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WHAT IS A CURRICULUM EVALUATION?

Curriculum Evaluations report on the quality of teaching and learning in specific subjects of the
Primary School Curriculum (1999). They affirm good practice and make recommendations, where
appropriate, to aid the further development of the subject in the school.

HOW TO READ THIS REPORT

During this inspection, the inspector evaluated learning and teaching in Science under the following
headings:

1. Quality of pupils’ learning

2. Supporting pupils’ learning through learner experiences and teachers’ practice

3. The effectiveness of school planning, including SSE, in progressing pupils’ learning

Inspectors describe the quality of each of these areas using the Inspectorate’s quality continuum
which is shown on the final page of this report. The quality continuum provides examples of the
language used by inspectors when evaluating and describing the quality of the school’s provision in
each area.

The board of management of the school was given an opportunity to comment in writing on the
findings and recommendations of the report, and the response of the board will be found in the
appendix of this report.

CHILD PROTECTION

During the inspection visit, the following checks in relation to the school’s child protection

procedures were conducted:

1. The name of the DLP and the Child Safeguarding Statement are prominently displayed near the
main entrance to the school.

2. The Child Safeguarding Statement has been ratified by the board and includes an annual review
and a risk assessment.

3. All teachers visited reported that they have read the Child Safeguarding Statement and that
they are aware of their responsibilities as mandated persons.

The school met the requirements in relation to each of the checks above.



Curriculum Evaluation

Date of inspection 29-11-2018

Inspection activities undertaken e Observation of teaching and learning

e Discussion with principal and teachers
e Review of relevant documents
e Pupil focus-group interview

e Examination of pupils’ work
e Interaction with pupils
e Feedback to principal and teachers

SCHOOL CONTEXT

St. Catherine’s NS Ballynoe is a rural primary school which operates under the patronage of the
Bishop of Cloyne. It is a co-educational, vertical primary school with a teaching staff consisting of
four mainstream teachers, two support teachers based in the school, one of whom is the principal
and two shared support teachers. At the time of the evaluation, 121 pupils were enrolled in the
school.

SUMMARY OF MAIN FINDINGS AND RECOMMENDATIONS:

FINDINGS

The quality of pupils’ learning is high and pupils have a profound appreciation for the
importance of cherishing and protecting their local environment; providing increased
opportunities for pupils to record their learning would enhance learner outcomes.

The school’s emphasis on utilising the local environment and community to extend and enhance
learner experiences is highly commended.

The quality of learning experiences is very good and pupils are commendably facilitated to
develop and use science specific language.

Highly inclusive approaches to learning are notably created in ensuring that all pupils can access
hands-on learning experiences.

The quality of teaching is high overall with scope to develop whole-school approaches in the
assessment of pupils’ learning

The school has engaged positively with school self-evaluation (SSE); while a clear whole-school
plan informs delivery of a two-year Science programme, more detail on the progressive
development of pupils’ skills in designing and making should be outlined.

RECOMMENDATIONS

There is scope to further explore the use of copybooks in recording and consolidating pupils’
progression in Science learning through writing, drawing and reflecting on the range of activities
that they have experienced.

There is a need to identify whole-school assessment approaches that can yield clear attainment
information to inform the teaching and learning process.

Future reviews of the whole-school plan should provide for increased opportunities for pupils to
engage in designing and making activities in order to progressively develop their skills in
exploring, planning, making and evaluating.



DETAILED FINDINGS AND RECOMMENDATIONS

1. THE QUALITY OF PUPILS’ LEARNING

The quality of pupils learning is high with very good outcomes noted in the strands of
Environmental Awareness and Living Things. Pupils display very high levels of enthusiasm and
motivation towards their learning in Science. They experience authentic opportunities to connect
their learning in Science with their lives. Pupils have a profound appreciation for the importance
of cherishing, protecting and improving their local environment. Of particular note was their
detailed commentary on the significance of their school garden motto ‘Nature does not hurry, yet
everything is accomplished’. During Science Week, pupils meaningfully engage with a variety of
investigative work. They admirably communicated the impact of this work on their scientific
knowledge, skills and attitudes. Samples of pupils’ work indicate that they have opportunities to
consolidate their understanding of some of the scientific concepts learned. There is scope to
further explore the use of copybooks in recording progression in pupils’ learning through
increased opportunities to write, draw and reflect on the range of activities that they have
experienced. Pupils have derived unique learning from exposure to the scientific expertise of local
guest speakers.

2. SUPPORTING PUPILS’ LEARNING: LEARNER EXPERIENCES AND TEACHERS’ PRACTICE

The quality of learner experiences is very good. Pupils experience rich language input of science
specific and topic specific vocabulary. In examples of highly effective practice, pupils had
opportunities to discuss, share and compare their learning in collaborative settings. This provision is
encouraged in all classes to ensure that pupils derive maximum learning from the rich language to
which they are exposed. The use of information and communications technology including visuals,
photographs and videos, augment learner experiences. Pupils’ engagement with science tasks and
initiatives is celebrated in a variety of ways. These include comprehensive photographic records
evident on vibrant school displays, classroom displays and an informative school website. Of note
on some classroom displays was an emphasis on supporting vocabulary and an identification of
learner outcomes. This practice enables learners to distil the key learning concepts from the science
activities with which they engage. The schools’ emphasis on utilising the local environment and
community in extending and enhancing learner experiences is highly commended. During the focus
group interview, pupils proudly and insightfully spoke of the highly inclusive opportunities that they
and their classmates have to actively participate in developing and utilising the school garden.

High quality teaching was observed in the lessons taught. Teachers use a range of methodologies
including practical investigations and group presentations to facilitate pupils in developing the skills
of working scientifically. Teacher-questioning is used to activate pupils’ knowledge, elicit their ideas
and encourage them to think critically about scientific concepts. Teachers consistently share learning
outcomes with pupils and this practice is providing pupils with clarity on what they may achieve
from lessons. Teachers create and select resources to ensure that pupils have access to stimulus
and models that can support their enquiries and understanding of concepts. Highly creative
repurposing of everyday materials for use in investigations is enabling pupils to experience the
centrality of creativity and imagination to scientific activity.

Teachers use a range of assessment methods including teacher observation, teacher questioning,
checklists, teacher-designed tasks and the collating of pupil work samples. In one example of high
quality formative assessment, the use of a learning-log provided pupils with opportunities to reflect
on their learning through writing and drawing in response to open-ended prompts posed. There is a
need to now identify whole-school assessment approaches that can yield clear attainment
information to inform the teaching and learning process.



3. THE EFFECTIVENESS OF SCHOOL PLANNING, INCLUDING SSE, IN PROGRESSING PUPILS’
LEARNING

The effectiveness of school planning, including SSE, in progressing pupils’ learning is good. A high
quality whole-school plan has been developed. This plan gives clear guidance to support the
implementation of a bi-annual work programme. It informs classroom practice, identifies the range
of scientific concepts to be developed and specifies possible content areas through which these
concepts can be explored. The review of this plan will provide the school with an opportunity to
capture the school’s practice of utilising local resources including the local habitats, local trails, and
local guest speakers, in enhancing learner experiences. It should also provide for increased
opportunities for pupils to engage with designing and making activities in order to progressively
develop their skills of exploring, planning, making and evaluating.



THE INSPECTORATE’S QUALITY CONTINUUM

Inspectors describe the quality of provision in the school using the Inspectorate’s quality continuum
which is shown below. The quality continuum provides examples of the language used by inspectors
when evaluating and describing the quality of the school’s provision of each area.

Level Description Example of descriptive terms
Very good applies where the quality of the areas | Very good; of a very high quality; very
Very Good | evaluated is of a very high standard. The very few areas | effective practice; highly
for improvement that exist do not significantly impact on | commendable; very successful; few
the overall quality of provision. For some schools in this | areas for improvement; notable; of a
category the quality of what is evaluated is outstanding | very high standard. Excellent;
and provides an example for other schools of | outstanding; exceptionally high
exceptionally high standards of provision. standard, with very significant
strengths; exemplary
Good applies where the strengths in the areas evaluated | Good; good quality; valuable; effective
clearly outweigh the areas in need of improvement. The | practice; competent; useful;
Good areas requiring improvement impact on the quality of | commendable; good standard; some

pupils’ learning. The school needs to build on its
strengths and take action to address the areas identified
as requiring improvement in order to achieve a very good
standard.

areas for improvement

Satisfactory

Satisfactory applies where the quality of provision is
adequate. The strengths in what is being evaluated just
outweigh the shortcomings. While the shortcomings do
not have a significant negative impact they constrain the
quality of the learning experiences and should be
addressed in order to achieve a better standard.

Satisfactory; adequate; appropriate
provision although some possibilities
for improvement exist; acceptable
level of quality; improvement needed
in some areas

Fair applies where, although there are some strengths in

Fair; evident weaknesses that are

Fair the areas evaluated, deficiencies or shortcomings that | impacting on pupils’ learning; less than
outweigh those strengths also exist. The school will have | satisfactory; experiencing difficulty;
to address certain deficiencies without delay in order to | must improve in specified areas; action
ensure that provision is satisfactory or better. required to improve
Weak applies where there are serious deficiencies in the | Weak; unsatisfactory; insufficient;
Weak areas evaluated. Immediate and coordinated whole- | ineffective; poor; requiring significant

school action is required to address the areas of concern.
In some cases, the intervention of other agencies may be
required to support improvements.

change, development or improvement;
experiencing significant difficulties;




Appendix

SCHOOL RESPONSE TO THE REPORT

Submitted by the Board of Management



Part A Observations on the content of the inspection report

The Board of Management of St. Catherine's National School, Ballynoe, wishes to acknowledge the
positive findings of this report and the recommendations within.

In particular, the Board welcomes the acknowledgement and recognition of the school's emphasis
on utilising the local environment to enrich the students' learning experiences in Science. The Board
of Management is particularly pleased that the quality of teaching is high overall and that all pupils
can access the Science curriculum through highly inclusive approaches to learning.

The Board of Management will work with the staff of the school in implementing the
recommendations contained in the report.

Part B Follow-up actions planned or undertaken since the completion of the inspection activity to
implement the findings and recommendations of the inspection.

The school will implement the recommendations of the report with the support of the Board of
Management and the following actions will be taken:

The teaching staff will review assessment practices with the aim of developing and implementing a
consistent whole-school approach to recording pupils' progress in Science.

Through reviewing the whole-school Science plan, with support from the PDST advisor, increased
opportunities will be provided for all pupils to engage in designing and making activities in order to
progressively develop their skills in exploring, planning, making and evaluating.

The school will commence using copybooks in all classes to record and consolidate pupils'

progression in Science through writing, drawing and reflecting on the rage of activities that they
have experienced.
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