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WHAT IS A FOLLOW-THROUGH INSPECTION? 
Follow-through inspections evaluate the progress a setting has made on implementing actions advised 

in an earlier inspection rather than the overall quality of education provision in a setting. Inspectors 

also advise the setting on strategies and actions to enable them to fully address actions advised in the 

earlier inspection report.  

HOW TO READ THIS REPORT 

During this inspection, the inspector evaluated the progress the setting has made in implementing 

actions advised in an earlier inspection under the following headings:  

1. Progress achieved to date  
2. Summary of findings 
3. Actions advised 

 
Inspectors describe the quality of the progress made in each of these areas using the Inspectorate’s 

follow-through quality continuum which is shown on the final page of this report. The follow-through 

quality continuum explains the terms used by inspectors when evaluating the setting’s progress in 

implementing actions advised. 

 

 

 

The setting was given an opportunity to comment in writing on the findings and actions advised in this 

report, the setting chose to accept the report without response. 

  



 ORIGINAL INSPECTION DETAILS  

Type: EYEI 

Date of Inspection: 09 May 2016 

Report Published?  Yes 

FOLLOW-THROUGH INSPECTION DETAILS  

Date of Inspection: 23-10-2018 

 

Follow-through inspection activities 

The following activities took place in the course of the follow-through inspection  

 Meeting with the setting manager  

 Interaction with practitioners  

 Review of setting documentation and records of children’s learning and development      

 Review of education resources  

 Interaction with children  

Action advised in original inspection report Progress achieved to date on implementation of action advised 

In order to further support children in 
managing their routines independently, the 
introduction of visual supports is advised. 
 

Very good progress 

Both learning environments in the setting now include a daily routine 

which is positioned at the child’s level. The display incorporates  

pictures to outline the daily activities. There is a display entitled 

‘Today we would like to’; this offers children’s choice and they 

independently select the activities they would like to explore. There 

are visual aids to support children with their coats and lunches also. 

Children self-register as they arrive into the setting each day. These 

supports and strateiges are effective in enabling the children to 

manage their routines independently.  

It is advised that children’s and parents’ 
awareness of the purpose and use of the key 
person system be further developed in 
supporting positive learning experiences for 
children. 

Very good progress 

Information regarding the key-worker system is displayed using 

photographs of the practitioners and the children. The manager sends 

a text at the beginning of the year to each parent detailing their child’s 

key-worker, and the practitioners also wear name badges. Children 

with additional needs have their own key-worker accessed through 

the Access and Inclusion Model (AIM). The practitioners have 

extended the information in the parents’ handbook regarding the 

key-worker system and its benefits to the children. 

It is advised that further use be made of 
assessment information to inform planning 
and to guide and record the next steps in 
children’s learning and development. 
 

Very good progress 

The practitioners now use the Aistear Learner Record to assess 

children’s learning. Parents read the practitioners’ observations and 

they sign them and some parents comment on the observations also. 

The observation are stored in the children’s memory books and are 

sent home at the end of the year. The practitioners also complete 

checklists on a termly basis.  Practitioners have non-contact time to 

complete this process. 



The practitioners ensure that the assessment information and the 

observations focus on the interests of the child and they use the 

information to set out future plans to support the children’s learning. 

These future plans also influence the group activities and the layout 

of the environment.  

Using children’s emerging interests more 
explicitly to inform the setting’s theme-based 
approach to curriculum provision is advised. 
 

Very good progress 

The setting’s theme-based approach to curiuclum planning is now 

more consistently informed by the children’s emerging interests. 

These interests are now documented in the setting’s short term plans. 

The practitioners use post-its to record their observations of the 

children spontaneously during the session.  Local events which are of 

interest to the children are also documented. The practitioners 

ensure that the emergent curriculum is relevant to the time of year.  

The manager reports that the curriculum is now more fluid and 

flexible as it follows the interests and needs of the children. All 

practitioners report that they find it easier to link the curriculum to 

aims and learning goals of Aistear: The Early Childhood Curriculum 

Framework.  

A wider range of multi-sensory and natural 
materials is advised to support the 
development of the children’s curiosity and 
imagination. 

Very good progress 

As was the case at the time of the oringial inspection, the setting is 

still required to store away all materials and resoruces at the end of 

the session as other community members use the facilitities. 

However, it is positive to note that all of the rooms in the setting now 

have sensory boxes and natural materials. Since the last inspection 

the practitioners have developed the outdoor environment by adding 

more materials which support sensory exploration. The have also 

added a music wall and water wall to the outdoor area, and the 

children have access to playdough and water beads on a regular basis. 

The AIM pack which was provided to the setting contains a range of 

sensory materials also. The content of the sensory boxes is changed 

by the practitioners regualry, to sustain the children’s interest. The 

boxes include materials such as rice, pasta, autumn leaves and 

chestnuts. The practitioners link the children’s sensory exploration to 

the aims and learning goals of Aistear. All of these changes support 

the development of the children’s curiosity and imagination.  

It is advised that more visual displays which 
are relevant to the children’s backgrounds 
and their local community be generated to 
consolidate the children’s sense of identity 
and belonging. 
 

Very good progress 

The practitioners have created community walls in both learning 

environments. They display the key community helpers in the area, 

community buildings and general places of interest  in the local area. 

There are also displays of flags, key words and toys from different 

cultures which are represented in the setting.  

Alongside these displays, the setting organises acivities which support 

the chidlren’s sense of identity and belonging. The local football team 

visited recently to celebrate winning the county final and the 

practitioners, children and parents took part in the St. Patrick’s Day 

celebrations in the community. Additional activities include a cake 

sale in the setting, and visits from  Santa, an ambulance driver, and 

from a Daddy who is a pig farmer.  



More opportunities for children to reflect 
upon and discuss previous learning and to 
make connections between new learning and 
previous learning are advised. 

Very good progress 

The practitioners now display learning story boards for the children 

to reflect on and to enable them to recall their previous learning.  

These boards include displays of the curriculum-related activities and 

experiences  undertaken with the parents, and photographs which 

are also shared on social media. The practitioners enjoy listening to 

the conversations the children have as they look at the displays and 

recall the events. The children’s comments and art are recorded in 

the group floor book. The practitioners include books, play resources 

and pictures throughout the environment which are linked to themes, 

events or activities in which the children display an interest.  

All of these strategies support the children to reflect on and disucss 

previous learning and to make connections between new and 

previous learning.  

Building on the setting’s good use of memory 
books, opportunities to link children’s 
learning and development with the themes 
and aims of Aistear are advised. Sharing this 
information periodically with parents and 
families will also enhance this process.  
 

Very good progress 

Children’s learning and development is linked to a greater extent with 

the themes and aims of Aistear.  

Information is shared with parents and families in a number of ways. 

The children can choose to bring home their journals on a weekly 

basis. Parents can comment on the learning and artwork contained in 

the journals. Some of the children have communication journals also 

which outline their learning and development for parents. All 

observations are shared with parents on a regular basis and at the 

end of the year, the observations are are sent home in the child’s 

individual learning journal. 

The setting has an open-door policy to support communication with 

parents; it shares information regularly on an informal basis with 

parents and the practitioners also have formal meetings with parents 

as required.  

Summary of findings 

 The setting has made very good progress in implementing all of the actions advised in the original report. The 

changes have benefited the children and practitioners; a more  play-based and emergent curriculum is 

evident; Aistear is embedded to a greater degree in the setting’s documentation;  the children’s awareness 

of the community is being extended effectively; and communication with parents and families has been 

enhanced.  

 There is a strong and dedicated team in place in the setting. They have a common commitment and vision for 

the setting which the manager leads, and plays a key role in implementing. The setting manager is an effective 

leader and role model. She ensures that all practitioners access continued professional development to 

support their professional journey. The practitioners have completed the Aistear in Action Programme and 

are keen to start the Sίolta Quality Assurance Programme (QAP) in the future. 

Actions advised 

 It is advised that the practitioners document the skills and dispositions of the children in the learning journals. 

It would be beneneficial also to include the children’s comments in the journals.   



 The practitioners are advised to develop tip sheets for sharing with parents. These information sheets can be 

used to inform parents of the benefits of various aspects of the curriculum in place including daily access to 

the outdoor area. 

 

 

 

 

 

 

 

 

THE QUALITY CONTINUUM FOR FOLLOW-THROUGH INSPECTIONS  

Very good progress indicates that appropriate action has been taken to address the action 
advised, and that the action has fully achieved or will achieve the required outcome. 

Good progress indicates that appropriate action has been taken to address the action advised, and 
that substantial improvement has occurred, although further progress is necessary. 

Partial progress indicates that some appropriate action has been taken to address the action 
advised, and some improvement has occurred, but considerable further progress is necessary. 

No progress indicates that no action has been taken, and that the original action advised remains 
to be addressed. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Published May 2019 


