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What is an Early Years Education Inspection?

The Early Years Education Inspection (EYEI) model is used to provide evaluative information,
advice and support in relation to education provision in a pre-school setting participating in the
Early Childhood Care and Education (ECCE) Programme. These inspections affirm good
practice and advise actions, where appropriate, to aid the further development of education
provision in the setting.

How to read this report

During this inspection, the inspector(s) evaluated and reported under the following headings or
areas of enquiry:

Quality of the context to support children’s learning and development
Quality of processes to support children’s learning and development
Quality of children’s learning experiences and achievements

Quality of management and leadership for learning

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
setting’s provision in each area.



Early Years Education Inspection

Dates of inspection 21-02-2023

Inspection activities undertaken

Pre-inspection meeting with the management team

Meeting with relevant early years educators and other members of staff

Review of setting documentation and records of children’s learning and development
Review of the education resources and facilities

Observations of interactions during a number of sessions

Interaction with the children

Feedback meeting with the management team, early years educators and St. Ultan’s care
co-ordinator

Context of setting

St. Ultan’s Childcare Project is a community run setting located on the grounds of St. Ultan’s
Primary school. It provides full day, part-time and sessional services to children and families.
The setting offers a sessional morning and full-time pre-school service to children participating
in the first and second year of the Early Childhood Care and Education (ECCE) programme. On
the first morning and afternoon of the inspection, forty-three children and thirteen educators
were present across five pre-school rooms. The management team, the St. Ultan’s care co-
ordinator and eight educators attended the post-inspection feedback meeting. The early years
setting was given an opportunity to comment in writing on the findings and actions advised of
the report; a response was not received from the setting.

Area 1: Quality of context to support children’s learning and development

e The quality of the context to support the children’s learning and development was very
good.

e A very welcoming and affirming atmosphere was evident. The educators greeted the
children and parents warmly into the individual rooms and encouraged self-directed play
opportunities as the children arrived.

e The key-person system was in operation and it was evident that strong emotional
attachments and trusting relationships were well established with both the children and their
families.

e The educators were knowledgeable about the individual children; they were very caring,
showing respect and warmth towards all children.

e A daily routine was on display for the children to follow the sequence of the day, it was
referred to at times in some of the rooms. The children were familiar with the daily routine
and made decisions about their learning within the resources and materials available to
them.

e Snack time was a social occasion where the educators and the children sat together to
share the mealtime, and engaged in relaxed conversations. The children were empowered
to be independent in their self-care, and in their care of the learning environment. This
practice supported the children in developing a sense of belonging.

e Some transitions between activities were announced in advance with some use of music
and timers evident. During these times children were afforded time to complete their play



and tidy up their resources. This practice was not consistent across all rooms or all
transitions.

Effective praise and encouragement were regular features of the educators’ responses. The
educators were very sensitive to the children’s emotions and well-being, with consistent use
of acknowledgement and affirmation of children’s feelings throughout the day. The
educators were very effective in fostering child to child relationships, supporting the children
to negotiate play and problem solve together.

Children’s identity and belonging was promoted through various displays in the
environment. These included a family wall, art displays and numerous photographs of the
children engaged in activities or going on outings in the community. The educators
encouraged visitors into the setting, these included parents, with recent events celebrating
Valentines and Pancake Day.

The educators planned for frequent engagement with the community through walks and
visits to local amenities. A recent visit was made to the local equine centre.

Action advised

The educators are advised to develop consistency in their use of strategies to support the
children’s active engagement during times of transition. The consistent use of visual, audio
and verbal notification cues will support how the children prepare for, anticipate and are
active participants in transition activities.

Area 2: Quality of processes to support children’s learning and development

The quality of the processes to support the children’s learning and development was good.
The educators were in the process of developing a play-based curriculum that was informed
by Aistear: the Early Childhood Curriculum Framework.

The curriculum was documented on long-term and short-term bases; it was mainly thematic
in approach with some elements of an emergent curriculum evident.

The educators demonstrated a clear commitment to documenting children’s learning
through various assessment approaches. These included documented observations,
individual learning journals, developmental checklists and an online application. In some
instances there was a focus only on one particular aspect of development which did not lend
itself to capturing the holistic development of the child.

Many of the educators’ interactions with the children were warm and authentic, with play-
partnering and use of open-ended questions evident. At times there were missed
opportunities to develop play partnering and shared thinking which could extend the child's
learning and present challenge and opportunity for problem solving.

Commendable efforts had been taken to ensure the provision of a highly inclusive practice.
The educators were very responsive to the children who needed additional support. They
worked in partnership with the parents and they had developed links to access additional
supports through St. Ultan’s care service and through the Better Start, Access and Inclusion
Model (AIM).

The learning environments were bright, attractive and had some defined interest areas. Play
was provided for in the indoor learning environments with a variety of effective play types
available. These included sensory play, socio-dramatic play and construction play. Some
rooms were limited in their provision of play resources and time due to the arrangement of
the rooms for a specific purpose, for example the classroom provided primarily table-top
activities; while the organisation of the time allocated to each room limited the opportunities
for the children to engage in the variety of activities offered across all three rooms.

The setting has a number of outdoor learning spaces which the children accessed on the
day of the inspection. Some of the spaces provided opportunity for the children to engage
with nature, while others provided opportunity for gross motor and physical play.



Actions advised

The educators are advised to review their current assessment practices to build a consistent
approach in developing a holistic individualised view of the child. This could be achieved by
identifying specific next steps for each child’s learning and development and using this
information to contribute to the development of the short-term curriculum plans.

The educators are advised to enhance their interactions through increased play partnering
and the development of opportunities for increased shared thinking, using additional open-
ended questions that promote and challenge the children’s thinking.

The educators are advised to conduct a review of their play provision, this would include the
allocation of time and the resources that are accessible to the children in both the indoor
and outdoor learning environments.

Area 3: Quality of children’s learning experiences and achievements

The quality of children’s learning experiences and achievements was good.

The children presented as very content and secure in the environment. They showed
enjoyment in their learning.

The children displayed an interest in the activities provided and made some decisions
during their play. This was limited at times due to the organisation of the daily routine.

The children enjoyed sensory exploration and play. On the day of the inspection the children
engaged with playdough and sand. They also had some access to water play and painting.
Many of the children demonstrated an awareness of their developing abilities. They were
observed calling on the educators and their friends to share their success.

The children enjoyed engaging in circle time. They explored and discussed emotions, read
stories, and enjoyed some songs and rhymes.

The children had access to dress-up costumes which explored the roles of community
helpers. The children went for walks around the local community. Exploration of culture and
diversity was provided within the resources, displays and the daily experiences of the
children. These daily experiences included references to family members and recent
personal experiences.

The children displayed personal and social skills as they engaged in collaborative play in
pairs and groups. Some children negotiated play effectively as they requested to join
games and asked for turns.

The children used both verbal and non-verbal communication strategies to ask for resources
or assistance.

Some children explored with nature as they looked for worms and had previously engaged
in planting bulbs.

The children demonstrated a strong awareness of their feelings and felt comfortable in
naming and discussing these with the educators. This was observed during circle times
where educators supported and facilitated this and also when minor incidents occurred
during the day.

There was some opportunity for the children to express themselves creatively. This was
observed as children engaged with painting, mark making and some junk art materials.

Actions advised

The educators are advised to further promote the children’s communication and language
skills in an intentional manner. This could be achieved through providing children with
opportunities to reflect on and recall their learning and to expand upon these discussions.



The educators are advised to consistently provide opportunities for all children to creatively
express themselves. A review of the use of adult-led, template art is advised.

The educators are advised to provide additional opportunities for the children to make
decisions with regards to their learning. A review of the daily routines would support this.

Area 4: Quality of management and leadership for learning

The quality of management and leadership for learning was very good.

A management team, comprising of the manager, the co-ordinator and a mentor, shared the
responsibility for the operation of the setting.

The co-ordinator and mentor met with a representative from each room on a weekly basis.
The minutes of these meetings were recorded.

The educators had previously engaged in reflective practice supported by the use of the
Aistear, Siolta Practice Guide. They used this resource to review the learning environment
and transitions. They regularly complete an in-house Tusla audit with the inclusion of some
additional elements with a quality focus.

There was a strong sense of teamwork and all of the educators were dedicated to the
setting, the children and the families.

There was a clear vision, with an ethos of professionalism and engagement with external
agencies to support the families they work with.

The mentor provided mentoring to the educators on an on-going basis and messages and
emails were used as a means of sharing the knowledge across the team.

The educators had engaged in continuous professional development; they recently
completed training with a focus on learning in the outdoors.

The co-ordinator provided individual support and supervision to the educators.

There were some opportunities for shared leadership among educators, this was evident as
educators took responsibility for the completion of audits, being the room representative and
engaging in the development of care plans as part of a multi-disciplinary team.

The setting had established many supportive practices and positive links with parents. An
introduction meeting was held to support the children to transition into the setting prior to the
children starting. At this meeting the parents met the educators and information on the
policies and procedures was provided to the parents. There were informal opportunities for
the educators and the parents to discuss the children’s learning and development. Parents
were regularly invited into the setting to share their roles, cultures or to be involved in the
activities provided. An online platform and a noticeboard provided regular updates to the
parents, and the learning journals were shared at the end of the year.

The children’s transition to primary school was supported through the strong relationship
established between the setting, the school and the in-house care service. This was
developed through the sharing of the campus resources, such as the sensory room and the
additional supports accessed through the on-site care service provided in St. Ultan’s School.

Action advised

Building on the current evaluation practices, the management team are advised to engage
in internal evaluation practices to identify further areas for quality improvement and to
develop actions plans in response. The use of the Aistear, Siolta Practice Guide will support
this.

The management team is advised to provide opportunities for peer learning amongst the
educators to utilise their strengths and their leadership skills.



Summary of overall inspection

Area Quality level

Quality of context to support children’s learning and development Very good
Quality of processes to support children’s learning and Good
development

. . , . . . Good
Quality of children’s learning experiences and achievements
Quality of management and leadership for learning Very good




Language used in Early Years Education Inspection
Reports

Inspectors describe the quality of provision in the setting using the language which is shown
below.

Level Description

Provision that is excellent is exemplary in meeting the needs of
Excellent ;
children.
Very good PrOV|_S|on that is very good is highly effective in meeting the needs
of children.
Provision that is good is effective in meeting the needs of children
Good .
but with some aspects to be developed.
Eair Provision that is fair requires practice to be improved to meet the
needs of children.
Poor Provision that is poor is inadequate and requires significant
improvement to meet the needs of children.
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