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What is a subject inspection?

Subject Inspections report on the quality of work in individual curriculum areas within a school.
They affirm good practice and make recommendations, where appropriate, to aid the further
development of the subject in the school.

How to read this report
During this inspection, the inspector(s) evaluated learning and teaching in English & English
and Communication under the following headings:

1. Teaching, learning and assessment
2. Subject provision and whole-school support
3. Planning and preparation

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
school’s provision in each area.

The board of management was given an opportunity to comment in writing on the findings and
recommendations of the report, and the response of the board will be found in the appendix of
this report.

Actions of the school to safeguard children and prevent
and tackle bullying

During the inspection visit, the following checks in relation to the school’s child protection and
anti-bullying procedures were conducted:
Child Protection Anti-bullying
1. The name of the DLP and the Child 1. The school has developed an anti-
Safeguarding Statement are prominently bullying policy that meets the
displayed near the main entrance to the requirements of the Anti-Bullying
school. Procedures for Primary and Post-Primary
2. The Child Safeguarding Statement has Schools (2013) or Bi Cinealta (2024) and
been ratified by the board and includes this policy is reviewed annually.
an annual review and a risk assessment. | 2. The school’s current anti-bullying policy
3. All teachers visited reported that they is published on its website and/or is
have read the Child Safeguarding readily accessible to board of
Statement and that they are aware of management members, teachers,
their responsibilities as mandated parents and students.
persons.

The school met the requirements in relation to each of the checks above.



Subject inspection

¢ Review of relevant documents

¢ Discussion with principal and key staff

e Interaction with students, including focus
groups

Date of inspection 09/05/2024
Inspection activities undertaken e Observation of teaching and learning during 6
lessons

e Examination of students’ work
e Feedback to principal and relevant staff

School context

O’Connell Secondary School is under the trusteeship of the Edmund Rice Schools Trust
(ERST). The school has a current enrolment of 215 students. The school participates in the
Department of Education and Skills action plan for educational inclusion, Delivering Equality of
Opportunity in Schools (DEIS). The school offers the Junior Certificate Schools Programme
(JCSP), Leaving Certificate Applied (LCA) and the Leaving Certificate Vocational Programme
(LCVP).

Summary of main findings and recommendations:

Findings

The overall quality of teaching and assessment was very good; with some instances of
excellent practice noted in classes where teachers made highly effective use of planned
differentiation to support all learners in developing their language, literacy, curricular
knowledge and skills.

The overall quality of learning was good, with some instances of very good practice; in the
best lessons, teachers used clear and logical sequencing of tasks of progressive difficulty,
encompassing the development of students’ critical and creative thinking.

Subiject provision and whole-school support for English were very good; students had daily
access to English, and timetabled library classes were provided to further develop reading
for pleasure.

Overall, teachers’ individual planning and preparation were good. Teachers diligently
prepared resources and adapted them to the school context, including the translation of
materials as needed.

Recommendations

The use of visuals to support learners with sequencing, transitions, and understanding of
texts should be further extended.

The use of cooperative learning strategies should be further explored to support learner
experiences and engagement across all classes.

In order to provide clarity on learning achieved for students moving between classes, and
to help build capacity in the department, the English department should develop a
collaborative planning approach to units of learning that identifies curricular learning
outcomes and aligned assessment, and provides space to document reflections.

In consideration of the cumulative burden of assessment on students and teachers, the
school should now begin to plan for Classroom Based Assessments (CBAS) to replace in-
house examinations in line with Circular 0028/23.




Detailed findings and recommendations
1. Teaching, learning and assessment

e  The overall quality of learning was good and the overall quality of teaching and assessment
was very good; teachers prepared well for their lessons and used contextualised
approaches to assess student progress.

e  Teachers' enthusiasm for their subject contributed positively to student motivation and
engagement in all lessons.

e Inall lessons, students had access to relevant dictionaries in their home language to
support their learning. Artificial intelligence was used to translate notes into students’ home
languages and these were shared on the school’s learning management system. This
helped students to understand novel and complex literary concepts in familiar language as
they were encountering them in English.

e Learning intentions were often framed in terms of tasks to be completed; framing learning
intentions in terms of what students should learn, understand and be able to do after a
period of learning would help students to develop clarity on their learning and develop the
appropriate critical vocabulary for the subject.

e Respectful and calm environments were created to support student learning in almost all
lessons. This was supported by the establishment of clear expectations of engagement
with the lesson, behaviour during activities, and appropriate levels of noise.

e  The English team included teachers with responsibility for special education and this
facilitated the exchange of inclusive approaches and practices. A collaboratively planned
parallel-teaching approach to team teaching was observed. In this lesson, students were
were given individualised support and instruction to ensure engagement and progress in
their learning.

e A keytheme emerging from the student focus group was students’ very positive
relationships with their teachers; students said that they felt confident taking intellectual
risks and believed that making mistakes was a part of how they learned and improved in
English. They reported that their teachers encouraged them to achieve their potential, and
they cited teachers' willingness to provide extension tasks and give high-quality feedback
as particularly useful to them.

e  Excellent practice was observed where teachers actively planned for differentiation in their
lessons, effectively targeting questions appropriate to individual students’ needs, sharing
learning intentions and success criteria that captured the range of achievement. In these
lessons, all students were motivated and engaged, and they demonstrated attainment of
learning outcomes.

e  Teachers supported learning by maintaining copybooks, resources, and the whiteboard in
a clear and structured way. This ensured students had all required materials to engage
fully in lessons.

e Learning in English was further supported by writing competitions, a Spelling Bee,
Countdown quiz, and a weekly lunchtime library club, which were led and managed by
English teachers.

e Very good literacy practices were observed. Teachers made regular use of graphic
organisers to support students’ language development; they used keywords in context and
invited students to extend their vocabulary by selecting synonyms of increasing complexity.
This approach had been developed and shared collaboratively between the English and
English as Additional Language teachers, which was very effective.

e Good examples of assessment of student learning, including frequent monitoring of work
and feedback, were observed. Some examples of student self-assessment were noted,
whereby students used success criteria effectively to evaluate their progress and plan for
future improvement. Students in the LCA programme maintained a journal with weekly
reflections on their learning, which helped them to recognise their progress.

e In asmall number of lessons, students engaged passively in note taking for a significant
period within the lesson; in these lessons there was scope to increase the use of active
learning to support all learners.The increased use of pairwork would be particularly



beneficial in developing both Basic Interpersonal Communication Skills (BICS) and
Cognitive Academic Language Proficiency (CALP) for English-language learners.

e In afew lessons, there was an overreliance on oral instruction only and this contributed to
student disengagement and a lack of clarity. Teachers should make greater use of visuals
and multi-modal instructions to support all learners.

e There was evidence of the online learning management system being used effectively by
English teachers to complement the paper-based approaches used in managing the
assessment of student work and audio-visual supports provided for learning and planning.
This work should be further expanded as the school continues to develop its resourcing
and practice in digital technology.

2. Subject provision and whole-school support

e  The quality of subject provision and whole-school support was very good.

e Teachers made effective use of base rooms to create stimulating, print-rich environments
with displays of student work. These displays were used to support students’ learning
during lessons observed.

e The school is utilising the recent literacy resources grant to develop their school library,
with a focus on expanding and updating its range of texts to support home languages and
to increase students’ access to visual texts, including graphic novels.

e Classroom-Based Assessments (CBAs) were underway at the time of the inspection, and
the Subject Learning and Assessment Review Meeting had yet to take place. In
consideration of the cumulative burden of assessment on students and teachers, the
school should now begin to plan for CBAs to replace in-house examinations in line with
Circular 0028/23.

3. Planning and preparation

e Overall, the quality of planning was good with evidence of planning working documents,
which were amended and updated regularly to support student learning.

o English teachers met regularly and discussed teaching and learning. They adjusted plans
and approaches to teaching, including student grouping and choice of texts, in response to
student needs and based on their collaborative reflection, which is very good practice.

e To facilitate student movement between levels, teachers selected shared anchor texts in
film, novel and drama, with free choice in the selection of poetry to support learners at
Junior Cycle level. They reflected that this approach was working well for them and they
felt it supported them in achieving a balance between collaboration and autonomy.

e English teachers should develop their collaborative planning to reflect curricular learning
outcomes, aligned assessment, and include space for reflection. This will help to provide
clarity on learning achieved, further facilitate the movement of students, and build capacity
within the English department.

The draft findings and recommendations arising out of this evaluation were discussed with the
principal and subject teachers at the conclusion of the evaluation.



Appendix

SCHOOL RESPONSE TO THE REPORT

Submitted by the Board of Management



Part A: Observations on the content of the inspection report

The Board of Management welcomes the finding that the overall quality of learning was
good and the overall quality of teaching and assessment was very good; ‘teachers
prepared well for their lessons and used contextualised approaches to assess student
progress’.

The Board is gratified to see that the commitment to planning and preparation in classes,
is recognised and commended. ‘Teachers' enthusiasm for their subject contributed
positively to student motivation and engagement in all lessons’.

Teaching and learning are central to our school, the report finding that teaching and assessment is
very good is indicative of the commitment of staff and management to the delivery of quality
teaching and learning experiences for our students.

Part B: Follow-up actions planned or undertaken since the completion of the
inspection activity to implement the findings and recommendations of the inspection

- Maintain Library as a standalone room to further promote literacy.

- The school will consider a move to replace in-house exams with CBA’s in line with Circular
0028/23.

- Extend the use of visuals to support learners in every classroom.

- Introduce processes to promote cooperative learning among students. To encourage our
students interest in their learning, the school will introduce the Athena software to promote
self assessment following formative feedback throughout the school year.



The Inspectorate’s Quality Continuum
Inspectors describe the quality of provision in the school using the Inspectorate’s quality
continuum which is shown below. The quality continuum provides examples of the language used
by inspectors when evaluating and describing the quality of the school’s provision of each area.

Level Description Examples of descriptive terms

Excellent Provision that is excellent is Excellent; exemplary; outstanding;
exemplary in meeting the needs of exceptionally high standard; with very
learners. This provision provides an significant strengths
example for other schools and
settings of exceptionally high
standards of provision.

Very good Provision that is very good is very | Very good; of a very high quality; very
effective in meeting the needs of effective practice; highly commendable;
learners and is of a very high very successful
standard. There is potential to build
on existing strengths to achieve an
excellent standard.

Good Provision that is good is effective in | Good; of good quality; effective
meeting the needs of learners. There | practice; competent; useful;
is need to build on existing strengths | commendable; good standard;
in order to address the aspects to be | strengths outweigh the shortcomings;
developed and achieve a very good appropriate provision although some
standard. possibilities for improvement exist

Requires Provision that requires Fair; less than effective; less than

improvement | improvement to achieve a good sufficient; evident weaknesses that are

to achieve a standard is not sufficiently effective impacting on learning; experiencing
good in meeting the needs of learners. difficulty; shortcomings outweigh
standard There is need to address certain strengths; must improve in specified
deficiencies without delay in order to | areas; action required to improve
ensure that provision is good or
better.

Requires Provision that requires significant | Weak; poor; ineffective; insufficient;

significant improvement to achieve a good unacceptable; experiencing significant

improvement | standard is not meeting the needs of | difficulties; serious deficiencies in the
to achieve a learners. There is immediate need for | areas evaluated; requiring significant
good significant action to address the change, development and

standard areas of concern. improvement to be effective
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