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What is an Early Years Education Inspection?  

The Early Years Education Inspection (EYEI) model is used to provide evaluative information, 
advice and support in relation to education provision in a pre-school setting participating in the 
Early Childhood Care and Education (ECCE) Programme. These inspections affirm good 
practice and advise actions, where appropriate, to aid the further development of education 
provision in the setting.  

How to read this report 
During this inspection, the inspector evaluated and reported under the following headings or 
areas of enquiry: 

 Quality of the context to support children’s learning and development 

 Quality of processes to support children’s learning and development 

 Quality of children’s learning experiences and achievements 

 Quality of management and leadership for learning  

Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
setting’s provision in each area. 
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Early Years Education Inspection 
 

Dates of inspection 07-02-2023 

Inspection activities undertaken 

 Pre-inspection meeting with the owner/manager  

 Conversations with the early years educators  

 Observation of interactions during four ECCE sessions  

 Review of educational resources and facilities  

 Interactions with the children  

 Review of relevant policies and curriculum and assessment documentation  

 Feedback discussions with early years educators  

 Post-inspection feedback meeting with the owner/manager and the co-manager 

 

Context of setting 
Pembroke Montessori is a privately-owned setting that is located in Dublin city. Established in 
2013, the setting provides sessional, part time, full day care and afterschool services. On the 
day of the inspection there were twenty-five children availing of the Early Childhood Care and 
Education (ECCE) Programme. There were seven early years educators, the setting 
owner/manager and the co-manager in attendance. This inspection focussed on the ECCE 
programme. The early years setting was given an opportunity to comment in writing on the 
findings and actions advised of the report, and the response of the setting will be found in the 
appendix of this report. 

Area 1: Quality of context to support children’s learning and development 

 The quality of the context to support the children’s learning and development was very 
good. 

 There was a very calm, inviting and friendly atmosphere in the setting. The children and 
families were warmly greeted on arrival. In some of the rooms, there was soft classical 
music playing in the background as the children selected their play experiences. 

 The daily routines had set sequences with sufficient flexibility to accommodate the children’s 
interests and needs. There was a very good balance between child-led and adult-led 
experiences. 

 The educators effectively informed the children of pending transitions. They used verbal 
cues, sand timers, songs and very creative visual schedules. 

 Meal times were valued as social occasions and a time to promote healthy eating. The 
educators sat with the children and together they engaged in conversations about family life 
and their favourite fruit and vegetables. Some educators led the meal time routines and 
practical tasks: this limited the opportunities for the children to use their self-help skills.  

 The educators nurtured secure and meaningful relationships with the children and their 
families. They adapted their practice to suit each child’s temperaments, likes and dislikes. 
Some of the children required support from the educators to resolve minor conflicts with 
their peers.  

 The children’s sense of identity and belonging was nurtured. There were personalised art 
display areas and coat hooks, self-sign-in stations, jobs rosters, birthday charts and family 
displays.   

 There were community engagement displays that incorporated photographs of local 
buildings, landmarks and amenities, and non-gender specific community job roles.  
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Actions advised 

 The educators are advised to involve the children to a greater extent in the meal time 
routines. This will support their self-help skills. For example, they could independently 
prepare the tables, self-serve their food and drinks, and clean-up. 

 To support the children to independently resolve minor conflicts with their peers, the 
educators are advised to implement the strategies outlined in their behaviour management 
policy. In particular, they are encouraged to engage in inquiry-based conversations with the 
children to support them to explore and resolve the issue at hand, as appropriate to their 
stage of development. 

Area 2: Quality of processes to support children’s learning and development 

 The quality of the processes to support the children’s learning and development was very 
good.  

 The educators implemented a highly-effective play-based curriculum approach that was 
informed by Aistear: the Early Childhood Curriculum Framework and the Montessori 
approach to early years education. 

 The curriculum planning was organised into long, medium and short-term plans that were 
informed by thematic, seasonal topics and some of the children’s emerging interests. 

 Monthly observations, Montessori checklist trackers and learning journals were used to 
assess the children’s development and learning progress. Some educators recorded the 
children’s interests. A more comprehensive approach to supporting the next steps in the 
children’s learning was required.   

 The educators valued play as the main medium for learning. Their interactions with the 
children were playful, authentic, affirming and encouraging. They missed some opportunities 
to extend the children’s early language and mathematical skills. 

 The indoor environments were aesthetically pleasing and well resourced. There was a wide 
variety of interest areas, including nature tables, a supermarket, an international airport and 
a hair salon. An array of Montessori materials and experiences was purposefully provided, 
including practical life, sensorial, mathematical, language and cultural learning areas. 

 There were two outdoor areas that provided various play types. There was a variety of loose 
parts to support socio-dramatic play and apparatus to encourage risk-rich play experiences. 

 An inclusive approach was adopted to ensure the engagement of all children within the 
setting.  

Actions advised 

 The educators are advised to establish a more comprehensive system to record the 
children’s interests and strengths. The information gathered needs to be consistently used 
to support the next steps in the children’s learning. The learning story approach to recording 
the children’s schematic play interests could be used.  

 The educators are advised to extend their playful interactions with the children so that they 
promote language development and concepts relating to science, technology engineering, 
the arts and mathematics (STEAM).   
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Area 3: Quality of children’s learning experiences and achievements 

 The quality of children’s learning experiences and achievements was very good.  

 The children displayed significant enjoyment and a growing sense of well-being. Many 
children expressed joy through laughter while engaged in a wide variety of sensory-rich play 
experiences.  

 The children demonstrated high levels of engagement and many positive learning 
dispositions. During the many sensory-rich play experiences they exhibited curiosity, 
persistence, cooperation and creative problem solving. 

 The children experienced achievement and a growing sense of confidence as learners 
through the conversations they had with the educators about their art displays. The children 
would have benefited from formal opportunities to review their past learning. 

 The children communicated their thoughts, ideas and feelings very creatively through action 
songs, play dough modelling, painting and storytelling. One child told her peer ‘I’m painting 
my dreams the colours in a rainbow’. Template-based activities were used; this approach 
merited review. There were limited opportunities and resources available for open-ended art 
and craft experiences.  

 The children were making sense of their world through playful investigation. Some children 
were learning how to cut carrots and others benefited from the educators’ use of inquiry-
based, open-ended questioning about what goes into the compost bins.  

Actions advised 

 The educators are advised to provide formal opportunities for the children to revisit their 
past learning achievements. They could be involved in compiling their learning journals 
through a plan-do-review approach, and afforded the opportunities to partake in small-group 
recap and recall sessions. 

 To enable the children to learn through the process of creating art, the educators are 
advised to make additional open-ended opportunities and resources accessible to them. 
These could include recyclable/junk materials. They are encouraged to reduce the use of 
template-based activities and instead to support the children to enjoy creative experiences 
that have no predefined end result. 

Area 4: Quality of management and leadership for learning 

 The quality of management and leadership for learning was very good.  

 There was a strong ethos of teamwork and professionalism. The management team 
supported the educators’ practice on a daily basis.  

 Management scheduled weekly non-contact time to support the educators’ curriculum and 
assessment practices and to share information about continuing professional development 
opportunities with them.   

 Intermittent, informal staff meetings were organised with small educator groupings. A more 
formal, whole-team approach was needed.   

 The co-manager conducted frequent mentoring sessions with each educator at which critical 
reflection was encouraged.  

 The management team implemented informal internal evaluations of practice when the need 
arose and quality improvement actions were implemented accordingly. A more robust, 
cyclical approach was required. 

 The management team and educators used an online messaging application to support the 
exchange of information with parents. They also used emails and conversations over 
telephone and at drop-off and collection times, a parents’ notice board and parent-educator 
meetings.  
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 The children’s transition into the setting was supported by sharing related policies and the 
parents’ handbook through the online messaging system. The setting also facilitated a child-
centred induction period. 

 The children’s transition to primary school was supported through an ongoing focus on 
developing their independence and social and emotional skills. Systems were not in place to 
support the sharing of information about the children’s learning progress with primary school 
personnel. 

Actions advised 

 The management team is advised to establish a formal approach to facilitating whole-team 
meetings. They are also advised to establish a formal, recurring approach to internal 
evaluation through the use of the full suite of materials in the Aistear Síolta Practice Guide 
and to centrally document this work. 

 The educators are advised to share information about the children’s learning progress with 
primary school personal, in collaboration with parents. The National Council for Curriculum 
and Assessment Mo Scéal resources will support this practice.  
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Summary of overall inspection 

Area Quality level 

Quality of context to support children’s learning and development 
Very good 

Quality of processes to support children’s learning and 
development 

Very good 

Quality of children’s learning experiences and achievements 
Very good 

Quality of management and leadership for learning 
Very good 

 

Language used in Early Years Education Inspection 

Reports 

Inspectors describe the quality of provision in the setting using the language which is shown 
below.  

Level Description 

Excellent  
Provision that is excellent is exemplary in meeting the needs of 
children.  

Very good 
Provision that is very good is highly effective in meeting the needs 
of children.   

Good 
Provision that is good is effective in meeting the needs of children 
but with some aspects to be developed.  

Fair 
Provision that is fair requires practice to be improved to meet the 
needs of children.  

Poor 
Provision that is poor is inadequate and requires significant 
improvement to meet the needs of children.  
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APPENDIX 

 

SETTING RESPONSE TO THE REPORT 

SUBMITTED ON BEHALF OF THE SETTING 
 

Area 1   Observations on the content of the inspection report      

 

Area 2   Follow-up actions planned or undertaken since the completion of the inspection 
activity to implement the findings and recommendations of the inspection.           

Area 1: 

 As a team, we have looked at extending opportunities even further to the children during 
mealtimes. The children are involved with each stage of mealtime, including setting the 
tables, self-serving and cleaning up jobs. We have found a buffet style table is working well. 

 We have looked at our Behaviour Management Policy to see how we could improve our 
approach at times of minor conflicts. We are encouraging the children to negotiate with their 
peers and resolve disagreements themselves where possible and age appropriately, asking 
for help when needed. Teachers will acknowledge the feelings of the children, gather 
information and ask for some solutions from the children. 

Area 2: 

 Our team are working on different systems for recording children’s interests and strengths. 
We will incorporate learning stories and WOW moments to celebrate and record the 
interests and development of the child and plan to include lots more of this in each child’s 
learning journal. 

 We have developed a STEAM plan which we will introduce and deliver to the children. We 
think they will love these plans and the concepts that come with them allowing open ended 
investigations, art, experiments and building. 

Area 3: 

 We have changed the way we compile our learning journals which allows the child’s input. 
More individual content, learning stories and WOW moments. The children will have a 
“Journal Morning” each week where they can all review and contribute to their own journal. 

 Each classroom has ample amount of art materials available to the children, but we will 
encourage more “junk-art” and include more recyclable materials for crafting.  

Area 4: 

 We have held a group staff meeting since the inspection and organised a schedule of 
meetings for the remainder of the academic year. As part of these meetings, we have 
introduced the evaluation tools in the Aistear Siolta Practice Guide and allocated team 
members to carry out and contribute to the internal evaluation of the school. 

 We have explored the idea of Mo Scéal and decided to form our own, similar tool that we will 
provide to parents at the end of the year, should they wish to share it with their child’s new 
Primary school teacher. 
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