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What is an Early Years Education Inspection?  

The Early Years Education Inspection (EYEI) model is used to provide evaluative information, 
advice and support in relation to education provision in a pre-school setting participating in the 
Early Childhood Care and Education (ECCE) Programme. These inspections affirm good 
practice and advise actions, where appropriate, to aid the further development of education 
provision in the setting.  

How to read this report 
During this inspection, the inspector(s) evaluated and reported under the following headings or 
areas of enquiry: 

 Quality of the context to support children’s learning and development 

 Quality of processes to support children’s learning and development 

 Quality of children’s learning experiences and achievements 

 Quality of management and leadership for learning  

Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
setting’s provision in each area. 
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Early Years Education Inspection 
 

Dates of inspection 16-12-2022 

Inspection activities undertaken 

 Pre-inspection meeting with the setting owner/manager  

 Meeting with relevant early years educators  

 Review of setting documentation and records of children’s learning and development  

 Review of the education resources and facilities  

 Observations of interactions during one session  

 Interaction with the children  

 Feedback meeting with the setting owner/manager and early years educators   

 Individual feedback to the early years educators   

 

 

Context of setting 
Sandra Daly’s early learning and care setting has been in operation in Naas, Co. Kildare since 
1998. The setting provides care and education for local children availing of the Early Childhood 
Care and Education (ECCE) Programme. The setting offers a morning ECCE session. On the 
day of the inspection, the owner, one early years educator and an AIM early years educator were 
present with 9 children. The early years setting was given an opportunity to comment in writing 
on the findings and actions advised of the report; a response was not received from the setting.  

Area 1: Quality of context to support children’s learning and development 

 The quality of the context to support the children’s learning and development was very 

good.  

 A very warm and welcoming atmosphere was evident in the setting. The educators were 

very respectful of and kind and caring towards the children. They demonstrated positive 

regard for families.  

 A key person system was in place and was used effectively to support children’s learning. 

 The daily routine offered choice to all children and the children were viewed as active 

learners. They moved freely within their environment indoors and outdoors. 

 All play periods were uinterrupted and purposeful providing children with time to explore 

their interests and daily experiences. 

 Varied transiton strategies were used to support children to move between activities with 

ease. 

 Snack time was a very social, fun occasion and promoted healthy eating. The educators 

sat with the children. The children took responsibility for bags, coats and lunches. A child 

helper system was managed effectively using photographs of the children. 

 Children’s sense of identity and belonging was supported through interactions, 

conversations and some visual representation. A birthday train was evident and 

photographs of children were located in their individual learning journals. As a group the 

children had created a Christmas tree with drawings of their Christmas present wishes.  

 Parents had visited the setting prior to Covid-19 to share their skills and talents. Annual 

events were held where parents attended such as a butterfly release day, a sports day and 

a graduation event. Cultural events were celebrated. 
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 A sense of community was evident among the children and children had drawn pictures of 

their families in their learning journals.  

Action advised 

 The educators are advised to incorporate visual representation of their local community for 

the children. Representation of childrens’ families would further support children’s sense of 

family identity and belonging.  

Area 2: Quality of processes to support children’s learning and development 

 The quality of the processes to support the children’s learning and development was very 

good. 

 The curriculum in place was emergent and informed by Aistear: the Early Childhood 

Curriculum Framework. It reflected a 2 year cycle to support children’s learning 

progression. Curriculum plans were organised on a long-term, medium-term and short-

term bases with varied templates used. Childrens’ emergent interests were recorded and 

followed.   

 There were a variety of strengths-based observation methods in place in the setting. 

These in-depth observations included observations of  learning experiences, children’s 

wellbeing and transitions.  Some observations provided for recording the next step in the 

progression for learning for children. Each child had an individual learning journal unique 

to them which detailed records of skills, dispositions and learning experiences and 

recorded the children’s own voice and reflections of their own learning.  These learning 

journals, which included a rich representation of photographs were shared termly with 

parents.  

 The indoor environment had defined areas of interest including a home corner, dress up 

area, small world play opportunities, and a cosy book area with a varied range of books for 

children to engage with. Resources and displays that represented diversity and explored 

culture were evident and books and toys were rotated. Some labelling of the environment 

was evident.  

 The outdoor environment provided for varied play experiences which included balancing 

buckets, a kitchen, a tepee, an easel and a sensory garden.  

 The educators postioned themselves well in the room to be available to the children at all 

times. They were purposeful and engaged play partners with the children and play was the 

main medium for learning. Opportunities for recap and recall were evident. 

 The educators engaged in very warm interactions with the children, using prompting, 

recasting and open-ended questioning techniques. Priase and attention was provided, 

with ‘well done’ frequently heard. The use of gestures, eye contact and providing feedback 

was also highly effective in the interactions with the children. 

 The educators skilfully supported language, literacy and numeracy skills by introducing 

new words and concepts to the children in a playful manner. 

 Practice was highly inclusive and very positive links had been made with external 

agencies to support children with additional needs. 

Action advised 

 The educators are advised to further streamline planning and assessment processes to 

make explicit the connections between short, medium and long-term plans and the 

connections to systematic assessment in learning progression. The planning and 

assessing pillar in the Aistear Síolta Practice Guide will be of benefit. 
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Area 3: Quality of children’s learning experiences and achievements 

 The quality of children’s learning experiences and achievements was excellent.  

 All children presented as very happy and content at their setting and as highly confident 

and capable learners. They enjoyed a science experiment with ice and playing with sticky 

playdough reflecting individually on why it was sticky and how it could be manipulated. 

 The children demonstrated a high sense of self-esteem and emotional wellbeing. The 

educators consistently acknowledged their feelings and emotions and supported children’s 

well-being through vocalising their thoughts and feelings, and encouraging children to 

empathise with their friends. 

 The children were observant, busy and resourceful. At role play they made decisions. They 

made and adapted play plans; making doctors appointments, travelling on a magic carpet 

with one child announcing she was going to New York to write. 

 The children sang as they played, shared jokes and enjoyed reading and listening to 

stories. They accessed the book area throughout the day reading to themselves and their 

friends and requesting the educators to read stories also. 

 The children demonstrated respect for their environment and play materials as they moved 

throughout their play. In support of this, they heard regular praise and encouragement from 

the educators with consistent modelling of please and thank you. 

 The children were avid communicators sharing their learning with each other and with the 

educators. They demonstrated intrinsic motivation and a sense of accomplishment as they 

shared their achievements with their peers and educators. They enjoyed accessing their 

learning journals where the educators had meaningfully scribed their voice. Some children 

shared these journals with the inspector. 

 The children enjoyed working in small groups, working alone and in pairs. They worked co-

operatively, shared play equipment and played games. They were developing strong 

friendships within the setting with one child sharing, ‘we are good at helping each other’ 

 The interactions between the children were of a high quality. They respected and 

supported each other working together to choose names for the new elf which was decided 

democratically by the children.  

 The children had exposure to numeracy and mathematical awareness and were 

developing fine motor skills through glueing, beading, threading and scissors work.  

Area 4: Quality of management and leadership for learning 

 The quality of management and leadership for learning was very good.  

 The owner and early years educators were very committed, professional and a strong 

sense of team was evident.  

 Daily conversations were used at the beginning and at the end of the day to plan for the 

children’s learning and development and the educators presented as very reflective. 

Formal meetings were not held. 

 The owner has developed some organisational systems to ensure efficiency in the settings 

day-to-day functioning with induction procedures in place and verbal appraisals carried out. 

Formal organisational systems were not evident to record plans and decisions that inform 

practice provision. 

 The educators engaged in regular continuous professional development and the owner has 
completed LINC. The educators were aware of Aistear and Sίolta, the National Quality 

Framework and aimed to link these principles to their work. The Aistear Sίolta Practice Guide 
was not yet used to optimum effect to support setting developments. 

 Positive links had been developed with the local county childcare committee, childcare 
organisations and the owner networked with other providers. 
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 There was a very good range of communication channels established with parents and 

communication methods were tailored individually to parents wishes and to their individual 

needs which was a particular practice strength.  A monthly newsletter was shared with 

parents about the children’s learning as a group and about future plans. A social media 

application was also used to share group learning information and information about 

children’s individual learning. Parents were provided with opportunities to provide informal 

reviews of the setting.   

 Very good strategies were in place to support transitions in and out of the setting. The 

setting had settle-in procedures and used an ‘All About Me’ Form at the beginning of the 

year to gather information about children’s likes, dislikes and interests. The transition to 

primary school was planned for throughout the year, with resources, books and transition 

booklets used to support the children’s understanding of the move to primary school. 

Some links were in place with local schools.  

Actions advised 

 There is scope to formalise organisational systems at the setting. Using the Aistear, Siolta 

Practice Guide will assist this process. It is further advised that parents are provided with 

formal opportunities to review practice at the setting.  

 The early years educators are advised to develop a transitions policy to reflect the positive 

transition practices in place at the setting. Continuing to build relations with the local schools 

will further support children’s transitions to school. The use of the Mo Scéal resources made 

available by the National Council for Curriculum and Assessment is further advised. 

Summary of overall inspection 

Area Quality level 

Quality of context to support children’s learning and development 
Very good 

Quality of processes to support children’s learning and 
development 

Very good 

Quality of children’s learning experiences and achievements 
Excellent 

Quality of management and leadership for learning 
Very good 

 

  



 

—— 

7 

 

 

Language used in Early Years Education Inspection 

Reports 

Inspectors describe the quality of provision in the setting using the language which is shown 
below.  

Level Description 

Excellent  
Provision that is excellent is exemplary in meeting the needs of 
children.  

Very good 
Provision that is very good is highly effective in meeting the needs 
of children.   

Good 
Provision that is good is effective in meeting the needs of children 
but with some aspects to be developed.  

Fair 
Provision that is fair requires practice to be improved to meet the 
needs of children.  

Poor 
Provision that is poor is inadequate and requires significant 
improvement to meet the needs of children.  
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