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What is a curriculum evaluation?  

Curriculum evaluations report on the quality of teaching and learning in specific subjects of the 
Primary School Curriculum (1999) and the Primary Language Curriculum (2019). They affirm 
good practice and make recommendations, where appropriate, to aid the further development of 
the subject in the school. 

How to read this report 
During this inspection, the inspectors evaluated learning and teaching in English under the 
following headings: 

1.    Quality of pupils’ learning outcomes 
2.    Supporting pupils’ learning through learning experiences and teachers’ practice  
3.    The effectiveness of school planning, including SSE, in progressing pupils’ learning 
 

Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
school’s provision in each area.  

Included in this curriculum evaluation report is a student-friendly page that provides information 
for the children/young people in your school about the inspection that occurred recently. It 
outlines for them some of the main findings and recommendations.  

The board of management of the school was given an opportunity to comment on the findings 
and recommendations of the report; the board chose to accept the report without response.  

Actions of the school to safeguard children and prevent 

and tackle bullying 
 
 

During the inspection visit, the following checks in relation to the school’s child protection and 
anti-bullying procedures were conducted: 

Child Protection Anti-bullying 

1. The name of the DLP and the Child 
Safeguarding Statement are prominently 
displayed near the main entrance to the 
school. 

2. The Child Safeguarding Statement has 
been ratified by the board and includes 
an annual review and a risk assessment. 

3. All teachers visited reported that they 
have read the Child Safeguarding 
Statement and that they are aware of 
their responsibilities as mandated 
persons. 

1. The school has developed an anti-
bullying policy that meets the 
requirements of the Anti-Bullying 
Procedures for Primary and Post-Primary 
Schools (2013) or Bí Cineálta (2024) and 
this policy is reviewed annually.  

2. The school’s current anti-bullying policy is 
published on its website and/or is readily 
accessible to board of management 
members, teachers, parents and pupils.  

 
The school met the requirements in relation to each of the checks above.  

 



Curriculum evaluation 

 

Date of inspection  26/09/2024 - 27/09/2024 

Inspection activities undertaken 

 Discussion with principal and teachers 

 Review of relevant documents  

 Pupil focus-group interview 

 Observation of teaching and learning  

 Examination of pupils’ work  

 Interaction with pupils  

 Feedback to principal and teachers 

 

School context 
Scoil Naisiúnta Lios Teilic is a co-educational primary school located on the outskirts of Tralee, 
County Kerry. It operates under the patronage of the Catholic Bishop of Kerry. At the time of the 
evaluation, there were 190 pupils enrolled. The school staff consisted of an administrative 
principal, eight mainstream class teachers, three special education teachers and a part time 
teacher for five hours for pupils with English as an additional language.   
 

Summary of main findings and recommendations: 

Findings 

 The quality of pupils’ learning was very good and pupils demonstrated a well-developed 

ability to work independently and collaboratively.  

 Teaching in the school was highly commendable; pupils were enabled to participate 

actively in lessons.  

 Assessment was very good and it was an integral part of teaching and learning. 

 School planning, including school self-evaluation (SSE), was effective in progressing 

pupils’ learning. 

Recommendations 

 School leadership should review teachers’ professional learning needs in order to build 

the capacity of the special education support team to guide and enrich provision.  

 SSE has been used effectively to manage change in the school; future cycles should 

include a renewed emphasis on capturing the perspectives of parents and on monitoring 

and evaluating the impact of SSE on pupils’ learning. 

 

Detailed findings and recommendations 
 

1. The quality of pupils’ learning outcomes 

The quality of pupils’ learning outcomes was very good. Pupils enjoyed their learning in English 
and were motivated to learn. Their clear sense of attainable and challenging tasks and the 
progress they were making contributed to their overall wellbeing. Pupils had a positive image of 
themselves as competent communicators. They applied an enquiring disposition, critical 
thinking and problem-solving skills when responding to literacy tasks. In junior classes, 
phonemic awareness, syllabification and word-attack skills were developed very effectively. 
Comprehension and vocabulary skills were appropriately advanced across the school. Effective 
progression was noted with pupils engaging with and creating increasingly complex oral and 
written texts. In the middle and senior classes, pupils read with fluency and expression. They 
understood and used a range of word identification strategies. They were developing a good 
knowledge of word structure enabling them to clarify and discuss the meaning of words with 
confidence when reading texts at an instructional level. Pupils used the writing process very 
effectively and could create texts independently and collaboratively. Most pupils presented their 
work attractively and in an organised manner in copybooks. Commendably some pupils used 



the handwriting script style, which was being taught across the school, to create and present 
texts.  

Oral language skills were being developed appropriately for the pupils’ stage of learning. Many 
pupils capably justified their opinions and their responses to texts. In the focus-group discussion 
with pupils, they spoke very positively about their learning, displaying both an understanding of 
and an appreciation for the importance of English in their day-to-day lives. They spoke highly of 
their interest in English and enjoyed literacy lessons.  
 

2. Supporting pupils’ learning outcomes through 

learning experiences and teachers’ practice 
 

The quality of pupils’ learning experiences was very good. Pupils enjoyed playful learning 
opportunities and engaged actively and collaboratively during lessons. Learning environments 
were supportive, inclusive and print-rich. Interactions among pupils and between pupils and 
teachers were respectful and conducive to wellbeing. Appropriately playful learning 
opportunities, which included the use of songs and oral language games, promoted aspects of 
Literacy in an integrated and fun way for all pupils. Emergent reading and writing skills were 
effectively supported through the implementation of systematic phonemic awareness and early 
intervention programmes. To further support the effectiveness of these interventions, and to 
enhance collaboration and flexibility during the instruction period, teachers should refine 
approaches to monitoring pupils’ progress. Very attractive learning environments were prepared 
by teachers. They celebrated pupils’ work in displays in classrooms. These displays also 
affirmed pupils’ handwriting and creative-writing achievements. This could be showcased further 
during assembly and by the provision of opportunities to present to outside audiences. 
Teachers modelled a high register of language during lessons. There was scope for more pair 
work in some settings to encourage pupils to use target vocabulary and consolidate new 
learning. Pupils had access to well-stocked classroom and school libraries. Commendably they 
were consulted when books were recently purchased. Inclusion of more diverse reading 
materials such as wordless picture books, comics, catalogues and graphic novels would provide 
pupils with further exposure to multimodal texts. Weekly assemblies enhanced the pupils’ sense 
of belonging and community significantly. The students’ council was enabled to contribute 
meaningfully to school life. 
 
Teachers modelled enthusiasm and enjoyment in learning and thereby created a learning 
environment where pupils were self-motivated to engage in and enjoy their learning. A very good 
focus on the transfer of skills to make connections between languages was observed in some 
instances. The use of digital technologies by pupils as a tool to organise and manage information 
was also noted in some settings. These valuable learning experiences should be extended to all 
classes to develop pupils’ awareness of connections between languages and to foster 
responsible use of technology. Teachers’ preparation was of a very high standard and reflected 
the Primary Language Curriculum (PLC).  

Teaching for pupils with identified needs was effective. A range of models of approaches was 
observed including station teaching and withdrawal of pupils. Special education teaching rooms 
were well resourced and these environments enhanced and scaffolded pupils’ learning. 
Teachers had recently engaged effectively with external agencies for support and guidance for 
pupils with enduring needs. They recognised the value of sharing and learning from the 
expertise of colleagues. To develop this further, school leadership should review teachers’ 
professional learning needs in order to build the capacity of the special education support team 
to guide and enrich provision in the school. The school should maintain time for co-ordinating, 
planning and reviewing activities to ensure effective and optimal use of supports; co-ordination 
time should, however, be kept to a minimum to ensure that teaching time is maximised. 

The quality of assessment was very good overall and teachers used assessment as an integral 
part of teaching and learning. A range of practices was observed in most settings including peer 
and self-assessment, teacher-designed tests and observations, conferencing and formative 
feedback in copybooks.  

 



3. The effectiveness of school planning, including SSE, 

in progressing pupils’ learning 
 
School planning, including SSE was effective in progressing pupils’ learning. The school plan 
for English was very good. It effectively informed and reflected the practice in the school. The 
recently appointed principal was committed to maintaining and building on the high standards of 
teaching and learning already established in the school. She communicated a coherent vision, 
and upheld the strong sense of tradition in the school, while effectively mediating change. 
School leadership encouraged ongoing reflection on pupils’ learning and promoted the 
collaborative engagement of all teachers in planning for and in implementing the PLC.  
 
Previous cycles of SSE had focused on improving learning, teaching and assessment in 
English. This was impacting positively on progression in pupils’ learning. Highly commendable 
whole-school approaches to the development of pupils’ reading fluency and comprehension 
skills were evident. Notable achievements were also noted in pupils’ capacity to engage with a 
range of writing genres. 
 
SSE has been used effectively to manage change in the school. The most recent focus was on 
the area of Culture and Environment, in the promotion of wellbeing. The school has enjoyed 
significant success in this regard; future cycles should include a renewed emphasis on capturing 
the perspectives of parents and monitoring and evaluating its impact on pupils’ learning. 

  
 
  



For the pupils of S N Lios Teilic 

about their learning in English 

Date of inspection: 25 & 26/09/2024 

 

 

 

Introduction  

Your school had an inspection of English recently. This 
page for pupils describes what the inspectors found 
and gives ideas about what the school should do to 
make learning better. 

 

 

  

Meeting with pupils  

The inspectors visited classrooms and talked to 
teachers and pupils about the work they were doing. 
An inspector also met with a focus group of pupils to 
talk to them about their learning. 
 

 

 

 

What did the inspectors find? 

Here are some of the main things: 

 Pupils’ learning was very good and they were 

well able to work together and independently on 

lesson activities. 

 Teachers generally used very good ways to see 

how pupils were doing in their learning.  

 Teaching was very good overall. 
 

 

  
What the inspectors said the school should do to 

make learning better 

 The school should give parents and pupils more 

opportunities to share their ideas about school 

improvements.  

 

 

Thank you for taking the time to read this page. 

A special thank you to pupils who took part in the focus group. 
 

  



The Inspectorate’s Quality Continuum 

Inspectors describe the quality of provision in the school using the Inspectorate’s quality 
continuum which is shown below. The quality continuum provides examples of the language used 
by inspectors when evaluating and describing the quality of the school’s provision of each area. 

Level Description Examples of descriptive terms 

Excellent Provision that is excellent is 
exemplary in meeting the needs of 
learners. This provision provides an 
example for other schools and 
settings of exceptionally high 
standards of provision. 

Excellent; exemplary; outstanding; 
exceptionally high standard; with very 
significant strengths 

Very good Provision that is very good is very 
effective in meeting the needs of 
learners and is of a very high 
standard. There is potential to build 
on existing strengths to achieve an 
excellent standard.  

Very good; of a very high quality; very 
effective practice; highly commendable; 
very successful 

Good Provision that is good is effective in 
meeting the needs of learners. There 
is need to build on existing strengths 
in order to address the aspects to be 
developed and achieve a very good 
standard.  

Good; of good quality; effective 
practice; competent; useful; 
commendable; good standard; 
strengths outweigh the shortcomings; 
appropriate provision although some 
possibilities for improvement exist 

Requires 
improvement 
to achieve a 
good 
standard 

Provision that requires 
improvement to achieve a good 
standard is not sufficiently effective 
in meeting the needs of learners. 
There is need to address certain 
deficiencies without delay in order to 
ensure that provision is good or 
better. 

Fair; less than effective; less than 
sufficient; evident weaknesses that are 
impacting on learning; experiencing 
difficulty; shortcomings outweigh 
strengths; must improve in specified 
areas; action required to improve 

 

Requires 
significant 
improvement 
to achieve a 
good 
standard 

Provision that requires significant 
improvement to achieve a good 
standard is not meeting the needs of 
learners. There is immediate need for 
significant action to address the 
areas of concern.  

Weak; poor; ineffective; insufficient; 
unacceptable; experiencing significant 
difficulties; serious deficiencies in the 
areas evaluated; requiring significant 
change, development and 
improvement to be effective 
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