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What is a curriculum evaluation?  

Curriculum evaluations report on the quality of teaching and learning in specific subjects of the 
Primary School Curriculum (1999) and the Primary Language Curriculum (2019). They affirm 
good practice and make recommendations, where appropriate, to aid the further development of 
the subject in the school. 

How to read this report 
During this inspection, the inspector(s) evaluated learning and teaching in Mathematics under 
the following headings: 

1.    Quality of pupils’ learning outcomes 
2.    Supporting pupils’ learning through learning experiences and teachers’ practice  
3.    The effectiveness of school planning, including SSE, in progressing pupils’ learning 
 

Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
school’s provision in each area.  

The board of management of the school was given an opportunity to comment in writing on the 
findings and recommendations of the report, and the response of the board will be found in the 
appendix of this report. 

Actions of the school to safeguard children and prevent 

and tackle bullying 
 

 
 

During the inspection visit, the following checks in relation to the school’s child protection and 
anti-bullying procedures were conducted: 

Child Protection Anti-bullying 

1. The name of the DLP and the Child 
Safeguarding Statement are prominently 
displayed near the main entrance to the 
school. 

2. The Child Safeguarding Statement has 
been ratified by the board and includes 
an annual review and a risk assessment. 

3. All teachers visited reported that they 
have read the Child Safeguarding 
Statement and that they are aware of 
their responsibilities as mandated 
persons. 

1. The school has developed an anti-
bullying policy that meets the 
requirements of the Anti-Bullying 
Procedures for Primary and Post-Primary 
Schools (2013) or Bí Cineálta (2024) and 
this policy is reviewed annually.  

2. The school’s current anti-bullying policy is 
published on its website and/or is readily 
accessible to board of management 
members, teachers, parents and pupils.  

The school met the requirements in relation to each of the checks above.  

 

 



Curriculum evaluation 

 

Date of inspection  18/01/2024 

Inspection activities undertaken 

 Discussion with principal and teachers 

 Review of relevant documents  

 Pupil focus-group interview 

 Observation of teaching and learning  

 Examination of pupils’ work  

 Interaction with pupils  

 Feedback to principal and teachers 

 

School context 
SN Phádraig Naofa, Avoca is a rural co-educational primary school under the patronage of the 
Catholic Archbishop of Dublin.  At the time of the evaluation, there were 165 pupils enrolled in the 
school with an administrative principal, seven mainstream class teachers, two fulltime special 
education teachers (SETs) and one SET shared with another school.  
 
 

Summary of main findings and recommendations: 

Findings 

 The quality of pupils’ learning in Mathematics was good overall; pupils presented as highly 

motivated and engaged learners. 

 The quality of pupils’ learning experiences in Mathematics was very good and a positive 

mathematics culture was successfully promoted. 

 The school’s substantial level of resources and manipulatives was used effectively to aid 

pupils' understanding of concepts; pupils were encouraged to use and apply their learning 

in Mathematics to the world outside the classroom and to other areas, including Science, 

Technology, Engineering and Mathematics (STEM). 

 The overall quality of teachers’ practice was good; teachers were clear communicators 

and delivered appropriately-paced and well-structured lessons. 

 The quality of assessment was good with a variety of effective assessment practices in 

use school-wide. 

 Overall, school planning including school self-evaluation (SSE) was effective in 

progressing pupils is learning; the whole-school plan for Mathematics gave clear guidance 

in relation to the incremental teaching of specific mathematical skills, procedures and 

language. 

Recommendations 

 In some settings, there was an over-dependence on teacher-directed instruction and 

literal and predictive questioning. Teachers should provide increased opportunities for 

pupils to explain and justify their answers and use greater levels of open-ended, higher-

order questioning. 

 There was potential to further strengthen team-teaching approaches. SET teachers’ 
recorded preparation and practice should link more closely with pupils’ targets as set out 
in their school support plans and targets in all cases should be informed by baseline 
assessment.   
 

 

  



Detailed findings and recommendations 
 

1. The quality of pupils’ learning outcomes 

The quality of pupils’ learning in Mathematics was good overall with some pupils also achieving 
very good learning outcomes.  Pupils presented as highly motivated and engaged learners. A 
strong emphasis was placed on the use of mathematics language and appropriate estimation 
strategies in games and tasks. Pupils had good recall of procedures and definitions across the 
mathematics strands. They displayed confidence in completing mental mathematics tasks and 
were willing to take chances and persist with their learning, particularly in the areas of number, 
shape and measures, data and chance. 

Interactions with pupils and a review of their work confirmed a good level of understanding of 
curriculum content previously taught. During the focus group interview with middle and senior 
pupils, aspects of provision which pupils found particularly beneficial were the use of games, visits 
to the local shop, engineering projects and information and communications technology (ICT). 
They also talked about how the repetition of procedures was enjoyable and gave them confidence 
when working on tasks in Mathematics.  

Where learning was very good, pupils reasoned and justified their answers, using the language 
of Mathematics to describe their learning. Other pupils found it more difficult to articulate their 
learning and explain the processes they used to complete tasks or solve problems. In order to 
enhance the pupils' capacity to communicate their mathematical learning, a more focused 
targeting of their ability to orally explain and justify their choice of methods and answers when 
engaging in activities and problem solving tasks was advised. 

 

2. Supporting pupils’ learning outcomes through 

learning experiences and teachers’ practice 
 

The quality of pupils’ learning experiences in Mathematics was very good and a positive 
mathematics culture was successfully promoted. There was a good level of home-school 
communication between the school and parents to support pupils’ learning in Mathematics. The 
school’s substantial level of resources and manipulatives was used effectively to aid pupils' 
understanding of concepts. These included a very good range of games, concrete materials, 
poems, rhymes and the use of mathematics trails. Pupils were encouraged to use and apply their 
learning in Mathematics to the world outside the classroom and to other areas, including STEM. 
 
Very respectful interactions and encouraging relationships between teachers and their pupils 
were observed. Pupils had opportunities to work both individually and in groups. Tasks were well-
designed, and meaningful, with good attention to the development of their skills and attitudes for 
lifelong learning, particularly at infant levels.  
 
The overall quality of teachers’ practice was good. Teachers were clear communicators and 
delivered appropriately-paced and well-structured lessons. They shared the learning intentions 
for their lessons with pupils and linked new learning to previous learning. They displayed very 
good subject knowledge. Teachers collaborated effectively, particularly in relation to the “Mop-
up” learning intervention, where evidence from pupils’ previous learning was shared and used to 
further progress pupils’ outcomes. 
 
In some settings, there was an over-reliance on teacher-directed instruction with an overemphasis 
on literal and predictive, closed questioning. Where practice was very good, teachers gave pupils 
opportunities to reason, describe their learning and to create their own problems.  The pupils 
considered alternative suggestions and could problem solve effectively. In order to enhance pupil 
learning, teachers should use greater levels of open-ended, higher-order questioning within 
lessons. 
 



In a minority of classes, pupils were not afforded opportunities to regularly record their learning. 
Teachers should use copybooks to create a more consistent record of pupil learning and to allow 
pupils record, consolidate and demonstrate their learning in creative and open-ended ways.  
  

Support in Mathematics was provided for pupils with special education needs (SEN) in withdrawal 
and in-class settings as part of a team-teaching approach. These lessons were delivered in a 
warm and engaging manner. There was potential to further strengthen team-teaching 
approaches. SETs recorded preparation and practice should link more closely with pupils’ targets 
as outlined in their school support plans and in all cases targets should be informed by baseline 
assessment.  

The quality of assessment was good with a variety of effective assessment practices in use 
school-wide. Where practice was very good, pupils engaged in self-reflection and peer-assessed 
their work. Teachers used end-of-lesson assessment and an analysis of termly tests to identify 
areas of concern for individual pupils or groups. They closely monitored pupils’ records of their 
learning, including copy books, to identify gaps in pupils’ learning. They used this information to 
plan for the next steps in teaching and learning.  

 
 

3. The effectiveness of school planning, including SSE, 

in progressing pupils’ learning 
 
Overall, school planning including SSE was effective in progressing pupils’ learning. Observation 
of lessons, monthly progress records and the pupils confirmed the progressive and developmental 
nature of the mathematics programme in the school. The school plan gave clear guidance in 
relation to whole-school approaches to the incremental teaching of specific mathematical skills, 
procedures and language. The school has engaged positively with the SSE process. A previous 
cycle of SSE focused on problem solving in Mathematics. Some aspects of that plan, including 
actions relating to problem solving approaches, were in evidence in classes. The focus of the 
current school improvement plan is wellbeing.  

 
 
  



The Inspectorate’s Quality Continuum 
Inspectors describe the quality of provision in the school using the Inspectorate’s quality 
continuum which is shown below. The quality continuum provides examples of the language used 
by inspectors when evaluating and describing the quality of the school’s provision of each area. 

Level Description Examples of descriptive terms 

Excellent Provision that is excellent is 
exemplary in meeting the needs of 
learners. This provision provides an 
example for other schools and 
settings of exceptionally high 
standards of provision. 

Excellent; exemplary; outstanding; 
exceptionally high standard; with very 
significant strengths 

Very good Provision that is very good is very 
effective in meeting the needs of 
learners and is of a very high 
standard. There is potential to build 
on existing strengths to achieve an 
excellent standard.  

Very good; of a very high quality; very 
effective practice; highly commendable; 
very successful 

Good Provision that is good is effective in 
meeting the needs of learners. There 
is need to build on existing strengths 
in order to address the aspects to be 
developed and achieve a very good 
standard.  

Good; of good quality; effective 
practice; competent; useful; 
commendable; good standard; 
strengths outweigh the shortcomings; 
appropriate provision although some 
possibilities for improvement exist 

Requires 
improvement 
to achieve a 
good 
standard 

Provision that requires 
improvement to achieve a good 
standard is not sufficiently effective 
in meeting the needs of learners. 
There is need to address certain 
deficiencies without delay in order to 
ensure that provision is good or 
better. 

Fair; less than effective; less than 
sufficient; evident weaknesses that are 
impacting on learning; experiencing 
difficulty; shortcomings outweigh 
strengths; must improve in specified 
areas; action required to improve 

 

Requires 
significant 
improvement 
to achieve a 
good 
standard 

Provision that requires significant 
improvement to achieve a good 
standard is not meeting the needs of 
learners. There is immediate need for 
significant action to address the 
areas of concern.  

Weak; poor; ineffective; insufficient; 
unacceptable; experiencing significant 
difficulties; serious deficiencies in the 
areas evaluated; requiring significant 
change, development and 
improvement to be effective 

  



 

 
 
 
 
 
 
 
 
 
 
 
 
 

Appendix 
 

SCHOOL RESPONSE TO THE REPORT 
 

Submitted by the Board of Management 
 

  



Part A Observations on the content of the inspection report      

The Board of Management is pleased that the report acknowledges that the pupils are highly 
motivated and engaged learners and experience a positive Mathematics culture in the school, of 
which we are very proud. The reference to the respectful interactions between pupils and 
teachers is noteworthy, as is the attention given by the teachers to the development of skills and 
attitudes for lifelong learning.  
 
The Board is proud of the culture of professional collaboration which is evident in the school in 
the "Mop Up Maths” intervention. We are pleased that the report also referenced how the pupils 
can transfer skills learned to the world outside the classroom and in areas such as STEM.  
 
 

Part B   Follow-up actions planned or undertaken since the completion of the inspection 
activity to implement the findings and recommendations of the inspection.           

The school will take the recommendations of the report on board and will implement the 
following actions to address these:  
 
We will endeavor to provide increased opportunities for pupils to further enhance their ability to 
communicate mathematically and we will use greater levels of open-ended, higher order 
questioning. This will be facilitated through staff discussion where focused and targeted 
teaching and learning methods, and approaches to questioning, will be identified and included 
in future lessons.  
 
We find team teaching to be an effective way to provide support to pupils and the staff will 
continue to collaborate to further strengthen this approach. Baseline assessment will inform 
pupils’ learning targets and SET planning will reflect this. Copies will be used to record, 
consolidate and progress learning in a creative way.  
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