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REPORT
ON
THE QUALITY OF LEARNING AND TEACHING IN BUSINESS SUBJECTS

SUBJECT INSPECTION REPORT

This report has been written following a subjecpiection in Sacred Heart Secondary School,
Tullamore. It presents the findings of an evaluataf the quality of teaching and learning in
business subjects and makes recommendations fduttieer development of the teaching of
these subjects in the school. The evaluation waslwied over two days during which the
inspector visited classrooms and observed teadmaglearning. The inspector interacted with
students and teachers, examined students’ work,hadddiscussions with the teachers. The
inspector reviewed school planning documentatiah teachers’ written preparation. Following
the evaluation visit, the inspector provided oesdback on the outcomes of the evaluation to the
principal. The board of management of the schod wiwen an opportunity to comment in
writing on the findings and recommendations of riéygort, and the response of the board will be
found in the appendix of this report.

SUBJECT PROVISION AND WHOLE SCHOOL SUPPORT

Business subjects have a very strong profile in ¢beiculum provision in Sacred Heart

Secondary School. Business Studies is a core sufgecall junior cycle students. School

management’s decision to include the subject witloire provision followed several years where
almost all students opted for the subject wheras wart of the optional junior cycle provision. In
addition to junior cycle Business Studies, all hsenior cycle options are available: Accounting,
Business and Economics. Enterprise studies forrora element of the Transition Year (TY)

programme within the school. In future curriculugviews, consideration should be given to
including Office Administration and Customer Care a vocational specialism within the

Leaving Certificate Applied (LCA), as all studentdll have taken Business Studies at junior
cycle.

Timetabling provision is good across senior cyclthwne double and three single periods in
each year. At junior cycle, the inclusion of théjsat within core provision meant a reduction in
the overall time allocated to the subject. It isommended that the time allocated to the subject
at junior cycle is reviewed. Either the number efipds in second year is increased or second-
year and third-year allocation is restructurednigide at least one double period to facilitate the
completion of the practical aspects of the syllabMs additional option to be considered for
improving the time allocation for the subject isassign a number of business teachers to teach
the first-year information and communication tedogy (ICT) modules. The existing ICT
modular programme could be further weighted in tavof outcomes related to the Business
Studies syllabus. This approach would also enceustigdents in their use of ICT as a learning
tool.

Senior cycle option bands are generated followisgirzey of student choices. The provision of
all three business options is very good and enstwasinuity of provision from junior cycle.

Arrangements for the provision of information ortiopal subjects are directed primarily by the
guidance counsellor. The inspector’s interactionith whe current Leaving Certificate students



indicated that awareness of the support providedespurces, including Qualifax, to aid in
selecting third-level options was highest amongs¢hwho were taking the Leaving Certificate
Vocational Programme (LCVP). The interactions afsticated that a number of students were
not clear on the relationship between optional extbghoice and eligibility for the (LCVP). It is
recommended that the improved access to guidatalirced for the current fifth-year groups,
regardless of the senior cycle programme followisdmaintained and that all senior cycle
students who are LCVP compliant continue to be nawdare of their eligibility to participate in
the programme. Additional support could be providsdformalising the role of the subject
department in the process of senior cycle subgdetson.

There are good systems and procedures are in fdaddentifying and providing support for
students with additional educational needs. Ofipaer merit is that students from across the
ability range are accommodated in the businessetaasnd that the classes are of mixed ability.

The use of ICT in teaching the subjects is actiygbymoted. This is a particular strength among
the team and the sharing of resources and methgidelin respect of this is very evident. The
subject department actively accesses and sharesu@dorts from the science department. If the
board of management are to allocate additionalti2i€hing resources within the school, then the
business department is well placed to make verd gse of them.

Appropriately designated specialist rooms are abdl and every effort is made to timetable

business classes to these rooms. There are sordeegamples of the classrooms being used as
resource rooms for the subjects, and good provisionade at subject level for the management
of teaching resources, including updates and mzantee. The deployment of teachers is in line

with their qualifications, skills, knowledge anderests and facilitates rotation of all teachers

across all subject levels and all programmes.

Teachers are encouraged and facilitated to attentinciing professional development (CPD)
activities and to share good practice within thiejett department. One example of this was the
use of support materials from the Second Level Suppervice (SLSS) within lessons. A well-
structured mentoring programme is in place for rmwject teachers and is managed by a
member of the department.

PLANNING AND PREPARATION

A subject department is established and good sulglmning systems operate within the
department. A subject co-ordinator is in place #relposition rotates among the team. Subject
co-ordination is working effectively and there igry good practice in relation to sharing
resources and experience

On occasion the department meetings can sometuhegigide by subject at senior cycle. This is

not necessary and the team should meet collectinadyder to pool the range of experience and
views. This would also provide an element of infalf@PD especially when a teacher may not,
within that current school, year be involved in thaching of the subject. It was evident from the
documentation that meetings are held regularly thedoutcomes recorded. The capacity of the
team to engage with planning and review is bestatstnated by the level of forward planning

undertaken in preparation for the move from optiegm&ore provision at junior cycle.

Comprehensive subject planning documentation han hmllated and consists of general
background documentation and the agreed subjects.pl@here is scope to improve the



presentation of the yearly schemes of work by clidesting the existing information into more
defined schemes where the learning outcomes fdr aeza are agreed and the resources and
assessment modes and methodologies appropriatetoagea presented in an easily accessible
tabular format.

The junior cycle plan is of particular merit in thhe balance in treatment of the three business
disciplines within the plan is reflected in the rers taking each of the subjects at senior cycle
and the school is particularly commended for thgh mumbers of students taking Accounting and

Economics to Leaving Certificate level.

During the inspection, there was very clear evideat department planning, both formal and
informal. Individual lesson planning was very goadd preparation of materials, handouts,
presentations and differentiated materials forsclaas very good. The sharing of good practice
by the more senior teachers among the team israfibéo new teachers and consistent with the
objectives of the mentoring programme outlinedhia subject plan. Of particular merit is the
level to which materials and resources are shamsohg the team and the development of the
shared manual and electronic resource folders.

TEACHING AND LEARNING

The quality of teaching and learning was generadlgy good. Each lesson had clear aims and
learning outcomes and these were communicatecdutieists at the outset. In some lessons this
was done explicitly and in other implicitly in tesmof general classroom practice and
management. Lesson content and pace were appeofoidhe class group, subject matter and
time available. Teachers ensured that there gl continuity with prior learning and that
lessons were well structured and characterisednmpth transitions from one stage to the next.

The lessons observed were consistent with the pthprogrammes of work and this was evident

in particular in the revision lessons with examimatyear groups. The teachers generally

demonstrated a good level of competence and skilhé subject areas. In using examples that
were current and related to the students own patsxperience, it was evident that teachers kept
up to date with developments in the local and wliesiness environment. This was particularly

evident in the economics lessons observed.

Emphasis was also placed on the development oéstsicbusiness literacy and numeracy skills
in addition to the presentation of work. The teaaweha consistent approach to the presentation of
accounting-related and bookkeeping-related outcparegapproach which is consistent with best
practice in this area and influenced by the expegeof the accounting teachers within the team.

Though the number of students with additional etlonal needs is not high, the teachers’

practice in using differentiated teaching methamsneet the needs of students is very good. In
one third-year revision lesson, this was very sy done and the activity planned in terms of

learning outcomes to be achieved.

A relatively consistent approach was evident antbegieam in relation to the range of teaching
methodologies used. Lesson content was summarrsbdndnere relevant, students informed of
the subject matter of forthcoming lessons. A ranfeguestioning strategies was used and
particular attention paid to the use of subjeceBjmeterminology by both students and teachers.



The TY programme is a well integrated programme had established links with the local
business community. In terms of teaching and legtnivery good reflective practice is
encouraged in students when undertaking the faljeeof activities. Also, the use of ICT as a
learning tool to develop students’ research andegation skills is most evident in TY. Where
the skills transfer from TY to mainstream teachiaggood, it enriches the range of learning
experiences for students of business subjectsisdhool.

Students were given opportunities to apply theiowdedge and understanding to the current
business environment. This is more apparent absescle, especially TY, than at junior cycle.

Although there was evidence of the use of resoutcesnhance learning, there is scope to
improve student initiative, activity and creativitlyrough independent-learning opportunities in
business education at the junior cycle. There 38 atope to increase the individual students’
engagement with ICT as a learning tool that willldbwn the significant strength existing in the

teaching team in relation to the use of ICT asaahing tool.

Students’ participation in classroom activities welssely monitored by the teachers and
classroom management was mostly effective, witltiplime sensitively maintained. Students
responded positively to clear class rules and &racistructions. Pastoral systems are very strong
and students’ relationship with their teachersksystrength in the teaching of the subjects.

Learning activities including oral, aural, practieaad project work were well managed. The room
and seating arrangements created safe, orderlypartitipative learning environments. There
were some very good examples of pair work and assessment used which helped generate and
maintain enthusiasm for the subjects. In many Rssearticularly when active teaching
methodologies were prevalent, students’ enthus@sirenjoyment of the subjects was evident.

Students were for the most part active in their dearning, in their questioning and in their

responses to questions, though this varied betelesses and levels within the school. Students’
written, oral and practical work indicated goodgmess, appropriate to their abilities, in relation
to planned learning outcomes. The students obsedesdonstrated clear knowledge and
understanding of topics under study, and could yapipéir learning in a range of business

contexts.

ASSESSMENT

An agreed subject department homework and assesgokry is implemented. Homework is
assigned appropriately, regularly monitored, andked with an evaluative comment. Where
appropriate, homework assignments are differentisteeflect students’ abilities.

Assessment is an integral part of teaching andhileguin the department. The assessment modes
used reflect the assessment objectives of thebsyes and programmes. There are individual
variances in the modes used but this is accepiablight of the continuity in allocation of
teachers to class groups. In all instances, serahghodes was used without dependency on one
particular approach, and this is good practice. &lmw, there is scope to share experience and
expertise and agree a departmental approach tesasset modes appropriate to particular
learning outcomes.

In many lessons students were encouraged to erigagpf-assessment and peer-assessment as
appropriate. Excellent practice was evident in anlmer of lessons in using these assessment



modes. In addition, formative assessment technigueze used effectively by two teachers to
encourage students to evaluate and improve theirneavk.

End-of-topic tests are set, where appropriate. ¥ammple of good record keeping was the use of
memorandum books for all in-class assessmentshihgneviding evidence of progression for
both parents and students. This also provided @deaf corrections and evaluative comment on
assessments. Common tests are administered whesélpoand assessments differentiated to
reflect students’ abilities. This was particulaglident in examination year groups.

In using assessment outcomes to gauge studentgegmand to identify learning needs, teaching
methods, pace and content are modified, basedeonuttomes of assessments. An appropriate
system is in place for the collation and storagestfdents’ work, including examination
materials, and thbase rooms are used very well for this. Studerdspamnents are provided with
information on performance and progress throughuleggreports and annual parent-teacher
meetings. New teachers are supported in prepadngpdrent-teacher meetings through the
mentoring programme.

Results achieved in the state examinations arg/sathlat management level and that analysis is
made available to the subject department. The tapat should take the lead in analysing the

results including comparisons with the nationalnm®ifor the subjects in order to note positive

outcomes.

SUMMARY OF MAIN FINDINGSAND RECOMMENDATIONS

The following are the main strengths identifiedhe evaluation:

« Business Studies is a core subject for all junjatecstudents.

« Participation rates in business subjects at samnide are very high and the provision of
all three business options is commended.

« The use of ICT is a particular strength in the léag of the subjects.

« The teachers are committed at an individual leeelehgage with updating subject
knowledge and skills and with collaborative teantkvo

« Very good planning systems and procedures areairephithin the department.

« Pastoral systems are very strong and studentdiomship with their teachers is a key
strength in the teaching of the subjects.

« Where the skills transfer from TY to mainstreantteag is good, it enriches the range of
learning experiences for students of business stghije the school.

» Learning activities including oral, aural, practiaad project work were well managed.

» Excellent practice was evident in a number of lessghere students were encouraged to
engage in self-assessment and peer-assessmepresrie.

As a means of building on these strengths and dloead areas for development, the following
key recommendations are made:

« Itis recommended that the time allocated to thgest at junior cycle is reviewed. Either
the number of periods in second year is increasestcond and third-year allocation is
restructured to include at least one double pettdacilitate the completion of the
practical aspects of the syllabus.

« The business department should be prioritised énetfent of additional ICT resources
being made available by the board of managemenheatCT skill base is high among
the business teachers and good systems existdonglexpertise.



« There is scope to increase students’ engagemehntlI@if as a learning tool that will
build on the significant strength existing in tea¢hing team in relation to the use of ICT
as a teaching tool.

« The subject department should take the lead inysimgj the results achieved in the state
examinations and comparing them with the natiooains for the subjects.

A post-evaluation meeting was held with the priatigt the conclusion of the evaluation when
the draft findings and recommendations of the eatadn were presented and discussed.

Published, December 2010



Appendix

SCHOOL RESPONSE TO THE REPORT

Submitted by the Board of Management



Areal Observationson the content of theinspection report

The evaluation of the teaching and learning in Bess Subjects has been fair. The intrinsic
thrust of the report is accurate and consistertt Wie schools practices. The Management has
noted the recommendations as an extra period todritat Junior Level and welcomes the advice
of including office admin and customer care as @ational specialism in LCA. The Management
welcome the reports support of the Board of Managemefforts for the facilitation to attend
continuous professional development and the pmwisif ICT to the Business Department to
date. The teachers’ practice in mixed ability settis acknowledged and highlighted as being
very good. Modes of Assessment being used wereagkitiowledged within the report.

Area2 Follow-up actions planned or undertaken since the completion of the inspection
activity to implement thefindings and recommendations of the inspection.

e Planned that the team will meet collectively in ewmdo pool the range of
experience and views as recommended in the report.

* The time allocated to the subject has been reviewbdre will now be four
periods in 2 year from September 2011/12.

* Monies from the ICT grant to schools has been smentadditional ICT
resources.

* The subject department has been encouraged tosanadgults achieved in the
State Exams for the last number of years. Thisaaititinue to be the practice.



