowledge to scaffold additional learningeothe course of lessons, when teachers
guestioned students’ to determine understandirmguatent being explored; and at the end
as part of teachers’ provision of a lesson sumnzary conclusion. There was clear
evidence of student learning.

There was a keen consciousness in lessons inoreléi identifying and exploring
keywords. Best practice was where further exercigae provided, such as, for example,
matching tasks, word searches or crosswords. Teaele encouraged to explore other
strategies designed to support the developmentuadlfests’ literacy levels, be that in
relation to reading, writing, listening and, asidiéd to previously, speaking.



An observed practical food studies lesson was @@llered, fully reflecting the subject
department’s ‘key principle’ approach which hagyveommendably, been set out in their
subject plan. An appropriate degree of emphasisphe®d on both process and product.
Communicated expectations regarding work practitegether with quality instruction,
enabled students to word confidently and indepethden

The atmosphere in classrooms was positive. Studsfasts were openly encouraged and
affirmed by teachers. Relations were mutually repe Good classroom management
supported high levels of student engagement.

It is clear that homework is regularly assigned twadl its completion is monitored in class.
As relevant, the correction of all homework act@st through a combination of guided
self-assessment, peer assessment, teacher gradimg@otation was recommended.

The subject department's overall approach to asmmssis in line with syllabus
requirements. Assessment within TY was proposethagea for further development.

Teachers are encouraged to explore how the snmrabbeuof TY students who, due to class
size, can't participate in practical food studiessions each week, might be accommodated
within the kitchen through, for example, the prdastis of task-related, non-practical
activities. This would support fuller participatiand, therefore, greater learning.

SUBJECT PROVISION AND WHOLE SCHOOL SUPPORT

Home Economics is an extremely popular subjecb#t junior and senior cycles.

Equality of access to the subject is promoted thincan open subject choice system, a first-
year taster programme and a compulsory TY module.

Overall, there is very good timetabled provision thie subject. When resources permit,
the reinstatement of an additional single perio@Yrmwould be beneficial.

Deployment of teachers facilitates the rotationneémbers of the home economics
department across year groups.

With four specialist rooms, the subject is wellowsed and there is clear evidence of
ongoing updating of the facilities and the reladedipment.

Safety statements, which reflect a risk assessapgmoach, have been compiled. These
are updated annually.

PLANNING AND PREPARATION

High levels of cooperation amongst the members hef home economics subject
department support a team approach to the cooialinat planning work.

In addition to the formal planning time that isiféated by management, and due to high
levels of collegiality, teachers meet informally arregular basis. It was suggested that
minutes of formal meetings focus on the core bgsirdiscussed and the key decisions
agreed.

The subject plan is a concise document that suttgisommarises the key operating
principles and practices of the subject department.



» Outline programmes of work, which identify worklie covered within given timeframes,
have been prepared for each year group. Thesedshedlirther developed in time. Ideally,
programmes of work should identify overall learningtcomes for each year, while
identifying relevant, topic-specific resources, huelologies and assessment activities.
Top quality programmes of work also integrate pecattand project work, as well as
relevant whole-school events, into delivery timefes. The subject department is
encouraged to consider this approach.

» Members of the subject department engage in focssiéevaluation and reflection.

» Planning and preparation for lessons observed Washigh quality, which gave rise to
well structured, appropriately paced lessons. amssvere wholly consistent with the
subject department’s planned programmes of work.

The draft findings and recommendations arising ajuthis evaluation were discussed with the

principal and subject teachers at the conclusiathefevaluation. The board of management was
given an opportunity to comment in writing on tlrdfngs and recommendations of the report; a
response was not received from the board.
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