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What is a curriculum evaluation?  

Curriculum evaluations report on the quality of teaching and learning in specific subjects of the 
Primary School Curriculum (1999) and the Primary Language Curriculum (2019). They affirm 
good practice and make recommendations, where appropriate, to aid the further development of 
the subject in the school. 

How to read this report 
During this inspection, the inspectors evaluated learning and teaching in English under the 
following headings: 

1.    Quality of pupils’ learning 
2.    Supporting pupils’ learning through learner experiences and teachers’ practice  
3.    The effectiveness of school planning, including SSE, in progressing pupils’ learning 
 

Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
school’s provision in each area.  

The board of management was given an opportunity to comment in writing on the findings and 
recommendations of the report; a response was not received from the board. 

Actions of the school to safeguard children and prevent 

and tackle bullying 
 
 

During the inspection visit, the following checks in relation to the school’s child protection and 
anti-bullying procedures were conducted: 

Child Protection Anti-bullying 

1. The name of the DLP and the Child 
Safeguarding Statement are prominently 
displayed near the main entrance to the 
school. 

2. The Child Safeguarding Statement has 
been ratified by the board and includes 
an annual review and a risk assessment. 

3. All teachers visited reported that they 
have read the Child Safeguarding 
Statement and that they are aware of 
their responsibilities as mandated 
persons. 

1. The school has developed an anti-
bullying policy that meets the 
requirements of the Anti-Bullying 
Procedures for Primary and Post-Primary 
Schools (2013) and this policy is 
reviewed annually. 

2. The board of management minutes 
record that the principal provides a report 
to the board at least once a term on the 
overall number of bullying cases reported 
(by means of the bullying recording 
template provided in the Procedures) 
since the previous report to the board. 

3. The school’s anti-bullying policy is 
published on its website and/or is readily 
accessible to board of management 
members, teachers, parents and pupils. 

 
The school met the requirements in relation to each of the checks above.  

 



Curriculum evaluation 

 

Dates of inspection  24-04-2023 and 27-04-2023 

Inspection activities undertaken 

 Discussion with principal and teachers 

 Review of relevant documents  

 Pupil focus-group interview 

 Observation of teaching and learning  

 Examination of pupils’ work  

 Interaction with pupils  

 Feedback to principal and teachers 

 

School context 
Scoil Náisiúnta Baile Uí Fhidhne (Ballyfeeney National School) is a co-educational primary school 
located approximately six kilometres from Strokestown, County Roscommon. The school 
operates under the patronage of the Catholic Bishop of Elphin. At the time of the evaluation, the 
school had four mainstream teachers, one of whom was the principal, one full-time and two part-
time special education teachers (SETs) based in the school. It also had the part-time services of 
another SET, a teacher for pupils with English as an additional language (EAL) and three special 
needs assistants (SNAs). There were ninety-four pupils enrolled from junior infants to sixth class.  
 

Summary of main findings and recommendations: 

Findings 

 The overall quality of pupils’ learning in English was good. 

 Good quality learner experiences were provided in the lessons observed and pupils 

engaged collaboratively in meaningful learning activities.  

 The overall quality of teaching in English was good, with some very good practice 

observed. 

 The promotion of independent writing using the genre frameworks was a strength of the 

school. 

 School assessment practices were effective and pupils’ learning in English was tracked 

and supported as they progressed through the school. 

 The overall effectiveness of school planning, including school self-evaluation (SSE), in 

progressing pupils’ learning was good. 

Recommendations 

 Teachers should provide regular opportunities for pupils to develop their critical thinking 

skills through oral language activities, including in-class debates, oral presentations and 

regular pair and group work. 

 The school should ensure a more consistent approach to the teaching of reading 

comprehension strategies, on a whole school basis, to further develop pupils’ reading 

comprehension skills. 

 

Detailed findings and recommendations 
 

1. The quality of pupils’ learning 

The overall quality of pupils’ learning in English was good. Almost all pupils were motivated to 
learn, listened attentively and engaged positively in their learning activities in the lessons 
observed. 

Pupils’ early literacy skills, including pre-writing skills, phonological and phonemic awareness 
were developed very effectively in the infant classes. These skills were developed incrementally 
through the school and it was evident that pupils were making good progress in their reading, with 



a small number achieving very good outcomes. Pupils’ understanding and application of reading 
comprehension strategies required improvement. 

Most pupils were articulate in their responses in class and group discussions. In the Oral 
Language strand, pupils demonstrated the ability to listen actively and engage purposefully with 
others. However, in all classes, pupils should have more regular opportunities to participate in 
oral language activities, such as pair and group work, in-class debates and oral presentations, to 
further develop their critical thinking skills, including the justification and explanation of their ideas. 
Pupils in the infant classes recited rhymes and poetry with appropriate expression and meaning 
which supported their oral language development. Pupils at other class levels experienced a 
limited range of poetry and it is recommended that their skills in the learning outcome of 
engagement, listening and attention be further developed through enhancing their exposure to a 
variety of poetry genres.  

Throughout the school, pupils demonstrated very good familiarity with the writing genres. Good 
quality samples of pupils’ written work were displayed in classrooms, on the corridors and 
presented in the pupils’ copybooks. The pupils’ functional writing skills, including their 
understanding of conventions of print and sentence structure, were well developed at all class 
levels. 

 

2. Supporting pupils’ learning: Learner experiences and 

teachers’ practice 
 

Pupils’ learning experiences in English were good overall with some very good experiences 
observed. In the infant classes, Aistear; the Early Childhood Curriculum Framework, was 
implemented effectively through a range of engaging station activities and there was a 
commendable emphasis on the use of key vocabulary. Classroom environments were supportive 
of pupils’ learning in English and pupils experienced print-rich environments with word wall 
displays and topic specific vocabulary available for reference. This supported pupils’ engagement 
with the learning outcomes of phonics and vocabulary. The school had organised its library books 
by reading genres and had arranged monthly visits to the local library to promote independent 
reading opportunities for the pupils. Levelled reading books were used to support differentiated 
reading abilities in the infant and junior classes. In the middle and senior classes, the use of whole 
class novels, library books and other suitable reading material provided additional opportunities 
for pupils to read for learning and to read for pleasure.     
 
All pupils experienced respectful interactions during the lessons observed. They engaged 
purposefully in a range of meaningful learning activities, including pair and group work. Pupils in 
the focus-group meeting reported that they benefitted from regular opportunities to use digital 
technologies for research and project work. They stated that they did not enjoy the digital spellings 
programme in use in the school and that they would welcome more frequent opportunities to work 
in small groups and make oral presentations to a variety of audiences.  
 
Overall, the quality of teaching was good, with elements of very good practice in evidence. 
Teachers prepared lessons to a high standard with very good quality visible and recorded 
preparation supporting their teaching. All teachers had a clear focus for learning, based on the 
learning outcomes of the Primary Language Curriculum. Where teaching was most effective, it 
was linked to assessment of the intended learning outcomes for the lesson. 
 
The quality of support for pupils with additional learning needs and special educational needs was 
good and was provided through an appropriate balance of in-class support and withdrawal 
approaches. The Continuum of Support was implemented successfully. A range of diagnostic 
assessments was used to support teacher preparation and the development of learning targets 
in Student Support Plans. There was scope to further develop the practice of recording pupils’ 
progress towards the achievement of these targets.  

The overall quality of assessment of English was good. Pupils’ progress was tracked purposefully 
as they progressed through the school. Teachers used a range of assessment of learning 
strategies and recorded pupils’ progress using checklists, tasks and tests. In most cases, pupils’ 
written work was monitored effectively and there were some good examples of formative feedback 



given by teachers to guide pupils work. It is recommended that the consistent use of formative 
feedback be extended in all settings. 
 
 

3. The effectiveness of school planning, including SSE, 

in progressing pupils’ learning 
 
The overall effectiveness of school planning, including school self-evaluation, in progressing 
pupils’ learning was good. A very good school plan was in place for English. It outlined the strands, 
elements and learning outcomes of the Primary Language Curriculum. It set out the school’s 
approach to the teaching of writing, incorporating a two-year plan for the teaching of the writing 
genres. Commendably, the plan linked the writing genres to the corresponding oral language 
genre. It gave very good guidance to teachers on teaching, learning and assessment across all 
three strands of the curriculum.  
 
The school had used the SSE process successfully to further develop pupils’ learning in English. 
Through this process, the school had developed a very good bank of resources to support the 
teaching, learning and assessment of English. The school had identified the learning outcome of 
handwriting and presentation as a focus for improvement and it is recommended that clear actions 
to achieve this target be identified, recorded in the school plan and implemented at each class 
level.  
 
  



The Inspectorate’s Quality Continuum 
Inspectors describe the quality of provision in the school using the Inspectorate’s quality 
continuum which is shown below. The quality continuum provides examples of the language used 
by inspectors when evaluating and describing the quality of the school’s provision of each area. 

Level Description  Example of descriptive terms 

 

Very Good  

Very good applies where the quality of the areas 
evaluated is of a very high standard. The very 
few areas for improvement that exist do not 
significantly impact on the overall quality of 
provision. For some schools in this category the 
quality of what is evaluated is outstanding and 
provides an example for other schools of 
exceptionally high standards of provision. 

Very good; of a very high 
quality; very effective practice; 
highly commendable; very 
successful; few areas for 
improvement; notable; of a very 
high standard. Excellent; 
outstanding; exceptionally high 
standard, with very significant 
strengths; exemplary 

 

 

Good 

Good applies where the strengths in the areas 
evaluated clearly outweigh the areas in need of 
improvement. The areas requiring improvement 
impact on the quality of pupils’ learning. The 
school needs to build on its strengths and take 
action to address the areas identified as requiring 
improvement in order to achieve a very good 
standard.  

Good; good quality; valuable; 
effective practice; competent; 
useful; commendable; good 
standard; some areas for 
improvement 

 

Satisfactory 

Satisfactory applies where the quality of provision 
is adequate. The strengths in what is being 
evaluated just outweigh the shortcomings. While 
the shortcomings do not have a significant 
negative impact they constrain the quality of the 
learning experiences and should be addressed in 
order to achieve a better standard. 

Satisfactory; adequate; 
appropriate provision although 
some possibilities for 
improvement exist; acceptable 
level of quality; improvement 
needed in some areas 

 

Fair 

Fair applies where, although there are some 
strengths in the areas evaluated, deficiencies or 
shortcomings that outweigh those strengths also 
exist. The school will have to address certain 
deficiencies without delay in order to ensure that 
provision is satisfactory or better. 

Fair; evident weaknesses that 
are impacting on pupils’ 
learning; less than satisfactory; 
experiencing difficulty; must 
improve in specified areas; 
action required to improve 

 

Weak 

Weak applies where there are serious 
deficiencies in the areas evaluated. Immediate 
and coordinated whole-school action is required 
to address the areas of concern. In some cases, 
the intervention of other agencies may be 
required to support improvements. 

Weak; unsatisfactory; 
insufficient; ineffective; poor; 
requiring significant change, 
development or improvement; 
experiencing significant 
difficulties;  
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