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EVALUATION OF THE LEAVING CERTIFICATE APPLIED PROGRAMME

INTRODUCTION

This report has been written following an evaluatid the LCA in Scariff Community College. It
presents the findings of the evaluation and magesmmendations for the further development of
the programme in the school. During the evaluatiba,inspector held meetings with the school
principal, a core group of teachers and with a brgedup of students. The evaluation was
conducted over two days during which the inspetiised extensively with the programme
coordinator and visited classrooms to observe tegadnd learning. The inspector provided oral
feedback to teachers on lessons observed. Thechospalso examined students’ work and
reviewed relevant documentation pertaining to thegmmme, as well as teachers’ written
preparation. The outcomes of the evaluation weseudised with the school principal, the deputy
principal, the programme coordinator and the ceaat following the evaluation.The board of
management was given an opportunity to comment irtingg on the findings and
recommendations of the report; a response wasneived from the board.

Scariff Community College provides second-leveladion in a coeducational context for Scariff
and adjacent areas of East Clare. The school isdleeprovider of second-level education in the
locality and it caters inclusively for the commuynif very good range of curricular programmes
is offered and LCA has been in the school since82T8e school enrolment is 310.

1 QUALITY OF PROGRAMME ORGANISATION

11 Whole school support

The principal has a clear understanding of the namge, its aims and implementation and
affirms its importance for those students for whibris the most suitable choice in senior cycle.
School management is committed to the continuedigiom of LCA and provides effective
leadership regarding its implementation.

A low level of student demand has meant that thioopof beginning LCA has only been
provided on alternate years. Students reachingoseanicle in years when LCA is not being
provided are encouraged to follow the TransitioralY€TY) programme to begin LCA in the
following year. However, an examination of the nemiof students who begin LCA having
completed TY indicates that this is much lower thha number who avail of LCA directly
following Junior Certificate, in years when thistiop is provided. One of the factors influencing
this lower uptake in alternate years is oversupsion to TY, which limits the places available for
students who wish to progress to LCA in the follogviyear. The school should investigate the
practicability of providing entry to LCA in eachaseor, alternatively, provide ample places in TY
to facilitate students waiting to enter the prognaen

LCA has a very positive profile in the school.dtgerceived by staff and students to be an integral
part of senior cycle. The work of LCA studentsiigeq full recognition. The programme is treated
equitably with LCA students playing a full partaii aspects of the life of the school.

The LCA team has a clear awareness of the distmmadims and teaching approaches of the
programme. Teachers new to LCA are introduceddedtaims and approaches by the programme
coordinator and the other experienced team memibais.supports team cohesiveness. Building
on this good practice, a more formal approach ® itiduction of teachers new to LCA is



suggested to be included in the programme plan w@itfocus in particular on the teaching
methodologies found to be most effective in thévdey of the programme.

1.2 Resour ces

Teachers are assigned appropriately to teach thgrgmme, on the basis of qualifications and
interests. The timetable is aligned with the resmients of the programme and is appropriately
balanced, in line with the advice of the Professiddevelopment Service for Teachers (PDST).
Adequate time is generally allocated to each coutissvever, it is recommended that tBecial
Educationcourse be provided with five periods weekly ingal@f the present four.

It was observed that the large proportion of stigleith exemptions from the study Gfaeilge
Chumarséideacled to a situation in an Irish lesson where aifiant majority of students in the
classroom were not engaged in the lesson. This romided the learning environment and
militated against a positive outcome for studeaksnig the course. It is recommended, where the
number of students availing of exemptions from ¢hesurses warrants it, that the provision of a
separate learning space be urgently considerecdiitdte the effective teaching @aeilge
ChumarséaideaclandModern Languages

The overhead projector (OHP) was used creatively, \&ery effectively, in two of the lessons
when students were directly involved in displayinfprmation on the screen. In\&ocational
Preparation and Guidanckesson, students wrote on the transparency filmcdiy, listing in turn
organisations in which they were involved. Thisvied an early part of a class investigation of the
opportunities for community involvement in Scarifin an Agriculture/Horticulture lesson,
students laid the appropriate prepared strips arfsfrarency film on the screen, linking farm
animal exports and their markets. While there veaseslimited evidence of the use of information
and communication technology (ICT) for teachingiraa Mathematical Applicationtesson when
an example of a graph was shown through the dafagbor, generally the use of ICT in lessons
was very low. It is recommended that further usentwde of ICT in lessons, and that its
integration into active leaning experiences fordstus be fully explored and implemented.
Modification of very successful OHP teaching matsrfor use in the ICT environment may make
these even more effective. The possibility of pdovwj a small number of computers in the
classroom for students’ use should also be coreig@rithin the present resources of the school.

Teachers are encouraged and facilitated, by thgrgmame coordinator and school management,
to engage in appropriate continuing professionakligment (CPD), particularly teachers new to
the programme. This good staff-development pradtiforms teachers of relevant changes and
provides for sharing of ideas and resources. Atteod and involvement of teachers in CPD is
recorded in the LCA plan. It is urged that the pamgme team, and school management, consider
including some whole-staff CPD regarding LCA infktevelopment planning. In-school CPD
provides an opportunity for the benefits deriveahirPDST, and other, professional development
sessions to be shared and discussed in a wholetsmbtext. The considerable skills, experience
and accumulated knowledge of the LCA team shoulddsn as a resource in providing for such
whole-staff development.

13 Student selection and support

An appropriate process of programme selection argkst support is well integrated with student
care. Students and their parents begin to be ntextl to LCA, together with the other
programmes in the school, from their initial comtgarior to entrance. The aims, rationale and
organisation of the programme begin to be preseatethis stage. Students for whom the



programme is likely to be the most suitable chéicesenior cycle are encouraged to consider it as
the opportunity arises through junior cycle. Thangipal, LCA coordinator, special educational
needs coordinator and guidance counsellor are awfatee likely participation rates, and of the
individual students likely to participate in theogramme in each year.

The guidance and support provided for studentstleid parents is good and includes meetings
for third-year students at which the aims and immaetation of the programme are described and
clarified. Occasionally, parents of other studemit attend these sessions and, for instance, a
student misplaced in the established Leaving Geaté in fifth year may begin LCA with the
following cohort. This flexibility in the provisionf support and information is appropriate.

There are very good supports in LCA for studentthveidditional educational needs. These
supports are provided as part of an integratedJesbchool approach to meeting students’ needs.
The LCA coordinator and the coordinator of speet@icational needs collaborate very effectively
regarding advice to individual students on theiick of programme and also regarding provision
for meeting additional educational needs of stugleBbth coordinators meet the LCA team

concerning suitable strategies for meeting theviddal needs of the students. The special
educational needs coordinator continues to mortiter progress of students in LCA and is

involved in providing focused CPD for teachers)uding teachers of LCA.

14 Home-school links

Home-school links are maintained effectively. Thetune and purpose of the programme are
further clarified incrementally, as appropriateotigh junior cycle. Involvement of parents in the
process of programme selection is effective, supdoby information evenings, the school
prospectus and newsletters.

More formal links are established with selectedepts regarding the programme as they are
invited to meetings to assess individual studesu#ability for LCA. These links are successfully
maintained through the two years of the programmenkans of parent-teacher meetings, text
messaging, newsletters, written correspondencéwatelephone.

Parents receive meaningful feedback on studentegrpss by means of the established
communication links and more formally by commensdsh reports, issued by the school at
Christmas, in addition to the issue of statemenmtsredits at the end of each session. Where
students are at risk of not being awarded creditg, to poor attendance or failure to complete
assignments, these students and their parentssaredi with timely warnings.

2 QUALITY OF PROGRAMME PLANNING AND COORDINATION
21 Planning

Formal planning for the programme has made coraidierprogress. There is a current written

LCA plan that includes relevant outlines of policggarding aspects of the programme

organisation, including admission guidelines areglocess of student selection, work experience
and practice with regard to meeting students’ speeducational needs. The plan includes

individual subject plans for each of the coursdsesE plans generally contain short programmes
of work which closely follow the contents of the dute descriptors.



It is recommended that the LCA plan be further ttgved to become more comprehensive and to
include a complete, well defined, two-year programfar each cohort of students. The plan

should detail, specifically, the cross-curriculapects of the individual modules and indicate how
and when these aspects are to be completed witherefe to the individual course plans. The

course plans should be further developed by thehtra of the respective courses on a common
template. Each plan should include more detail ndigg the approaches to be taken to teaching
and learning, linking specific teaching methodoésgand approaches to specific content where
this is possible. The course plans should them&eried into the LCA plan.

Routine planning for the programme is thorough amedy effective. There is an active and
committed core team in place which meets regulamlyhie region of five times per year formally,
to plan and monitor implementation and to evaliatecess. In addition to these meetings, the
entire programme team meets about three timesgaer Yhe initial meeting is used to review the
incoming students, to agree the assignment of studeks and to support the teachers in taking
ownership of the programme. At mid-year, a meeingsed to review progress and deal with any
emerging concerns. An end-of-year meeting is usedwiew and evaluates the programme.

For added improvement of the review process, itishbe further formalised to include inputs by
a full range of interested parties, including péseand students. Consistent templates for end-of-
year reviews should be used to provide informatiat is easily compared and thus more useful
in planning for ongoing improvement of the prograenm

2.2 Coordination

The coordination of LCA is formally and approprigtstructured. The various aspects of the
programme, including examinations and assessntenteturn of data to the State Examinations
Commission, work experience and student tasks,cacedinated very effectively. The LCA
coordinator also provides very good leadershighefgfrogramme team while communicating very
effectively with school management and the LCA stud. The coordinator also has appropriate
timetabled contact with the LCA class.

In the case of the recording and storage of eviel@ficcompletion of key assignments, a further
degree of formality should be invoked. The proce$srecording and storage should be

standardised for all courses and the evidenceraptation should be passed to the coordinator for
storage in a central location on completion ofrdepective module.

2.3 Curriculum

The programme, as it is implemented in the schieapnsistent with the relevant guidelines and
programme statement of the Department of Educatiwh Skills. The curriculum is broad and
balanced and meets the needs, interests andezbihifithe students, which are prioritised in its
design. The two vocational specialisms on the culuim at the time of the evaluation are
Engineeringand Agriculture/Horticulture The four elective modules on the curriculum casgr
two modules from bothiHotel Catering and Tourisnand Office Administration and Customer
Care Vocational specialisms and elective modules ares@&mowhere possible, to suit the needs,
interests and abilities of each group of studehtench is theModern European Language
studied.



3 QUALITY OF LEARNING AND TEACHING
31 Planning and prepar ation

Short-term planning for the delivery of the coursess of a good standard. Teachers followed
programmes of work that were consistent with thievent course descriptors. Planning for
individual lessons was generally of a good stand@te standard of preparedness of teachers
ensured that lessons were coherent and logical wtesenting and investigating material. Lesson
content was aligned with the stated programmesaskwn a small number of lessons, the need
for more careful planning for the use of approjrigaching resources was identified and a greater
focus should be placed on planning for the us€afih all lessons.

Planning for the additional educational needs ofletts in LCA forms an integral part of lesson
planning and there is very close liaison betweentéachers of the programme and the learning
support and resource team in this regard.

3.2 L earning and teaching

Lessons were well structured and paced and weaelatel appropriate to the students’ abilities
and capacity for challenge. The purpose of theolessvas clear from the outset, often overtly
stated and recorded on the whiteboard or blackbdaid urged that this good practice, with
regard to preparing students for the learning abmtake place, be developed further by agreeing
definite learning goals with the students at thgitm@ng of the lesson. These learning goals might
then be revisited at the end of the lesson toraffind reinforce the learning that has taken place.

A range of suitable teaching methodologies was reksle In many lessons this range was broad
and supported an appropriate variety of learnigtest In some instances, however, there was a
need for further differentiation and specificallynaed for the inclusion of further group-based
activities. The deployment of carefully structuradtivities involving students in pairs or small
groups should be increased to facilitate more boHative involvement.

The development of students’ literacy skills fornaad appreciable element of lessons. Students’
notebooks and keyword lists were used in some hasadiile care was taken in all lessons to
ensure students’ understanding of terminology dwedsubject-related language being used. It is
urged that the LCA teachers share their good pctigarding the development of the basic skills
of literacy and numeracy, detailing and formalisaognmon approaches and strategies that should
then be included in the programme plan.

A good level of learning was displayed by studeintsalmost all lessons. This learning was

observed in students’ interactions with the teaxhed in their responses to questioning, including
informal questioning by the inspector. Students alestrated significant skills and competencies
in the completion and recording of their work. Tleas displayed appropriately high expectations
of students who in turn showed positive attitudetetirning and engaged well with the activities

being undertaken in the lessons.

Classroom communication was mutually respectful,ilevtsuitably informal to allow the

development of a very effective learning environtne@lassroom management was very
successful in all lessons and, very occasionallygre correction was needed this was provided
sensitively and unobtrusively. Clear routines angbeetations had been established, most



obviously in practical lessons, and this facilitathe completion of work in an atmosphere of
calm and order.

3.3 Assessment

In keeping with the structure of the LCA programmsigidents’ work is regularly assessed through
the completion of key assignments and student ta&kgropriately constructive feedback is
provided, both formally and as an integral partlassroom activity.

Students’ attendance is systematically monitoredl aecorded in accordance with the
requirements of the LCA programme and approprigngements are in place for the tracking of
the minimum ninety percent attendance needed éatvard of module credits.

The coordinator maintains effective records of ehid' progress, their completion of key

assignments and the award of credits. The repodinthese data to the State Examinations
Commission is completed in line with the requiretsasf the programme.

4 SUMMARY OF STRENGTHSAND RECOMMENDATIONS FOR
FURTHER DEVELOPMENT

The following are the main strengths identifiedhie evaluation:

. LCA has a very positive profile in the school.

. The process of programme selection is well integratith student care, and the guidance
and support provided for students and their palisntery good.

. There are very good supports for LCA students adttlitional educational needs.

. The coordination of the programme is well struatuaed very effective.

. The interests and abilities of the students areriised in the design of a broad and
balanced curriculum.

. In many lessons the range of teaching methodologias broad and supported an
appropriate variety of learning styles.

. A good level of learning was displayed by studémi&most all lessons.

As a means of building on these strengths theviatig key recommendations are made:

. The school should investigate the practicabilitypadviding entry to LCA each year or, as
an alternative, should provide ample places in ®Yakilitate students waiting to enter
LCA.

. The provision of a separate learning space shoaldonsidered urgently to facilitate the

effective teaching oGaeilge ChumarsaideachndModern Languagewshen the number
of students availing of exemptions from these cesiggarrants it.

. The LCA plan should be developed further to incladéwo-year programme for each
cohort of students, suitably specific individualcge plans and scheduling of the cross-
curricular elements of modules and courses.

. The process of annual programme review should declinputs by a full range of
interested parties, including parents and students.
. Recording and organisation of key assignments ghoeilstandardised for all courses with

central storage of evidence of completion on caioluof the respective modules.



. Additional, carefully structured, active-learningpmrtunities, involving students working
in pairs or in small groups, should be providedekrehappropriate, to facilitate more
collaborative learning.
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