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WHAT IS AN EARLY YEARS EDUCATION INSPECTION? 

The Early Years Education Inspection (EYEI) model is used to provide evaluative information, advice 
and support in relation to education provision in a pre-school setting participating in the Early Childhood 
Care and Education (ECCE) Programme. These inspections affirm good practice and advise actions, 
where appropriate, to aid the further development of education provision in the setting.  
 
 
HOW TO READ THIS REPORT 

During this inspection, the inspector evaluated and reported under the following headings or areas of 
enquiry: 

1. Quality of the context to support children’s learning and development 
2. Quality of processes to support children’s learning and development 
3. Quality of children’s learning experiences and achievements 
4. Quality of management and leadership for learning  

Inspectors describe the quality of each of these areas using the Inspectorate’s quality continuum which 
is shown on the final page of this report. The quality continuum provides examples of the language used 
by inspectors when evaluating and describing the quality of the setting’s provision in each area. 

  



2 
 

Early-Years Education Inspection 

Date of inspection 
 

08-10-2019 

Inspection activities undertaken 
 

 Meeting with setting manager and practitioners 

 Observation of interactions during a number of 
sessions 

 Interaction with children  

 
 Review of relevant documents 

 Feedback to setting owner, manager and 
practitioners 

 

CONTEXT OF SETTING 

Puddle Lane, is a purpose-built early years setting located in a residential area in Gorey, County 

Wexford. It provides full-time, part-time and after-school care, as well as two sessions for children 

participating in the Early Childhood Care and Education (ECCE) programme. On the day of inspection, 

five practitioners and twenty-six children were present in the two rooms inspected. The early years 

setting was given an opportunity to comment in writing on the findings and actions advised of the report, 

and the response of the setting will be found in the appendix of this report. 

 
 
AREA 1  

QUALITY OF CONTEXT TO SUPPORT CHILDREN’S LEARNING AND DEVELOPMENT  

 The quality of the context to support the children’s learning and development is very good. 

 The caring, calm and warm atmosphere of the setting is commended. There is an open-door policy 
in place; during arrival and collection times, parents entered the learning environment and 
engaged in relaxed and unrushed conversations with the practitioners. 

 Relationships between the children and the practitioners are positive, respectful and nurturing. A 
key worker approach is in operation. The children have formed very good attachments with all of 
the practitioners. The management team and the practitioners have good knowledge of individual 
children and their families.  

 There is a documented daily routine in place. The practitioners use verbal reminders, timers, songs 
and the visual display of the routine to support children in their understanding and management of 
transitions. All children adapt easily to the transitions between activities. On the day of inspection, 
the number of transitions interrupted the flow of the day and free-play time, and the duration of the 
circle-time activity resulted in some children losing interest. 

 Snack time is a pleasant social occasion. Children sit with their key workers and groups and 

engage in discussions on healthy eating and general conversations. In one of the rooms, there are 

three key groups and each group has an allotted time for snack. As the table-top area is used 

during snack time, access to the full learning space was restricted for some children as they 

engaged in free-play activities.  

 The uniqueness of each child is represented in the environment through the children’s artwork, 

birthday charts, photographs and the family wall. A list of all key worker groups are displayed and 

includes photographs of the practitioners and children. 

 The practitioners provide opportunities for families to engage with the setting through the open-
door policy, family events and special occasions, such as father’s and mother’s day breakfast 
mornings. Connections are made with the community through visits from community professionals, 
including a member of An Garda, fire personnel and the postman, along with occasional visits by 
children to the local shop and farm.  

 
Actions advised 

 The practitioners are advised to review the daily routine in order to reduce the number of transitions 
and the duration of circle time, and to increase the time provided for uninterrupted free-play.  

 The practitioners are advised to reconsider the organisation of snack time so that during free-play 
time the space in the learning room can be used to its full potential. 
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AREA 2  

QUALITY OF PROCESSES TO SUPPORT CHILDREN’S LEARNING AND 
DEVELOPMENT 

 The quality of the processes to support the children’s learning and development is very good. 

 Aistear; the Early Childhood Framework informs the implementation of the setting’s emergent, 

play-based curriculum.  

 The practitioners engage in long-term, medium-term and short-term planning. In the main, short-

term plans are informed by the children’s interests, themed activities and seasonal events. There 

are some weeks when planning does not take place. The practitioners report that during these 

weeks their focus is primarily on the children’s emergent interests.  

 Practitioners gather information on the children’s learning and development through development 
reports, observations, anecdotal notes and photographs. Information gathered on children’s 
learning is recorded on a computer App and linked to the goals of Aistear. Information is shared 
with parents through an on-line App and samples of the children’s art work are sent home regularly. 

 The practitioners regard the children as capable and confident learners. The practitioners’ 

interactions with the children are highly effective in supporting their positive engagement in 

learning. The practitioners successfully and spontaneously follow the children’s play ideas; they 

sit with children at their physical level and playfully engage with them during pretend-play activities.  

 The practitioners understand the importance of playful learning. They view play as the central 

medium through which children learning. They effectively use open-ended questioning, model 

language and introduce additional resources to scaffold and extend the children’s learning. For 

example, the children’s interest in hairdressers prompted the practitioner to add towels and other 

items to the house area. The practitioner also used specific language, such as ‘conditioner ’, ‘towel 

dry’ and ‘head massage’ in conversations to extend the children’s knowledge.    

 The indoor learning environment consists of two learning rooms and a large outdoor space. Both 

rooms are well maintained and divided into discrete interest areas. The children have daily access 

to the outdoor area. In the indoor environment, the children are offered an array of opportunities 

to develop their imaginary and fine motor skills; they explore and engage with natural, sensory, 

creative, mark-making and pretend-play activities. On the day of inspection, the children played in 

the mud kitchen with the sand and had opportunities to run and climb while playing outdoors. The 

outdoor space was in need of development as the range of learning experiences offered to the 

children was limited.  

 The children’s emergent literacy and numeracy skills are effectively fostered through the use of a 
print-rich environment, rhymes and songs. Books, magazines and mark-making resources are 
also used to support children’s interests. For example, in one room an office area was set up in 
the hairdressers and mark-making materials were used by children to take bookings. In the second 
room, the children cut wheels from magazines as they developed their cutting skills and knowledge 
of different shapes and sizes.  

 The practitioners promote an inclusive environment and link closely with parents and external 
agencies to support children with additional needs. The practitioners have availed of support under 
the Access and Inclusion Model (AIM). 

 
Actions advised 

 To enhance the current planning practices, the practitioners are advised to be more consistent in 
their approach to documenting their weekly short-term planning and the next steps in the children’s 
learning. 

 The practitioners are advised to review the outdoor environment and to develop and broaden the 
range of learning experiences offered to the children. In this regard, the ‘Environments’ pillar of 
the Aistear, Síolta Practice Guide provides practical tips. 

 
 
AREA 3  

QUALITY OF CHILDREN’S LEARNING EXPERIENCES AND ACHIEVEMENTS  

 The quality of the children’s learning experiences and achievements is very good. 

 The children’s positive sense of well-being was evident in their high levels of enjoyment and 

motivation throughout the sessions.   
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 The children successfully make choices about their own learning and they demonstrate 
commendable ability to plan and lead activities of interest. Most also display high levels of 
concentration and persistence during activities. 

 The children’s effective communication skills and their highly developed social abilities contribute 
to their developing self-regulation skills and positive behaviour. Many good friendships have been 
established and children happily play together in small groups and pairs. Many children display 
very good listening, sharing and turn-taking skills. 

 The children are developing an emerging sense of self and others. Some children confidently 
introduce themselves, chat about their family members and refer to their friends in photographs. 
They discuss their likes and share their achievements and interests with others. For example, 
during the large group circle time, children chatted about pencil cases, walking on the grass and 
going to Italy. Opportunities for the children to become involved in documenting their own learning 
are not currently in place.  

 The children display very good co-ordination and fine motor skills. This was evident as they used 
scissors, filled water containers from the tap, and as they climbed and ran while playing outside.  

 The children exhibit age-appropriate, personal care and self-help skills. They can independently 

use the toilet, wash their hands, put on and take off their own coats and retrieve their bags at snack 

time. A self-care station with a mirror and tissue supports children to learn to clean their nose and 

face. 

 Through their engagement with the many natural and real materials, the children’s exploration and 
experimentation skills and their awareness of the world around them are developing well. For 
example, a child built a log cabin from logs and another child led a discussion about electricity 
wasting after she saw a child switch on and off a play light bulb.  

 
Action advised 

 The practitioners are advised to provide opportunities for the children to reflect on their learning in 
small groups and to be involved in the development of their individual learning journals throughout 
the year. This will support the children’s to make links between their current, previous and future 
learning. 

 
 
AREA 4  

QUALITY OF MANAGEMENT AND LEADERSHIP FOR LEARNING  

 The quality of management and leadership for learning is very good. 

 There is a very professional ethos in this setting. The owner, manager and practitioners 
demonstrate high levels of commitment to providing quality learning experiences for all children.  

 There is a clear vision for the direction of the work of the setting and clarity around the roles and 
responsibilities of the practitioners and the key workers. All practitioners play an active role in 
leading learning for children during the sessions.   

 Full-team meetings are held on a bi-monthly basis and are used as an opportunity to discuss the 
curriculum and to review policies. The practitioners maintain a diary in each room and regularly 
reflect on practice. Currently, the Aistear, Síolta Practice Guide, is not used to support reflection 
or policy reviews. 

 The owner and manager demonstrate good leadership skills and work in partnership with the 
practitioners. The manager regularly provides supervision to support the practitioners in their roles. 

 Links have been established with the local county childcare committee and Early Childhood Ireland 
for advice, support and training. Some practitioners have participated in continuing professional 
development (CPD).They have completed training in the Access and Inclusion Model (AIM) and 
the Leadership for Inclusion (LINC) in Early Years programme.  

 There are clear two-way channels of communication with parents. Policies and procedures are 
shared with parents through a parents’ handbook. Information is also shared with parents by 
means of a pre-school App, newsletters, displayed notices, social media, parents’ evenings and 
daily chats. An effective settling-in policy supports the children’s transition into the setting and 
between rooms. A phased settling-in approach is facilitated and parents are welcome to stay with 
their children until they are fully settled. ‘All About Me’ information on each child is sought from 
parents before their children enrol.  

 Links have been established with the local primary school to support the children’s transition to 
school. The children visit the school and attend the Christmas and end-of-year shows. Teachers 
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from the primary school and practitioners also discuss and exchange ideas on activities of interest 
to the children. A development report on their child’s learning is given to parents to share with the 
school.  

 
Actions advised 

 The practitioners and the management team are advised to use the resource tools in the Aistear, 
Síolta Practice Guide to support the setting’s regular self-reflection and review processes.  

 The management team is advised to explore options available to support and progress the 
practitioners’ participation in CPD.  

 
 
 

  



6 
 

 

Summary of Overall Inspection  

 

Area Quality Level 

Quality of context to support children’s learning and development  

Very Good  

Quality of processes to support children’s learning and 

development 

 

Very Good 

Quality of children’s learning experiences and achievements  

Very Good  

Quality of management and leadership for learning 

 

 

Very Good  

 

 
 
 
 

Language used in Early-Years Education Inspection reports 

 

Excellent Provision that is excellent is exemplary in meeting the needs of 

children. 

Very good Provision that is very good is highly effective in meeting the needs 

of children. 

Good Provision that is good is effective in meeting the needs of children 

but with some aspects to be developed. 

Fair Provision that is fair requires practice to be improved to meet the 

needs of children. 

Poor Provision that is poor is inadequate and requires significant 

improvement to meet the needs of children. 

 
 

 

 

 

 

 

 

 

Published December 2019 
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APPENDIX 

 

SETTING RESPONSE TO THE REPORT 

SUBMITTED ON BEHALF OF THE SETTING 

 

Area 2   Follow-up actions planned or undertaken since the completion of the inspection 

activity to implement the findings and recommendations of the inspection.           

1. The number of transitions mentioned in the displayed daily routine does not accurately 

represent the morning schedule. The detailed morning routine is in place as a visual aid, this 

was suggested by the Access and Inclusion Model (AIM) team worker. 

2. As the inspection took place in early October, the new snack time was not fully established. We 

have been trying different variations of snack time to establish the best way to deliver it to each 

group without interrupting play and disrupting the room layout.                                             

Since the inspection, the children have settled and enjoy a rolling snack time, which allows 

them to choose their time and place for snack between 9.30am and 10.30am. This allows for 

smoother transitions, whereby the children engaged in meaningful play are not interrupted to 

partake in large group snack. 

3. Weekly short term planning has progressed significantly since the beginning of term, since 

the children have settled more and carers have gotten to know children and their interests 

more clearly. 

4. With the help and guidance from some parents, we are currently preparing and designing a 

new layout for our outdoor environment using Aistear and the Síolta Practice Guide. 

5. Children have been given a personal journal to document and reflect on their own personal 

current, past and future learning. 

6. Both room leaders of the ECCE groups have attended Síolta ‘Transition’ workshop. A staff 

meeting was facilitated for the leaders to discuss the workshop with the other team members. 

In addition, further Continuous Professional Development is planned in future months. 

 

 

 

 

 


