An Roinn Oideachais
Department of Education

g
N!!!'w

Early Years Education
Inspection (EYEI)
Final Report

Setting name Newtownshandrum Community
Playschool
Setting address Newtownshandrum
Charleville
County Cork
P56EE63
TUSLA registration number TU2015CC080
DCEDIY number 16CC0572
Date of inspection 04-10-2023

Date of issue of report 15-12-2023

=



What is an Early Years Education Inspection?

The Early Years Education Inspection (EYEI) model is used to provide evaluative information,
advice and support in relation to education provision in a pre-school setting participating in the
Early Childhood Care and Education (ECCE) Programme. These inspections affirm good
practice and advise actions, where appropriate, to aid the further development of education
provision in the setting.

How to read this report

During this inspection, the inspector evaluated and reported under the following headings or
areas of enquiry:

Quality of the context to support children’s learning and development
Quality of processes to support children’s learning and development
Quality of children’s learning experiences and achievements

Quality of management and leadership for learning

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
setting’s provision in each area.



Early Years Education Inspection

Dates of inspection 04-10-2023

Inspection activities undertaken

Pre-inspection meeting with the setting manager

Meeting with relevant early years educators

Review of setting documentation and records of children’s learning and development
Review of the education resources and facilities

Observations of interactions during a session

Interaction with the children

Feedback meeting with the setting manager and early years educator

Context of setting

Newtownshandrum Community Playschool is an urban early years setting on the grounds of a
primary school. Two early years educators provided early years education and care for a
maximum of twenty-two children during the morning session. On the day of the inspection
twenty children were present. The early years setting was given an opportunity to comment in
writing on the findings and actions advised of the report; a response was not received from the
setting.

Area 1: Quality of context to support children’s learning and development

The quality of the context to support the children’s learning and development was very
good.

The educators had created a highly caring ethos and a very warm, nurturing atmosphere. It
was evident that they knew the children very well and that secure attachments had been
established.

The educators focussed in particular on supporting the children to become independent and
to develop self-care and self-help skills.

The daily routine offered long, child-initiated/led play times indoors and for a short while
outside on the school yard. This was interwoven with communal snack time, a short circle
time and some adult-initiated table-top work time. This approach created too many
transitions between activities, some of which resulted in long, inactive waiting times. A
review of the daily routine was merited.

All the children sat, ate and chatted together during the communal snack time routine. The
educators helped where needed and engaged the children in informal chats. This good
practice could have been be expanded.

The setting had taken initial steps to establish the key-person approach. This was used
effectively for observations and to share information between the setting and the families.
To support the children’s identity and belonging, a lovely community collage was on display.
Family and community members had regularly visited the setting and shared their interests
and skills with the children. These included the local Garda, the fire brigade, a hairdresser
and a beautician. There was a lack of photographic representation of the children and their
families within the setting.




Actions advised

The educators are advised to offer the table top activities, such as the memory game, the
matching cards and the puzzles as optional activities during indoor play time. This will
alleviate transitions and also provide even more choice and agency to the children to follow
their own line of interest and enquiry.

The educators are encouraged to consistently sit and eat with the children, throughout the
relaxed meal time. They are also advised to further support the children’s sense of identity
and belonging, by generating more photographic representations of the children and their
families within the pre-school environment. These could include each child’s photograph
above their coat hook, family photographs displayed on a family tree and a birthday
calendar with photographs.

Area 2: Quality of processes to support children’s learning and development

The quality of the processes to support the children’s learning and development was good.
The educators had created a folder which included ideas for discussions, stories, books,
songs and rhymes, and arts and crafts activities for each season. Further more specific
detail was provided in a note book, regarding the arts and craft activities for the following
two years. No curriculum plans were available and the educators were not sufficiently
familiar with an emergent curriculum.

The educators established an art collection folder for each child, which contained some free
drawings, some colouring-in sheets and some free paintings. They also contained some
meaningful, informative learning stories, which clearly depicted the children’s learning and
development, as well as their interests, skills and learning dispositions. These folders were
shared regularly with the children and their families.

The interactions between the educators and the children were meaningful and very
respectful. During interactions they supported language development, they co-constructed
knowledge with the children; expanded their learning during play, and they utilised
teachable moments effectively.

The indoor environment was well structured into designated, interest-based play areas.
These were effectively resourced and offered high play value. When the weather was
deemed suitable, the children could use the school yard for outdoor time. This environment
offered very little opportunity for the children to develop their gross motor skills, their sense
of balance and their spatial awareness. They did not have access to outdoor clothing or
footwear.

The educators maintained a good balance between active listening and speaking. They
actively promoted language use and high-quality books were on display. The children also
availed of a range of mark-making opportunities. They particularly enjoyed exploring with
the colours and the water at the painting easel.

Equitable opportunities were provided for all the children to fully engage in all activities.

Actions advised

The educators are advised to familiarise themselves with planning and implementing an
emergent curriculum. They could access support from Better Start to assist with this action.
They are advised to work collaboratively to review the materials in Planning and Assessing
pillar of the online Aistear, Siolta Practice Guide.

The educators need to ensure that the children can avail of plenty of opportunities to
develop and refine their gross motor skills, their sense of balance and their spatial
awareness. This will greatly support the children’s overall healthy development, and
promote readiness for school. It would be beneficial to ensure that the children have
consistent access to suitable outdoor clothing and footwear.



Area 3: Quality of children’s learning experiences and achievements

The quality of children’s learning experiences and achievements was very good.

The children arrived happy, showed ownership and were at ease in the setting. They had
settled in very well already, and they demonstrated a range of positive learning dispositions,
such as initiative, interest, motivation, resourcefulness and persistence.

The children were eager to play and explore. They engaged in small and big construction
play; home play; art activities, such as drawing and painting; they explored books
individually and in pairs and worked with the farm set and the train set. They were very well
able to play in pairs and small groups.

The children’s personal and social development was very well fostered through the long
child-initiated/led, active and interactive play periods. The majority of children were already
well able to self-regulate, co-operate and negotiate using language. A few children needed
some well provided support to navigate emotions and enable social interaction.

The children’s verbal and non-verbal communication skills well nurtured and used very well
to give and receive information, make requests and organise play scenarios.

The playschool used the concrete schoolyard as their outdoor area. This offered minimal
play value. The educators brought out some hoola hoops and balls for the children to play
with. Manipulative, versatile and natural materials and resources were lacking.

Action advised

The educators are advised to ensure that the children are provided with daily opportunities
to manipulate, engage with and explore a broad range of diverse, natural, sense-rich
materials and resources. Some of these materials, can also be used indoors, as they are
equally valuable as versatile play utensils for indoor play.

Area 4: Quality of management and leadership for learning

The quality of management and leadership for learning was good.

The educators had worked together for decades. Once a week they engaged in a brief
review and planning meeting. For the most part, reflection and planning were carried out
informally, without notes being taken. More formal review and setting self-evaluation would
benefit the pedagogical work within the setting.

There was clarity around the roles and responsibilities of each educator with regards to
educational activities. Each educator availed of opportunities to take a leadership role in
promoting quality learning.

The educators had completed all the mandatory courses such as ‘First Aid’ training,
‘Children First’ and ‘Fire Safety’ training. They had completed some questionnaires during
the closure periods associated with Covid-19, and they had engaged with some online
resources. More professional development around contemporary research and current best-
practice guidelines would be beneficial.

The setting used various strategies to ensure that the families were kept informed and
engaged with the work of the setting. Information was shared on the notice board, and
through text messages and daily informal chats.

Transitions into and from the setting were managed very well and sensitively. Family-
friendly settling-in procedures were in place and good working relationships were
established with the local primary schools. The Mo Scéal forms were used to share relevant
information about the children with the primary school at transition time.



Action advised

The educators are advised to organise and engage in regular review, setting self-evaluation
and planning meetings. This will support their professional development and assist them to
ensure that the children’s learning experiences and outcomes are improved on an ongoing
basis. This work can be supported by collaboratively working with all the pillars of the online
Aistear Siolta Practice Guide and engaging with the Insights: Quality in the Early Years
webinar series developed by the Department of Education.



Summary of overall inspection

Area Quality level

Quality of context to support children’s learning and development Very good
Quality of processes to support children’s learning and Good
development

Quality of children’s learning experiences and achievements Very good
Quality of management and leadership for learning Good




Language used in Early Years Education Inspection
Reports

Inspectors describe the quality of provision in the setting using the language which is shown
below.

Level Description

Provision that is excellent is exemplary in meeting the needs of
Excellent ;
children.
Very good PrOV|_S|on that is very good is highly effective in meeting the needs
of children.
Provision that is good is effective in meeting the needs of children
Good .
but with some aspects to be developed.
Eair Provision that is fair requires practice to be improved to meet the
needs of children.
Poor Provision that is poor is inadequate and requires significant
improvement to meet the needs of children.

The following resources can be used by ELC settings in their quality improvement:

Aistear Siolta Practice Guide

Department of Education Insights — Quality in Early Years Education webinars
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