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CONTEXT OF SETTING 
 
Rainbows Pre-school is a privately co-owned service that has been established for seven years and is 
currently in operation in the rural village of Carrigart, County Donegal. The setting offers a morning pre-
school session for children participating in the Early Childhood Care and Education (ECCE) 
Programme. Originally, the co-owners managed the service independently. However, during this 
academic year, two additional practitioners were employed. On the day of the inspection, the two co-
owner practitioners and two assistants were present with nineteen children in attendance. All of the 
practitioners attended the post-inspection meeting. The setting was given an opportunity to comment 
in writing on the findings and actions advised in this report, and the response submitted on behalf of the 
setting can be found in the appendix of this report. 

 
 
AREA 1  

QUALITY OF CONTEXT TO SUPPORT CHILDREN’S LEARNING AND DEVELOPMENT  

• The quality of the context to support the children’s learning and development is very good. 

• A warm caring and affirming atmosphere is evident during the session. The entrance hall promotes 
a welcoming atmosphere with the large array of photographic displays predominantly highlighting 
the children’s experiences within the local community.  

• The displays create natural opportunities for discussion with parents and the natural flow of 
conversations demonstrate respectful engagement between the parents and the practitioners 
during arrival time.  

• The visual display of the daily routine is limited in the information that it provides for the children 
and parents regarding the variety of experiences available on a daily basis. Although there is a 
partial visual schedule on display, this is not consistently utilised. 

• Snack time is a social occasion which nurtures relationships as the children and practitioners 
converse openly. Children comfortably engage in discussions with their peers regarding their 
families and personal experiences which demonstrates the formation of positive friendships. 

• Practitioners support children in the transitions from one activity to another through the use of a 
verbal cue followed by a timer, which promotes effective responses from the children. Positive 
learning experiences are supported during transitions through the use of song and through the 
practitioners’ ability to prepare the subsequent activities which instantly engage the children. 

• Children have the opportunity to engage with all the practitioners on a daily basis as they rotate 
during the provision of adult-initiated activities. The setting has no key person approach in place 
to maximise the benefit of practitioners familiarising themselves with an assigned group of children. 

• The children’s sense of identity and belonging features strongly within the setting and is nurtured 
through continual consultation between the practitioners and the children’s parents. This 
involvement is apparent for example, during the contributions and preparations for a ‘Star Wars’ 
themed St. Patrick’s Day parade entry, resulting in the pre-school winning the annual trophy. 

• Opportunities are provided for the families to come together, most recently through the use of the 
transport theme were many families brought their tractors, quads and articulated lorries for the 
children to experience.  
 

Actions advised  

• It is advised that the practitioners develop a specified visual daily routine to provide children and 
parents with an awareness of the structure of the day. This will also support the practitioners to 
reflect on and review the range of learning activities on offer to the children on a daily basis. 

• It is advised that practitioners implement a key person approach to build on the secure 
relationships and familiarity with the children in the setting. This focused approach will assist the 
practitioners to utilise interactions with the key children to continually inform them of the child’s 
evolving learning and interests throughout the year. 

 
 
AREA 2  

QUALITY OF PROCESSES TO SUPPORT CHILDREN’S LEARNING AND 
DEVELOPMENT 

• The quality of the processes to support the children’s learning and development is good. 



• Planning is completed on a monthly and weekly basis and is broadly informed by Aistear: the Early 
Childhood Curriculum Framework. Practitioners provide a brief evaluation of activities at the end 
of the week. 

• Practitioners identify and plan for the children’s interests using a photographic snapshot method 
and a written note on the plans. 

• Learning stories and observations are completed occasionally throughout the year and the children 
have individual scrapbooks for their art work to be stored. The observations are not yet utilised to 
plan for the children’s next steps in learning to accommodate their individual needs.  

• The children are provided with opportunities in which they can actively choose learning 
experiences during free play. Although the majority of children demonstrate engagement during 
play, some children were not purposefully engaged and would have benefitted from guidance and 
support from the practitioners to reengage them. 

• The practitioners know the children well and respond to their interests through discussions and 
the provision of resources upon request. Practitioners offer warm and friendly tones during 
interactions at the child’s level. They promote the development of children’s language through their 
use of open-ended questioning during play experiences. 

• The indoor and outdoor environments are structured and defined well to offer a variety of 
experiences. The children’s creativity and imagination is fostered in the indoor environment 
through role-play situations and mark-making opportunities. The children explore and interact with 
nature through planting and looking after vegetables in the outdoor environment. 

• Practitioners provide opportunities for the children to experience a variety of play including physical 
play, construction play and socio-dramatic play. On the day of the inspection, a small group of 
children engaged in a role-play involving a trip to London, sharing ideas on how they would get 
there and where they would stay.  

• Practitioners model mathematical language in a playful way through interactions, encouraging the 
children to think about items for shopping lists and counting items on the list. The children’s 
emergent language is supported regularly through the provision of story, songs and rhymes and 
the Irish language is promoted through songs and the use of some vocabulary throughout the 
session.  

• Practitioners occasionally record the children’s expressed interests which demonstrates how they 
value the children’s contributions and encourage them to plan for meaningful experiences. 
Although this provision accommodates the children’s interests, there is scope to offer progressively 
challenging activities tailored to the individual stages of the children during the session. 

• Practitioners provide comprehensive information to the parents to support and promote an 
inclusivity within the setting and the management have fostered strong links with external agencies 
to support children within the setting where appropriate. 
 

 Actions advised 

• Practitioners are advised to observe and record the children’s learning more frequently to identify 
and accommodate the children’s next steps in learning. This will strengthen how the practitioners 
utilise the child’s notes section within the planning to provide more purposeful and tailored learning 
experiences for the children. 

• It is advised that practitioners review the activities on offer throughout the session to cater for the 
range of individual needs and abilities of the children. This will enhance the learning experiences 
so that they become progressively challenging and varied for the children, in response to their 
individual stage of development 

• It is advised that practitioners review their role during the children’s play experiences to identify 
additional interaction strategies to be implemented so that all children are purposefully engaged in 
their play.  
 
 

AREA 3  
QUALITY OF CHILDREN’S LEARNING EXPERIENCES AND ACHIEVEMENTS 

• The quality of the children’s learning experiences and achievements is very good. 

• Children are engaged in their learning and are motivated when purposefully constructing from 
wooden blocks. Opportunities for creative expression are offered to the children through provision 
of an easel, where children take time in exploring the effects of mixing colours whilst painting.  

• Children are building an awareness of their emotional and physical well-being through the 
provision of yoga as they express emotions and explore a variety of poses. This experience 



enables the children to experience pride in their efforts as they competently follow instructions, 
model poses and reflect on their achievements within the activity. 

• Children experience independence as they place their bags and coats on their coat hooks, wash 
their hands and place their lunch in the fridge on a daily basis. There is scope to provide further 
opportunities to develop the children’s initiative during the session for example, by offering the 
children the responsibility to organise creative resources for the easel. 

• Children have a wealth of knowledge in relation to the roles within the local community through 
the provision of experiences such as meeting the dental nurse, paramedic and visiting the 
retirement home. On the day of the inspection, the children took time to view their trip to the coast 
guard with one child proudly identifying her uncle in the photograph. 

• Children are developing the ability to play cooperatively in pairs and small groups. On the day of 
the inspection, practitioners intervened prematurely during a few conflict issues. This limited the 
children’s ability to resolve the conflict independently and heightened the dependence on adult 
support. 

• Friendships are forming between the children and respectful exchanges occur that demonstrate 
collaboration and the valuing of peer ideas and contributions.  

• Children are confident communicators and express their thoughts and feelings through regular 
conversations, discussions at circle-time and through creative expressions. Children demonstrate 
a heightened awareness of literacy and numeracy in the environment.  

• Children have the opportunity to explore and experiment using their physical skills to manipulate 
objects such as making umbrellas and flowers when using the connecting straws.  

• Children explore the natural environment and take on responsible roles when nurturing and caring 
for the growing seeds until they flourish. The vegetable patch in the outdoor area brings particular 
enjoyment and engagement from the children.  
 

Actions advised 

• It is advised that the practitioners assist the children to develop a problem-solving approach to 
conflict resolution. This will develop the children’s autonomy and confidence when collaboratively 
resolving conflict with their peers.  

• It is advised that children be provided with additional opportunities to develop independence, 
perseverance and self-initiative through activities such as helper roles and open access to creative 
materials.  

 

AREA 4  

QUALITY OF MANAGEMENT AND LEADERSHIP FOR LEARNING 

• The quality of management and leadership for learning is good. 

• The two co-managers/owners meet with the practitioners on a weekly basis to discuss the 
curriculum plans for the subsequent week. They informally discuss their practice and its impact on 
the children’s learning. There are no formal systematic processes in place to support self-review 
and improvement practices.  

• Teamwork is evident through the respectful collaboration between the practitioners during the 
session. The practitioners have assigned responsibilities within the various activities offered to the 
children during the session. It is a newly formed team and as a result some roles and 
responsibilities still remain unclear.  

• The setting is linked with the local County Childcare Committee and practitioners continue to 
attend continuing professional development training. Practitioners have most recently attended 
training on ‘An introduction to Aistear’ and ‘Yoga’ for pre-school children. 

• The practitioners have established a good partnership with parents and facilitate an information 
day and enrolment day to offer parents an insight into the services offered within the setting.  

• A comprehensive parents’ information pack is presented at registration to outline the policy and 
procedures along with the general practices and information in relation to the pre-school. 

• The personal information gathered relating to the child at the beginning of the year, such as that 
included in the ‘All about me’ form, assist with the transition of the child into the pre-school to 
support consistency between home and the setting. 

• The practitioners have completed ‘Transition Flowers’ to share information about each of the 
children’s learning with the local teachers of junior infant classes in the primary school. The 



practitioners plan to implement a school theme where children will have access to a sample 
uniform and engage in discussion about the transition to school during the last term. 

• Parents are provided with a leaflet offering supportive information and guidance on the transition 
to primary school and receive their child’s scrapbook at the end of year.  

 
Actions advised 

• It is advised that practitioners use the weekly team meetings to develop systematic review 
processes to support and improve the experiences offered to children throughout the year. The 
provision of reflective resources within the Aistear, Síolta Practice Guide would benefit and 
enhance this process. 

• It is advised that practitioners further build on the informal consultation with parents to provide 
more opportunities for formal exchanges of information in line with the children’s recorded learning 
throughout the year.  

• It is advised that the co-owners/managers develop appropriate structures to support the newly 
appointed staff so that there is increased clarity around roles and responsibilities. This in turn will 
foster a clear vision and direction of work for the setting. 

 
 
  
CAPACITY TO IMPLEMENT THE ACTIONS ADVISED ABOVE 

The managers and practitioners demonstrate a commitment to the ongoing improvement in the quality 
of provision for children’s learning and development. They have very good capacity to implement the 
actions advised in the report. 
  



 
 

Summary of Overall Inspection Findings 

 

Area Quality Level 

Quality of context to support children’s learning and development Very good 

Quality of processes to support children’s learning and 
development 

Good 

Quality of children’s learning experiences and achievements Very good 

Quality of management and leadership for learning 

 

Good 

 

 
 
 
 

Language used in Early-Years Education-focused Inspection reports 

 

Excellent Provision that is excellent is exemplary in meeting the needs of 

children. 

Very good Provision that is very good is highly effective in meeting the needs 

of children. 

Good Provision that is good is effective in meeting the needs of children 

but with some aspects to be developed. 

Fair Provision that is fair requires practice to be improved to meet the 

needs of children. 

Poor Provision that is poor is inadequate and requires significant 

improvement to meet the needs of children. 
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APPENDIX 
 

SETTING RESPONSE TO THE REPORT 
 

SUBMITTED ON BEHALF OF THE SETTING 

 
Area 1   Observations on the content of the inspection report. 
 
Overall we found the experience of the Inspection very informative and positive. 
We appreciate all the positive feedback regarding our service and have taken on board the 
recommendations and began to implement the majority of them since the completion of the report.      

 
 
Area 2   Follow-up actions planned or undertaken since the completion of the inspection 
activity to implement the findings and recommendations of the inspection.           
 

Area1- We have implemented a Key Worker system between staff and children. 

Area2- Since September we have introduced new observation sheets. We have noted each child’s 

settling in behaviour and how we feel they are progressing and developing since they commenced the 

service. These will be shared with parents and we will continue to monitor progress on a weekly 

basis. 

Area3- All arts and crafts materials are now accessible to the children. This gives them independence 

during free play and allows for more creativity. 

Area4-We have started to use our weekly team meetings to discuss and review each child’s progress   

made during that week. The introduction of the Key Worker system is beneficial in implementing these 

plans. We have introduced drawers into our hallway for each child. Al their work is accessible to 

parents and it allows them to keep up to date with their children’s recorded learning throughout the 

year. Each child has their own folder which contains their learning journals which are available for 

parents to view at any time. We also have a clear staff structure in place. Each member of staff has a 

title in their room and parents also have been informed to our staffing structure and roles of each staff 

member. 

 

 


