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What is a whole-school evaluation —
management, leadership and learning?

Whole-School Evaluation — Management, Leadership and Learning reports on the quality of
teaching and learning and on the quality of management and leadership in a school. It affirms
good practice and makes recommendations, where appropriate, to aid the further development
of educational provision in the school.

How to read this report
During this inspection, the inspector(s) evaluated and reported under the following headings or
areas of enquiry:

The quality of pupils’ learning

The quality of teaching

The quality of support for pupils’ wellbeing
The quality of leadership and management
The quality of school self-evaluation

arwd =

The board of management of the school was given an opportunity to comment in writing on the
findings and recommendations of the report, and the response of the board will be found in the
appendix of this report.

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
school’s provision in each area.

Actions of the school to safeguard children and prevent
and tackle bullying

During the inspection visit, the following checks in relation to the school’s child protection and
anti-bullying procedures were conducted:

Child Protection Anti-bullying

1. The name of the DLP and the Child 1. The school has developed an anti-
Safeguarding Statement are prominently bullying policy that meets the
displayed near the main entrance to the requirements of the Anti-Bullying
school. Procedures for Primary and Post-Primary

2. The Child Safeguarding Statement has Schools (2013) and this policy is
been ratified by the board and includes reviewed annually.
an annual review and a risk assessment. | 2. The board of management minutes

3. All teachers visited reported that they record that the principal provides a report
have read the Child Safeguarding to the board at least once a term on the
Statement and that they are aware of overall number of bullying cases reported
their responsibilities as mandated (by means of the bullying recording
persons. template provided in the Procedures)

4. The Child Safeguarding Statement meets since the previous report to the board.
the requirements of the Child Protection 3. The school’s anti-bullying policy is
Procedures for Primary and Post-Primary published on its website and/or is readily
Schools 2017. accessible to board of management

5. The records of the last three board of members, teachers, parents and pupils.
management meetings record a child 4. The school has appropriate initiatives in
protection oversight report that meet the place to promote a positive and inclusive
requirements of the Child Protection school culture and environment.
Procedures for Primary and Post-Primary | 5. All teachers visited report that they have
schools 2017. read the school’s policy on anti-bullying

6. The board of management has ensured and that they are aware of their roles and
that arrangements are in place to provide




information to all school personnel on the responsibilities in preventing and tackling
Child Protection Procedures for Primary bullying.
and Post-Primary Schools, 2017.

7. School planning documentation indicates
that the school is making full provision for
the relevant aspects of the curriculum
(SPHE, Stay Safe, RSE).

8. Child protection records are maintained
in a secure location.

The school met the requirements in relation to each of the checks above.
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e Meetings with principal and in-school
leadership (ISL) team

Meeting with representatives of the board
of management

Meeting with parent representatives
Meeting with teachers

Review of relevant documents

Pupil focus group

Inspection activities undertaken ¢ Analysis of parent, pupil and teacher

questionnaires

Observation of teaching and learning
Examination of pupils’ work

Interaction with pupils

Feedback to principal, deputy principal, teachers
and to the board of management representative

School context

Coosan National School is a co-educational school located in Coosan, Athlone, County
Westmeath. It operates under the patronage of the Catholic Bishop of Ardagh and
Clonmacnoise. It has sixteen mainstream class teachers, two special class teachers and eight
special education teachers (SET), one of whom is shared with another school. There were 415
pupils enrolled at the time of the evaluation.

Summary of main findings and recommendations:

Findings

The overall quality of learning was good. Pupils were provided with opportunities to work
independently and collaboratively in purposeful learning activities.

The overall quality of teaching, including the teaching of pupils with special educational
needs (SEN), was good.

Support for pupils’ wellbeing was very good. Respectful and positive interactions were
observed in all settings.

The overall quality of leadership and management was very good. The principal
communicated a clear strategic vision for school development.

The quality of school self-evaluation (SSE) was good.

Recommendations

In order to further develop innovation and creativity in teaching and learning, school
leaders should establish structures to facilitate the sharing of expertise, skills and
pedagogical practices that have proven successful at improving learning outcomes and
learner experiences.

To ensure that interventions and differentiated programmes of learning address pupils’
priority learning needs, targets identified at each stage of the continuum should be
specific, measurable, time bound and monitored regularly to ensure progression in
learning.




Detailed findings and recommendations

1. The quality of pupils’ learning

The quality of pupils’ learning was good. Pupils were engaged in relevant purposeful
tasks. Where learner experiences were most successful, there was a skill-based and
active learning focus and learning extended beyond the classroom environments and
the use of the text book. Where best practice was observed, there was a focus on
subject-specific language. Pupils had opportunities to use this language and they
successfully integrated and connected many different aspects of their learning in
literacy, mathematics, the arts and social environmental and scientific education. In the
pupil focus group discussion, pupils agreed that the most enjoyable learner experiences
were those that involved a variety of learning methodologies.

The quality of learning in English was very good. Pupils’ early literacy and oral language
skills were well developed. The use of individual graded reading texts to develop pupils’
reading skills was well established at the junior classes of the school. Comprehension skills
were well developed, with very effective whole-school strategies embedded in practice.
Pupils’ literacy skills were further developed through the teaching of the different writing
genres. Pupils were encouraged to read a range of books and those who patrticipated in
the focus group discussion spoke very positively about their visits to the school library.

The quality of learning in Mathematics was very good. Teachers worked collaboratively in
the delivery of the mathematics curriculum using an effective range of methodologies.
Pupils recalled facts, explained concepts and used mathematical strategies and language
purposefully as they talked about their learning and the processes they used to solve
problems.

Bhi cailiocht foghlama na ndaltai sa Ghaeilge go maith. Léirigh an chuid is mé de na daltai
cumas maith i dtuiscint na Gaeilge. Bhi réimse leathan focl6ra ar eolas acu. Miineadh
focloir Gaeilge go cruinn ach ni raibh go leor deiseanna ag cuid de na daltai an Ghaeilge
a Usaid go rialta, &fach. Ba chdir deiseanna a thabhairt do dhaltai gach &, an foclGir nua
agus an Ghaeilge atd acu a chleachtadh agus a Usaid i gcomhthéacsanna éagsula le
béim ar leith ar chumarsaid. The quality of learning in Irish was good. Most pupils
demonstrated good understanding of Irish. They had a broad range of vocabulary.
Vocabulary was taught accurately, although not all pupils had enough opportunities to use
it regularly. Opportunities should be provided for pupils to use new vocabulary and
practise their Irish daily in different contexts, with particular emphasis on communication.

2. The guality of teaching

The overall quality of teaching was good. Teachers delivered good quality instruction
and communicated clearly with pupils. In the majority of lessons observed, the use of
resources sucessfully enriched teaching and supported pupils in their learning. All
teachers had a broad range of assessment data available during the evaluation. Pupils’
work was regularly monitored. Where best practice was observed teachers used
assessment data to inform the next steps in teaching and learning. In some instances,
there was scope for teachers to develop assessment practices further. Teachers should
share success criteria and provide pupils with opportunities to reflect on their learning
through self-assessment and peer assessment.

Exemplary teaching was observed in a small number of settings. Where observed,
teachers had a very clear understanding of the curriculum and a good knowledge of
pedagogy. They communicated high expectations for learning and incorporated play-
based and active learning methodologies into their teaching. Individual pupils learning
needs were well supported in their classes. Less successful lessons depended on
textbooks and whole-class teaching approaches. School leaders should ensure that



skilled teachers share expertise and pedagogical practices that have proven successful
at improving learning outcomes and enriching learner experiences.

Pupils with SEN were supported through a combination of in-class support and the
withdrawal of individuals and groups. In most settings, teacher’s collaborative practices
were impacting positively on learner outcomes. The staged approach to provision for
pupils with SEN using the continuum of support was well established. Pupils’ priority
learning needs were identified. However, priority learning needs did not always inform
the targets set or the provision of support programmes for pupils with SEN. All teachers
should ensure interventions and differentiated programmes of learning are clearly
aligned to pupils’ priority learning needs. Targets identified at each stage of the
continuum should be specific, measurable, attainable, and realistic and time bound.
Outcomes for pupils should be regularly assessed, recorded and used to review
progress.

3. The quality of support for pupils’ wellbeing

The quality of support for pupils’ wellbeing was very good. Pupils were exemplary in
their behaviour. The development of positive and caring relationships contributed
positively to pupils’ educational, social and personal wellbeing. Teachers have
developed and maintained strong links with parents, the local community and external
agencies to support pupils’ social, emotional and academic needs.

School leaders promoted and facilitated the development of pupil voice, pupil
participation and pupil leadership through the active Students’ Council. Regular
assemblies celebrated and shared pupils’ achievements. All pupils who completed the
pupil survey agreed that they learned about different kinds of bullying. Most pupils
indicated that they felt safe in the classroom and had good relationships with other

pupils.

The parents’ association provided valuable support to the school. Almost all parents who
completed the parents’ survey agreed that their child felt safe and well looked after in
school. Most parents agreed that teaching was good and that their child was doing well
in the school.

4. The quality of leadership and management

The overall quality of school leadership and management was very good. The board of
management had a clear understanding of its role and adhered to principles of good
governance. A broad range of administrative policies was available to support the
management of the school. A cyclical plan for the ongoing review and the development
of policies was in place.

The principal had excellent organisational and management skills. He communicated a
clear, shared vision. He was ably assisted by the ISL team, who worked collaboratively to
create an inclusive learning environment. This work was supported through effective
strategic planning and established structures that were in place to address school
priorities. The very effective leadership in the school was evident in the culture of
improvement and in teachers’ openness to exploring and reviewing teaching approaches
and methodologies.

The school reported that it regularly provides placements for student teachers. Such
engagement in initial teacher education programmes is welcomed and included among
the Teaching Council’s Code of Professional Conduct for Teachers, as it can provide
valuable professional benefits for teachers, pupils and the teacher education institute.



5. The quality of school self-evaluation

The quality of school self-evaluation (SSE) was good, with a current focus on the
development of pupils’ oral language skills in Irish. Displays in classrooms and
throughout the school in addition to an agreed list of language for each class level,
supported this work. There was evidence of SSE impacting positively on learning.

At the time of the evaluation those leading the SSE process were looking at ways to
provide a wider variety of Irish language reading material. Commendably, they were
planning to introduce the use of standardised tests to assess the standard and
progression of pupils learning in Irish. However, there was less guidance on agreed
language teaching methodologies across the school. The school is advised to extend
this work by agreeing and implementing whole-school approaches to the pedagogy of
language learning. Guidance relating to methodologies on the communicative approach
would impact positively on learner outcomes and experiences.



The Inspectorate’s Quality Continuum
Inspectors describe the quality of provision in the school using the Inspectorate’s quality
continuum which is shown below. The quality continuum provides examples of the language used
by inspectors when evaluating and describing the quality of the school’s provision of each area.

Level Description Example of descriptive terms
Very good applies where the quality of the areas | Very good; of a very high
evaluated is of a very high standard. The very quality; very effective practice;

Very Good | fe\y areas for improvement that exist do not highly commendable; very
significantly impact on the overall quality of successful; few areas for
provision. For some schools in this category the improvement; notable; of a very
quality of what is evaluated is outstanding and high standard. Excellent;
provides an example for other schools of outstanding; exceptionally high
exceptionally high standards of provision. standard, with very significant

strengths; exemplary
Good applies where the strengths in the areas Good; good quality; valuable;
evaluated clearly outweigh the areas in need of effective practice; competent;
improvement. The areas requiring improvement useful; commendable; good

Good impact on the quality of pupils’ learning. The standard; some areas for
school needs to build on its strengths and take improvement
action to address the areas identified as requiring
improvement in order to achieve a very good
standard.

Satisfactory applies where the quality of provision | Satisfactory; adequate;
i is adequate. The strengths in what is being appropriate provision although

Satisfactory | eyaluated just outweigh the shortcomings. While | some possibilities for
the shortcomings do not have a significant improvement exist; acceptable
negative impact they constrain the quality of the level of quality; improvement
learning experiences and should be addressed in | needed in some areas
order to achieve a better standard.

Fair applies where, although there are some Fair; evident weaknesses that
) strengths in the areas evaluated, deficiencies or | are impacting on pupils’

Fair shortcomings that outweigh those strengths also | learning; less than satisfactory;
exist. The school will have to address certain experiencing difficulty; must
deficiencies without delay in order to ensure that | improve in specified areas;
provision is satisfactory or better. action required to improve
Weak applies where there are serious Weak; unsatisfactory;

Weak deficiencies in the areas evaluated. Immediate insufficient; ineffective; poor;

and coordinated whole-school action is required
to address the areas of concern. In some cases,
the intervention of other agencies may be
required to support improvements.

requiring significant change,
development or improvement;
experiencing significant
difficulties;




Appendix

SCHOOL RESPONSE TO THE REPORT

Submitted by the Board of Management



Areal Observations on the content of the inspection report

This WSE report reflects the hard work, collaboration, professionalism and dedication that the
whole staff of Coosan National School, teachers, special needs assistants, secretary, caretaker
and bus escorts engage in on a daily basis. The school is privileged to have a wonderfully
talented, committed staff who always go above and beyond to cater for the needs of the children
in our care.

The report acknowledges the continued support of the parents of our school, our Board of
Management and the significant contribution of Catholic ethos to the school.

The report made a very affirmative reference to the development of positive and caring
relationships which contributed positively to pupils’ educational, social and personal wellbeing.
Of course, the school is absolutely delighted with the acknowledgement of the very high
standards being achieved in teaching, learning, SSE, leadership and management. As a school,
we believe that a high standard of learning cannot be achieved if the children’s holistic well-
being isn’t being catered for. We are very pleased that the report highlighted the care that we
show our pupils in the area of well-being. We feel this was a very strong acknowledgement of
just how hard we all work to make the school experience a positive and respectful one for all of
our children.

Area 2 Follow-up actions planned or undertaken since the completion of the inspection
activity to implement the findings and recommendations of the inspection.

Published September 2023 / Foilsithe Mean Fémhair 2023



